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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part ofdlseountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It is afdended to be used by the TEO itself for
quality improvement purposes.

Introduction

1. TEO in context

Location:

Type:

First registered:

Number of students:

Number of staff:

Sites:

Distinctive characteristics:

Previous quality assurance
history:

Forth Street, Dunedin 9054
Polytechnic / Institute of Technology

The Polytechnic has a history that dates from 18%0,
New Zealand’s first art schdol

Domestic: 3,341.7 EFTS (in 2p10
International: 134.9 EFTS (in 2030
More than 700 staff (in 2410

In addition to its Dunedin campus, Otago Polytechni
has a campus #te corner of Erris and Ray Streets,
Cromwell. Selected programmes are also offered at
Wanaka and Queenstown.

Two of Otago Polytechnic’s goals are: to enable
educational excellence evidenced by students who
succeed in their studies and are sought after for
employment; and to be a socially responsible and
sustainable organisatidn.

ITP Quality conducted a full academic quality auafit
Otago Polytechnic in 2007, awarding Quality Assured
Status for four years until 2011. This status was
confirmed at a Mid-Term Quality Review conducted in
September 2009.

1 http://www.odt.co.nz/on-campus/otago-polytechrB@36/institution039s-history-goes-back-1870
2 The Pathway to Great, 2010 Annual Ref@a11). Dunedin: Otago Polytechnic.



2. Scope of external evaluation and review

Programmes chosen as focus areas were drawn framrmber of levels, from certificates to
degrees; being representative of the Polytechfi@sacademic groups (equivalent to
faculties), course completion characteristics anveyrall, representing a significant

proportion of the polytechnic’s students and EFFPfgrammes were also chosen to show a
range between recently developed and long-stamtiogrammes and mode of delivery

(e.g., distance or on-line), and offered at sulbsidcampuses. The programmes selected are
shown in the table below.

Programme 2011 | 2010 Notes
EFTS | Course

completion

%
Bachelor of Applied A degree with 16 majors; association with
Management 90 72.50 Capable NZ; first two years can be from the

New Zealand Diploma in Business

Bachelor of Visual Arts New degree, developed in response to

152 85.63 stakeholder needs, changing from 4-year Fine
Arts degree; has embedded diplomas

Certificate in Creative Provides a pathway to the creative degrees
. 46 58.10
Studies
Bachelor of Nursing High-performing programme; Nursing Council
328 96.31 .
is the regulatory body
National Certificate in Level 5; 20 students face-to-face, rest by
. ! 83 72.02 .
Veterinary Nursing distance
Certificate in Automotive Level 3: A long history of sub-optimal
Engineering 34 47.89 performance; has embedded literacy and
numeracy components
Certificate in Cookery Level 3; embedded literacy and numeracy
a7 88.40 components; experiential learning; includes use
of YouTube.com videos
Certificate in Stonemasonry Level 4; based in Cromwell, unique, clearly
14 87.88
work-related programme
All focus areas 794 84.12*
All Polytechnic 3342t 78%
Focus areas / Polytechnic | 24 % 1.08

*This is an EFTS-weighted average
T 2010 figure from Annual Report
$TEC-006013-2010-G001-Educational_Performance_#tdis-20110612_open.pdf

Non-programme focus areas were: Governance andgearamt, and Student Services,
through which the achievement and academic sumbanternational students was also
evaluated.



3. Conduct of external evaluation and review

All external evaluation and reviews are conductedécordance with NZQA'’s published
policies and procedures. The methodology usedssrieed fully in the documeRlicy
and Guidelines for the Conduct of External Evalhm@énd Revievavailable at:
http://www.nzqga.govt.nz/for-providers/docs/eer-ppiconduct.pdf

The external evaluation review was intended todredacted over a five-day period (15-19
August 2011). Winter storms closed the Polyteclomid5 August, delaying the start of the
EER. The EER therefore took place over the fourqayod from 16 — 19 August and was
conducted by a Lead Evaluator and three Evaluatoifse Dunedin campus of Otago
Polytechnic, using audiovisual teleconference fiéed for discussions with students and
staff at the Cromwell campus.

For each programme focus area, a series of dismssgias conducted with programme
management, academic staff, students (includiregnational students where applicable),
and external stakeholders (typically employersrafigates or members of the Permanent
External Advisory Committee [PEAC]). To evaluate thovernance and Management
focus area, evaluators met with the Chief Executivé the Leadership Team, the
Academic Board, the Chair and members of Couned, students and staff on the Student
Committee and Staff Committee of Council. Btudent Servicegvaluators held
discussions with the managers of the area and-fromstaff, and the effectiveness of those
services determined from discussions with studantswith management and academic
staff in the programme focus areas.

Otago Polytechnic will have an opportunity to conminen the accuracy of this report, and
submissions received have will be fully considdogdNZQA before finalising the report.



Summary of Results

Statement of confidence on educational performance
NZQA is Highly Confident in the educational performance®fago Polytechnic.

Otago Polytechnic’s course completion rate (74qeert in 2009, 78 per cent in 2010)
exceeds the polytechnic sector median (70 perine2209, 76 per cent in 2010). Otago
Polytechnic was rated sixth in the ITP sector fmurse completions in 2009, and fifth equal
in 2010. Similarly, the qualification completiontea64 per cent in 2009, 62 per cent in
2010) well exceeds the polytechnic sector medidnp@ cent in 2009; 56 per cent in 2010).
In 2010, Otago Polytechnic was rated fourth inlifi@ sector for qualification completions,
second in 2009. This change in ratings is attridbdea 14 per cent increase in Year-1 and
Year-2 degree students between 2009 and 2010, wditiced degree completions by 20
per cent and the overall qualification completiaterby 2 per cent. Progression and
retention rates are similar to the polytechnic @eatedian. On the basis of TEC's
educational performance indicators alone, OtaggtBchnic is a high performer. While
there are some programmes in which there is litthen for further improvement in these
formal performance measures, there is variabilitgducational performance across
programmes, and there is a clear expectation fhenteadership Team that performance
will improve in programmes with sub-optimal comjpdeis. Review processes are in place
to ensure this occurs, for which there is alreadglence of interventions shifting
educational performance. Besides improvement iseliermal measures, the Polytechnic is
looking to increased use of experiential learnimfutrther enhance work-readiness, and to
continue its forward-looking commitments to promagtisustainability in future workplaces
(including in Otago Polytechnic itself).

The proportion of Mori learners at Otago Polytechnic in 2010 (10.8qm#t) was more
than double the target (6 per cent, which is tlygoreal percentage of &bri3). In response
to previous cultural audits, efforts to makedvi students feel at home on campus have led
to the development of a dedicated Maori space ampoa, Poho. Poho operates according
to Kai Tahu tikaka and kawa, its use being overdsethe Kaitohutohu; and pastoral
support being provided by the Keahi. Nevertheless, for &bri students the course
completion rate (66 per cent) and qualification ptetion rate (49 per cent) are
significantly lower than for other learners,4 aliigh success rates are increasing, as
reported in the Polytechnic’s report on the curgartnership with the four Araiteuru
Papatipu Rnaka.5 In 2011 an external review of the PolytecBmesponsiveness to its
Maori community and its obligations under its Memmdum of Understanding with Kai
Tahu was undertaken, and the recommendations fiererisuing report are being
implemented.6

3http://www.statistiCs.govt.nz/Census/Z006CensusHomePage/QuickStats/AboutAPlace/SnapShot.aspx?ty
pe=region&ParentID=&tab=Culturaldiversity&id=1000014

* The Pathway to Great, 2010 Annual Ref@f11). Dunedin: Otago Polytechnic, p. 18.

® Whakakaha te Hoataka, Strengthening the Partnerstéport on the Wbri Strategic Framework to 2011
(2011). Dunedin: Otago Polytechnic, p. 18-19.

®The Pathway to Great, 2010 Annual Ref@A11). Dunedin: Otago Polytechnic, p. 25.
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There is good evidence that Otago Polytechnic griedugain valued outcomes from their
qualification. For example, the Graduate Destimatarrvey7 showed that 71 per cent of
responding graduates’ programme of study helpenh tlealise to a great or very great
extent the goals they set when they first enrolledo thirds of responding graduates (66
per cent) indicated that their programme of studyjoled to a great or very great extent
the skills and knowledge to be work-ready in tlokiosen career or to undertake study at a
higher level. Moreover, 90 per cent of respondérdgated that the programme
represented good investment of time and moneyt Aseaend of June 2010, 87.3 per cent
of responding graduates were in employment.

The Graduation Destination Survey is complemented burvey of local businesses,8
which noted that “based on their experiences empip@tago Polytechnic graduates,
employers are more likely to identify Otago Polyteic as producing graduates who were
‘better prepared for the world of work’ than gratksafrom any other institution”. The
report indicated high levels of employer satisfactivith Otago Polytechnic graduates,
their ability to fit in to the workplace and abylito work as a team being particularly highly
rated. These findings were confirmed in a subsetggmployer survey.9

Further evidence of the value of outcomes came Btudents spoken with during the
evaluation of the programme focus areas. Theseisisans confirmed a strong recognition
of the value of the Polytechnic’s programmes ndy am providing the requisite knowledge
and skills, but also enabling work-readiness. Sttgleited the merit of work placements
and, where appropriate, the commercial venturesaompus (e.g., garage, design shop,
restaurant, veterinary clinic) that provide simiaiperiential learning opportunities, and
which are recognised as a particularly significaahponent of teaching and learning at
Otago Polytechnic.

The usual range of student support services, imofuthat for literacy, numeracy, and other
learning support, is provided at both the Dunedid @romwell campuses to assist all
students, including international students. TheQ2AWSSE survey10 indicated that 71 per
cent of Otago Polytechnic respondents believedthi of Student Services was friendly,
available and sympathetic; while the PolytechnaAsn Annual Programme Satisfaction
Survey indicated a 96 per cent satisfaction raiith the services provided. These statistics
are supported by feedback about the satisfactitintive advice and services provided.

It is very clear that a commitment to enhancingoadional achievement is a priority
throughout the organisation. To cite just one exerrthe Council triggered the
restructuring of the Academic Board to emphasiseBbard’s role in course and
programme development and to further enhance thktyof performance information
available to Council. In addition to monitoring edtional performance per se, the
organisation monitors factors that contribute diseor indirectly to performance as part of
its comprehensive self-assessment regime, as csilded below.

" Graduate Destination Report 2010: The Activitie©tdgo Polytechnic Graduates of 20@®10). Dunedin:
Otago Polytechnic. For this survey 1045 graduata®\nvited to participate, of which the resporate was 30%.
8 Surveying local business perceptions: a researplontgSeptember 2009). Christchurch: Research First Ltd.
® Surveying local business perceptions: Additionbl¢a(February 2010). Christchurch: Research First Ltd.

10 Australasian Survey of Student Engagement: hitpwW.acer.edu.au/research/ausse




Statement of confidence on capability in self-assessment
NZQA is Highly Confident in the capability in self-assessmeniQifgo Polytechnic.

Self-assessment at Otago Polytechnic is systermaticobust. Central to the process is the
preparation of Annual School and Programme RevigM&°R) for teaching areas,11 and
Annual Service Reviews (ASR) for central servic#siPASPRs include data about course
completion and retention rates, qualification coetipin rates, programme satisfaction
results, other student feedback on courses anditepaeports from PEAC research and
scholarly outputs, and staff capability, includithgir attainment of teaching qualifications
and professional development. These data are comeplied by commentary based on
NZQA's six key evaluation questions (KEQs), as vasllhow the school/programme is
advancing the Polytechnic’s strategies relateditbasnability, the work environment, and
the Maori strategic framework. In addition, the reporeigpected to comment on its future
focus, and, where appropriate, its developmeneséarch culture.

Each ASPR report includes ratings by the Schoprogramme of its responses to the
KEQs and strategies; and, in 2011, was presenteélebgchool/programme staff as a
PowerPoint presentation to the Polytechnic’s LesitiprTeam (LT), accompanied by
evaluative discussion. The underpinning data aadahe on the Performance Portal of the
Polytechnic’s intranet.12 The LT reviews the reppassigning its own ratings, and
indicates the reasons for any difference betweeratings and those of the programme or
school. Where required, an improvement plan is gl by the school, and approved and
monitored by the LT. A similar process is undertakar the ASRs, which focuses on their
performance and contribution to the learner envirent as well as the Polytechnic’s
strategies. Again, there are evaluative discussitisthe LT, and the assignment of self-
and LT-ratings, which lead to improvement planse Téview process is linked to the
business planning process to allow for key recongdagans to be implemented, and is
intended to be authentic, real and transparentyresudt in evidence-based judgements. The
intention is that most staff in the school, prognaen or service area are involved in the
preparation of the ASPR or ASR and attend at iks@mtation to LT, and that appeared to
be the case in most of the focus areas evaluated.

The process not only provides information thatirectly related to the KEQs but
information that contributes indirectly to the safsessment of the effectiveness of
education offered by the polytechnic. Examplesuahsinformation are the perceptions of
staff workload, the extent of professional develepirundertaken, whether there has been
peer review of teaching, the progress being madaras the expectation that all teaching
staff will hold a teaching qualification (includirag least some knowledge and skills in
blended learning),13 and the research activitiegaff. Self-assessment of these last two

1 http://insite.op.ac.nz/teams/hos/Docs/2011AnnehbBl, Service Area Review-Guidelines for Programme
Reviews March 2011.doc
12 This ‘paperless’ approach is consistent with tfganisation’s sustainability aspirations.

13 Typically the Graduate Certificate in Tertiary Leig and Teaching (Level 7).
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aspects are particularly important, given the Raliyhic is committed to submitting the
evidence portfolios of eligible academic staffive 2012 round of the Performance-Based
Research Fund exercise. In addition, the Polyt@cisniommitted to the introduction of
blended learning to all programmes in order to negaore learners in the region, meet
diverse learner needs, and foster better learnengageement and economic delivery of
programmes.14 Self-assessment processes enaldegtresation to clearly determine the
developing staff capability in these areas.

The LT assesses its own processes and activitidsamalogous to the ASPR and ASR
processes, its ratings in them are subsequentigwed by the Polytechnic Council (which
also conducts its own self-assessment proces$)assdssment is clearly well embedded in
the culture of the organisation. Indeed, the precéself-assessment is itself annually
reviewed.

TEO response

Otago Polytechnic has confirmed the factual acquedthis report.

4 Otago Polytechnic Investment Plan 2011-2¢2311). Otago Polytechnic



Findings®

1.1 How well do learners achieve?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

The Tertiary Education Commission’s (TEC) educatigrerformance indicators for Otago
Polytechnic exceed those of the median of the pohytic/institutes of technology sector,
and this is the consequence of a deliberate siratg@®tago Polytechnic to ensure
achievement is strong and improving. In 2010, Otaglytechnic ranked fourth in the
sector for qualification completion, with 62 pentacross all levels of study, and 91 per
cent at Levels 7-8 (corresponding to degree-leteslys which accounts for 40 per cent of
the Polytechnic’s students). Opportunities forliertgains in formal measures of
gualification completion are probably limited atgdee level, but the Polytechnic is aware
that qualification completion rates in other pragraes should be improved. The
transparent self-assessment process with perfomrgate and information that can
contribute to performance available for perusatren‘Performance Portal’ intranet means
this variability is not hidden. A close approachatabitious targets was noted in the
Polytechnic’s 2010 Annual Report.

In 2010, the Polytechnic ranked sixth in the sefdoisuccessful completion of courses (74
per cent, across all levels of study; and 85 pat aeLevels 7-8). Notwithstanding a
generally lower achievement by Maori learners (sewwompletion rate, 66 per cent;
qualification completion rate, 49 per cent) thaosih of the Polytechnic’s students overall,
97.7 per cent of Maori students enrolled in thetgdar of Nursing gained that qualification
in 2010, and 92 per cent of Maori students enraletthe Bachelor of Occupational
Therapy gained that qualification in 2010. The agbiment of international students is
typically higher than domestic students.

Tutors and students commented on the improvemditeracy and numeracy, through
identifying needs by testing at enrolment, and eddbey these skills in courses. In addition,
attainment of ‘soft skills’ appropriate for emplognt, and enhancement of self-esteem are
non-academic achievements in most focus areasttegploy students, noted in discussions
with external stakeholders, and reflected in gréeldastination and employer surveys.

Strong commitment by the Leadership Team to coetintnprovement in learner
achievement has resulted in 56 per cent of progmsrshowing an increase in qualification
completion rates between 2009 and 2010. Consistiémthis, half of the focus areas of
this review, course and qualification completiotesashow an annual increase in
programme completion rates. These improvementa amsequence of the Polytechnic’s
rigorous and outcome-focused Annual School andfarome Reviews (ASPR) process.

5 The findings in this report are derived usingandfrd process and are based on a targeted satipée o
organisation’s activities.
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Strategies to enhance learner achievement restitingself-assessment vary according to
programme level, student characteristics, andyipe of learning, but include analysis of
whether changes made to core course delivery infesuccess, the confirmation of
attendance as a predictor of academic successpveghknowledge by students of course
and programme expectations, close monitoring okvpdeicements and experiential
learning opportunities.

1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lesaluation question is Excellent.
The rating for capability in self-assessment fos #ey evaluation question is Good.

The Graduate Destination survey indicates that m@stuates obtain employment related
to the qualification obtained, and the local emplogurveys make clear that Otago
Polytechnic graduates are not only work-ready,damt often be the preferred employee
over candidates graduating from other tertiary atioo providers. Thus, there is clear
externally derived evidence that study at Otaggtechnic yields employment as a valued
outcome for most students. These quantitative atdis of value are supported by
anecdotal evidence from the students themselvegekas graduates of programmes
(where available), work-placement supervisors, eygis, and members of the PEAC.
However, the Polytechnic recognises that theres@ltémprovements to be made in its
understanding of the value of outcomes for graduatel employers, and there remain
some programmes in which the engagement with gtadiestination information remains
low.

Students highly valued the gaining of knowledgé¢hefir chosen industry, citing the
currency of staff knowledge, the experiential Iéagnn work placements and the
commercial facilities on campus, and the use oéssw's from industry in formative
assessments. In several programmes, this knowisdgenmplemented by small business
skills, valued by students who realised that theghtnwell find employment in small
enterprises where they may quickly acquire a sugery role, or that they may be self-
employed. In several programmes, particularly theidewer levels, students explicitly
commented on how the programme had given themasedtconfidence in their own skills
and knowledge and perceptions of their work-reagiine

With 40 per cent of its students enrolled in degeae| study, there is a commitment by the
Polytechnic to ensure that staff involved in degmel teaching are involved in research.
The Polytechnic has a research planl6 that aireggport productive researchers, to
provide a pathway for emerging research and rekeescand thereby develop a research
culture that provides a sound basis for teachirgl@arning. Over the five-year period from
2007 to 2010, the proportion of research activef stambers has increased by 13 per cent
and the proportion of quality assured researchudutps increased by 14 per cent. These

'8 Research Plan 2009-201Runedin: Otago Polytechnic
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are important measures for Otago Polytechnic’s@pation in the Performance-Based
Research Fund (PBRF).

There has been a notable increase #oifrelated research, which “includes work by our
Maori staff as researchers, both in areas pertaittiiMdaori and other studies pertaining to
their discipline, ranging from the cultural assuraps in occupational therapy to the
affordability of Government-recommended diets foegnant women. Several Pakeha
researchers have also exploreddv themes in their work, such as considering
representations of &bri Art”.17 The Polytechnic publishes its own pe&eviewed journal,
Scope, principally reporting research relatingrtoaad learning and teaching.

The Polytechnic also has a commitment to incorpragagustainable practices in its
teaching programmes and supports this through relseaxamples of which are reported
regularly.18 Of particular note is the Ecologicalboprinting Project, undertaken with
Victoria University of Wellington and the ManukaitfCouncil, and associated with the
introduction of biofuels to Queenstown.19

1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Good.

There is good evidence that programmes and aetviti Otago Polytechnic are designed
and re-designed to better respond to the needeofrhultiple stakeholders. Programmes
are developed or redeveloped to match a need fabehkly a particular external stakeholder
(e.g., an industry training organisation), changeafessional requirements (e.g., in
nursing), to increase choice and specialisatica ¢hanging industry (e.g., visual arts), or to
enhance employment prospects for students (ergugh Capable New Zealand). Changes
to programmes usually result from a comprehensiifeassessment of the programme and
of the industry it serves, seeking and using adfrize external stakeholders.

Prior to or at enrolment, staff in most programmmeske clear the expectations of the
industry (in terms of hours of work, uniforms, &teo that students can be sure that their
employment aspirations are realistic. A Polytechmide Careers Service is also available
to provide advice before enrolment. The learningdseof students are addressed through
such strategies as early identification of literacyl numeracy issues, particularly in lower
level programmes where literacy and humeracy gaieseported using the Adult Literacy
and Numeracy Assessment Tool. These are attriliatdee effectiveness of embedding

" Whkakaha te Hoataka — Strengthening the Partnerstéport on the Mori Strategic Framework to
2011, Dunedin: Otago Polytechnic.

18 Rakahaug-mahi hou — New Applied ResearcBpecial issue: Researching sustainability, 5
(November 2010).

' Reported inThe Pathway to Great. 2010 Annual rep@2010). Dunedin: Otago Polytechnic, p. 13.
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literacy and numeracy concepts in the teachinglengastoral care needs are addressed
through a Student Support Service.

As mentioned previously, the Graduate Destinatiwh@mployer surveys indicate that
programmes match the needs of employers well. Hewekhie effectiveness of PEAC was
variable, with some being ‘refreshed’ and otheris¢peomplemented by other means of
strengthening of links with industry.

1.4 How effective is the teaching?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

Students interviewed during the evaluation spokllyiof the dedication of staff and the
quality of their teaching. Their comments were éstesit with the high levels of
satisfaction recorded in the student evaluatioas\ere available on the Polytechnic’s
Performance Portal.

Teaching benefits from the effective relationshipdividual staff have with the relevant
people in their industry, which facilitates worlapements for students and provides regular
input into formative assessment. PEAC provide agticinform the continued

enhancement of courses and programmes to meehangiong needs of industry and the
workplace. A particular focus at Otago Polytechieithe use of experiential learning in
workshops and studios on campus, which are ruomsnercial enterprises (e.g., garage,
design shop, restaurant, veterinary clinic).

Blended learning forms part of the delivery in m@sago Polytechnic programmes, using
Moodle as the on-line platform. Although the Potyteic considers that this will be an
effective way of increasing accessibility to itbgrammes, at this stage of development,
both students and staff present mixed views dfffisctiveness in enhancing learning.
Some staff are clearly more able — and perhapggil than others to engage in the
activity of transforming face-to-face teaching nmtks to online learning materials; for at
least some of the programmes evaluated, the EERtaaew is that more professional
development in this area may be needed than thatwvaan be gained from undertaking a
course within the Graduate Diploma in Tertiary leag and Teaching in which many staff
are enrolled. The Polytechnic recognises the neetefiching at degree level to be
undertaken by research-active staff, and the Relsédlan articulates the expectations of
research outcomes and the infrastructural arrangesnte support that.20 If it is assumed
that PBRF-eligible staff are those teaching in degr a number of staff-members were not
research-active in 2010, although the percentagesefarch-active staff has increased
significantly since the last PBRF round — from 23 pent to 58 per cent.21 The link
between research and teaching is clearly illusdrateexamples of research cited in the
annual research report,22 including a study reltadtle effect of learning contracts on

%0 Otago Polytechnic Research Plan 2009-202@09).
I Research Outputs 2012011)
2 Ripoata Rakahau-Tau. Otago Polytechnic Research Report 2(20L1).
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educational achievement.23 Indicative of the legldiprrole played by the Polytechnic in
this area, there are 27 of 297 items (~10%) relaiédducational resources’ on the Ako
Aotearoa website24 that are attributed to OtaggtBohnic.

Many staff commented on their high workloads, gjtpressures to complete teaching
qualifications, to become proficient in and implemblended learning delivery, and to
continually improve research performance. Howethese comments need to be tempered
by the Polytechnic’s surveys of staff perceptiohaorkload which show an increasing
satisfaction with their own workload and how workits are managed.25

1.5 How well are learners guided and supported?

The rating for performance in relation to this lesaluation question iSood.
The rating for capability in self-assessment fas #ey evaluation question 3ood.

Enrolled students are guided in their learning tigloa combination of face-to-face contact
with academic staff (who students report as besmegally approachable and
knowledgeable), and use of the Learning Centre.r€lagive contributions of these support
mechanisms and their effectiveness varies acresgrbgrammes. Online resources (using
the Moodle platform) are provided in many programapensistent with the Polytechnic’s
strategy of blended delivery,26 but their effectiess in supporting learning appears to be
variable.

The centre assigns a specific staff member to engatlp each school, while each school
has nominated a contact person to liaise with StuSapport Services in respect of support
for international students. This network was essaleld to ensure open communication
between staff in schools and the centre, and irdtion about learners is shared through
notes being placed on the individual student recandlasper (the student records
management system). Individual appointments aréadola at the Learning Centre,
complemented by group sessions presented to ssidgtihtcommon academic concerns.
The offering of such sessions can be prompted &gémtre receiving information from the
schools about the nature of assignments and wlesratte due.

Recognising the central importance of literacy aadheracy to educational achievement,
the Polytechnic introduced the national diagnossisessment tool (ALNAT) for Literacy

8 Smith, L., & Gasson, J. (2010). Turning them bfxokn the brink.. NACCQ Conference, Dunedin,
5-9 July [http://naccq.ac.nz/index.php/conference-2010]

% See: http://akoaotearoa.ac.nz/apollo-search?s=%t2@polytechnic&resource-search=all

%2011 Work Environment Survey Report.

% The Polytechnic also hosts and underwrites then@ukication Resource Foundation, which “leads
innovative projects helping individuals and orgatisns return to the core educational values of
sharing knowledge freely in a sustainable way” gaikiEducator, in association with Athabasca
University, University of Southern Queensland, With and Flora Hewlett Foundation, and UNESCO
(seeThe Pathway to GregP010), p. 19.)
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and Numeracy in 2010. The Learning Centre alsaedf¢éwvo one-week Personal
Effectiveness Skills Study courses prior to thetsihclasses.

In recognition of the fact that learning needsaiten intertwined with financial, health and
other pastoral care issues, all Student Suppovicrare now located in a “one stop shop”
at the Dunedin campus. At the Cromwell campus, stigervices available in the
community are used where appropriate, but learsuggport is mainly provided by tutors,
with additional support available from Dunedin. ™reall numbers of students at
Cromwell has enabled a case management appro@cbvialing both learning and pastoral
support to individual students. Students spokeh wmithe programme focus areas were
aware of these services and many made use of them.

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

There is a strong focus on achievement at Otaggi€udinic, with a clear strategy for
educational excellence, expressed as “our pathteageeat”. The Council has exercised
leadership in this area by requiring better permoe information, which has resulted in
the restructuring of the Academic Board. The Leskigr Team has promoted a model of
self-assessment of continuous improvement to etuadtperformance and its contributing
factors. Not only is this model inclusive of stiffoughout programmes, schools and
service areas; but it is also transparent, thrdbgldevelopment of the Performance Portal,
which compiles and displays an extensive rangeatd dnd information and is accessible to
all staff. Because of this approach all parts efdhganisation are identified as potential
contributors to the educational performance ofriees. The Polytechnic has clear
expectations of its academic staff to become coempeeachers, both through gaining
formal teaching qualifications and through gaingkgls in blended delivery of education,
and, for those teaching on degree programmes,done and remain research-active.

Programme managers note that they are supportdwel@roup Managers (who are part of
the Leadership Team), particularly when there Haaen major initiatives such as the
development of new programmes and restructuringired. Staff, in turn, report that they
are supported in their efforts by their managedthpagh many perceived their workload
was high.

As previously mentioned, the Graduate Destinatiorv&y and the Employer Survey
indicate high levels of satisfaction with the penfiance of graduates in the workplace. The
Polytechnic’s commitment to its communities is destoated by its delivery of accessible
education by distance and at satellite campusgs &romwell), and through a number of
projects undertaken with charitable organisatiomduding donating to local charities the
proceeds from auctioning houses built by carpestingents. In addition, the modelling of
sustainable behaviours within the Polytechnic aretlided in programme design is a
forward-thinking aspect of the Polytechnic’s stggt¢hat can be reasonably expected to
have longer term community benefits.
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Focus Areas

This section reports significant findings in eaobuds area, not already covered in Part 1.

2.1 Focus area: Bachelor of Visual Arts (BVA)

The rating in this focus area for educational penfance isGood.
The rating for capability in self-assessment fas fbbcus area i&xcellent.

This 3-year degree programme is a successor toigihdy performing 4-year Bachelor of
Fine Arts degree (BFA), and was developed to affedents earlier specialisation and more
choice than was available in the BFA. Course cotigpis have risen from 78 per cent in
2009 to 86 per cent in 2010. Because the degreemmigsntroduced in 2009, the
qualification completion rate is currently low (B2r cent), as reasonably expected.
Changes have been made to courses since the demteeduction and these are
considered by staff to have contributed to bothiticeeased course completion rate and the
increase in retention rate from 64 per cent in 2@092 per cent in 2010.

Students received literacy and numeracy suppdhsdin first week, and the need for any
further learning support was identified in the dhwwveek of the programme. Some students
cited lecturer unavailability, attendance monitgrifack of feedback, and communication
difficulties as management issues related to tbgnamme, but there was high satisfaction
with the teaching. Students interviewed also cometubfavourably on the string studio-
orientated focus of the degree, and that the progra provided a multidisciplinary
experience. A survey in 2010 revealed that all 2the students surveyed said that they
would recommend the programme to others, with 90cpat saying it represented a good
investment in time and money.

There is strong value in this programme’s studisdoblearning and activities which are
designed to give students the skills to operateessfully in a wide range of career
pathways chosen by graduates of the programmeeTrergood links maintained with a
number of alumni, who are reported as using the#ti€jcations in a variety of settings.
Staff-members are active in research and exhibit thork. Students recognise the value of
their lecturers being immersed in exhibitions agskarch, ensuring that lecturers remain
up-to-date and internationally experienced. Thess wlear evidence of research-informed
teaching, and that teaching was being undertakéwdmking artists’. This anecdotal
evidence is supported by the fact that all but meenber of staff had produced more than
four quality-assured research outputs in 2010,andut one are PBRF-eligible.

However, many staff indicated that research anggragion for exhibitions was often done
in their own time, and perceived that their workla@as too high. Students also indicated a
desire for more teaching time. This situation setnisave been exacerbated by recent
restructuring and the demands associated withntiheduction of the BVA. While
programme management is aware of these issuesaardsbught to respond to them, it was
clear to the EER team that improved managemenioklead and clearer expectations
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around research and availability of lecturing stafftudents need to remain an important
focus.

Self-assessment is effective, with tracking perfanoe data for students in courses
identifying specific areas for improvement. Mulg@ources of data are used to understand
programme effectiveness, potentially including peespectives of the ‘refreshed’ PEAC.
Students reported that management and staff andyhigsponsive to identifying issues.
Although there are student representatives in esuasd forums are held to gain student
views and feedback, students appear willing aneré@sted in greater involvement in the
reflective processes that are the precursors teasesessment.

2.2 Focus area: Certificate in Creative Studies (Level 4)

The rating in this focus area for educational penfance isGood.
The rating for capability in self-assessment fas focus area is\dequate.

This Prospectus indicates that this certificatevjghes an introduction to a career in creative
industries, and its principal value to studentass pathway to degree programmes in
design, fine arts, and information technology. Hidlthe graduates of this programme
progress to higher study, typically in fine artsdessign, although in the evaluation, only the
pathway to the BVA was considered. In 2010 ratesoofrse completion (43 per cent),
qualification completion (58 per cent) and retent{@l per cent) have all declined from
previous years. Although these figures are notie#yfor foundation programmes, and the
downward trends are concerning, they appear tdthibwaable to a highly variable cohort
with a diversity of learning needs and expectatidasattempt has been made to address
this comparatively low achievement through moresfidrenrolment processes, but the
impact of this is not yet clear.2dri achievement exceeds that of other studentsthieut
reasons for this are not articulated.

The use of ALNAT to identify literacy and numeragyallenges is good, as is follow-up
tutoring to enhance these skills where needed. Mewéhis information needs to be better
shared by staff and with Learning Support in ortdenave the greatest benefit to learners.

Students also often present with high pastoral naesls. A high level of student-tutor
engagement was reported, peer tutors were avaibambéel:1 basis if needed and some
examples of good practice using the Moodle onlila¢fgrm were cited. However, students
reported that criteria for assessment could beaanchnd useful feedback was not always
given.

Progression to the BVA degree is generally moreasssful than to design programmes,
although analysis of such progression is not systemBetter alignment of the
programme’s courses with those of the degrees tohahstaircases is being considered in
order to better manage staff workload issues.

In summary, this is a programme in which the effectransition to destination programme
are currently not sufficiently well analysed to d@p a plan that is likely to improve
student outcomes. The programme would also befnefit more systematic tracking of
student needs and goals, and the needs of thealsst programmes.

17



2.3 Focus area: Certificate in Cookery (Level 3)

The rating in this focus area for educational penfance isGood.
The rating for capability in self-assessment fas focus area iSood.

This certificate gives the basic practical and th&oal skills to work safely in a
commercial kitchen, blending an understanding afrt@ork in a kitchen setting with
individual responsibility and decision-making. Tédras been a strong increase in the
course completion rate to the 88 per cent achiav@®10, with a high rate of completions
by Maori and Pacific students. The qualificatiomgbetion rate increased to 84 per cent in
2010, but this was attributed by the programme stad difference in the 2009 and 2010
cohorts rather than to any intervention derivedfiself-assessment.

Staff describe the programme’s graduates as “cowialeyavvy”, recognising that in the
local job market, work-readiness skills and somevidedge of running a small business are
helpful. The programme introduces concepts of sushdity through the use of herbs and
vegetables from the campus gardens, and an int@maeith horticulture classes. The
principal value of the programme is its providimaduates with the skills and attitudes so
that they can be useful at an entry level in thepitality industry. During the programme
students assemble a portfolio that showcasesghilis and knowledge. This is designed to
be helpful to potential employers. Although entgramployment is the graduates’ principal
objective, the Certificate represents a pathwayigher study, viz., the Certificate in
Professional Cookery (Level 4), and thence to thehRlor of Culinary Arts (see below).

On-line literacy and numeracy testing is used anidy learning needs. Formative
assessments are conducted by those in the indasthstudents value this approach to
learning, because it provides different perspeste their cooking. Programme staff
identify that they have formed relationships withident support students to benefit
students, but at times find that they need to nedpio students’ wider needs themselves
where the concern has immediacy.

Students also value their workplace experiencechviriay lead to an offer of immediate
employment or to employment when the programme looles. Some students interviewed
identified that they would have benefited more fritnair work placement if they had
received greater guidance about options avail&@ibdf have a strong awareness of the
changing needs of the hospitality industry, maimtheir restaurant practice and participate
in competitions, gain teaching awards and gramid,uese former successful graduates as
role models for current students.

With the introduction of the Bachelor of Culinarytéin 2012, programme staff recognise
and are responding to the challenge to upgrade dlaei qualifications, (despite the
increase in workload) to fulfil a forward plan fa®d on increasing the capability of staff in
the school. The Leadership Team have been suppatithe school in the development of
this degree, and facilitated the recent move to fa@iities on campus.
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2.4 Focus area: Certificate in Automotive Engineering

The rating in this focus area for educational pen@nce isAdequate.
The rating for capability in self-assessment fas focus area iSood.

This programme was redeveloped with Tertiary Acaafrtllew Zealand (TANZ) partners,
but the design of the programme has proved to $epgiointing, yielding low retention and
completion rates. The programme was not offere&2Di®9; in 2010 the course completion
rate was 47 per cent and the programme complegi@was 46 per cent. This poor
performance was reviewed and the assessment sguw@s been adjusted to better match
student and employer needs.

Despite the 2010 educational performance, the 20idents were engaged with the
programme (although noted that the work placemiaeteed structure) and indicated
relationships with tutors were good, and that ttegpamme met their expectations. Student
progress was monitored on an individual basis by-t@im interviews.

The staff recognise the need to keep pace witmtdolical developments in this fast-
changing industry. However, they also note thatUBebased programme does provide
foundation automotive knowledge for pre-apprentiddse ‘working garage’ provides
relevant experiential learning and provides opputies to develop self-confidence and
some business skills (e.g., the preparation ofsjedets and invoices). Eleven out of the 15
graduates in 2010 (73 per cent) are working inatit®motive industry, with five (33 per
cent) having gained apprenticeships.

If the targeted approach to improving achievemeut@ngagement with industry continues,
the evaluators are confident that performanceisigtogramme will improve. There is

some promising initial evidence of improved achieeat and relationship-building. Some
gaps and weaknesses appear to be being addressathb®r of reviews have identified

key issues to improve achievement and better rheateéeds of key stakeholders. Some
further improvements in systems and processesnenstanding stakeholder needs are
required. However in this context self-assessnmephit of a reasonably coherent approach,
with evidence of some worthwhile improvements.

2.5 Focus area: Certificate in Stonemasonry (Level 4)
The rating in this focus area for educational penfance iExcellent.

The rating for capability in self-assessment fas fbocus area i&ood.

Course completion and retention rates for this mmogne, which currently attracts about
ten students to the Cromwell campus, have exce@tiegb Polytechnic targets in the last
two years; in 2010 achieving an 88 per cent coaosepletion rate and a 74 per cent
gualification completion rate.

Students obtain skills and training that serve thagtl in terms of their career pathways.
Students highly value the hands-on learning as agefipecific business training. Regular
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opportunities are provided to engage with employlersugh work placement and guest
lectures. This includes business development, whi&shled to graduates going on to
become not only stonemasons but also managersusinelss owners. Hands-on experience
and opportunities facilitated by the tutor for statb to interact with industry are highly
valued by students. Employers in the area actigsegk current students and recent
graduates. In 2010, 72 per cent of the previous ygaaduates were in employment, with
45 per cent in either stonemasonry or in landseapihis has led to the incorporation of
landscaping and business skills into the programme.

The sole tutor is well supported by managementcatidagues at the Cromwell campus,
and has developed contingency plans to enablertgggmme to continue in the event of
his being absent or incapacitated. There is a deigd focus on how the programme might
be offered beyond Cromwell in response to an ifiedtinational demand, with the tutor
locating sources of stone for use in proposed fmacblocks’ to meet expected demand
and recognising that other aspects of the programitheequire blended delivery.

Self-assessment is operating at both teaching amhgement level, with evidence of on-
going self-assessment by the tutor to enhance pmoge and teaching. As an example, the
tutor initiated regular progress reviews for eattlient after identifying that this would
enable early identification of concerns and mameety interventions. The tutor is active in
making changes to enhance the teaching and leaeripgrience and continuously reflects
on opportunities to do so. There is informal infyotn industry, although an appropriate
PEAC is still to be incorporated.

Student support has recently been enhanced ta netit student needs in this and other
programmes offered in Cromwell. A ‘case managemapproach has been adopted,
managed by a support coordinator based in Cromwdh, health and counselling services
provided locally.

2.6 Focus area: National Certificate in Veterinary Nursing

The rating in this focus area for educational penfance i€xcellent.
The rating for capability in self-assessment fas focus area iExcellent.

Four hundred students are enrolled in this prograpwamich is available by distance (for
part-time students) or on-campus (for full-timedsnts). The overall course completion
rate in 2010 was 72 per cent, continuing a recealining trend, with a similar trend for
retention (85 per cent in 2010) and qualificatiompletion (71 per cent in 2010).
Completion rates for on-campus students increased 2009 to 2010 (from 71 per cent to
75 per cent), while the completion rate for disestudents decreased (from 76 per cent to
68 per cent). Self-assessment of the possible safgbese trends was undertaken. In
addition to closer management of enrolment proseand the development of individual
pathways for targeted students, improvements tevibré&place experience and the
assessment practices has been implemented, witfirigof the effectiveness of these
interventions still to occur.
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Programme staff are united in their focus on thielet learning experience and
achievement. Stakeholder support is high, and atisebeen confirmed over an extended
period. A diverse group of committed stakeholdeesaxtively engaged with the
programme, its staff and students, and support ptagements and offer employment
opportunities. Recently introduced video assesssnata recognised as a best practice
which has been shared with the wider polytechnetiadustry and the AgITO. The
recently established working veterinary clinic @mpus provides a real-world context for
learning and is enhancing the value of the prograrfanstudents and industry. Efforts are
underway to better understand and support the refegistance learners and to identify
strategies for improvement.

Graduates are being employed in regional veteripeagtices; employers confirm that
graduates have relevant and current practicalksiid knowledge, and appropriate
workplace experience for entry-level employment.

Self-assessment is a coherent and thorough apprimagiovements are based on careful
analysis of data from multiple sources and theevidence that the impact of
enhancements made is being monitored. In responsancerns about staff workload, the
programme management team has reviewed markingamediuling to relieve staff
workload peaks

2.7 Focus area: Bachelor of Nursing

The rating in this focus area for educational penfance i€xcellent.
The rating for capability in self-assessment fas focus area iExcellent.

This is a consistently high-performing programmeethe last three years, retention rates
have increased from 95 per cent to 99 per centsectompletion rates have increased from
90 per cent to 96 per cent, although qualificatompletion rates have decreased from 84
per cent in 2008 to 73 per cent in 2010. Virtuallycandidates pass the NZ Nursing State
Final Examination at their first sitting.

The programme is also offered in Timaru to a colgtth different entry requirements from
those in Dunedin, to which is attributed the loweurse completion rate of 79 per cent. A
strength of the programme is the attention paithtting quality clinical placements; the
high number of clinical hours in the programmeighly valued by students. The
investments in the simulation clinic and modern nequins were considered an excellent
way to enhance student engagement. As expected:carsistent with the Graduate
Destination Survey, most graduates are employed.

There has been a recent curriculum review, whiaff assert deepens understanding of
content; a high proportion of the teaching staffdhadult learning and teaching
qualifications. A shift to online learning has redd the number of contact teaching hours;
staff consider that this shift has had workloadliogtions for them, and has not necessarily
matched student needs. Furthermore, this shifnbabeen supported with an upgrade of
staff computers. Students commented that onlirmileg@ was somewhat disorganised, and
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was not supportive of discussions, adding that N®@adis “hard to use”, and that the
availability and speed of computers was an issue.

Students were aware of the availability of studaices, particularly student health, of
which they were high users. They commented that Wauld like more opportunities for
different year-groups to mix. They also noted thatre were additional costs associated
with the programme, of which they had not beenfieatiat enrolment.

Self-assessment of the nursing programme is corepedfe, with extensive collation of
information from many sources, and tracking of fessuHowever, there appears room for
improvement in communication between managememy@R Etudents and staff. Greater
support is needed for staff in the shift to blendetivery of learning and a commitment to
a more vigorous research culture promoted.

2.8 Focus area: Bachelor of Applied Management

The rating in this focus area for educational penfance isGood.
The rating for capability in self-assessment fos focus area i&ood.

This degree is offered with a diverse range of msjand can include credit from
assessment of prior learning undertaken by CapééNe Zealand (CNZ), which can
constitute the entire qualification. The course ptation rate in 2010 was 72 per cent
(below the Otago Polytechnic target), althoughdberse completion rate for international
students was higher (89 per cent). Course complkefior those enrolled through CNZ are
lower (31 per cent in 2010), but the two groupstoflents are not strictly comparable.
Qualification completion rates increased from 26©2010.27

Employers confirmed that graduates of this degreenell-rounded and fit well into
organisations, are more work-ready than graduates Eomparable programmes elsewhere,
and noted the value provided to them from reseprofects completed during work
placements (some of which led to employment). Adadaiie in the CNZ ‘stream’ reported
particularly positive experiences and outcomes,andmployer of a CNZ graduate valued
the professional development and the increaseddmntde and self-esteem the degree had
provided.

Staff are well connected to their relevant indusivith appropriate qualifications and
experience, maintaining currency through professiassociation networks, attendance at
conferences, and some research activity. Whileetiteewidespread awareness of the
sustainability goal of the Polytechnic, and consept incorporated into learning and
practice, implementation of blended delivery hasrbmore problematic. Staff have
identified a need to build capability in the usetté Moodle online platform. Staff
workload is perceived as being high, but no stiatetp address this were identified to the
evaluation team by programme management.

" The calculation of qualification completion ratesng the TEC methodology yields 136 per cent for
2009 and 176 per cent in 2010.
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Changes to the programme and individual coursee haen undertaken as a result of staff
reflection, student feedback, and the use of fgrasps. The introduction, in 2011, of a
project-based model for the first year of the dedseintended to address the currently high
attrition rate between year one and year two ofpttoegramme. Overall, while self-
assessment is being undertaken, it could be materswtic. In particular, the outcomes for
internal and CNZ students invite more rigorous carigon and analysis, and there could be
more investigation of graduate outcomes.

2.9 Focus area: Student Services

The rating in this focus area for educational penfance i€xcellent.
The rating for capability in self-assessment fas focus area i§ood.

A comprehensive range of services is provided tetrtiee pastoral care and learning
support needs of students at the Dunedin campiectikie communication with schools is
fostered through Student Services assigning aligierson to each school; similarly, each
school has an international contact person for&tu8ervices. On the Dunedin campus,
Student Services are organised as a ‘one-stop stemwgnising that a particular student
may need assistance in several areas simultane@islyents are well satisfied with the
services provided. In 2010 the use of individuatteng support services declined, offset
by the growth of group-based activities. This tremtich is consistent with the services’
strategy, is made possible by enhanced communicadithn schools: a knowledge of the
timing and types of assessments, for example, esddarning support to be provided to
groups of students or even to full classes.

At the Cromwell campus, a co-ordinator takes aeéaasnagement approach’ in offering or
brokering support services, although it is recogaithat teaching staff undertake more
pastoral care than is the case in Dunedin.

An initial attempt to quantify the effectivenessstfident learning support services provided
by the Learning Centre identified a positive relathip between ‘retention’ and service
usage at a school level. The 2010 Customer Sersioeey was not sufficiently granular to
gauge the effectiveness of the various student@tigprvices. For learning support
services, this is to be addressed in a forthcorsimgey, complemented by focus groups for
Maori and Pacific students, hosted by respectedesits.

While the Learning Centre has obtained feedbatkeaend of individual sessions or by
inward email, this was recognised as voluntaryemathan a systematic approach to
determining the effectiveness of services providda increasing use of adding notes to
students’ record in Jasper (the student record genant system) about learning assistance
provided to students will enable a more systenaialysis of whether learning support can
be related to educational performance. Studenti@anare still developing ideas for
measuring, tracking and evaluating the impact wdeht support interventions on student
experience and achievement, but there is regullation and analysis of data collected
across all activities and a conscientious effoiitiprove service provision and to respond

to needs of students and the Schools.
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International students

Most international students at Otago Polytechnécearolled in nursing or applied
management programmes. The educational achievesharernational students exceeds
that of the aggregate of all students, as showhariollowing table.

No. of EFTSin 2010 Course completion ratein 2010 (%)
International Total % International Total C-C/%
(N) (Ny) (NY/N)/% C /% C: /%
46.21 712.71 6.48 91.09* 83.07* +2.33F5
*EFTS-weighted average course completion rate
T 2010 figure from Annual Report

International students are admitted to programrakbsviing a determination by the
International Admissions Co-ordinator that Englishguage and other entry requirements
are met, and a decision by the school that theestud appropriately qualified and prepared
for likely success in the programme.

To address the particular needs of ethnic and maltigroups within their international
students, the polytechnic makes strenuous efforbe@tome informed about particular
learning needs and challenges and through its centdth the Multi-Ethnic Council of the
Dunedin City Council, establishes links with thepegpriate group in the wider community
to provide cultural and other support. Recent eXampf the use of this approach include
the support provided to a group of students fromdbArabia; Indian students enrolled in
the Postgraduate Certificate of Teaching and Legtrlapanese students studying
engineering under an exchange arrangement; andadestadents studying business.

Student Services provides opportunities for inteamal students to visit attractions in the
region, and social events that seek to encourdgeaiction between international students
and domestic students. These are not always walisted; a new initiative is a Kiwi-
International ‘adventure packing’ activity to benrby students in the Diploma in Outdoor
Learning. International students are also providéd regular emailed information about
activities in the wider community, links to transpproviders, etc., with the intention of
enabling them to make the most of their time in &lin and New Zealand.

Otago Polytechnic is compliant with the Code far Bastoral Care of International
Students, and engages an external consultant imwéle Code. The Manager of Student
Services has responsibility for implementing angoramendations made.
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2.10 Focus area: Governance and Management

The rating in this focus area for educational penfance i€xcellent.
The rating for capability in self-assessment fas focus area iExcellent.

The Leadership Team is determined to maintainigh hecent record of educational
achievement as measured by the TEC’s educationfarpgnce indicators, and it has put
in place a comprehensive system which records ¢idued performance data, and all
relevant information that influences learner achrmeent. The database that contains this
information is available to all staff. Data anaf/at the programme and school level is
central to the self-assessment process and prothddsasis of the Leadership Team’s
ratings of KEQs and additional strategic objectiyretated to sustainability, engagement
with blended delivery, and future focus), and désion with programme managers and
staff about further improvements.

There is a very strong emphasis on the value afesiis being work-ready: the commitment
to experiential learning both through external wplkcement and internal ‘shops’ (in, for
example, design, garage, restaurant, and massagere operated like commercial entities
is one manifestation of this. The effectivenesadhievement of this value is measured by
graduate destination surveys (70 per cent of thpardents to which indicated that the
programme had helped them realise their goalse@tgnt would recommend the
programme to others, and 87 per cent said it repted a good investment of time and
money), and the employers’ survey which indicateat bver half of local businesses
surveyed had employed Otago Polytechnic graduaiés most being pleased with the ‘fit’
of graduates to their workplaces. These high leokatisfaction were corroborated by
conversations with members of PEAC and other eatestakeholders.

Educational performance and self-assessment aad\clanked through the Polytechnic’s
“Good to great” aspirations, evident in its strategpcuments and publicly espoused in its
Annual Report.
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Recommendations

There are no recommendations arising from the eatexvaluation and review, other than
those implied or expressed within the report.
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Appendix

Regulatory basis for external evaluation and review

Self-assessment and external evaluation and reaiewequirements of rules for programme
approval and accreditation made under the Educaficn1989. The Course Approval and
Accreditation Criteria that were made under thenfier section 253 of the Act are deemed (by
section 44 of the Education Amendment Act 201t¢ tales for programme approval and
accreditation made under the new section 253 ofAtte Rules are also being made for
training schemes, which will include requirememisdelf assessment and external evaluation
and review.

NZQA is responsible for ensuring TEOs continueaimgly with the policies and criteria
after the initial granting of approval and accredliton of courses and/or registration. The
New Zealand Vice-Chancellors’ Committee (NZVCC)gtatutory responsibility for
compliance by universities.

This report reflects the findings and conclusiohghe external evaluation and review
process, conducted according to the policies anigica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cbuting piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@ommission.

External evaluation and review reports are pubhéormation and are available from the
NZQA websitevfww.nzga.govt.nz

Information relevant to the external evaluation amgiew process, including the publication
Policy and Guidelines for the Conduct of Externgalaation and Review, is available at:
http://lwww.nzqa.govt.nz/providers-partners/regitra-and-accreditation/external-
evaluation-and-review/
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