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Develop adult learners' literacy and numeracy skills within a training or education programme

	Level
	5

	Credits
	30


Purpose
This unit standard is intended to raise the literacy awareness of an adult educator from a non-literacy subject area where the main purpose is to develop skills other than literacy.  This adult educator may have learners who need literacy skills’ development to successfully achieve in a training or education programme that is not a specialist literacy and/or ESOL programme.  The adult educator is likely to be delivering a programme and will be recognised as an adult educator in their own field.  This unit standard assumes a professional level of expertise in adult education and training, including cultural perspectives that underpin their teaching to Māori learners and learners from other cultures.


People credited with this unit standard are able to describe adult literacy in Aotearoa New Zealand, including in relation to the programme, describing Māori literacy; and, in the context of an actual education or training programme with actual learners: identify the literacy demands of the programme, identify the literacy strengths and needs of the individual learners in the programme; integrate literacy skill development into the delivery of the programme; use literacy teaching strategies to promote adult literacy skill development in the programme; assess learner literacy progress in the programme; and evaluate effectiveness of literacy teaching strategies and learning activities and any specialist adult literacy support in the programme.
	Subfield
	Adult Literacy Education

	Domain
	Adult Literacy Educator

	Status
	Registered

	Status date
	23 September 2005

	Date version published
	24 August 2006

	Planned review date
	30 September 2007

	Entry information
	Open.

	Accreditation
	Evaluation of documentation by NZQA and industry.

	Standard setting body (SSB)
	NZQA National Qualifications Services

	Accreditation and Moderation Action Plan (AMAP) reference
	0187


This AMAP can be accessed at http://www.nzqa.govt.nz/framework/search/index.do.
Special notes

1
For the purposes of this unit standard literacy is in the English language.

2
For the purposes of this unit standard, adult literacy education includes design, delivery, assessment, and evaluation, and is based on:

· engaging with learners

· taking account of learners’ spiritual and/or cultural beliefs, emotional states, knowledge and skills, environments and past experiences.


Adult literacy education should meet the specific learning needs and goals of learners in ways that are meaningful to them as an individual and as a member of particular cultures and/or communities.


Engaging with learners includes:

· facilitation of learners’ skills, abilities, and knowledge

· the concept of ako, where educator and learner are partners in the learning process

· the concept of tuakana-teina, where there is a likelihood that the learner may be an expert in a field of knowledge other than literacy.

· knowledge other than literacy.

3
For the purposes of this unit standard and to inform special note 1:


‘Literacy in Māori terms should include the ability to read and write in both Māori and English, ie biliteracy and be able to use that ability competently, ie to be functionally biliterate in Māori and English.  Being literate in Māori should also include having the capacity to ‘read’ the geography of the land, ie to be able to name the main land features of one’s environment (the mountains, rivers, lakes, creeks, bluffs, valleys etc), being able to recite one’s tribal/hapū boundaries and be able to point them out on a map if not in actuality as well as the key features of adjacent tribal/hapū boundaries and being able to ‘read’ Māori symbols such as carvings, tukutuku, kōwhaiwhai and their context within the wharenui (poupou, heke etc) and the marae (ātea, ārongo etc).  I’m not sure but even the ability to ‘read’ body language (paralinguistics) should not be outside the scope of a definition of ‘literacy’ in Māori terms.  This is the sort of work that ‘the politics of everyday life’ structured in the nature of relationships has much to say about.’


This is taken from Te Kāwai Ora, Report of the Māori Adult Literacy Working Party, August 2001.  The document should be read in its entirety to provide a fuller understanding of what literacy can mean to Māori.

4
For the purposes of this unit standard and to inform special note 1, Māori literacy is linked to the three goals:

· to live as Māori

· to actively participate as citizens of the world
· to enjoy good health and a high standard of living.

These goals are taken from Professor Mason Durie’s speech to the Hui Taumata Mātauranga Māori: Māori Education Summit, February 2001; and repeated in Wellington, August 2001.  The speech should be read in its entirety to provide a fuller understanding of what literacy can mean to Māori.
5
For the purposes of this unit standard literacy includes numeracy.

6
All activities associated with this unit standard must comply with the provisions of relevant legislation, including but not necessarily limited to: Human Rights Act 1993, Privacy Act 1993, and, where appropriate, Health and Safety in Employment Act 1992.

7
Definitions


a training or education programme refers to an actual programme with actual learners for which the candidate for this unit standard is responsible.  Such a programme may be vocational and excludes a specialist literacy and/or ESOL (English for speakers of other languages) programme;


stakeholders may include but are not limited to: learners, whānau, hapū, iwi, employers, training and education providers, industry training organisations, unions, standard setting bodies;


strategy refers to a group of techniques.  The strategy is linked to and relevant to (an) identified learning goal(s);


integrate literacy skill development into an adult education or training programme involves developing competence in language, literacy, and/or numeracy competencies at the same time as developing competence in other competencies (eg vocational competencies).  The competencies are developed as interrelated elements of the programme.  Adapted from: Marianne Courtenay and Giselle Mawer; Integrating English Language, Literacy and Numeracy into Vocational Education and Training – A Framework; (Canberra: New South Wales Technical and Further Education Commission, Foundation Studies Training Division, April 1995).

Elements and performance criteria
Element 1

Describe adult literacy in Aotearoa New Zealand, including in relation to the training or education programme.

Performance criteria

1.1
Description includes an outline of the development of adult literacy initiatives that relate to learners in the programme.

1.2
Description includes a comparison of three adult literacy definitions currently used in Aotearoa New Zealand.

Range
definitions to include one for Māori, one for integrated literacy, and one other.

1.3
Description includes a discussion of reasons for low adult literacy levels in Aotearoa New Zealand.

1.4
Description includes a discussion of implications of low adult literacy levels in Aotearoa New Zealand.

1.5
Description includes identification of literacy resources appropriate and relevant to learners within the programme.

1.6
Two adult literacy specialist organisations are identified, their services are described, and their contribution to the programme is outlined.

1.7
Description includes an outline of Māori literacy to the present.

Range
outline includes but is not limited to – Māori literacy pre-colonisation, Māori literacy initiatives and issues post-colonisation.

Element 2

Describe Māori literacy.

Performance criteria

2.1
Description includes Māori concepts that relate to literacy.

Range
ako, tuakana-teina, whakapapa, whānau, whānaungatanga.

2.2
Description includes Māori-based adult literacy initiatives.

2.3
Description includes pedagogies for Māori adult literacy development.

Range
mana ao turoa, mana atua, mana whenua, mana tangata;

taha wairua, taha hinengaro, taha tinana, taha whānau.

Element 3

Identify the literacy demands of the training or education programme.

Performance criteria

3.1
Context-specific reading demands are identified.

3.2
Context-specific writing demands are identified.

3.3
Context-specific listening and speaking demands are identified.

Range
verbal, non-verbal.

3.4
Context-specific numeracy demands are identified.

3.5
Context-specific information and communications technology (ICT) demands are identified.

Element 4

Identify the literacy strengths and needs of the individual learners in the training or education programme.

Range
past, present, and potential learning successes; past and potential barriers to learning success.

Performance criteria

4.1
Identification includes finding, contextualising, and using initial adult literacy assessment tasks.

4.2
Needs identification includes recording, collating, and analysing results of initial adult literacy assessment tasks.

4.3
Needs identification includes identifying options for specialist referral for individual learners.

Element 5

Integrate literacy skill development into the delivery of the training or education programme.

Performance criteria

5.1
Integration includes strategies to address identified literacy needs.

5.2
Integration includes selection and development of appropriate materials to address identified literacy needs.

Element 6

Use literacy teaching strategies to promote adult literacy skill development in the training or education programme.

Performance criteria

6.1
At least two adult literacy strategies and two learning activities are used to address identified literacy needs.

Range
literacy needs include but are not limited to – reading, writing, listening and speaking, numeracy.

6.2
Teaching strategies are flexible and accommodate the emerging needs of individuals and/or groups.

Element 7

Assess learner literacy progress in the training or education programme.

Range
diagnostic, formative, summative.

Performance criteria

7.1
Assessment methods relate to programme objectives and individual learner goals, and identified literacy skill levels of adult learners.

7.2
Assessment methods enable learner self-assessment.

7.3
Assessment methods involve the learner in the assessment process.

Range
involvement includes learner-educator dialogue at all stages, including feedback.

Element 8

Evaluate effectiveness of literacy teaching strategies and learning activities and any specialist adult literacy support in the training or education programme.

Performance criteria

8.1
Evaluation is conducted collaboratively with learner(s) and other stakeholder(s).

8.2
Changes made during the programme are identified as potential improvements for future programmes.

8.3
Evaluation compares learning achievement to identified literacy needs.

8.4
Evaluation confirms effectiveness of assessment methods.

8.5
Information from evaluation informs planning for educator professional development and learner skill development.

8.6
Evaluation includes critical reflection on the effectiveness of teaching strategies.

Please note

Providers must be accredited by the Qualifications Authority, or an inter-institutional body with delegated authority for quality assurance, before they can report credits from assessment against unit standards or deliver courses of study leading to that assessment.

Industry Training Organisations must be accredited by the Qualifications Authority before they can register credits from assessment against unit standards.

Accredited providers and Industry Training Organisations assessing against unit standards must engage with the moderation system that applies to those standards.

Accreditation requirements and an outline of the moderation system that applies to this standard are outlined in the Accreditation and Moderation Action Plan (AMAP).  The AMAP also includes useful information about special requirements for organisations wishing to develop education and training programmes, such as minimum qualifications for tutors and assessors, and special resource requirements.

Comments on this unit standard

Please contact the NZQA National Qualifications Services nqs@nzqa.govt.nz if you wish to suggest changes to the content of this unit standard.
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