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Assessment Schedule – 2019 

Scholarship: History (93403) 
Skill 1: Historical ideas and argument 
The candidate should identify key ideas about the role of populism as a force in history and use these ideas in an 
argument that responds to the essay question. The candidate should not merely paraphrase the sources, but 
engage with them perceptively and skilfully. A range of sources must be used. Key ideas about the role of 
populism, how it has evolved / changed over time and how it is a historical force that can bring positive and / or 
negative consequences must be used in the construction of a persuasive and substantiated argument and could 
include questioning: 
• the idea that populism is a powerful force that can significantly impact and affect societal change 
• the idea that interpretation / understanding of ‘populism’ is one of perspective 
• the extent to which ‘populism’ / popular movements have been both negative and positive as forces in history 
• the different and important ways in which political / economical and social changes are shaped by popular / 

populist movements 
• the possible importance of history as a tool to analyse and understand how populism emerges as a force in a 

nation’s narrative. 
 
Ideas from the sources might include: 
In Source A, Jan-Werner Müller’s article contains the quote that introduces the exam question. A candidate could 
note this and also remark on the position that is taken and that there are other sources which appear to suggest 
that popular movements in the past are not seen through the same narrow lens. A candidate should be able to 
directly connect this source and its ideas to other sources: the reference to the 99% connects to Source N4 where 
the political context in that source could open up the question of differing perspectives. 
In Source B, Barry Gustafson sets out in general terms the different reasons for the emergence of populism. A 
candidate might examine the way in which many of the ideas described here are referred to and developed in other 
sources in this paper, and could also connect a reference to Robert Muldoon as an opportunity to discuss contexts 
such as the Springbok Tour and the Dawn Raids. 
In Source C, Benjamin Moffitt’s text allows the opportunity for a candidate to discuss how interpretations of 
populism have changed over time, and that perhaps the essay question could be discussed within that context: that 
it is a particular opinion / interpretation of ‘populism’ that needs to be considered when approaching the question. 
In Source D, Uri Friedman attempts to put forward a definition of a ‘populist’. A candidate could note the variance 
between his interpretation and that of Gustafson in Source B. There are references to modern events where a 
candidate would be able to bring their own knowledge / understanding to develop particular historical contexts. 
In Source E, Joey Watson and Taryn Priadko examine the impact of demographic changes on history and on 
political and societal contexts. A candidate could comment on the clear and lucid way in which the argument is 
presented and how it supports earlier notions of the power of a people, and how population changes are a force in 
history. Watson and Priadko are arguing that Trump populists and Brexit supporters emerged because of the 
demographic changes in their countries; that a cause of populism is opposition to immigration. 
In Source F, Francis Fukuyama examines the roles of populism in the shaping of identity, and how historical 
figures have attempted to use racial or cultural notions to bind a people and create a sense of nationhood. 
In Source G, Eric Hobsbawm outlines the emergence of ‘grassroots’ history as a way of understanding the 
motivations / impulses of ‘common people’ within a historical context. He acknowledges the work of French 
historians, in particular that of Georges Lefebvre. A candidate could refer to this source as they develop 
judgements about the nature of historical narratives. 
In Source H1, Fred Turner argues the power of media to influence societal trends, and how a new form of 
authoritarianism has emerged with the growth of new forms of communication. In Sources H2, H3, and H4, the text 
and images allow a candidate to argue that popular methods of instigating change through petitions – in the past, 
and social media – today, are powerful and effective means of expressing people’s desire for change: that 
populism can be argued is a positive force. A candidate might also note that Turner’s argument in Source H1 is 
diminished to an extent by changes created by social media during the movement known as the ‘Arab Spring’. 
In Source I1, a cartoon depicting the racial fears of some New Zealanders in the 19th century is shown. A 
candidate could connect this image of Chinese immigrants jumping over a wall to Source B and Gustafson’s claim 
that a characteristic of populism is ‘anti-immigrant’ and even racist. In Source I2, P. S. O’Connor gives an account 
of racism at work in a small South Island city, and the way in which a community gathered and took action against 
local Chinese businesses. 
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In Source J, James Belich acknowledges the effectiveness of the Rātana movement in creating change for Māori, 
and argues that this change has to some extent not received the attention it deserves. A candidate might note the 
way in which Rātana was a largely non-tribal movement and how its appeal was designed to bring Māori together, 
that he believed in the power of unity to bring about change. 
In Source K, Phillipa Mein Smith further explores the power of a popular movement to bring about change in the 
context of the struggle over land and its alienation by generations of settler governments. A candidate could note 
the role of the individual – Rātana in Source J and Whina Cooper in this source – to head a popular movement, 
and the effectiveness of people united in a common cause. A candidate could use this source to integrate their 
knowledge and understanding of 19th century New Zealand history, in particular the role of war as opposed to 
peace, the role of the Kīngitanga and other popular movements. 
In Source L1, the quote by Hitler appears to suggest that the power of the people can be harnessed to effect 
change, that such movements are ‘great’. A candidate could remark on the irony of Hitler’s words in the indirect 
glorification of fascism and could note the descriptor “ruthless” as an indication of the negative impact on the lives 
of many. A clear connection can be made between this source and Source L2. In Source L2, the title of Madeleine 
Albright’s book carries a prescient message of the danger of populism in the shape of fascism and the willingness 
of many to forego the structures of democracy in return for immediate benefits.  
In Source M1, Simon Schama’s description of the Chartist movement should serve as a reminder to a candidate 
that populism in a broad sense is also about 19th century attempts to bring about democratic changes; that popular 
movements over an extended period have successfully ensured that political, economic and social reforms have 
been realised. A candidate could note that the movement was fought not only with petitions but with violence on the 
part of the authorities. In Source M2, the poster reflects the response of those in power to perceived challenges to 
their interests. A candidate could note the possible relationship between the warnings of a possible violent 
response to Chartist activity stated in the poster and Schama’s claim that action against the Chartists resulted in 
the largest loss of life inflicted by a British government on its own people at any time in the 19th and 20th centuries. 
In Source M3, Tony Moore argues that in transporting key Chartists to Australia, reforms were instigated there. A 
candidate could profitably use this source to illustrate how historical relationships –  
cause / consequence – play a key role in effecting change. 
In Source N1, the French national anthem will be familiar, however a candidate might note that its initial 
emergence as a revolutionary song is not as important as the language of the song and its implication. A candidate 
could note the leitmotiv that runs through many of the sources: nationalism / racial purity / a people rising up 
against an elite / oppression, etc. A candidate could note that nationalism and the ‘Fatherland’ were to bring about 
positive change and draw a comparison with Source L2 and the Nazis, and the negative effects of nationalism. In 
Source N2, John Merriman gives a brief summary of events known as the Paris Commune, a short-lived attempt 
by the working-class people of Paris to create a ‘just’ society and its bloody and violent end. In Source N3, Kristen 
Ross draws parallels between the historical event of the Paris Commune and the uncertainties and insecurities of 
the present lives of many. In Source N4, the image connects the Paris Commune event to a 21st century 
movement – the “Occupy Wall Street” movement and its attempt to draw attention to the growing inequities of 
capitalism.   
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Skill 1: Historical ideas and argument 
Analyse and think critically about key ideas relevant to the historical context(s) and setting(s) and demonstrate an 
ability to use those ideas in a substantiated argument within an effective written format. 
 

Skill 1: Performance descriptor  

The candidate should communicate their own substantiated argument on the extent to which populism could be 
viewed as a negative historical force. 
The candidate must refer to the sources and add their own knowledge in order to demonstrate a broad, deep, and 
balanced understanding of how populism could be a force for positive or negative change; how the idea of 
‘populism’ and its definition could be challenged; and / or how populism could successfully be interpreted as a 
popular movement without the negative connotations that ‘populism’ enjoys today. 

The candidate will be able to advance their argument clearly, fluently and logically. 
 
Explanatory notes 
(1) A candidate who gains a 7 or an 8 for this skill will demonstrate that they have used their perceptive and 

insightful understanding of the key ideas through an informed understanding of the context. This understanding 
will be conveyed in an argument which is sophisticated and substantiated, demonstrating breadth, depth, and 
balanced coverage. A candidate who gains an 8 will have integrated their analysis of key ideas within the 
structure of their argument in a more sustained, logical and clear manner than a candidate who gains a 7.  

(2) A candidate who gains a 5 or a 6 for this skill will have a highly developed understanding of the key ideas, 
communicated in a logical and convincing argument that demonstrates an informed understanding of the 
context. A candidate who gains a 5 will provide some explanation of key ideas within the context of a structured 
argument but may lack clarity, or their argument is not consistent in its development. 

(3) A candidate gaining a 3 or a 4 will have identified some of the key ideas within the context of a relatively simple 
argument. To gain a 3, key ideas will be identified but not developed and / or a relatively simple argument has 
been constructed in response to the question; whereas a candidate who gains a 4 will have attempted to 
explain the key ideas within the context of a response to the question. 

(4) A candidate who gains a 1 will not identify any key idea(s), nor respond to the question; while a candidate who 
gains a 2 will have attempted to identify key idea(s) without responding to the question. 

 
Skill 2: Synthesis 
The candidate must integrate the ideas from the sources and their own content knowledge to communicate their 
argument effectively. (See possible ideas and content for Skill 1).  
 
Skill 2: Performance descriptor  

Synthesise a highly developed understanding of the context with ideas drawn from both the resource booklet 
provided and a candidate’s own knowledge of complex historical contexts within the structure of a substantiated 
argument. 
 
Explanatory notes  

1. A candidate who gains a 7 or an 8 for this skill will have synthesised their highly developed knowledge with 
ideas in the sources with insight. A candidate who gains an 8 will have integrated in a more sophisticated 
manner. 

2. A candidate who gains a 5 or a 6 for this skill will synthesise a highly developed knowledge with ideas from the 
sources. A candidate who gains a 6 will show a balanced integration of their own knowledge with the sources. 
A candidate who gains a 5 will show a clear, informed integration that may not be consistent or clearly 
expressed. 

3. A candidate who gains a 3 or a 4 will have integrated ideas from the sources and their own knowledge. A 
candidate who takes a source-by-source approach and does not integrate the sources and their own 
knowledge, will get a maximum of a 3. A candidate will have integrated some of their own knowledge to gain a 
4.  

4. A candidate who gains a 2 will have attempted to integrate their own knowledge with ideas from the sources. A 
candidate who gains a 1 will not have integrated their own knowledge. 
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Skill 3: Historical relationships  
The candidate must refer to the sources and add their own knowledge in order to demonstrate an awareness of 
some of the following historical relationships in the context of attempts to measure the past in particular ways. 
• Cause and effect: A candidate could discuss the way in which the consequences of various events might be 

seen to validate or disprove the idea of populism as a negative force in history – or examine other ways in which 
the relationship between cause and effect can impact on a particular perspective.  

• Continuity and change: A candidate might discuss the extent to which the inherent ideas of populism may 
change over time, and the extent to which they remain the same.  

• Past and present: A candidate might ask the following questions in relation to different historical interpretations: 
- how what may seem certain and valid in one era can be seen differently in another 
- how events and issues in the past can be revisited and reshaped to meet changing perspectives. 

• Patterns and trends: A candidate could note that several sources reflect the way in which patterns and trends 
can be used to argue both for and against a particular hypothesis, e.g. Source E on demographic changes and 
their effect on populism. A candidate could note that popular movements in the 19th century tended to result in 
positive change, whereas those in the 20th century and more recently populism, appear to have had a negative 
impact. 

• Specific and general: A candidate might refer to sources that emphasise individual stories and the impact of an 
event on history. A candidate could take into consideration the problem of looking at singular events to measure 
and support ideas about historical contexts.  

 
Skill 3: Performance descriptor  

Evaluate historical relationships, such as cause and effect, continuity and change, past and present, patterns and 
trends, and specific and general.  
 
Explanatory notes 
1. A candidate who gains a 7 or an 8 for this skill will have demonstrated an insightful understanding of historical 

relationships through the convincing use of examples from their own knowledge. An appreciation of the 
complexity of historical relationships will be needed for an 8. 

2. A candidate who gains a 5 or a 6 will have a highly developed understanding of historical relationships, and will 
have brought to their argument examples from their own knowledge. A candidate who lacks clarity of 
explanation will gain a 5. 

3. A candidate who gains a 3 or a 4 will have accurately identified some of the historical relationships, and 
attempted to develop their significance. A candidate who gains a 3 will have attempted to explicitly identify 
particular relationships, but has been unable to develop an understanding of their significance. 

4. A candidate who gains a 2 is likely to have identified two or more historical relationships without being able to 
develop them any further. A candidate who gains a 1 will have identified a historical relationship without 
developing that relationship any further. 
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Skill 4: Judgement 
The candidate must refer to the sources and add their own knowledge to make judgements about the nature of 
evidence. Ideas could include: 
• Commenting on the extent to which images or visual texts can be used to create or perpetuate particular ideas, 

but how such images could be seen as ‘unreliable’. A candidate could move beyond a discussion of ‘reliable’ by 
arguing the importance of images to perpetuate particular prejudices or enhance particular opposing positions. 

• Commenting on the specificity of particular contexts in the source selection. A candidate could argue that there 
are key moments in the history of populism which are missing from the sources, that in order to effectively argue 
a particular position, relevant material needed to be included, e.g. the French Revolution is obliquely referenced; 
the emergence in 19th century America of what some historians regard as ‘populism’; passing references to 
Brexit and other ‘populist’ phenomena. A number of sources have a New Zealand context and a candidate could 
see this as a justification of the importance of an understanding of their own history and the relevance of the 
issue – or argue that a discussion of history should not be limited by nationalism: the essential ideas embodied in 
history are universal and need to be acknowledged as such. 

• Questioning the inclusion of Source E, which appears to not have the academic / professorial authority of earlier 
sources; that a source written for a general audience might lack the credence necessary for an examination of 
perspectives / views in examining the essay question. 

• Referring to the sources and and adding their own knowledge to make judgements about the strengths and 
limitations of historians’ narratives. Using the sources, the candidate might question Hobsbawm’s political 
views, or the generally negative view of populism of some of the commentators / historians. 

• Comparing and contrasting the views of the different historians that emerge from their arguments about how 
populism is shaped / formed and / or their views on the different ways that the concept and impact of populism 
can be measured in positive or negative terms. 

• Examining the way in which a number of the sources support arguments made by other historians and how ideas 
mentioned in one source are developed in another. 

 
Skill 4: Performance descriptor 
Judge the reliability and usefulness of historical evidence and evaluate the strengths and limitations of historians’ 
narratives. 
 
Explanatory notes 
1. A candidate who gains a 7 or an 8 will make perceptive judgments about the historical narratives / writers’ 

views, and the nature of historical evidence in the sources provided. They will bring in their own knowledge to 
make these judgements. The perceptive judgements need to be sustained, and may emphasise narratives 
more than the nature of evidence, or vice versa. A candidate who gains an 8 will have been able to 
demonstrate the complexity of ‘sophisticated’. 

2. A candidate who gains a 5 or a 6 will make highly developed judgements about the historical narratives / 
writers’ views, and / or the nature of historical evidence in the sources provided. They will bring in their own 
knowledge to make these judgements. A candidate who gains a 6 will show more critical analysis, whereas a 
candidate who gains a 5, might refer only to the sources in the paper, but they actively engage with the 
material even if in the process some clarity might be lost. 

3. A candidate who gains a 3 or a 4 must accurately use the historical narratives / writers’ views, and / or make 
some simple judgements about the nature of historical evidence in the sources provided. A candidate who 
gains a 3 must have made ONE valid judgement about either a source or historian / writers’ view, whereas a 
candidate who gains a 4 offers more than one valid judgement. These valid judgements are likely to use 
phrases such as “limitation”, “reliability”, “validity”, “usefulness”, “bias”, “propaganda”, “selection”, “appropriate”, 
“representative”, etc. 

4. A candidate who gains a 1 or a 2 has referred to historical narratives / writers, and / or has attempted to make 
a judgment about the sources. One valid attempt at a judgement will gain a 2; a glimmer of an attempt will gain 
a 1. 
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Historical ideas and argument (Skill No. 1) 
Analyse and think critically about key ideas relevant to the 
historical context and setting, by constructing a 
substantiated argument that is developed logically, with 
precision and clarity within an effective written format, by: 
• using a sophisticated and substantiated argument that 

is supported by a perceptive and informed 
understanding of key ideas (sustained), PD1 (8 or 7) 

• using a logical, convincing, and balanced argument, 
supported by a highly developed and informed 
understanding of key ideas, PD2  
(6 or 5) 

• using a simple and explicit argument and the 
identification of key ideas, PD3 (4 or 3) 

• attempting to communicate an argument and / or 
attempting to identify key ideas, PD4 (2 or 1). 

Historical relationships (Skill No. 3) 
Evaluate historical relationships, such as cause and 
effect, continuity and change, past and present, patterns 
and trends, specific and general, by:  
• using perceptive understanding of historical 

relationships and convincing use of examples, PD1 
(8 or 7) 

• using highly developed understanding of historical 
relationships with informed examples, PD2 (6 or 5) 

• identifying some historical relationships, PD3 (4 or 3) 
• attempting to identify historical relationships, PD4 

(2 or 1). 
 

Synthesis (Skill No. 2) 
Use highly developed knowledge, historical ideas and 
skills to develop an argument which demonstrates an 
understanding of a complex historical context(s) and 
setting(s), by: 
• insightfully synthesising highly developed knowledge 

with ideas in the sources, PD1 (8 or 7) 
• integrating highly developed knowledge with ideas in 

the sources, PD2 (6 or 5) 
• integrating ideas from the sources with some 

knowledge, PD3 (4 or 3) 
• attempting to integrate ideas and a little knowledge, 

PD4 (2 or 1).  

Judgement (Skill No. 4) 
Judge the reliability and usefulness of historical evidence, 
and evaluate the strengths and limitations of historians’ 
narratives, by: 
• using perceptive judgements of narratives and the 

nature of evidence (sustained and sophisticated), PD1 
(8 or 7) 

• using highly developed judgements of narratives and / 
or the nature of evidence, PD2 (6 or 5) 

• providing accurate use of narratives and / or making 
simple judgements about the nature of evidence, PD3 
(4 or 3) 

• providing references to historical narratives, or the 
nature of evidence in the sources, PD4 (2 or 1). 

      
Cut Scores 

Scholarship Outstanding Scholarship  

17 – 24 25 – 32 

 


