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QUESTION ONE: FICTION

Refer to Text A, “The Kumara Harvest”, on page 2 of the resource booklet to answer this question.
Analyse how the writer explores his connection to the beach setting.

in your answer you should include examples of techniques used in the text, and explain

their effects. (These might include, but are not limited to: contrast, personal pronouns, and
personification.)

In Hhis tod the writer  explors s connedtion Yo Yhe  beach
Seﬁ{r\j lo-\j opemng all o his  senses 4o the Eeacln/ -lalnmrj ih
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9&’/ (n J(%cm m‘j '\J‘:f 50 foN - TRt ’Hua 3605_601'!-_‘}1‘;
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QUESTION TWO: POETRY
Refer to Text B, “Cloudburst”, on page 3 of the resource booklet to answer this question.
Analyse how the writer explores the ways peopie cope with a flood.

In your answer you should include examples of techniques used in the text, and explain their
effects. (These might include, but are not limited to: listing, allusion, and personal pronouns.)

Tn Fhis dext Jhe  wriber exploes  Hhe oy QOPLE (pe with a
-floocj Laj AQSCﬁbIY@ fhe eXptHar?cc of #’16 -flaozr

of ways pegple reacted: The wriker desciibes  Yhe  tloo
ustng \me)ra]o]ﬂors YA sea SPIH’ ouf oy Hhe S‘“j/ sreefs  sank
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for Jr)'\c’ reo\opew/ 50 “\eg (& |‘m0Lg|'he ot #rfh’z?tlw’; UULoL")L
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‘an u)wc‘ h we H }wehos ‘H’\f V{’_&C‘!f(/ ~LO Yectlise 4"«0&4 }’\éx\
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CO\mmum-Lj and  ths 1 how ‘H\aﬂ Codaeo\, Jroyjr)wv; Tn [ines
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earthquakes, five, terror  and skarvadion 7 the  use or his
hehing  has  +he fﬁfec]- Yhed 14 makes the reader realse
the amount  of  problems and desbeuckon in Hhe  woild.
This h‘s%wﬁ shoms how —”\c Wr ex (}(}O‘OT‘CJ ﬁxe b\nvs \
Ioeofle Cope wih @ thood, because  Yhe  |isd oF N\,

eréaed{eo shows  whal e PeoP‘e's mindset e kel
The  peple’s  paindset was  Bat  dhey  shoublnt be oo
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Hhings happening i dhe wotld. This 5 a thought  process
Nt ,oeople wed o ope with  Yhe floed n fhe text.
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¥ JrLe mmmulfzrkj Joaiﬂea’ 403{%@-1% -10 g}e&b: Vej_o }\Je
d\ﬁcc\{ew) Pm—ls 0¥ Hw_ olahrqae, ﬂwe me-mtadp}wr l'_
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QUESTION THREE: NON-FICTION assessors |

U AVHORR 0‘3 OF poeﬁj as muc\« o (New Zed(gtf\o, c;QOGS as I |fe=ony
Refer to Text C, “Best New Zealand Poems 2005”, on page 4 of the resource booklet to answer “ /
this question. line 4 Fhe  wniter Says — New Lealand s parkeu lg!{y
Analyse how the writer shows that New Zealand poetry is different from other poetry. ! 8@06{ aL_n ka%‘ur l'?ﬁ ‘W"f JQlTLOl of  Varl 'ﬁ‘-j ‘Hno.’} (Qﬁ caoo O}
In your answer you should include examples of techniques used in the text, and explain their | F gems H’W Ve [: —D\V‘ouj%o UJ‘ ‘} kC ‘}CK]“( on OJTY\&S 1L Sovcay 1'1';,
effects. (These might include, but are not limited to: contrast, metaphor, and tone.) | : 19
, a jrohe 1§ wWed to  describe pocjrry i ather couV\HrfS/ lm%

The  woviex \S}\ows ‘”‘de New e ctlam’ pocjr\rc, 5N dl Yyeve nt . ‘ !

mn \ L 1] J | W o move Serious  ang pass jondte  done 15 used Ho  descibe

r o1 hey err compoying o poetry [n grner

Frem R A A PO POy \ New 2ealand poctry - This hos  the efpett Hhed 4 9iis

Coundvies. TLe wnter <o Mjoaves cmd COF\‘HmwlS (\Jc,w lr)\ )
Zealand  poetry with  French and  Bridish poetry. The
umlrﬁ\f CGYY\Y)C\\(QJ ﬁﬁéﬁ' cenr— Ntw Z_ta(aho‘ POQ"HU "’0

il

\:vehcl\ \mdrﬂf In (ine® @’@ the W”kr.dﬁc“l’es | SGUJ\@, 5+orj/ LlS{*DYj, 9“'@'/ }oV'e, c.omay{‘tj/ ” Fhis he]ps
New 2ealand poejrrcj/ ond  how New Zealand i }"C"{‘L'w‘lamﬁ _— give the teader an tdea of the digrerent  vaviey
th Poc\/‘nc ‘H\ere /€ 0CroSs$ oh'fé}ﬁe,vd\br couy\{ﬂes, It

olves e egect Aot po mabey  what Coumtry a
poom S from, o sh Joudhe o )ple o Jeayds  and
5 {mpordant  to Yherm -nnfouch% sounal, ;%rj, }\Ulrmfy
%ﬁt\f, loV»a ch (.olmc(ig- T\ne W)’H—ev Ses *{twe}ﬂ—t on

Yeotolev oh t‘olea Of )’lou’ New  Zeala Vtoj poc H\j 'S
unique and  digrerent  do poetry  th other coundpies.
| h the  lash PMC‘ﬂmFL/ the  writer  uses llsjrmj N

AN

3ooo| at huﬂw’a‘ng o) var\f’:hj Of )ooemg ) theve 15 )w'cﬂ\ |
0\€ro€:€_ o¥ local acce,olanw of Hhis V&Vrclrv)//. Bud i lines !
12 =1k, when Yhe wnder 1% o\esc({)oflna Frenc h pocjrvj/ |
'H/\ﬁ\/) Suﬂ h A dij*ll\_{julél&& FYCV\C‘\ Yaoob PfeSarﬂlccj with
a__Selechion of  New 2ealand poems, vesponded that  some

weve V\OJf ot 5 7 ﬂ\c’St ‘l’UJG of('ﬂaefeM %b{oieg a’:)GULJf

bow  New 2eslanders and  French veact o roejr\f\,)}

have  the  eppect that ‘Hﬂﬂkf) show @ l\uﬂe digyevence |
bebween “\c wl(,uo coumlv\ﬂﬁ ’ooevLij. In e !8, the 1
Wider  uses (4’51\‘1/\:3 oy woend lo make anything .
‘Hme fesembles quz, pop. or fo”a/ ‘]’J"C\j 3]\/6 You Qa gu\bv
ord  kick You Gut of the CLL\VC‘/M// This llSl\\)’\f‘) )nelpﬁ |
-H«f Ve&on_V wLo uv\oletfjjrth )'\ow mw\j ohlﬁte Y{’_\(\ﬂr ci)emff’)

N The peein  comeg out of c}\chCjc, worth c}womﬁai

‘ lonﬂch , and ckc\y\ges w e ho the eﬁc& of
9 WG feaders o 1deq oy L\ow Qo cwtvg o IThipo Hont

and  (mpads Pecpff atouind e UJO*{(J/ ro  hattev

wl\cd' 'H\el\r (a}’\ﬂwﬂea I{- 51’10()\)/ l\ow Poajrrtj Lon

C"\C’U’\ﬁ-ﬁ }oeoyle’j l!\/cS. E—

o
H-H-'.

0¥ Poelrvﬁ the  Fench do  not accept-
s Ths 15 one way the  wintey 5‘nows e
New  Zesland  poctry i digperend  grom  other  poedyy,
IOCCCLUSt? l'vL Slxouos )’\ow c?'HﬂeV counhle; olor\# Mce_‘g)r o
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Merit exemplar 2016

Subject: | English Standard: | 91100 Total score: |17

Grade

Q score

Annotation

This answer provides evidence of a sustained convincing analysis,
which can be seen in reference to the technique of metaphor and the
example “It draws me...”. Here, convincing analysis connects “opening
his senses” and taking in the scenery and experience back to
childhood.

Additionally, repetition is contextually analysed as a technique. This
involves the beach giving the writer “thoughts and memories” and the
strength of his connection being sufficient to keep the world at bay.

This answer provides a convincing analysis in terms of the technique
repetition — “constant use of the word ‘we”, that is as a “community”,

“together”, “no-one was alone ... suffering together”.

Further analysis at this level can be seen in reference to listing, which is
discussed in terms of peoples’ mindsets and thought-processes as
ways of coping.

This answer provides one example of convincing analysis in terms of
the technique of listing which is unpacked in terms of the question
through the variety of poetic genres which the French are said to
dismiss, but which New Zealand does, as part of a “huge difference
between the two country’s [sic] poetry”.




