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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& ditcountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for
quality improvement purposes.

Introduction

1. TEO in context

Location: Carrington Road, Mt Albert, Auckland

Type: Institute of technology

First registered 1976

Number of students: Total: 23,879 students, 10,504 equivalent full-time

students (EFTS)
« Domestic: 8,958 EFTS
« International: 1,547 EFTS
Number of staff: 1,120 full-time equivalents

Sites: Waitakere (5-7 Ratanui St, Henderson), and Albdgy (
Rothwell Avenue, Albany

Recent significant changes: Since 2008, Unitec Institute of Technology (Unitee)s
been repositioning itself in the Auckland city tary
education market as a credible provider of vocation
and applied professional education and practically
orientated research. There has been significaarigd
to the management structure and a concerted édffort
engage with other educational providers to ach@ave
integrated tertiary education strategy for the Aaok
“super city”, concordant with envisaged demographic
and employment needs.

Previous quality assurance A full academic quality audit of Unitec was undé&da

history: by NZQA in 2006. In 2008, ITP Quality undertook a
“documentary review of its [Unitec’s] situation Wit
regard to its audit status and agreed to graninttéute

! Replacing the North Shore campus (132 HurstmeeslRbakapuna) from July 2011



quality assured status”. This status was confirateal
Mid-Term Quality Review undertaken by ITP Quality
in 20009.

2. Scope of external evaluation and review

Programmes for evaluation were selected from agahdevels and discipline areas and
spanning a range of educational performance anabdléty in self-assessment as
determined by Unitec at programme level.

Programme EFTS | %C* S-At
Master of Educational Leadership and Management 3 P3. 84% E-G
Postgraduate Diploma in Educational LeadershipMadagement 16.9 86% E-G
Postgraduate Certificate in Educational Leaderahip 75 71% E-G
Management

Bachelor of Architectural Studies 2493 79%) E-G
Master of Architecture (Professional) 110.2 859 G-A
New Zealand Diploma in Engineering (Civil) 63.5 66% G
Bachelor of Engineering Technology (Civil) 89.7 75% G
Certificate in English 324.2 75% E-G
Bachelor of Health Science (Medical Imaging) 118.9 96% A-P
Certificate in Automotive and Mechanical Enginegr{Level 3) 92.6) 82% P
National Certificate in Plumbing and Gasfitting Bf. 79% A
Certificate in Foundation Studies (Level 2) 276.8 57% G-A
Certificate in Information Technology (Level 4) B0. 46% A-P
*2010 EFTS-weighted course completions to EFTS-tteid course enrolments, aggregated to
programme level

T Internal self-assessment ratings: E, ExcellentG&od; A, Adequate; P, Poor

This selection also offered the opportunity to eatt selected programmes offered at the
Albany and Waitakere campuses, and to gain infaonain learner support services and
facilities at these sites in addition to those jfed at the main campus.

In addition, the following focus areas were evadglat
» Achievement and support forddri and Pasifika students
 Research
« Governance and management

« Achievement and support for international students.

3. Conduct of external evaluation and review

All external evaluation and reviews are conductedécordance with NZQA'’s published
policies and procedures. The methodology usedssribed fully in the document Policy
and Guidelines for the Conduct of External Evaloatand Review available at:
http://www.nzga.govt.nz/for-providers/docs/eer-ppiconduct.pdf

The external evaluation and review (EER) was cotetliby a lead evaluator and five
external evaluators over a five-day period (7-1¥&nber 2011). For each programme
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focus area, discussions were held with programmeagement, academic staff, students,
and external stakeholders (typically employersrafigates of the programmes evaluated,
members of advisory committees, or representab¥@sofessional associations).

For the focus areagichievement and support foragki and Pasifika studentdiscussions
were held with the managers of the respective arddront-line staff, with the
effectiveness of those services being assistedigirdiscussion with students in the
programme focus areas and students who had uged &hd Pasifika support services.

For the focus areaAchievement and academic support for internatiatatients

programme leaders and teaching staff were invitezbinment on the support provided for
international students, complemented by convemsatiath Centre staff and international
students.

For theResearcHocus area, discussions were held with the dezseérch) and selected
staff undertaking research, with additional infotima obtained from staff teaching in
degree programmes.

For theGovernance and manageméatus area, the evaluation team met the chief
executive and the leadership team, the academicdpaad the chair and members of
Council. The evaluation process included referegnannual reports for the programme
focus areas and consideration of the comprehedsigementation provided for the
development and implementation of recent initiagilag Unitec management.



Summary of Results

Statement of confidence on educational performance

NZQA is Highly Confident in the educational performance dhitec.

Unitec provides a range of programmes from fourtetd postgraduate level, with strong
student achievement overall, both in terms of ceuetention and completion of courses
and in terms of work-readiness.

Unitec’s course completion percentage in 2010 wapef cent, an increase of 2 per cent
over 2009. In 2010, Unitec led the institute afiteology sector in programme retention
(64 per cent), a significant increase from 59 mertén 2009. The high programme
retention rates are indicative of the commitmesdgching skills, and industry knowledge of
Unitec’s teaching staff. This commitment is comfiad by the variety of tools used to
evaluate the quality and effectiveness of teachiger observation of teaching,
participating in or leading professional developmeand research all contribute to the
engagement of teaching staff with their disciplamal with their students. Where
appropriate, literacy and numeracy skills are erdeddn programmes. Advice on study
skills is available from the Learning Centre — Tism® Ako, while a wide range of
information and pastoral care services are avalttbiough Student Central — a “one-stop
shop” for student enquiries and assistance. Spexihdemic and pastoral support is
provided for Miori, Pasifika, and international students. The E&#&n was impressed by
Unitec’s clear commitment to foster retention afdsnts in its courses and programmes.

Retention and completion percentages for Uniteoti¢he trend line for universities
(Figure 1), consistent with the higher proportidrstudents in levels 7-8 programmes than
is typical for institutes of technology.
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Figure 1. Variation of programme retention percentage wihree completion percentage in 2010
showing the similarity of Unitec to universitieshere provision is dominated by multi-year
qualifications.




Bearing its student cohort in mind, the positiorUsiitec in Figure 1 indicates that it is a
high-performing institute of technology.

Qualification completion percentages have decliadittle — from 55 per cent in 2009 to 52
per cent in 2016. The methodology does not take into account thetfeat qualifications
with a credit value of more than 120 take more thaear to complete, and hence
annualised qualification completion rates for agamisation with a significant proportion
of such qualifications will appear to be lower. itdn has a higher proportion of students
(~40 per cent) in levels 7-8 programmes (principditgrees) than the sector median (26
per cent), and could be considered somewhat “usityelike” in this regard. In addition,
the qualification completion percentages in sixhaf eight New Zealand universities
decreased on average by 2.8 per cent between 2008040. Therefore, the EER team
considers that changes in this metric are not Bogmit.

The academic success of Unitec’advi and Pasifika learners has generally been less t
that of other students. Unitec’sabli Success Strategy, developed late in 2010 and
approved in 202 contains many of the usual approaches that aimatce Miori welcome
and to foster their engagement in study, but theeealso specific targets included around
academic success. As an example of this apprétlaeiaori Mentoring Programme —
Whai Ake | Te Ara Tika reportn retention in courses by mentees and their ssdoe
passing cultural courses. In other words, the ranogne has expectations of behaviours
that are predictors of successful educational aelnrent. In fact, course completions by
Maori students increased from 69 per cent in 200B0tper cent in 2010. The
corresponding Pasifika strategic documésiess “mature”, focusing on enhancing
participation and foreshadowing increased comphstioEven so, there was a 2 per cent
overall increase in course completions by Pas#ikalents between 2009 and 2010.

Unitec places considerable emphasis on the empldyadf its graduates. Its graduate
destination survey reports that 69 per cent of gaseks progress to employment, with 83 per
cent of employed graduates in jobs that are reltekeir qualifications, while 29 per cent
progress to further study. A survey of employengealed their satisfaction with Unitec’s
graduates as employees, confirming that work-reesdirand self-confidence are developed
as part of the Unitec student experience. Staffgmnerally well connected to the relevant
industries, either though informal networks, bemgmbers of professional associations, or
through research and related activities. This gageent is complemented by programme
advisory committees, which bring an industry pecsipe at the time of regular programme
reviews and also assist in keeping staff — andetheprogrammes — up to date with recent
developments in industry.

Unitec has taken steps to position itself in theifel provision of vocational and
professional education in Auckland. It has beesessing the ways in which it can

2 Unitec asserts that a combination of programmentigin and course completion percentages is a
more appropriate indicator of educational perforceatian qualification completions as calculated
using the Tertiary Education Commission’s curreetimdology.

% Unitec’s Maori Success Strategy — 2011 Forwg211). Unitec.

*Whai Ake | Te Ara Tika — &iori Mentoring ProgrammgSemester one (March-June 2011), pp. 7-8.
® Unitec Pacific Strategy 2010-2018010). Unitec.



collaborate with other educational providers taotfaining and education to meet the
likely employment needs of the super city, anddlesady established collaborations and
partnerships in a number of discipline areas art wther educational providers.

Statement of confidence on capability in self-assessment

NZQA is Confident in the capability in self-assessmentUHitec.

Over the past few years, Unitec has implementemifgignt changes in its annual

programme reports, from an audit-based model tevatuative approach. These changes
are evident in the format and content of the repo8ignalling that self-assessment might
lead to improvements in educational performanc0ibh0 Unitec ranked its programmes in
terms of capability in self-assessment and educatiperformance (Figure 2).
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Figure 2. There is a weakly positive relationship betweepatility in self-assessment (S-A) (as
determined by Unitec) and educational performaasecpurse completions %) for the ~100
programmes Unitec offers.

In such a large organisation it is to be expected there would be a range of capabilities in
self-assessment at the programme level, as is epipaom Figure 2 and Table 1.

Table 1. Distribution of capability in self-assessmentgrpgramme

Inferred capability in self-assessment*

Excellent| Good | Adequate| Poor Total
Number of programmes 23 46 24 6 99
% of programmes 23% 46% 24% 6% 100%

*This assessment was undertaken by Unitec ea@@irl, using the annual programme reports 2

as evidence of capability in self-assessment. Uisiteix-band scale is transformed to a four-band

one for consistency with NZQA methodology.

D10

There is an increasingly pervasive and effectieuce of self-assessment at Unitec,
evident in the increasing use of evaluative questigin programme annual reports, which

has led to increased engagement with studentstakel®lders. It is also apparent in the
development of the process by which the reportsanewed, scrutinised, and ranked in

8



terms of their educational performance and capghiliself-assessment; and then
presented in the form of a matrix that featureoflnitec’s programmes (of which Table
1 forms a part). Of the sample of programmestt@EER team evaluated in 2011, two
showed a marked increase in capability in self-smsent from the rating assigned by
Unitec in 2010, 12 were unchanged, and one haaieaee in capability (Figure 2).
Obviously, caution must be exercised in such a @mpn, but it suggests that
improvement in capability in self-assessment isuodeg, and provides a quantitative
measure of confidence.

Table 2. Comparison of capability in self-assessment betw#2010 and 2011 for sample
programmes in 2011

Number of programmes
Capability in self- Excg'c')eo’;t 1 - ‘1‘
assessment in
Adequate 2
2011
Poor
Poor Adequate Good Excellent
Capability in self-assessment in 2010

(I = improvement. = unchanged = decline).

A further demonstration of increasing capabilityseif-assessment is the awarding of the
“tick” to programmes that meet the attributes ofitdd’s “Living Curriculum”, in that they
can demonstrate that programmes are: curiositylgntpd; are practice-focussed; are
socially constructed (i.e. “self-sufficiency andlaboration are equally valued, and
together they help nurture resourcefulness antlemse”); blend face-to-face and web-
based learning; are research informed; develogattes for life-long learning; include
embedded assessment; and demonstrate an activesprohsive interaction with industty.
Of the six programmes awarded the big tick in 2Qhfee were already highly rated in self-
assessment capability, but two had been previouegsly lowly rated. The programme focus
areas evaluated in this report include exampld®uwf self-assessment has been used to
drive improvements in teaching, learner engagenzert,stakeholder relationships.

The leadership team has introduced a number @fivies to enhance the learning
experience at Unitec, most of which include a ssessment dimension, e.g. the review of
foundation education and the e-learning stratdgythe case of the e-learning strategy,
Unitec’s self-assessment of its progress towarggamentation was confirmed by an
external independent evaluation. The commissioniray survey of the perceptions of
Unitec held by external stakeholders before anef aftseries of initiatives to reposition the
institute in the tertiary education market, anddhalysis of that data (which revealed a
significant increase in positive perceptions) pdeviurther examples of the commitment of
Unitec to self-assessment methodologies. Whikenbt possible to attribute the overall
gains in course completions (2 per cent in theyeat) and programme retention (5 per
cent in the last year) solely to self-assessmeigt reasonable to consider that it is at least a
contributor to that improvement.

® Characteristics of a Living Curriculum — Evidencerfiplate for ‘The Tick(undated). Unitec



The EER team saw abundant evidence of the pragtiself-assessment methodologies at
programme level, in service units, and in the &gl of the leadership team. Taken

together, these give confidence in Unitec’s cajiighih self-assessment, both now and into
the future.

TEO response

Unitec has confirmed the factual accuracy of thfgort.
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Findings’

1.1 How well do learners achieve?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas ey evaluation question Good.

The course retention and course completion perfocaatatistics across the focus areas
are generally high, indicating that most studenésc@mpleting courses and are acquiring
the necessary skills for the workplace and/or frgtudy. Course completion rates at
Unitec were 77 per cent in 2010, an increase frérpéf cent in 2009. Course retention

has increased from 59 per cent to 64 per centtedis a high performer in respect of
retention in programme of study, being the secamked institute of technology in 2009
and the first-ranked in 2010. As explained presigisee Figure 1) the aggregated
combination of programme retention and course cetigals percentages constitutes a more
appropriate measure of academic success for amisegien with Unitec’s characteristics
than qualification completion percentages.

Of Unitec’s graduates, 69 per cent progress to eympént, 83 per cent of employed
graduates find jobs related to their qualificaticansd 29 per cent progress to further sttidy.
Besides the achievement of qualifications and eympémt, the monitoring and
improvement of which is an important aspect of-sadessment, other dimensions of
achievement reported by stakeholders relate toredubself-esteem and confidence and
work-readiness. Development of these attributevident in students spoken to in the
focus areas, but they are also significant inclusiio institutional projects, in particular the
Living Curriculum. This recognises the value adreing that is “practice-focused —
educating students ‘for work, in work, through wdrland is “socially constructed — self-
sufficiency and collaboration are equally valuemt] &ogether they help nurture
resourcefulness and resilience”. Programmes nge#tgse criteria qualify for the award of
the big tick by the organisation, and thereby abote to student achievement.

In 2010, Unitec had a progression to higher leeélstudy of 35 per cent (6 per cent higher
than the sector median, and a 4 per cent increaseZ009). However, the progression
rates from foundation-level programmes are very. I&ww rates of progression from
foundation programmes to higher-level programmésper cent), and low rates of
progression from bridging programmes to higherdgvegrammes (<40 per cent) were
confirmed in a review of foundation programrheand are to be addressed through the
establishment of a new Centre for Foundation Edosatnd the development of revised
programmes. A small proportion (8 per cent) oflstuts at Unitec undertakes foundation
programmes, and the influence of these programmeékeooverall learner achievement is

" The findings in this report are derived usingandtrd process and are based on a targeted sample o
the organisation’s activities.

8 Unitec Annual Report 201(2011), p. 2.

° Review of Foundation Education — Findings and RenendationgAugust 2011).
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obviously low. However, as part of its Aucklandti@ry educational responsibilities,
Unitec is likely to participate more — albeit cditaatively — in this part of the “market”.

1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas ey evaluation question Good.

The value of outcomes for stakeholders is highsstbe focus areas reviewed. Unitec has
been determined to reclaim its place as a prowtlgocational and applied professional
education in Auckland city, taking advantage of the opportunity of the re@untion of
Auckland into a super city to make a submissioth&plan for the future of Auckland
(Auckland Unleashéd) in which Unitec “encourages the Auckland Counaimake
greater use of the Auckland tertiary sector ‘ancdhstitutions’ and to leverage their
expertise, knowledge and research capability tpsuphe delivery of relevant aspects of
the Auckland Plan*? This was followed up with a joint submission lyete “anchor
institutions” to the Tertiary Education Commissidaentifying future training and
education requirements that could be addressedbwottively®, which is clearly of value
to the Tertiary Education Commission, other governtrstakeholders, and the other
educational institutions involved.

Analysis of an initial survey of perceptions of téu held by a selection of external
stakeholders in 2009, and the undertaking of aequeEnt survey of stakeholders in 2011,
has not only demonstrated an improvement of peimepdf Unitec’s value to the wider
community, but the process has resulted in the dtion of partnerships with business (e.g.
IBM), the health sector (e.g. Waitakere Districtaite Board), and a recognition of
Unitec’s thought leadership (e.g. with the Buildisagd Construction Industry Training
Organisation}* These organisations are potential and actual@meps of Unitec graduates
and participants in or recipients of Unitec’s apglresearch activities, so the partnerships
formed are a demonstration of the value of Unitethts group of corporate stakeholders.

At a departmental or programme level, teachingtatatial staff are encouraged to develop
relationships with relevant businesses and indesstprofessional associations, and industry
training organisations. These relationships pread obvious way of obtaining

information about changed practices which can legl tig update Unitec’s courses and
programmes, and thereby are of value to Uniteaualty) significantly, the relationships are
of value to these external stakeholders in that tee access to recent graduates and

19 This vision is articulated in Unitec’s strateglam, Relook, Rethink, Redesign.

Y http://www.aucklandcouncil.govt.nz/EN/AboutCourielansPoliciesPublications/theaucklandplan/
Documents/theaucklandplandiscussiondocument.pdf

12 submission by Unitec Institute of Technology toAhekland Council in response to the Auckland
Plan Discussion Document entitled Auckland Unledgf@xtober 2011).

13 A DRAFT strategy for Auckland tertiary educatiomyision(undated). Submission by Unitec,
Manukau Institute of Technology and Te Whare Waaaméotearoa.

1 External Stakeholder Research: Rouh(August 2011). PowerPoint presentation.
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access to the knowledge and skills of programmfé séan indication of the value put on
such relationships by stakeholders is their wiliags to offer work placements to students,
to provide internships, and to sponsor awardsudestts that recognise meritorious
educational achievement.

The high proportion of graduates in employmenttesldo their study (as mentioned in
section 1.1) and the satisfaction of employerdrfatfd in the programme focus areas)
attest to the value to students of their learnixggeeience and its outcomes.

1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas ey evaluation question Good.

There are strong links between industry stakehsldad programme staff, confirmed by

the comments of members of programme advisory cti@esi and employers spoken to
during the evaluation. The advice of external stetders is routinely used to update or
refresh programmes between formal reviews, anéversl programmes these stakeholders
contribute to the teaching (e.g. through clinidalcements in Medical Imaging, and as
“studio lecturers” in architecture), or by presegtseminars about their industry to students,
or through sponsoring awards or providing interpshib high-performing students (e.g. in
engineering).

Several of Unitec’s programmes are accredited tysiry bodies and professional
associations, and have been developed in closeiltatisn with them'> Again, the high
proportion of graduates in employment related wrthtudy indicates that the programmes
meet the needs of stakeholders and that they nmeebfathe primary expectations of
students: employment.

Unitec commissions an annual student satisfactioney conducted by the student
association to assist in determining whether tredlsef learners are being mi&tin 2010,

the executive summary of the survey report notat] thhe students surveyed seemed
satisfied with Unitec overall, with an institutidreaverage for services at 73%”. The
Students’ Association’s online survey tool (Rate ®gurse) indicated that 74 per cent of
respondentd would recommend their course to others, a gooitatdr that courses do

match learners’ needs. However, there must allwaysome doubt about the
representativeness of such surveys. In attemptitgtter understand the needs of learners,
Unitec interviewed staff and students to evalubé&ltasis on which students make their
decisions to enrol at Unitec (the so-called “entansition engagement”), the extent to

'3 For the focus areas: architecture programmes aemeditations with NZ Registered Architects
Board and NZ Institute of Architects; engineerinighwnstitute of Professional Engineers of NZ;
Medical Imaging with NZ Medical Radiation Technoistg Board.

'® The Annual Student Survey Unitec Institute of Teltlyy 2010(October 2010). USU Students’
Association.

" For the 201 Rate My Courssurvey there was a sample size of 2,266 coursewed from 799
students, a response rate of 4 per cent.
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which learning, teaching, and assessment engagddrgs in their first six week of their
coursé® (“progressive engagement”), and their movemerat @mploymen? (“exit

transition arrangement”). It is the second of éhégnsitions” to which most attention has
been directed at programme level, and the evalué¢iam saw several examples of
teaching strategies directed to this end for whiehre was evidence of students being
successfully retained in programmes.

1.4 How effective is the teaching?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

Students interviewed spoke highly of the commitmamd knowledge of the teaching staff,
suggesting a high level of satisfaction with thalgy of teaching. Unitec has recognised
that a single evaluation tool is not necessarig/niost appropriate way of assessing
teaching quality across the range of programmesr@df Accordingly, Unitec allows a
range of formative and summative methods of evalgahe quality of teaching — as
opposed to mere satisfaction — that may be ap@Eptd the level and discipline of the
programmé&’, but does require that a programme’s quality athéng is evaluated in some
way. The evaluation tools used indicate a higlell®¥ satisfaction with the teaching and
its effectiveness. However, in order to facilitatenparison between programmes, an
institutional rubric for effectiveness of teachitigough which the various approaches used
can be synthesised and compared was signalledia&@01 ", and this is under
development. This should help to improve the agfessment of teaching effectiveness.

Staff assess the quality of their own teachingugtopeer observation, and participate in
various professional development activities. Unitegends to formalise professional
development through a points system, allocatingtsdor taking part in professional
development activities: attendance or presentatiaourses or workshops; participation in
development projects; mentoring; peer teaching mbsien; accreditation panel
membership; conference organising; and researc¢h,thé expectation that each staff
member will accumulate a minimum number of poitsgrofessional development over a
two-year period? Applied research dominates the research cultutinec, and the need
has been recognised for a clearer definition oftwbastitutes a “research-active” staff
member, and the extent to which such staff are @epeo contribute to degree-level
teaching.

'8 Transition pedagogy proposébeptember 2011). Memorandum from Dean of Tegchim
Learning to the academic board.

9 The Student Life Cycle Project Final Rep@tbvember 2009). N. Solomon, Unitec

% Guidelines for student evaluation of cour§2811). Dean of Teaching and Learning (Unitec) in
collaboration with Arahanga Associates. (The ‘Glirdes’ provide explanations of tholicy on
Student Evaluation of Coursgs

2L Student evaluation of courses — Rul{ay 2011). Memorandum from Dean of Teaching and
Learning to faculty academic committees

22 professional development points systdmy 2011). Memorandum from Dean of Teaching and
Learning to leadership team.
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Unitec has committed to an e-learning strategy twiieeks to embed staff capability,
student access and capability, and infrastructuthis area. A recent evaluation asserts the
success of the strategy’s implementation as a “conityr of practice” model, but makes a
number of recommendatidiisas confirmed by external moderatibmproviding a good
example of Unitec’s rigorous approach to self-assesnt, particularly at management level
(see section 1.6). The most obvious sign of imgletation of the e-learning strategy is the
change in e-learning platforms for provision of tmnotes, discussion groups etc, a
change welcomed by many students, notwithstandingesadverse comments from them
about the extent of engagement of some staff wghad technologies. The extent to which
literacy and numeracy are embedded in programmeslsa been recently reviewed across
the organisatioR’

1.5 How well are learners guided and supported?

The rating for performance in relation to this lejaluation question iSood.
The rating for capability in self-assessment fas #tey evaluation question ood.

Guidance and support of learners in their courskwoe the responsibility of teaching staff,
complemented by the staff in the International @2and in the Te Puna Ako Learning
Centre, with more general guidance and supporigbgiavided by Disability Liaison and
other Student Wellbeing staff. The Learning Cept@vides course-specific workshops,
open drop-in sessions, small group sessions, coad@ppointments, and generic
workshops, for which assistance with academic repdnd writing dominates the service
provision. Although not commented on specificddlythe centre, the number of visits to it
by department§ shows a weak inverse correlation with the “goarthéng” ratings for
departments in the annual student suf{es shown in Figure 4. This suggests that
students attend the Learning Centre in order toessdlearning issues they have identified
in their particular programmes.

23 e-Learning strategy implementation — evaluatidnne 2011). Unitec

24 External moderation of eLearning Strategy Impleration Evaluation(June 2011). Auckland:
Critical Insight.

% Measuring literacy and numeracy embeddi@gtober 2011). Memorandum from Director of
Academic Literacies to academic board.

%6 Te Puna Ako Learning Centre (Mt Albert) Annual RepbActivities 20102010), Section 3.2.
" Annual Student Surveg010, pp. 67-71.
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Figure 4. Departments with higher “good teaching scores” $pih theAnnual Student Survegnd
to be those from which Te Puna Ako records a smallenber of student visitors. GTS can range
from -50 to +100, with higher scores indicating meatisfaction with feedback and explanations by
teaching staff, and fostering interest in the scab@nd motivation to succeed.

The annual student survey records the Learningr€ast achieving 84 per cent student
satisfaction. Student Central — Te Pa@d(o is the one-stop shop for all the information,
application, enrolment, and support services (geglth, counselling, disability services,
etc) that are provided for students. Althoughahademic success of students who identify
with disabilities is recordéf] no similar correlation appears to be sought betwsiccess
and the intervention of support services, by whiah effectiveness of interventions could
be evaluated.

Unitec recognises the benefit of providing supportstudents in Mori and Pacific

contexts, and has facilities and services at tharflédlbert campus (Maia Bbri

Development Centre and the Pacific Support Ceespectively) to support and make these
students feel welcome and valued at Unitec. Thesdces are mandated under their
respective strategic documefitdut the evaluators concluded (see focus areaf@rll
further details) that the support forabti students is more mature in terms of the number
and inferred effectiveness of services and actisitffered than is presently the case for
Pasifika students.

The Maori Mentoring Programnig as well as reporting the extent to which mentees
engage with mentors, cites successful outcomemémtees in terms of gaining interviews
with potential employers or being employed. In shene way, an independent analysis of

% TheDirectorate of Student and Community Engagement&nReport for 201Gotes (p. 39) a
disability retention rate of 83 per cent (which eads the Unitec overall rate of 64 per cent in the
Educational Performance Indicators), and a suaegsf 75 per cent (which is marginally lower than
the Unitec overall rate of 77 per cent in the Ediocal Performance Indicators).

9 Unitec’s Miori Success Strated?011). Unitec Institute of Technology — Te Whiananga o
Wairaka;Unitec Pacific Strategy2010-2015 (August 2010).

% \Whai Ake | Te Ara Tika — &bri Mentoring ProgramméMarch-June 2011).
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the services and facilities to a small number @bkl Youth Guarantee studefit$ound a
“developing effectiveness” in fosteringadri learner attendance, retention in study, and
classroom engagement, but there was no speciflaai@n of participants’ educational
achievement in the context of cultural iderfitsuggesting that the link between the
assessment of &bri students accessing the Youth Guarantee furgtilmgm and the Bbri
Mentoring Programme is tenuous at best.

Peer-assisted tutoring by students is another approsed by some departments and
programmes at Unitec to foster student learning védue of which was affirmed in
conversations with students who were either pragide recipients of such tutoring.

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iExcellent
The rating for capability in self-assessment fos ey evaluation question Sood.

Unitec signals its commitment to enhancing its edional achievement in its investment
plan, particularly through raising course completamd programme retention
percentage¥’ In addition, Unitec’s Council and leadership teama committed to a
broader educational agenda by their participatocross-sector and inter-institutional
discussions about future vocational and professiedacation in Auckland.

Council and the leadership team identified four keycomes in the strategic plan:
» Meeting the needs of communities
« Innovation in teaching and learning
« Enhancing the student experience
« Being an excellent business.
These key outcomes are clearly associated withastipg educational achievement.

Council has been supportive of the chief execusiveitiatives in re-establishing links with
business and industry, since it is from such lithied the underpinning stakeholder
relationships that are vital to ensuring the reteeaof programmes can also be fostered.
Council’s participation in high-level strategic pling and in the budgeting process
through which resources are allocated, togethdr igtformal relationship with the
academic board, ensures that it is cognisant ofeldisi educational achievement and the
drivers for its enhancement, including campus dgwalents that will improve the location,

31 Mé he horeka torotika kit eir— Realising Mori potential within the Youth Guarantee funding
initiative. (June 2011). N. Solomon, Unitec.

%2 Correlation between identity and educational sssé attributed in the report cited in the presiou
footnote to: Bennett, S., & Flett, R. (200T)e hua o tea o Kbri. He Pukenga Brero: A Journal of
Mdaori Studies6 (2), 29-34.

% Unitec Investment Plan 2010-20(2010), pp. 2, 34.
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efficiency, and appropriateness of teaching spandsassociated support services on all
Unitec’s campuses.

The leadership team clearly expects that acaderogrgmmes will include evaluative
questioning’ as part of the compilation of annual programmerep The extent to which
evaluative questioning has been adopted in thgs®teeis apparent in the deans’ inferences
of their capability in self-assessment, which igegi together with educational performance
in Table 3. Not only does this table demonstrhag the culture of self-assessment is well
embedded at the academic management level, bas#oeiation of educational
performance and self-assessment indicates therbapgdeeam’s clear vision and direction

to lift educational achievement through fosteringlaative approaches. These are
combined with appropriate resourcing and the deareknt of policies and procedures.

Table 3. Distribution of programmes by educational perfonec@and capability in self-assessment

Educational performance, as
aggregated course completions in Programmes*
programme 2010

80-100% 65-79% Number %
% g Excellent — Goo 23 23%
LD Good 7 7%
= C
> g Good — Adequat 39 39%
2 3 Adequate 9 9%
§ % Adequate — Poo 15 15%

Poor 6 6%
Number of programmeg 42 45 12 99 100%
% of programmes 42% 45% 12% 100%

*Four of Unitec’s programmes were not includedhistexercise

Sharing of good self-assessment practice betwemgrgammes should enhance capability in
self-assessment in the same way as has been agddoatenhancing educational
performancé” The challenge will be to find appropriate and eWjdaffirmed mechanisms
for doing thig® and ways of effectively communicating them.

Service areas within the organisation have alsptedioevaluative questioning as part of
their regular review activities, further embeddagelf-assessment regime in the
organisation.

The leadership team has been proactive in introduairange of initiatives for fostering
learner achievement. Examples include the e-lagrsirategy, the Student Life Cycle
project, and transition pedagogies project, alvbich contribute to the Living Curriculum

% Unitec defines this evaluative questioning as esking the following queries: “What are we trying
to achieve?’, “Are we successful?”, “What remediksuld be enacted?”, and “Are our improvement
actions effective?” FrorBelf-Assessment Overview for EER Revieg&zptember 2011).
PowerPoint presentation.

% “We have Departments that know how to do this ..o@rs can too.” Frorganisational
overview for EER TeaifY November 2011). R.Ede.

% The 2011Kaleidoscopeevent showcasing educational innovations attraatenlit 50 per cent of
Unitec academic staff.
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— with its associated “tick” for programmes thah ciemonstrate its attributes. Six
programmes were awarded the living curriculum ticR011, most confirming the
excellent-good capability in self-assessment ddtexchin 2010 (Table 4), although it
should be noted that the two measures are derreed different evidence bases.

Table 4. Programmes awarded the living curriculum tick @12 relative to their 2010 ratings of
capability in self-assessment

Capability in self-assessment in 2010

Excellent —| Good Good — Adequate | Adequate — Poor
Good Adequate Poor

No. of big
ticks 2011*

*A sixth programme was not included in the exerdlsat led to the compilation in Table 3.
+This programme was one of the 2011 EER focus ardsn that evaluation demonstrated
excellent capability in self-assessment.

The management and staff in most programme fomessastommented that they were well
supported by the leadership team in terms of psides!| support and facilities. In Figure 5
and Figure 6, the upper right quadrant shows progras with increasing EFTS and
increasing course retention and completion, sugggegtat resources for these programmes
are at least keeping pace with growth. By contttast lower right quadrant shows
programmes with increasing EFTS but decreasingseorgtention and completion,
suggesting that additional resources might be reeémtehese programmes.

Change, in retention %

% increase in EFTS

# increase in retention 2008 to 2009 M increase in retention 2009 to 2010

Figure 5. Relationship between yearly change in EFTS andseotetention. The lowermost square
symbol corresponds to the Master of Educationatleeship and Management in 2010, a small
EFTS programme); the square symbol just lower rigghthe origin corresponds to the Master of
Architecture (Professional) for 2009-2010, in whielsourcing concerns have been identified by
staff and students.
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Figure 6. Relationship between yearly change in EFTS andeagged course completion. The
lowermost square symbol corresponds to the Mas$tEdocational Leadership and Management,
small EFTS programme in 2010; the symbol just lovigit of the origin corresponds to the
Diploma of Engineering (Civil), where staff havetpotial concerns about resourcing; and the ne
lowest is the Master of Architecture (Professionad)which resourcing concerns have been
identified by staff and students.
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Focus Areas

This section reports significant findings in eaobds area, not already covered in Part 1.

2.1 Focus area: Educational Leadership and Management
(Postgraduate Certificate in Educational Leadership and
Management, Postgraduate Diploma in Educational Leadership
and Management, Master of Educational Leadership and
Management)

The rating in this focus area for educational penfance iExcellent.
The rating for capability in self-assessment fas fbcus area i&xcellent.

This is a cluster of postgraduate programmes irclwvbiudents can progress from the
certificate to the diploma to the degree, as thmfessional and life commitments allow,
carrying accumulated credits forward. Across tire¢ programmes, in which 41 EFTS
were enrolled in 2010, the EFTS-weighted aggrepeteirse completion rate is high, but
declined from 95 per cent in 2008 to 82 per certdh0, with a trend of a slight decline in
EFTS.

All programmes within the cluster have a very sgremphasis on the integration of
learning with individual career aspirations and kydace roles at both strategic and
operational levels. Learners highly value the @unding leadership and teaching by a
highly experienced and motivated teaching staffpfalvhom are research-active, and who
have track records of attracting and completinggats for the Ministry of Education.

Staff are responsive and learner-centred in alisacd teaching and learner support. Staff
are to be commended for their exemplary engagemigimiearners and members of the
advisory committee, which is highly effective iropiding input to the programmes, and
which results in improvements.

The culture of self-assessment is fully embeddeattaghly effective in every aspect of the
programme, including its management. Reflectielf;asvaluation, and continuous
improvement strategies are integral to the managgneaching, and assessment within the
programme. Learners commented favourably on thegects and indicated that
achievement in this programme was life-changinglasigtlly relevant to the advancement
of their careers at both operational and stratkeyiels.
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2.2 Focus area: Architecture

(Bachelor of Architectural Studies, Master of Architecture
(Professional))

The rating in this focus area for educational penfance i€Excellent.
The rating for capability in self-assessment fas focus area iSood.

Both qualifications have course retention rateseegig 90 per cent. The course
completion rates for the Bachelor's degree arep&2cent (with slight annual variations),
and the course completion rate for the Master' grmme was 85 per cent in 2010,
decreasing from 93 per cent in 2008 and 2009. Bodgrammes show substantial growth,
and there is an unsatisfied demand for enrolmetitérBachelor’'s degree.

The architecture qualification cluster is one akthinternationally accredited programmes
in New Zealand, and the only Australasian one éedid outside a university. Student
achievement in both programmes is very high, witedient employment prospects
indicated for those who complete the Master’s degréhe Bachelor of Architectural
Studies has only been offered since 2008; the sinoetperiod for which the degree has
been offered makes it difficult to discern a clpattern of employment for graduates.
However, the Bachelor of Architecture (which isr@ephased out in favour of the Bachelor
of Architectural Studies and the Master of Architee (Professional)) has a history of
achieving employment rates comparable to thoseh&rschools of architecture in New
Zealand, meaning that most graduates have obtaim@tbyment in New Zealand or
overseas.

The points of difference in Unitec’s programmegritified by staff, students, accreditation
bodies, and other stakeholders, include the intedmature and amount of input from
industry-based professionals, concurrent work éepee, the Mori dimension, staff
responsiveness to suggestions, and the Design Bitilgtive (customised training).
Students are proud of Unitec’'s programme and ajgieethe design focus and one-to-one
attention they receive. Their only reservatiorates$ to ongoing concerns about facilities
and resources. Staff are universally acknowledgetheir standing in the profession, their
research activities, their collegial approach thveey, and their commitment to students.

Self-assessment is continual, using methods cemsigtith the architecture profession, e.g.
analytical thinking, problem-solving, creative sdms, robust discussion. Formal and
informal feedback from students, accreditation bedand external professionals is used as
the basis for decisions on curriculum, deliveryd atandards. The studio-based curriculum,
focusing on a one-to-one engagement with studprmsjdes immediate feedback on
student engagement and progress. Patterns atdistbthrough staff discussion at sub-
group team level, then at full staff meetings, &ndlly at committee level (often with
external input). Self-assessment would be strexmgiti by a more formal approach to
collecting student destination information, espkgifr those who do not progress to or
complete the Master’s degree. Staff and studeqiessed frustration about the length of
time taken to address recurring resourcing issald®ugh complexity and financial
commitment makes short-term solutions difficultheFe is no clear understanding of the
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extent to which ongoing concerns about facilitind eesources are affecting learning
experiences and achievement.

2.3 Focus area: Engineering

(NZ Diploma in Engineering (Civil), Bachelor of Engineering
Technology (Civil), Bachelor of Engineering Technology))

The rating in this focus area for educational pen@nce isGood.
The rating for capability in self-assessment fas fbcus area iSood.

The Bachelor of Engineering Technology (BEngTeshg new programme developed
collaboratively with the Metro Group of New Zealaingtitutes of technology to replace
the engineering degree which has a civil endorsémiagotiations are continuing to
establish a pathway from the diploma to the Baaheldngineering degree offered by the
University of Auckland, via the BEngTech.

Approved by IPENZ, the new degree was first offared010. Enrolments in the degree
and the underpinning diploma are growing rapidBoth programmes have high course
retention rates (> 80 per cent). Aggregate cocosepletion rates are above 70 per cent in
the degree, and are increasing for the diploman(f68 per cent in 2008 to 66 per cent in
2010). Graduates from the programmes are saiddysiry representatives to be work-
ready, with an appreciation of commercial realibg always evident in similar programmes
from other providers.

Students value the combination of theory and practiThey commented on the ready
availability of staff and appreciated the inclusadrsessions with visiting speakers from
industry as indicative of employment expectatiow¢hile the feedback from student
satisfaction surveys could be improved, studente wemmitted to the programmes. They
participate in the class representative systemratite peer student tutorial scheme, and
express willingness to contribute to the coursedsiing speakers in the future. The
programmes are well resourced and managed andi@pander the current head of
department, are enjoying productive links with isiiy.

The annual report is a living document, being pesgively compiled from staff meetings
during the year, fostering continual evaluation androvement. Self-assessment has
determined the possible causes of low achievemettirses and programmes. Analysis
has identified that class sizes and mathematidblyasre not particular causes of low
achievement; rather, student engagement is a nmverful determinant of student success
than mathematical achievement. Nevertheless, ihenegoing assistance to students in
developing their mathematical abilities, and anialyp$ the effectiveness of these
interventions.

The engineering department has a well-structuredguiure for assessing the strategic fit of
research projects that are seeking funding. Itdea®loped a metric to evaluate research
and works actively with industry on applied progci single advisory committee has
been set up to provide an industry perspectivell@ngineering programmes.
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2.4 Focus area: Medical Imaging
(Bachelor of Health Sciences (Medical Imaging))

The rating in this focus area for educational penfance iExcellent.
The rating for capability in self-assessment fas fbcus area iSood.

There is unsatisfied demand in industry for medicelging graduaté§ but numbers
accepted into the programme are limited by thelabdgity of clinical placements.
Accordingly, there has been no significant growtlenrolments recently. Course retention
is strong (98 per cent) and course completion peages are typically around 95 per cent.

Clinical placements ensure graduates are expedencerange of workplaces and are
work-ready, and are valued both by students angbiession. Both the academic and
clinical staff are dedicated to student achievenagul provide in-house learning support as
appropriate. There is a comprehensive programnfierofative and summative assessment,
and staff are introducing e-learning and other netdgy, consistent with Unitec’s Living
Curriculum strategy.

Moving the programme to the Waitakere City campas wndertaken to foster productive
relationships with the Waitemata District HealthaBa, not only for this programme but
also for other Unitec health-related programmesleiing nursing). It is anticipated that
this move will lead to initiatives in the developmef the health workforce and to research
and consulting activities in health-related andiléary areas, including business and
computing applications.

Although there are good connections with industrg these are used to effect improvements
to the programme, knowledge of graduate destinattonld be improved. Staff actively use
student evaluations to guide improvements, angthgramme leader uses these evaluations
in conjunction with other information for appraisdlstaff teaching competence. The Annual
Programme Evaluation Report is a living documensueing continual self-assessment and
evaluation of practice.

2.5 Focus area: Elementary computing
(Certificate in Information Technology (Level 4))

The rating in this focus area for educational penfance isAdequate.
The rating for capability in self-assessment fas focus area i®dequate.

This programme has a history of high course redarates (96 per cent), but low course
completion rates (generally less than 50 per catttjpugh there has been a recent
improvement in success: a course completion ra@qfer cent was achieved in the first
semester of 2011. This improvement is attributgdlbitec to better management of
student expectations, recruitment and deploymeatthee programme of new staff, and the

3" This occupation is included in the NZ Long TernillSkhortage List:
http://www.visabureau.com/newzealand/skill-shortigeaspx
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use of student forums. Specifically, during 2010-20staff identified as the main issues
that have resulted in the poor performance of sttgleviz., mismatch between the
programme and the students’ expectations and ndetplacement of students, and the
pastoral care of students. In response to thedenfis staff have redeveloped the
curriculum and delivery mechanisms, and introduoaarses at Level 3 to support the
Level 4 certificate, and to provide progressiomirid. Interviewing of candidates and
greater pastoral support for students has also ingeated.

A comprehensive external evaluation of the comgutimrriculum was undertaken

recently® and recognised the need for “soft” skills to céempent technical skills and a
greater engagement with recent shifts in the inglu§tonsistent with the report’s
recommendations, staff are seeking a stronger emgagt with industry, which will

enhance the relevance of this programme to sigmifiexternal stakeholders. Relationships
with major software enterprises that are being tige will be helpful in achieving this.

The main value of the programme is to provide &way to higher-level courses, including
the Bachelor of Information Technology. Approximlgt45 per cent of students progress
to higher levels of study. However, there are i$icgnt deficiencies in the tracking of
students, most notably discovering the destinatioimsstudy or elsewhere — of those
students who do not enter the degree for whichglagramme is intended to be a pathway.

Students regard the teaching staff as individuaigndly and approachable, although the
EER team discerned that teachers are more focuseshtedying student deficiencies than
building on their competencies. This may accoontlie absence of peer-assisted student
support in the programme, with students needinigt@sse being referred to Te Puna Ako
(which the students report as providing a satisigceéxperience). There appears to be
recognition of this lack of learning support andtoaal support within the programme. The
programme is also being contracted to a privaiaitrg establishment which is said to
provide higher levels of pastoral care, so the atlapal achievements by students in the
programme offered by Unitec and the private provichn be compared.

The staff include four PhD-qualified teachers whyg they are well supported for
professional development. That said, students thatethe software system is not used by
all lecturers. Feedback to staff is provided tiglothe Rate My Course programme,
departmental surveys, and — less successfullyougjtr the class representative system, but
the feedback does not appear to be being usedyatamatic way. Self-assessment is in its
early stages of development and currently is fodusehigh-level achievement data.

A revamped management team and the use of higlalfiga and/or industry-trained staff
offer the potential to address the significant éssidentified among the teaching staff
which have adversely affected collegiality and Hasl potential to undermine the gains
made in student achievement.

% Unitec Computing Curriculum Evaluatiq®ctober 2011). Confidential report, Deloitte.
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2.6 Focus area: Automotive
(Certificate in Automotive and Mechanical Engineering (Level 3))

The rating in this focus area for educational pen@ance iExcellent.
The rating for capability in self-assessment fos focus area iExcellent.

Introduced in 2010, this programme achieved ané87cpnt course retention rate and an 82
per cent course completion rate overall. Achieveinfer under 25-year-old enrollees was
86 per cent course retention and 80 per cent caanspletion, and that for Youth
Guarantee students still higher at 80 per cent83nper cent respectively. In addition to
educational achievement, staff indicated that tlogamme had also resulted in significant
changes in confidence and motivation; they gavengkas of the positive impact they had
seen on specific students, and cited e-mails reddirom parents of students who had also
noticed such changes.

The programme provides an outstanding example wfdtaff use the Living Curriculum
approach to design, and to facilitate and evalafisxtive learning. In 2011, the
automotive team’s development in self-assessmealubity and curriculum renewal
earned them Unitec’s ‘tick® The foundation-level students create their ovemriing
resources individually and in teams, find solutibmproblems that arise, and present their
work to others by video, verbal presentations, grbiegging, and e-portfolios. Staff
described a conscious shift from up-front teactdhgontent to immediate, real-time
assessment of student learning. Course retentidisaccess rates for the first intake are
very high, particularly for the Youth Guaranteedsnts. Pastoral care is comprehensive,
integrated with the curriculum, and fully supportedactively involved stakeholders.
There is a strong response to the initiatives tdkethe Maia Mori Development Centre
and the Pacific Support Centre in the support abiMand Pasifika students, which is
further enlarged to embrace all students, whatthadr cultural identity. Cohesiveness is
fostered by a “Team CAME” (Certificate in Automativand Mechanical Engineering)
approach which brings staff and students togethdeua community of learning umbrella.

Staff and managers are aware of the challengesypipioach can present to students, and
they use a variety of methods and support serv@esnimise barriers. They dissect data
and any other information they can find to loolstatdent achievement from every angle.
Staff meetings are used as a vehicle for problelwvirgpand ongoing professional
development, exemplifying how information and dission can be used within a self-
assessment framework to drive continuous improvémstaff describe the approach as
“thinking about the problems before they occur’s @result, they are not overwhelmed by
problems when they arise and are action-orienBeksponses to student feedback are
constructive, immediate, and consistent with thamft€€AME philosophy.

% Characteristics of a Living Curriculum — Evidenegriplate for ‘The Tick’ — The CAME.
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2.7 Focus area: English language teaching
(Certificate in English)

The rating in this focus area for educational pen@ance iExcellent.
The rating for capability in self-assessment fos focus area iExcellent.

This is a large programme with 324 EFTS in 2010pked across all three of Unitec’s
campuses. Course retention of students in thergnuge is consistently high (90-93 per
cent over four years). Learner achievement is laigb (75 per cent course completion).
This is impressive given the range of levels ofghegramme and the entry-level abilities
of the students; some students enrol with no Engilslity. The intended outcomes for this
programme are progression to further study (pradest/employment or academic
preparation) or employment. Of the programme'dsligages, 50-60 per cent proceed to the
diploma programme, while up to 40 per cent prodedtie FFTO employment skills
programmé? A small number of students exit with improveddaage skills to live more
fulfilling lives within the community.

Teaching is effective and students are providet extensive support, often one-to-one, to
achieve their goals.

This programme provides a good example of ongaimgovements based on evidence,
including feedback from students and timely inteti@ns to create improvements. Data is
interrogated and improvements agreed collegiallprgrithe team as a whole. A consistent
picture of a well-managed, effectively structured 2aught programme emerged from
discussions with managers, staff, students, arkglstdders.

2.8 Focus area: Foundation Studies
(Certificate in Foundation Studies (Level 2))

The rating in this focus area for educational penfance iS<Good.
The rating for capability in self-assessment fas focus area i§ood.

This programme has undergone considerable growtheifast few years, with 276 EFTS
enrolled in 2010. Students achieve well for tijget of programme (achieving a course
retention rate of 64 per cent and a course conguietite of 57 per cent in 2010). abfi
course completion percentages have increased f8opedcent in 2009 to 55 per cent in
2010, and Pasifika course completion percentages inareased from 47 per cent to 53 per
cent over the same period. Moreover, studentdyigiiue the second-chance learning
opportunity provided by the programme and the timdevelop study skills before entering
higher-level study, and noted the flow-on effecheneby as a result of their involvement in
the programme, friends and family were also ingpteeengage in higher education
themselves. The commitment and skills of teacktadf in achieving these outcomes is

40 Foundation Focused Training Opportunities: httypv.tec.govt.nz/About-us/News/Updates/ffto-
preparing-for-2011/
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evident. Independent learning plans are usedgarerthat students focus their learning on
the skills needed to progress.

Many students — specifically 63 per cent of Youtlla@antee students — continue to the
level 3 programme and progress to their choserygiathway beyond that. Specific
pathways from that programme to sport and nursiegrammes demonstrate examples of
post-foundation programme success. Nine of 1liequmts from the 2010 foundation
programme were offered places in the Bachelor @irtiSpBetween 2002 and 2010, of the
394 students from foundation programmes who emiolaokethe Bachelor of Nursing, 69
per cent passed their courses (compared with 78guerof other students).

It is clear that the foundation programmes proxddemportant opportunity for students to
gain skills needed to progress. The recent reviefsundation programméshas

identified the need to make changes to help stsdastiieve, particularly in the
programmes to which this programme leads.

Although self-assessment is at a relatively eadge of development, it is contributing to
improvements. A recent review identified the némdmore comprehensive data to enable
the programme to be more effective and for staffawe a better understanding of what is
happening in the programme, and in particular hel lgarners achieve as they progress
to other programmes. In response, staff have&rbagun collecting data on the need for
pastoral support, which they have identified asmian cause of learners leaving the
programme: specifically, family issues have be@ogeised as having a major impact on
whether students are able to study and completpriggamme.

Staff are actively involved in the community andsigcondary schools, which provides
additional opportunities to ensure that the leagrand support needs of students in
foundation programmes are identified and met.

2.9 Focus area: Plumbing and Gasfitting

(Unitec National Certificate in Plumbing and Gasfitting, replacing
the National Certificate in Plumbing (NCPLU))

The rating in this focus area for educational penfance isAdequate.
The rating for capability in self-assessment fas focus area iBoor.

Unitec developed a new programme in this areaviolig the recommendations of a
report’? It was approved in 2008 and introduced in 2088|acing the NCPLU. The
course retention rate in 2010 was 93 per cent,enthié completion rate was 75 per c¢ént.
There has been a marked decrease in enrolmeritesa programmes, from 289 EFTS in

“! Review of Foundation Education — Findings and RenendationgAugust 2011).

42 Armstrong, H (May 2006)An independent report into relationships in therphing, gasfitting and
drainlaying industry. Report commissioned by the Minister of TertiaduEation.

3 These are EFTS-weighted values, from 21.74 EFTBarUnitec national certificate programme
(achieving 100 per cent course retention, 57 per aurse completions) and 94.94 EFTS still endblle
in NCPLU (achieving 92 per cent course retentioth 2@ per cent course completion).
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2008 to 117 EFTS in 2010. This is inferred to lmasequence of “the industry’s problem
that, as work has dropped away during the dowmifithe past two years, so have the
number of PGD [plumbing, gasfitting and drainlaylicgmpanies able to offer
placements”, making the programme a less attractive optigpatential students.

Learners and employers value this programme foeldg@ing the students into “well-
rounded” tradespeople. Students are well prepfaresliccessful completion of the
licensing examination, in addition to achieving tfeional qualifications.

Teaching staff are to be commended for their comeitt and enthusiasm, which has been
especially noticeable over the past 12 monthsff Bi@dustry experience means that
learners are confident in the workplace relevarfdb® programme outcomes. There has
been a noticeable improvement in leadership ancagement of the programme in recent
months, which has provided a change of directiovatds a more positive, collaborative
team approach to achieve desired institutionalamutss. Employers and teaching staff
indicated that departmental culture had improved.

Until recently, it appears that there have not be@nself-assessment practices undertaken
within the programme. However, recent changesadérship and management have
begun to make an impact on the direction and caihvithin the department. It is intended
that organisational self-assessment practicesb@ibmbedded within the changing culture
of the department. There is evidence that theduction of the weekly meetings has
provided an opportunity for reflection and improvem While it is early days, there are
signals that the department is moving forward maae collaborative and collegial way.

2.10 Focus area: Research

The rating in this focus area for educational penfance iS<Good.
The rating for capability in self-assessment fas focus area i§ood.

Unitec aims “to be the leading institute of teclogyl in NZ in both the quality and quantity
of its research.” It was the highest-ranked ingtitof technology in the 2006 round of the
Performance-Based Research Fund (PBRF), with atgjsabre 34 per cent higher than the
next-ranked institute of technolody.There has been an annual increase in the proporti
of quality assured research outputs, from 30 pet ite20050 55.6 per cent in 2010; and

in 2010, 25 per cent of outputs comprised peererged journal articles. This is important
because of Unitec’s intention to participate in 2841 round of the PBRF, in which, on the
basis of previous rounds, peer-reviewed journdtlag are likely be viewed as particularly
significant in determining the research gradingstaff and the quality status of the
institution. However, in a diverse organisatiogtsas Unitec, other types of research
output are also valid and significant, and, forragée, exhibitions, performances, and other
creative outputs are also being produced. In 203@er cent of the 583 research outputs

4 Up with the Play — Investment in the Future (201Rumbers JournalSept-Oct 2011, 10-12.
“ performance-Based Research Fund Evaluating Resdzaxcellence — The 2006 Assessment.
Wellington: Tertiary Education Commission.

29



were clearly identified as “creative”. Over thaipd 2005-2010, Unitec has generated a
total of 4,240 research outputs.

As part of its strategic refocusing, interdiscipliy and applied research is fostered. As an
example, of the 108 quality assured journal arsigleblished in 2010 that are listed in the
2010 Research Repdft only one is not in an obviously applied areaesfearch. Indeed,
applied research dominates the research repontétDid, and in the five copies of
Unitec’s research magazinggdvancethat were provided to the EER team. Collaboration
with external partners is also encouraged, whidedityanisation continues to promote
teaching-based researthindeed, educational research accounts for 3tqmrof the
research outputs reported for 2010.

Self-assessment shows that research productivitgsrenarkedly across the organisation.
While there is concern that a metric such as thelmr of research outputs per staff full-
time equivalent may be too crude a measure of relsgaoductivity, the need for some
measure, and a rubric or some other means to ceniparextent to which degrees are
taught by research-active staff, is recogniseagaired and Unitec is working towards
this. To this end, Unitec is actively seeking ngays of defining and recognising research
in its multidisciplinary environment.

Unitec is encouraging research that has impactvahgk to stakeholders. An example is
building strong links with Waitemata District HdalBoard at Waitakere to foster research
in allied health areas, and also links to busimegscomputing (which also have
implications for health workforce development instvduckland). Mentoring, research
writing retreats, and building on the educationaltiented research that is already
widespread at Unitec are among the strategies lusied to foster emerging disciplinary
and interdisciplinary research. The individual aotlective research experience of
research professors could be better utilised iraadwng the research capability of Unitec as
a whole.

Supervision of student research is recognised @pthe teaching workload. Although
there are guidelines and expectations about tkeetsah, supervision, and examination of
student research, the management of these proaggsesrs inconsistent across the
organisation. It is recommended that modificatitmthe policy framework be undertaken
to clarify student expectations and staff respdtisés, and to include a specific
opportunity for re-examination of theses on acadeagnbunds, rather than the purely
procedural grounds currently permitted.

462010 Research Repqi2011).
4" Unitec Research Strategy 2010-2Qerred 2009).
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2.11 Focus area: Achievement and support of Maori and Pasifika
learners®®

The rating in this focus area for educational periance iSGood.
The rating for capability in self-assessment fos focus area iddequate.

The differences in educational achievement betwéaori and Pasifika students and
Unitec students overall are shown for the prograrfonas areas in Figure 7.

-100 -80 -60 -40 -20 0 20 40 60
Difference in course completion %

M Pacific-all ™ Maori-all

Figure 7. Difference in course completion rates betweeioMstudents and all Unitec students and
between Pasifika students and all Unitec studemtshe programme focus areas (see footnote 50) in
2010

Course completions for &ri and Pacific students across the ITP sectoB#dower than
overall course completion rates in 2¢%.@nd few of the evaluated programmes at Unitec
are outside this ‘band’. Indeed, in some prograsperformance of Bbri or Pacific
students exceeds that of the programme overall.

“8 |t became evident during the course of the EER thiat it was more appropriate to consider the
support and achievement ofabti and Pasifika students separately, i.e. as sabsfareas, rather than
as a single combined focus area. The ratingsdocaional performance for adri and Pasifika sub-
focus areas are “Excellent” and “Good” respectiyalyd the ratings for capability in self-assessment
are “Good” and “Adequate” respectively. The overaling for the focus area approximates a
weighted average, taking account of the relatiwpeprtions of Miori and Pasifika students at Unitec,
10 per cent and 13 per cent respectively.

9 From: http://www.tec.govt.nz/Learners-Organisasitvearners/performance-in-tertiary-
education/performance-by-type-of-tertiary-providédut-itps/
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It is clear that performance differs by discipfihand that the performance ofabti
students does not necessarily mirror that of Hasgtudents. There may well be analogous
differences within Pasifika peoples, but the dataat segmented to reveal these.

M aori students

Programme retention rates forabti students increased from 48 per cent to 52 pet @.e.
by 4 per cent) between 2009 and 2010, while oveistime period there was a 7 per cent
decrease in programme completions (from 46 pertoceB® per cent) by Wori students. In
some areas there have been increases, e.g. a@miencrease in Bbri success in sport
programmes and a 31 per cent increase in carppragrammes.

Enhancement of the success, well-being, and ideoftiMaori students at Unitec is
evidenced from the perspective of students whoeshtreir high level of appreciation for
Maia, Te Noho Kotatahitanga, Pukenga, and Whai Akés also evidenced by increasing
Maori course retention and successful course congpigtiand the perceived strength of
Unitec’'s commitment. This is also evidenced byitteeasing responsiveness to, and
incorporation of, Mtauranga Mori into programmes across Unitec and the apprieciaif
the valuable sense of place of Te Noho Kotahitand@ch contribute to the oranga of both
Maori and non-Mori students.

Progress is being made towards the developmergyfrieasures to meaningfully
demonstrate the achievement ofdvi students, and the value of Maia, Pukenga, TledNo
Kotaitanga, and Whai Ake to Unitec students, stif] stakeholders, the directions for
which are clearly articulated in Unitec’salri Success Strategy. Currently, these, and
organisational indicators, demonstrate an undedstgrof the principles of self-assessment
and, when further developed, will provide a stranglytical foundation to capture the
success of lori students and the cultural enrichment of all

Pasifika students

Over 2009 and 2010, there was an increase of 8grerin enrolments by Pasifika students
at Unite>. The achievement of Pasifika students still lagkind non-Pasifika students,
but the lag in achievement is not the same fopragrammes (Figure 7). Indeed, there are
some programmes where Pasifika achievement exeegdPasifika achievement, and such
programmes may provide exemplars of practice thaberage programme retention and
course completion.

*|n Figure 7, the course codes are: PGCEL, PosigtadCertificate in Educational Leadership and
Management; PGDSM, Postgraduate Diploma in Edutaltioeadership and Management; MEDM,
Master of Educational Leadership and Managemens Bachelor of Architectural Studies; MARCP,
Master of Architecture (Professional); DENCV, Dipia of Engineering (Civil); BENGT, Bachelor of
Engineering (Civil); BETMG, Bachelor of Engineerifigchnology; BHSMI, Bachelor Health.
Sciences (Medical Imaging); CCINT, Certificate ifdrmation Technology; CAME, Certificate in
Automotive and Mechanical Engineering; CENG, Cidife in English; CFSW2, Certificate in
Foundation Studies; CPFG, Unitec National Certtéda Plumbing and Gasfitting; NCPLU, National
Certificate in Plumbing.

*1 Unitec’s Miori Success Strategivay 2011).

*2 Unitec Annual Report (2010), p. 9.
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It is clear that the support provided to learnérsugh the Centre for Pacific Development
and Support and the work and support being provided within sahUnitec’s

departments (and guided by the central framewotkaKuita) is positively impacting on

the learning experiences and achievement of Padei&rners, and its value is well
recognised by departments benefiting from this bdipabuilding approach. That this is
also valued by external stakeholders is evidengeahigoing requests for the expertise of
the Pacific Centre. However, the nature of resogrmeans that the presence and extent of
reach of the Pacific Centre is limited and not a@blbave as positive an impact as is seen
for Maori students.

Self-assessment is predominantly used to identfydreas where the support of the Pacific
Centre is best utilised. To this extent, staff kvimgether with departments and other

Unitec support services to identify areas of loRasifika student achievement and to plan
appropriate responses. The Na Kuita model has @eesioped on the basis of what works
well for Pasifika students; however, given the ictpaf resourcing, self-assessment appears
preoccupied with identifying areas that requirestythening, rather than ongoing work to
identify what is strong. The Pacific Centre is eleping its self-assessment capability,
including identifying how best to capture infornmatiand data that will meaningfully
demonstrate progress to desired outcomes for Rasitudents.

2.12 Focus area: Achievement and support of international students

The rating in this focus area for educational penfance iS<Good.
The rating for capability in self-assessment fos focus area iSood.

Programme retention and completion data (94 peraeh 70 per cent respectively)
indicate strong achievement by international stt&lein many programmes they achieve
as well as domestic, although their completion imtewer than for Unitec students overall
(77 per cent). This academic achievement of irtigonal students is supported by an
International Office which works with departmemsanhance educational achievement
outcomes. The International Office also providdsimation and advice about support
services, assesses individual needs, respondsiternts, and monitors and assists with
accommodation matters. Regular activities ardifated to engage international students
in New Zealand life and to celebrate cultural esertaff attend relevant cultural
workshops to better understand the needs of stedienrh different countries, and
undertake regular visits to, and training withemmational agents to ensure that accurate
information is available to students. Unitec arlyugviews and reports on its obligations
under the Code of Practice for the Pastoral Caftatefnational Students.

The International Office undertakes ongoing sefeasment activities to understand and
support the enhancement of international studemesement. This includes identifying
programmes where successful completions are lomartagether with programme
management and other support services, potentiabns for this, monitoring first

%3 SeeUnitec Pacific Strategy 2010-2018010), pp. 9-10.
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assessment outcomes for newly enrolled interndtstndents, and undertaking real-time
surveys to assess service satisfaction. Thesatadgihave resulted in worthwhile changes
leading to improved outcomes for international stutd (e.g. improvements to
accommodation provision).
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Recommendations

There are no recommendations arising from the eatexvaluation and review, other than
those implied or expressed within the report.
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Appendix

Regulatory basis for external evaluation and review

Self-assessment and external evaluation and reaiewequirements of rules for programme
approval and accreditation made under the Educafich1989. The Course Approval and
Accreditation Criteria that were made under thenfier section 253 of the Act are deemed (by
section 44 of the Education Amendment Act 201t¢ tales for programme approval and
accreditation made under the new section 253 ofAttte Rules are also being made for
training schemes, which will include requirememisdelf assessment and external evaluation
and review.

NZQA is responsible for ensuring TEOs continuesto@y with the policies and criteria
after the initial granting of approval and accredtiion of courses and/or registration. The
New Zealand Vice-Chancellors’ Committee (NZVCC)dtaritory responsibility for
compliance by universities.

This report reflects the findings and conclusiohthe external evaluation and review
process, conducted according to the policies aitéria approved by the NZQA Board. The
report identifies strengths and areas for improvetie terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one dbuting piece of information in
determining future funding decisions where the argation is a funded TEO subject to an
investment plan agreed with the Tertiary Educat@tmmmission.

External evaluation and review reports are pubfitormation and are available from the
NZQA website (www.nzga.govt.nz).

Information relevant to the external evaluation amdiew process, including the publication
Policy and Guidelines for the Conduct of Externghlaation and Review, is available at:
http://www.nzga.govt.nz/providers-partners/registra-and-accreditation/external-
evaluation-and-review/policy-and-guidelines-eersluction/

NZQA
Ph 0800 697 296
E eeradmin@nzga.govt.nz

WWw.Nnzqga.govt.nz
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