
 

28071 version 1 ASM version 1 Page 1 of 16 
Student guidelines July 2014   New Zealand Qualifications Authority 2014 
 

NZQA Assessment Support Material 

 

Unit standard 28071 

Title Write complex texts on familiar topics (EL) 

Level 4 Credits 5 Version 1 

 

Student guidelines 
 
Introduction 
 
Refer to the unit standard document for the outcome, evidence requirements and grading criteria. 
 

T H I S  U N I T  S T A N D A R D  C A N  B E  A W A R D E D  W I T H  A N  
A C H I E V E D ,  M E R I T ,  O R  E X C E L L E N C E  G R A D E  
 

A W A R D  O F  G R A D E S  

• For award with Achieved, content, structure and organisation 

of the text are generally appropriate to the topic, audience and 

text type. 

Ideas are developed. 

Text is generally coherent and cohesive. 

A limited range of language features and vocabulary is used. 

Information from source materials is summarized, 

paraphrased and acknowledged. 

Meaning of the text is generally conveyed but may contain 

errors and inaccuracies. 

 

Range language features 

may include but are not 

limited to – complete 

simple, compound and 

complex sentences, verb 

forms, pronouns, general 

nouns, complex noun 

groups, noun phrases; 

adjectives and adverb 

phrases; formal, objective 

language. 
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A W A R D  O F  G R A D E S  

• For award with Merit, content, structure and organisation of 

the text are appropriate to the topic and text type. 

Ideas are developed and linked. 

Text is coherent and cohesive, with minor lapses 

A range of language features and vocabulary is used. 

Information from source materials is integrated. 

Meaning of text is conveyed with minor inaccuracies. 

• For award with Excellence, ideas are well developed and 

linked. 

Text is coherent and cohesive with minimal lapses. 

A wide range of language features and vocabulary is used. 

Information from source materials is synthesised. 

Meaning of text is conveyed with minimal inaccuracies. 

This range also applies to 

Merit and Excellence. 

 

This unit standard has one outcome: 
 
Outcome 1: Write complex texts on familiar topics (EL) 
 
Range two texts each of at least 500 words, each of different text type and topic, assessed 

on separate occasions; 
 texts may include but are not limited to – information, persuasive, discursive, 

explanatory. 
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Model text 

 
 Violent video games should be banned 

 
It has been suggested that violent video games should 
be banned because of the harm they do to children. In 
my opinion it has not been proven that these video games 
definitely cause harm and it is possible that they may even 
be good for people. In addition banning these games may 
have little effect. I believe that the governments must do 
more to ensure that parents control their children’s use of 
video games rather than ban them. 
 
There is some evidence that video games result in 
aggression, solitary behaviour and rebellion in young 
children. A recent study of the 70 best- selling games in 
Britain and the USA found that 79 percent of the games, 
aimed at children aged six and over, contained some 
violence and 48 percent contained serious violence 
(ChildrenNow, 2001). Another study looked at the effects 
of reducing the amount of time eight and nine year-old 
children spent using video games would have. The 
children in the study were less physically and verbally 
aggressive when they played fewer video games 
(Griffiths, 2000). A further harmful effect of video games 
may be anti-social behaviour. Dr. Sandy Wolfson of the 
University of Northumbria believes that video games 
“encourage solitary behaviour among children and even 
tendencies towards rebellion” (in Wazir, 2001). More 
recent research has also shown that children who use 
violent video games are less co-operative and helpful 
(Adachi and Willoughby 2011). 
 
However, not everyone believes that these games are 
harmful. The research on the effects of video games is 
inconclusive. Additionally, some researchers argue that 
playing video games has a number of beneficial and 
constructive outcomes. Games such as ‘Sim City’ 
encourage thinking skills, and Professor James Paul Gee 
(2001) and Don Whiteford (Wazir, 2001) believe that 
children learn more from video games than they do in the 
classroom. He argues that video games help children 
“develop modes of thinking that fit better with today’s hi-
tech, global world” (Hill, 2001) and that they encourage 
interest in a wide range of subjects such as science and 
history. Furthermore, banning violent video games may 
have little effect. 

 
Writing has a 
discursive 
text structure 
and starts 
with an 
introduction. 

Writing has 
paragraphs 
with 
arguments 
for. 

Arguments 
have relevant 
supporting 
evidence. 

Writing has 
paragraphs 
with 
arguments 
against. 

Ideas are 
expanded 
and clarified. 

Text uses a 
range of 
relevant 
vocabulary. 

Writing uses 
conjunctions 
to link ideas. 

Writing uses 
appropriate 
vocabulary 
correctly. 

Source 
material is 
integrated 
into the text. 
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Banning violent video games will not stop young people 
playing them. They will simply find ways to get hold of 
them in the same way that they access restricted 
games at the present time. What is more, banning these 
games may also have the effect of making them more 
sought after, as happened with ‘Grand Theft Auto’.  
 
Video games are already classified by government 
censors, but children still play them. Until parents become 
more aware of video game classification and take greater 
responsibility and oversight of their children’s game 
playing, little can be done. I would argue that the 
government needs to spend time and money educating 
parents about video game classification. As well, parents 
need to be aware of what games their children are playing 
so they can supervise them more closely. 
 
In summary, it is unclear that violent video games harm 
children. Furthermore banning violent video games may 
have little effect and it may even be harmful to ban them. I 
believe that the answer is for the government to do more 
to educate parents about video game use, and that 
parents must take more responsibility for their children’s 
computer use. 
 

520 words 
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Writing has a 
conclusion. 

A reference 
list is 
included. 

Arguments 
have relevant 
supporting 
evidence. 

Ideas are well 
developed. 

Writing uses 
language 

features to 
achieve 

coherence 
e.g. 

synonyms, 
reference. 

Writing is 
approximately 
500 words. 

http://www.childrennow.org/index.php/learn/reports_and_research/article/219
http://www.childrennow.org/index.php/learn/reports_and_research/article/219
http://www.academiccolab.org/resources/documents/Good_Learning.pdf
http://www.academiccolab.org/resources/documents/Good_Learning.pdf
http://www.theguardian.com/technology/2003/jul/20/games.schools
http://www.theguardian.com/technology/2003/jul/20/games.schools
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You have been reading about the impact of violent video games. Now write your own discursive 
text on the following title. 

 

Task 1 – Should energy drinks be banned? 
 
Conditions of assessment 
 
• Do this assessment in class. 
• You may use an English dictionary but not an electronic translator. 
• Write at least 500 words. 
• You will be given time to do a draft before your final copy. 
• You must use your own words and not copy directly from any other texts. 
• Read through your writing with the checklist and make any changes you need to. 
• Your writing does not need to be perfect but you should try to have as few errors as possible. 

Your assessor needs to be able to understand what you mean. 
 

Learner checklist 

In this assessment task you will need to show you have done the following: / 

Written approximately 500 words  

To Achieve: content structure and organisation of the text are generally 
appropriate to the topic, audience and text type. 
You must have: 
• written content that is generally on the topic. 
• used the structure of a discursive text. 
• written paragraphs that provide arguments for and against with relevant 

supporting evidence e.g. 
o argument for: There is some evidence that video games result in 

aggression, solitary behaviour and rebellion in young children.  
o supporting evidence: A recent study…. Another study looked at the 

effects of reducing the amount of time …The children in the study.... 
Another harmful effect … 

o argument against: However not everyone believes that these games are 
harmful.  

o supporting evidence: The research on the effects of video games is 
inconclusive. Furthermore some researchers argue … Professor James 
Paul Gee believes that ….He argues that video games help children … 

 
To achieve with Merit: 

• written content that is appropriate to the topic, used an appropriate 
structure and organised ideas appropriately. 
(refer to the achieved examples) 

 

 

Ideas are developed 
To Achieve: you must have: 
• developed ideas using arguments and supporting details e.g. However, not 

everyone believes that these games are harmful. The research on the effects 
of video games is inconclusive. Furthermore, some researchers argue that 
… Professor James Paul Gee believes that… He argues that video games 
help children… 
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To achieve with Merit: you must have: 
• linked ideas within paragraphs and across the whole text e.g. using 

argument point and elaboration: There is some evidence that video games 
result in aggression, solitary behaviour and rebellion in young children. A 
recent study of … Another study looked at the effects 

 
To achieve with Excellence: you must have: 
• developed ideas in depth e.g. 

o by analysing ideas: These arguments seem to indicate that.. 
o by making informed judgements: None of the current research is … 

To Achieve: ensured that the text is generally coherent and cohesive e.g. 
• ideas can generally be understood and are in a logical order 
• some cohesive devices are used to link ideas between and within 

paragraphs. 
e.g. paragraphs are in a logical order 

Some researchers have argued that … 
However, not everyone believes that these games are harmful….  
The research on the effects of video games is inconclusive.  

 
e.g. between and within paragraphs 

However, not everyone believes that these games are harmful….  
Furthermore, some researchers argue that … Professor James Paul 
Gee believes that… He also argues that video games help children… 

 
e.g. in the text as a whole 

There is some evidence that video games result in aggression, solitary 
behaviour and rebellion in young children. A recent study of … 
Research have also indicated … 

 
To achieve with Merit: ensured that the text is coherent and cohesive with 
some minor lapses e.g. 
• ideas can be understood and are in a logical order, with some lapses in 

control. 
• a range of cohesive devices is used to link ideas between and within 

paragraphs, with some lapses in control. 
 
To achieve with Excellence: ensured that the text is coherent and cohesive 
with very few minor lapses e.g. 
• ideas can be understood and are in a logical order, with a few minor lapses 

in control. 
• a wide range of cohesive devices is used consistently and with minimal 

mistakes, to link ideas between and within paragraphs. 
 
Cohesive devices may include: 
• conjunctions e.g. because, such as,  
• connectives e.g. in addition, as a result, furthermore, as well 
• pronoun reference e.g.  it, she, they 
• demonstratives e.g. this, that, those 
• ellipsis e.g. Paul Gee believes that children learn more from video games 

than they do (learn) in the classroom. 
• synonyms e.g. violent, aggressive 
• collocation e.g. constructive outcomes, government censors 
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To Achieve: used a limited range of language features appropriate to the text 
type and meaning is generally clear. 
To achieve with Merit: used a range of language features appropriate to the 
text type and mistakes do not significantly impact on meaning. 
To achieve with Excellence: used a wide range of language features 
appropriate to the text type with only minimal inaccuracies that do not impact on 
meaning. 
 
Language features may include: 
• simple, compound and complex sentences e.g. 

o In addition banning these games may have little effect.  (simple) 
o In my opinion it has not been proven that these video games definitely 

cause harm and it is possible that they may even be good for people. 
(compound) The children in the study were less physically and verbally 
aggressive when they played fewer video games. (complex)  

• appropriate verb forms e.g. present tense: learn, believes; modal verbs: 
would, should, could, might, can; past tense: found, banned; active and 
passive voice: some researchers argue (active); It has been suggested … 
(passive) 

• complex noun groups e.g. violent video games 
• formal and objective language e.g. ‘it’ and ‘they’ instead of ‘I’ and ‘me’ 

 

To Achieve: used a limited range of relevant vocabulary correctly. 
To achieve with Merit: used a range of relevant vocabulary with some mistakes 
that do not significantly impact on meaning. 
To achieve with Excellence: used a wide range of relevant vocabulary with 
only minimal errors that do not impact on meaning. 
 
This may include: 
• correct meaning of vocabulary e.g. The research on the effects of video 

games is inconclusive. 
• correct grammatical form of vocabulary  e.g. aggressive; aggression 
• specific vocabulary to convey information e.g. anti-social, beneficial, modes 

of thinking. 

 

To Achieve: summarised, paraphrased and acknowledged source material 
used 
e.g. 
• summarising e.g. The research on the effects of video games is 

inconclusive. 
• paraphrasing e.g. The children in the study were less physically and verbally 

aggressive when they played video games less. 
• acknowledging sources by: 

o in-text citation e.g. This vocabulary needs to be deliberately learned as it 
makes up nearly 84% of the English vocabulary (Francis and Kucera in 
Nation and Waring, 1997). 

o reference list (see model text) 
 
To achieve with Merit: integrated source material into your text e.g. 
quoting e.g. He argues that video games help children “develop modes of 
thinking that fit better with today’s hi-tech, global world” 
To achieve with Excellence: synthesised information from source materials. 
This means that you can link ideas from at least two different sources and 
integrate it with your own thinking e.g. 
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There is no clear or overwhelming evidence that proves or disproves either side 
of the argument …. There are as many experts who believe that …. 
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Ideas are well 
developed. 

Model text on a parallel topic 

 
  

What vocabulary do you need to learn? 
Advice for university students 

 
The problem 
When students arrive at a New Zealand university from an overseas country they face many 
challenges in terms of the amount of vocabulary they are required to learn. Firstly, the everyday 
language they encounter may be very different from the English language they studied in their home 
countries. Additionally, they may not have studied their chosen subjects in English before. Thirdly, the 
volume of new vocabulary is so large that it is difficult to decide where to start and what to learn. 
Students need to take a variety of approaches to dealing with this problem as no one solution will 
provide all of the answers. 
 
Many students are overwhelmed by the task that faces them on arrival at a New Zealand university. 
According to Nation (1990) native speakers of English, who are high school graduates, “know about 
20,000 word families”. However, the passive vocabulary of foreign language candidates, who are high 
school graduates and university students, is usually significantly less (Laufer and Yano, 2001). As a 
consequence many students find the first few weeks extremely difficult. 
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University students studying in English 

Vocabulary knowledge 

Text structure is 
appropriate to 
the topic. 

Organisation is 
appropriate to 
the topic of the 
report e.g. sub 
headings, bullet 
points, 
illustrations. 

Writing 
demonstrates 
control of the 
language 
features of a 
report e.g. 
active and 
passive voice.  

Text structure 
includes an outline 
of the problem. 

Text is 
organised into 
logical coherent 
paragraphs. 

Writing uses 
cohesive 
devices to 
achieve 
coherence e.g. 
reference, 
substitution, 
connectives, 
ellipsis. 
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The most immediate problem, in terms of vocabulary, that students encounter, is the difference 
between the English language they have studied previously and the one they encounter in social 
situations. Talking and being understood can be daunting and present numerous problems. English 
speakers will often use colloquialisms that are hard to understand and speak with different accents. 
Added to this is the sheer volume of new vocabulary required for their studies. 
 
Some solutions 
It is important to remember that you cannot learn every new word. You must be selective and, 
once you know what words to concentrate on, the task becomes more manageable. Vocabulary has 
been divided into words that have to be deliberately learned and words that you should learn in 
other ways. 
 

Different types of vocabulary and how to deal with it 
 
Everyday vocabulary:  
• Tertiary students should consider enrolling in a pre-session course, which can help students 

become acclimatised to the teaching environment before the real work of the course starts. 
• They should also avoid spending most of their time with other international students. 
• It is important to hear and speak English as often as possible. This can be achieved by 

joining clubs and other organisations, watching news programmes, using teletext to help 
listeners follow what is being said is a good idea. 

 
Essential vocabulary (the first 3000 words): 

• This vocabulary needs to be deliberately learned as it makes up nearly 84% of the 
English vocabulary (Francis and Kucera in Nation and Waring, 1997). 

 
Academic word list (570 words): 

• These are words that occur in most academic texts and should be learned. 
 
Technical (subject) vocabulary: 

• These are that words are essential to the subjects you are studying. You will need to spend 
time learning these words. 

 
Low frequency words: 

• These words do not occur very often. 
• It is not worth candidates spending time deliberately learning these words.  

 

Text structure 
includes 
suggested 
solutions. 

Writing uses 
cohesive devices 
to achieve 
coherence e.g. 
ellipsis. 

Writing uses 
complete 
complex and 
simple 
sentences. 

Writing makes 
correct use of a 
range of 
vocabulary 
relevant to the 
topic. 
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• These words should be learned using other strategies such as guessing from context, using 
word parts and using dictionaries. 

• Candidates should read widely to improve their vocabulary. 
 
Learning enough vocabulary is a difficult task but not an impossible task if students take an 
organised approach and spend time learning the really essential vocabulary. This key vocabulary 
can be found at a number of sites. One such site 
is http://www.robwaring.org/vocab/wordlists/vocfreq.html 
 

553 words 

http://www.robwaring.org/vocab/wordlists/vocfreq.html
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You have been reading about settlement and adapting to life in a new country. You must write a 
report on the following: 

 

Task 2 – Issues that face new migrants in New Zealand 
 
Conditions of assessment 
 
• Do this assessment in class. 
• You may use an English dictionary but not an electronic translator. 
• Write at least 500 words. 
• You will be given time to do a draft before your final copy. 
• You must use your own words and not copy directly from any other texts. 
• Read through your writing with the checklist and make any changes you need to. 
• Your writing does not need to be perfect but you should try to have as few errors as possible. 

Your assessor needs to be able to understand what you mean. 
 

Learner checklist 

In this assessment task you will need to show you have done the following: / 

Written approximately 500 words  

To Achieve: written content that is generally on the topic and used structure and 
organisation that is generally appropriate to an information report. 
 
Your text has a definition/statement of the topic followed by outlining of the 
problem, consideration of possible solutions and a conclusion e.g.  
a statement of the topic: When students arrive at a New Zealand university from an 
overseas country, they face many challenges in terms of the volume of vocabulary 
they are required to learn. 
 
followed by supporting detail which could include: 
an outline of the problem: Many students are overwhelmed by the task that faces 
them on arrival at a New Zealand university. 
 
suggested solutions: Candidates must be selective and, once you know what 
words to concentrate on, the task becomes more manageable. 
 
a conclusion: Learning enough vocabulary is a difficult task but is not an impossible 
task if students take an organised approach and spend time learning the really 
essential vocabulary. 
 
Written paragraphs that contain ideas in logical order e.g.  
 
a topic sentence 
e.g. The most immediate problem, in terms of vocabulary, that students encounter, 
is the difference between the English language they have studied previously and 
the one they encounter in social situations. 
 
followed by supporting detail 
e.g. Talking and being understood can … English speakers will often use … Added 
to this is … 
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To achieve with Merit: written content that is appropriate to the topic, used an 
appropriate structure and organised ideas appropriately. 
(refer to the achieved examples) 
 

To Achieve: developed ideas that are relevant to the topic e.g.  
It is important to remember that you cannot learn every new word. You must be 
selective and ... Vocabulary has been divided into high and low frequency … Once 
you know …. 
 
To achieve with Merit: developed and linked ideas within paragraphs e.g 
The most immediate problem is ... Talking and being understood can be … Added 
to this is … 
 
developed and linked ideas across the whole text e.g. 
When students arrive at a New Zealand university from an overseas country they 
face many challenges … 
Many students are overwhelmed by … 
The most immediate problem … 
 
To achieve with Excellence: developed ideas in depth and clearly linked ideas 
e.g.  
by analysing issues or problems: Students need to take a variety of approaches to 
…  
by making informed judgements: Many students are overwhelmed by the task that 
faces them … 

 

To Achieve: ensured that the text is generally coherent and cohesive e.g. 
• ideas can generally be understood and are in a logical order 
• some cohesive devices are used to link ideas between and within paragraphs. 
 
To achieve with Merit: ensured that the text is coherent and cohesive with some 
minor lapses e.g. 
• ideas can be understood and are in a logical order with some lapses in control. 
• a range of cohesive devices is used to link ideas between and within 

paragraphs, with some lapses in control. 
 
To achieve with Excellence: ensured that the text is coherent and cohesive with 
very few minor lapses e.g. 
• ideas can be understood and are in a logical order with a few minor lapses in 

control. 
• a wide range of cohesive devices is used consistently and with minimal 

mistakes, to link ideas between and within paragraphs. 
 

 

Cohesive devices may include: 
• conjunctions e.g. because, such as 
• connectives e.g. in addition, as a result, furthermore, alternatively 
• pronoun reference e.g.  it, she, they 
• demonstratives e.g. this, that, those 
• ellipsis e.g. However, the passive vocabulary of foreign language candidates… 

is usually significantly less (than native speakers) 
• synonyms e.g. daunting, difficult, overwhelming 
• collocation e.g. sheer volume 
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To Achieve: used a limited range of language features appropriate to the text type 
and meaning is generally clear. 
 
To achieve with Merit: used a range of language features appropriate to the text 
type and mistakes do not significantly impact on meaning. 
 
To achieve with Excellence: used a wide range of language features appropriate 
to the text type with only minimal inaccuracies that do not impact on meaning. 
 
Language features include: 
• simple, compound and complex sentences e.g. 

Many students are overwhelmed by the task that faces them on arrival at a 
New Zealand university.  (simple) 
Vocabulary has been divided into words that have to be deliberately learned 
and words that you should learn in other ways. (compound)  
However, the passive vocabulary of foreign language candidates, who are high 
school graduates and university students, is usually significantly less. 
(complex). 

• appropriate verb forms e.g. present tense: faces, believes, know; modal verbs: 
would, should, could, might, can; active and passive voice: some researchers 
argue (active); It has been suggested … (passive) 

• complex noun groups e.g. an organised approach 
• formal and objective language e.g. ‘it’ and ‘they’ instead of ‘I’ and ‘me’ 

 

To Achieve: used a limited range of relevant vocabulary correctly. 
 
To achieve with Merit: used a range of relevant vocabulary with some mistakes 
that do not significantly impact on meaning. 
 
To achieve with Excellence: used a wide range of relevant vocabulary with only 
minimal errors that do not impact on meaning. 
 
This may include: 
• correct meaning of vocabulary e.g. become acclimatised to the teaching 

environment 
• correct grammatical form of vocabulary  e.g. an organisation / an organised 

approach 
• specific vocabulary to convey information e.g. passive vocabulary, low 

frequency words 

 

To achieve: summarised, paraphrased and acknowledged source material used. 
e.g. 
• summarising e.g. Learning enough vocabulary is a difficult task but not an 

impossible task if students take an organised approach and spend time 
learning the really essential vocabulary. 

• paraphrasing e.g. The most immediate problem, in terms of vocabulary, that 
students encounter, is the difference between the English language they have 
studied previously and the one they encounter in social situations. 

• acknowledging sources by: 
o in-text citation e.g. However, the passive vocabulary of foreign language 

candidates, who are high school graduates and university students, is 
usually significantly less (Laufer and Yano, 2001). 

o reference list (see model text) 
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To achieve with Merit: integrated source material into your text e.g. 
quoting e.g. According to Nation (1990) native speakers of English, who are high 
school graduates, “know about 20,000 word families”. 
 
To achieve with Excellence: synthesised information from source materials. This 
means that you can link ideas from at least two different sources and integrate it 
with your own thinking e.g. 
Research about the amount of vocabulary needed to be successful at university in 
New Zealand (Nation, 2000) and research into the amount of vocabulary that non-
English speaking students at new Zealand universities have (Laufer and Yano, 
2001) indicates that there is a gap between what student already know and what 
they need to know in order to succeed. 

To Achieve: meaning is generally clear with some mistakes and errors. 
 
To achieve with Merit: meaning of text is clear with some mistakes that don’t 
affect meaning. 
 
To achieve with Excellence: meaning of text is very clear with only a few 
mistakes that don’t affect meaning. 

 

Written in your own words.  

Proofread and edited your work.  

Checked your work to make sure that that the meaning is clear.  

 


