
Page | 1                                                                                                              © NZQA 2018 
 

The following report gives feedback to assist assessors with general issues and trends that 
have been identified during external moderation of the internal Drama standards in 2018.  

It does not clarify specific standards but provides further insights from moderation material 
viewed throughout the year. 

 
Successful yet concise outcomes have resulted where word or page limits were provided to 
students in terms of supporting evidence. For example, statements of intentions for 
performance and devising work should be achievable, concise and not be more than one to 
two pages. When supporting evidence is provided verbally, time limits between one and 
three minutes appear to be sufficient for the student to deliver the required evidence.  
 
Recommended durations for scripted, theatre form and devising work can be found within 
the Ministry of Education Te Kete Ipurangi (TKI) assessment resources. For example, group 
devised drama at all levels should be refined and edited to be within a 5-8-minute timeframe. 
Production standards do not require the entire text to be performed and successful student 
work has typically shown that an extract of an appropriate text is sufficient for assessment 
for these standards. 
 

 
Clarification documents and exemplars on the Drama NZQA subject page provide guidance 
to ensure assessor decisions for Excellence are at the national standard. Work at this level 
has typically been innovative, detailed, and showing careful consideration of the potential 
impact on a ‘fresh’ audience.  
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Volume of Evidence Produced 

It is recognised across many subjects that students sometimes produce a far greater 
volume of evidence than is needed. It is important that students are not required to 
submit evidence beyond the criteria of the standard, as this impacts on workload. It is 
appropriate for teachers to give guidelines to students as to the volume of evidence 
required, and a succinct response may deliver sufficient evidence for the criteria of the 
standard. 

 

Excellence at Level 3
When making judgements about student work at Excellence level, while some evidence 
may be approaching Excellence, a glimpse of demonstration of an Excellence indicator in 
the student evidence is not sufficient to award Excellence, it must be sustained. This is 
critical when making a judgement at the Merit/Excellence boundary. 
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Solo scripted performance and devising work needs to be carefully structured to be 
engaging and convincing for a live theatre context. For example, where students 
successfully conveyed ‘other’ characters’ presences and convinced the audience by their 
responsiveness that someone else is part of the situation, evidence of such engagement and 
the ability to be convincing were demonstrated. 
 

 
When facilitating assessment for the devising drama standards, teachers need to verify that 
students have actively participated in the process. This does not constitute evidence beyond 
the Achieved grade. 
 
Where it was evident in moderation that teachers had verified students’ active participation, 
effective facilitation for devising in group situations was noted.  For example, where it was 
obvious that teachers had observed, conferenced and recorded what students within the 
group had discussed, explored, improvised, experimented, selected and rejected dramatic 
elements and ideas, considered the shape, structure and sequencing of the drama, and 
refined the piece before performing, confident and accurate assessment judgements 
typically resulted. 
 

 
Combining standards within Drama and across subjects can be a seamless approach to 
assessment. It is important to ensure students are clear about the requirements and skills 
they are being assessed on for each standard. Where teachers provided students a clear 
framework from which to devise and perform drama, theatre form and devising standards 
were successfully combined. 
 
Carefully selected Education for Sustainability and History Achievement Standards may 
provide rich assessment contexts for devising work. Teachers need to collaborate with other 
subject experts to ensure all requirements of the standard are met. 
 

Group Work

If appropriate to a standard, group work is encouraged and is an acceptable form of 
assessment. Where this approach is used the teacher needs to ensure there is evidence 
that each student has met the standard.  

The contribution of each student can be tracked and presented in a variety of ways such 
as recorded teacher observation, the division of workload into clearly defined tasks. etc. 

 

Integrated Assessment of Standards
The assessment of standards may be integrated either within a subject or across 
subjects. For external moderation, if the assessment is across subjects and the student 
evidence is physical, it can be sent on to the next subject moderator/s if required. If it is 
an online submission, the student evidence can be uploaded for each standard being 
moderated. 
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Teachers need to exercise caution when students wish to explore contexts that involve 
difficult themes, such as mental illness, violence and other traumatic material. While trauma 
stories can evoke strong emotion in the audience, moderation reveals that such work often 
does not make for convincing and effective devised drama. Where material was deemed 
appropriate and dramatically viable, effective outcomes resulted where teachers have 
guided students to avoid clichéd drama or the ‘romanticising’ of trauma. 
 
Effective strategies for use in the devising process have included the use of frame distance, 
time shifts, non-naturalism and metaphor to generate roles and dramatic action that enabled 
students and audience to engage with such material in constructive and ethical ways. 
  
Such exploration, where not supported by effective guidance, could be harmful to student, 
teacher, school and audience wellbeing.  
 
Drama teachers need to maintain boundaries that are consistent with Our Code Our 
Standards: Code of Professional Responsibility and Standards for the Teaching Profession 
and ensure emotional safety for all involved. Liaison with the school guidance counsellor 
may clarify whether the material is appropriate. Alternatively, teachers may restrict the use of 
these contexts altogether.  
 
The Ministry of Education provides advice to schools in this document regarding suicide 
prevention and traumatic incidents. 
 

 
Within musical contexts, effective assessors show awareness that the criteria for a 
substantial acting (speaking) role for level 2 and 3 production standards are seldom met, and 
that singing and choreographic sequences could be assessed by Dance and Music 
Achievement Standards.  

 

Depending on the dramatic context and/or playwright’s intention, teachers need to be aware 
that evidence seen in moderation of playing against gender may reduce the effectiveness of 
students’ work.  

 

 

Wellbeing and Contexts for Devising

Musical Theatre 

Playing against gender 

https://www.education.govt.nz/school/health-safety-and-wellbeing/emergencies-and-traumatic-incidents/
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