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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& ditcountability process required by
Government to inform investors, the public, leamgrospective learners, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for
quality improvement purposes.

Introduction

1. TEO in context

Location: 5 Sutherland Terrace, Blenheim

Type: Private training establishment

First registered: 2001

Number of learners: Domestic: 168 equivalent futle students (EFTS)

International: nil
Number of staff: Nine full-time staff

Scope of active accreditation:  Full-time Tertiary Education Commission EFTS-funded
programmes contracted by Tealddnga o Aotearoa
(TWOA):

» National Certificate in Computing (Level 2)
« National Certificate in Computing (Level 3)
« National Certificate in Computing (Level 4)

» National Certificate in Computing and Business
Administration (Level 2)

« Te Tiwhikete Nga Poutoko Whakarara Oranga:
Certificate in Social Services (Level 4). This
TWOoA local certificate has been accredited and
approved by NZQA.

Adult Community Education (ACE) programmes fundgd b
the Tertiary Education Commission (TEC):

« Tikanga Marae — Marae Protocol

e Te Reo Miori



Sites:

Distinctive characteristics:

Recent significant changes:

Previous quality assurance
history:

Other:

« Maori Traditional Arts
» Computerised Accounting Packages
» Treaty of Waitangi — A local perspective
« Employment Skills — Job searching and marketing
« Introduction to Computing
« Running your own business
No additional sites

Koru Institute of Training and Education LimitedIKE) is
the only Miori private training establishment in the
Marlborough region. It operates on behalf of TeiRaTe
Aroha Limited which is a wholly §ori-owned limited
liability company with Inland Revenue DepartmerRD)
charitable status.

All learners are enrolled by KITE. However, tharguuting
and social services learners are enrolled as TVéafnkrs,
and KITE is responsible for implementing TWoA'saehnt
policies and procedures. KITE has its own computin
accreditation but delivers according to its corttksith
TWoA. While KITE also has its own social services
accreditation, it delivers the social services sewn behalf
of TWOoA based on TWo0A's local course approval.

KITE aims to promote greater community-based
networking and referral programmes with other seyti
educationalists and social services and commumayis.

At the time of the EER visit, KITE was seeking éplace
three staff, including a highly valued tutor (kaddk

KITE met all the criteria for ongoing registratianits most
recent NZQA quality assurance visit, an audit caned in
2008, where it met all requirements.

KITE is a self-identified Mori organisation and the key
members of its governance, management, and teaching
personnel are Bbri. It is not a marae-based organisation
but has affiliations with local iwi and marae.phovides for
learners from a wide range of ethnicities. In 2€@idse
were mainly Pakeha (48 per cent)advii (37 per cent), a
smaller proportion of Pasifika (5 per cent), anldeos (10
per cent).



2. Scope of external evaluation and review

The scope of the external evaluation and revieWI®E included the following focus
areas:

o Computing (levels 2 and 4 in particular)

This focus area was chosen because these are Kii@&spopular courses. Students
(tauira) who complete the unit standards basedseoatr each level successfully achieve a
national certificate at that level. Tauira mogtitally start at level 2 and proceed course by
course through to level 4.

» Certificate in Social Services (Level 4)

This course has only been delivered by KITE twices 2008. The current course began

in August 2010 and was ending at the time of thR EESit. Tauira are typically already
employed in the social services area and, if tligplete all assessments successfully, they
achieve the level 4 certificate.

« TEC ACE-funded programmes

ACE programmes target tauira whose initial learmimay not have been successful, in
order to raise foundation skills, strengthen soctdlesion, and contribute to improving
their literacy, numeracy, and language. The pnognas aim to encourage tauira to grow
through education that is relevant, flexible, aeéded within the community.

The following mandatory focus area was also inatide

« Governance, management and strategy.

3. Conduct of external evaluation and review

All external evaluation and reviews are conductedécordance with NZQA'’s published
policies and procedures. The methodology usedssribed fully in the web document
Policy and Guidelines for the Conduct of Externehldation and Reviewvailable at:
http://www.nzqga.govt.nz/providers-partners/regissa-and-accreditation/external-
evaluation-and-review/policy-and-guidelines-eemfoatuction/

An NZQA lead evaluator and external lead evaluatorducted the external evaluation.
The team spent one and three quarter days at KId#éssite in Blenheim. The evaluators
met with one of KITE’s directors (who is also hdatbr), the chief executive, current and
graduate tauira, tutors (kaiako), external stalkadrsl — including Te Puni Kokiri, Te Ara
Mahi, TWoA, and Nelson Marlborough Institute of imology (NMIT) — and two guest
speakers.

Documents sighted included a range of self-assegsfirgancial, and planning documents,
and a variety of student data.



Summary of Results

Statement of confidence on educational performance

NZQA is Highly Confident in the educational performancelobru I nstitute Training
Education (KITE). Key reasons are:

KITE meets or exceeds the performance achievetidogéctor in computing and
social services. It also meets or exceeds the tBEgets for computing and social
services which are also the basis of TWo0A’s keygrerance indicators (KPIs).

Most tauira complete their computing courses arieae unit standards and
national certificates based on successfully cormdhe relevant assessments at
each of NZQF levels 2, 3, and 4. In 2010 KITE cotimy tauira achieved
considerably higher than the national averagedtentions (86 per cent), unit
standard completions (84 per cent), and qualificatiompletion graduations (74
per cent). KITE is fully aware that such data canggl against all other TEOs
reflects encouragingly high performance. Thesalteare all the more creditable
given the challenging needs of many of KITE’s tauir

Virtually all social services tauira complete thetrurse and achieve their certificate
by completing the related assessments at levélhg 2010-2011 social services
certificate programme at level 4 was expected tib sweeed a 90 per cent
qualification success rate.

KITE meets the criteria to receive TEC funding itsrACE programmes. In 2009,
96 per cent of enrolled tauira completed one orenwdirthe eight courses of nine to
30 hours in which they are enrolled. In all prograes and courses, KITE’s own
information and that obtained by the evaluatiomehuring the visit reflected the
high satisfaction of tauira with their achievement.

Tauira achievement enables them to go on to higvets in their education or
employment. In the case of computing tauira, tisisally means that they start at
level 2 and proceed successfully from level to le@ome manage to find
employment directly related to their qualification®n the other hand, social
services graduates are in the main already worikinigeir sector, but their
qualifications have the potential to enable theradbieve promotion or to move
into other areas of social services.

Student achievement is based on establishing thésnaf the whole person and
matching those needs to appropriate programmesadaidties. The learning is
student-centred, engaging, and effective. Tauaia gnowledge, understanding,
and skills which they apply to further study or éaymnent and also to their
personal lives. Tauira spoke about how they hadegiain confidence, overcome
barriers to their learning and achievement and n@sxy and improved their sense of
well-being.



Kaiako (tutors) are chosen as much for their irdespnal skills as for their
academic or teaching qualifications and experiertdewever, all are sufficiently
qualified and experienced to teach the programimeg are responsible for. Tauira
are taught in a highly supportive learning enviremmin which they also learn
about Maori and other cultures such as Pasifika, and atmbetance, harmony, and
contributing to others and their communities. Tawommented that they were
treated with respect by their kaiako and were &blearn at their own pace,
although they were also self-motivated to keep th tieir peers.

Statement of confidence on capability in self-assessment

NZQA is Confident in the capability in self-assessmentadru I nstitute Training
Education. Key reasons for this are:

KITE has undertaken very thorough, comprehensind,energetic self-assessment
of all its programmes and activities over the da24 months. This has been a
very transparent process which is reflective, dyiceand values-driven. It is based
on NZQA'’s six key evaluation questions and tertiggicators and has led to KITE
obtaining some worthwhile information and knowledas well as undertaking
considerable reflection and some analysis. SoraRiLsnprovements have been
made as KITE transitions from compliance audit tn@e evaluative approach.

KITE has very detailed data which clearly showsrsewcompletions, unit standards,
assessment and qualifications achievements, giadsatetentions, withdrawals,
and graduate employment outcomes. The data clshoys results that meet or
exceed funding requirements and which are repontednally to tauira, the chief
executive and staff, as well as externally to TWa#l the TEC.

Formal and/or informal feedback is obtained fromira, external stakeholders, and
kaiako self-reflection, which is encouraged andpsufed by KITE. Such
information, periodic and regular programme revieargd daily kaiako meetings
which take into account student results and preg@® used to support ongoing
improvement in delivery, learning, and achievement.

KITE analyses and discusses achievement and atfegniation in order to make
worthwhile improvements. All such changes arendgs to further improve tauira
achievement and contribute to better outcomes.n@minclude student support
plans, improving resources and assessments, cliptigirsequence of programmes,
and reducing the amount of reading for the Certfdn Social Services. Other
improvements include upgrading computer hardwacesaftware and the resource-
rich library, which social services tauira in padiar use. However, KITE did not
appear to have realised that both its finishing med cohort of social services
tauira were not fully aware of the extent of thend@ds of the certificate.

KITE's development of its self-assessment is a wonrogress, but it has already
learned a good deal about self-assessment andhsattérs as the quality and
sufficiency of its evidence and how it obtainsiiteormation. KITE captures and



records useful anecdotal information on a reguéesidy which many organisations
do not, as well as its community engagements.

» Part of KITE's self-assessment has aimed to claisfgore values and what makes
it distinctive and successful. This includes usisgknowledge and understanding
of changing community and cultural needs and redipgnto them effectively.
However, self-assessment to date continues toestgdl KITE in regard to
connecting its performance to its core values.

» KITE has plenty of positive informal and anecdaident and community
feedback which is used to address individual studeads as well as collective
issues where they arise. KITE and its tauira aaidko are very aware of the
organisation’s kaupapa and the value of reguldectbn as an organisation-wide
team. A recent example was where a guest spettked down” to tauira and did
not match their needs. The situation was addrdsgeliscussing the tauira
feedback with the speaker and continuing to enthateguest speakers are fully
briefed and aware of their audience and expectstion

« Self-assessment to date has led to some worthwhileovements, as above, but
how these will be assessed is still under consiabera A more focused process of
evidence-gathering of information in terms of itgiortance and relevance will
help further develop the value of its self-assesgam@&his process will include
further stakeholder feedback, with particular relgrhow well KITE is matching
the needs of its tauira.

TEO response

Koru Institute Training Education has confirmed #ueuracy of this report.



Findings'

1.1 How well do learners achieve?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

Most tauira complete their computing courses arileae unit standards and certificates
based on successfully completing the relevantsiaitdard assessments. KITE meets or
exceeds the targets for computing which are thislwdSI'WoA's key performance

indicators (KPIs). This also means that KITE meetexceeds the TEC targets on which
TWOoA's KPIs are based. KITE's performance withirese areas also exceeds the sector as
a whole.

For example, TWoA's total computing unit standaotnpletions for the second semester
for 2010 were 80 per cent compared with TWo0A's T&Sed 70 per cent for all TEOs
delivering these unit standards. Qualification ptetion graduations were 70 per cent
compared with 65 per cent for the whole sector, r@tehtions were 84 per cent compared
with 80 per cent. In 2010 KITE tauira achievedhagthan the national average for
retentions (86 per cent), unit standard complet{@dsper cent), and qualification
completion graduations (74 per cent). KITE isydware that such data compared against
all other TEOs reflects encouragingly high perfonce.  These results are all the more
creditable given the challenging needs of many IGfEKs tauira.

The social services programme for the certificatieel 4 has an even better record and
was expected to well exceed its achievement tgrgetgccess rate of at least 90 per cent
was expected for the latest intake.

KITE meets the criteria to receive TEC funding tsrACE programmes which in 2007-
2010 consistently provided education for about 2&lividual tauira. In 2009, 96 per cent
of enrolled tauira completed the one or more ofeigiat ACE courses of nine to 30 hours
which they enrolled in. In all programmes and sest KITE's own information and that
obtained by the evaluation team during the vidieoted high and very considerable
satisfaction of tauira with their achievement.

Tauira achievement enables them to go on to hilglvets in their education or employment.
In the case of computing tauira, this usually mahaasthey start at level 2 and proceed
successfully from level to level. This appliescomputing at each of NZQF levels 2, 3,
and 4. For example, 57 per cent of the 2010 $eshester tauira and an additional seven
tauira returned for further study in the secondestar, and in social services at level 4. In
2010, a number of KITE’s tauira withdrew primarftyr employment-related purposes such
as finding employment (27 per cent) or ongoing emmient commitments which

prevented ongoing study and qualification compledip46 per cent). However, 46 per cent

! The findings in this report are derived usingandtrd process and are based on a targeted sample o
the organisation’s activities.



of KITE’s tauira who enrolled in 2010 returned téTi for further study at higher levels in
2011. The variations of such data reflect to asmerable extent the impact of seasonal
work on KITE’s particular tauira.

Some computing tauira manage to find employmeiateel to their qualifications as above
but not always in positions where they can use t@mnputing knowledge and skills as
much as they would like. On the other hand, sa@alices graduates are in the main
already working in their sector, but their qualfions have the potential to enable them to
achieve promotions or to move into other areasi®fsbcial services.

As mentioned, KITE has very detailed data whicladieshows course completions, unit
standards, assessment and qualifications achiexepmetentions, withdrawals,
completions, graduations, and graduate employmgicbmes. The data clearly shows
results that meet or exceed funding requiremerdsadrch are reported internally to tauira,
the chief executive and staff, as well as exteyntallTWo0A and, for ACE, directly to the
TEC. Formal and/or informal feedback is obtainexhf tauira, external stakeholders, and
kaiako self-reflection, which is encouraged andpsufed by KITE. Such information, as
well as periodic and regular programme reviewsaaity kaiako meetings which take into
account student results and progress, are usagpmg ongoing improvement in delivery,
learning, and achievement.

1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

KITE tauira acquire transferable knowledge andiskiln addition to the skills that tauira
gain from their computer and social services ca®Jr8€E programmes target tauira whose
initial learning may not have been successful raeoto raise foundation skills, strengthen
social cohesion, and contribute to improving litgranumeracy, and language skills.

KITE tauira gain knowledge, understanding, andiskihich they apply to further study or
employment and also to their personal lives, whedlsea single parent improving
communication and socialisation skills or in thedministrative and financial role such as
at a local bowling club. Tauira spoke about hbeythad gained in confidence, had
overcome batrriers to their own learning and achmex@ and progress, and had improved
their sense of well-being.

KITE tauira learn in a highly supportive environmé@nwhich they also learn aboutalri
and other cultures such as Pasifika, and aboutatode, harmony, and contributing to
others and their communities. Tauira are very avedithe value of being treated with
respect and giving others respect. As they feslttieir lives are enriched by what they
learn, they are very willing to enrich the livesfefiow tauira and others.

KITE has undertaken very thorough, comprehensind,emnergetic self-assessment of all its
programmes and activities over the past 18-24 nwoniihis has been a very transparent
process which is highly reflective and self-refleet living and dynamic, and values-driven.
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It is based on NZQA's six key evaluation questians the tertiary indicators. This has led
to KITE obtaining some worthwhile information anddwledge, including about the value
of its education and training. It has also leddasiderable reflection and analysis and
some very useful improvements as KITE transitiansifcompliance audit to a more
evaluative approach.

KITE has plenty of formal and informal student ammnmunity feedback which is positive
and used to address individual student needs dss/ebllective issues where they arise.
KITE and its tauira and kaiako are very aware efdhganisation’s kaupapa and regularly
reflect on it as an organisation-wide team. A ne@xample was where a guest speaker
“talked down” to tauira and therefore did not matickir needs. The situation was
addressed by discussing the learners’ feedbackthatlspeaker and continuing to ensure
that guest speakers are fully briefed and awatbhesf audience and expectations.

1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Good.

KITE has identified the education and learning rseefdthe up to potentially 5,000 tauira
who come to Marlborough attracted by employmenhavineyards and wineries and who
find themselves in situations where they need tedecate and retrain for other
employment.

Tauira spoke highly of how tauira were able to heatrtheir own speed, particularly in
computing, but also in social services or ACE paogmes, and that they were not assessed
until they were ready. However, all tauira alssertved the supportive nature of the total
learning environment provided by kaiako and theoemnagement of other tauira. In this
positive environment tauira tended to work hard @dn and achieve at similar rates of
progress.

KITE tauira and kaiako visit the marae of eightdber regional iwi (nine including N
Tahu), rather than having an ongoing connecticanpone in particular. Activities include
attending tangi and providing other support whicbvpdes a breadth of knowledge and
understanding of the region and its history. Thas®ections also underpin KITE's
capacity to match the needs of different and dvemmmunities, including &bri and
Pasifika.

KITE provides a wide range of guest speakers whovary willing to help support KITE
and its tauira by sharing their own experience exqertise. This may relate directly to the
programmes that tauira are taking or provide a midgspective and include areas as
diverse as finance and funeral services. KITE e additional training or referrals to
another organisation where the tauira are givep imepreparing their curriculum vitae and
practise how to successfully participate in anririav and gain employment.

Tauira enjoy the KITE learning environment so mtiudtt they encourage KITE to offer
programmes at higher than level 4 rather than esitbl other providers. However, KITE
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is very aware of what it delivers best and is nepared to compromise by extending or
expanding beyond what it believes it can manadee drganisation is mindful of the
importance of its tauira moving from dependencemdependence to independence in
their learning and lives, and counsels tauira taticoe their studies at a higher level at
other, more appropriate providers.

Student achievement is based on establishing theésnaf the whole person and matching
those needs through appropriate programmes andtisti For example, although it
accepts tauira referred by Work and Income Newatah(WINZ), KITE explores carefully
the extent of their motivation and on occasionsn®fthem back to WINZ or to other, more
suitable tertiary providers.

KITE's informal and anecdotal student and commufegdback is very positive and is
used to address individual student needs as weblésctive issues where they arise.
Tauira and kaiako are very aware of KITE’s kaupapd regularly reflect on it as an
organisation-wide team. Repeat business, desimatfollow-ups, and developing self-
assessment include valuable information about niyt the value of KITE’s outcomes to
tauira but also how well the programmes and aaivitatch the needs of tauira.

The evaluation team was able to confirm KITE’s oself -assessment information in
interviews with several external stakeholderspiivhom confirmed how well KITE
matched the needs of tauira and other interesteétpa However, further self-assessment
in regard to current tauira and stakeholders iti@dar would enable KITE to even better
match the needs of its tauira and others who havetarest in the high quality of its
training and success. In particular, TWoA hasryesof formal evaluative processes which
KITE participates in. Improved questionnaires pedodic and more formal feedback
from external stakeholders would provide KITE antfdA with even better information on
the quality of education it is offering.

1.4 How effective is the teaching?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

Teaching is based on addressing the needs of thkeyekrson. The learning in the social
services and ACE-funded programmes is student-egnvery engaging, and highly
effective in terms of the results achieved and wadcomes. Computing tauira mainly
learn on site and online at their own pace usitegpttovided resources with the support of
their kaiako and the head tutor. KITE'’s effectteaching contributes significantly to tauira
achievements and the wider outcomes referred teeear this report.

Kaiako work together as a team and use a varielgashing and teaching approaches
suited to individual tauira needs; strong teackar#er relationships are formed. The
formal and informal feedback that KITE has gainexhf tauira and stakeholders shows
tauira and stakeholders alike are very satisfigtl ¥ie teaching tauira receive and how
well they learn and achieve. Tauira commenteth¢oetvaluation team that they were
treated with respect by their kaiako and are abledrn at their own pace, although they
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were also self-motivated to keep up with their pe€rhis understanding was reflected in
KITE's self-assessment and confirmed by the evalnaeam when they spoke to tauira.

Kaiako are chosen as much for their interpersdkiis @s for their academic or teaching
qualifications and experience. This enables theemntpower their tauira so that they
achieve both the immediate unit standard and ceatd results as well as the wider
outcomes referred to above. While all kaiako arficdently qualified and experienced to
teach the programmes they are responsible forastevident that some of the kaiako are
regarded by tauira as more effective than othexseth on the relative experience and
specialist knowledge of the individual kaiako. Hoer, this is not really an issue as all
kaiako are readily available most of the time.

Systems are in place to maintain the quality oésssient. Through shared responsibility
for marking, checking, and recording of marks, KI3pports internal and external
professional development for all its kaiako, sushtee further development of self-
assessment practice.

KITE has three highly able and experienced so@alises kaiako. The organisation
provides exemplary preparatory and follow-up supfamrthe head tutor.

ACE kaiako are suitably qualified and experiencedeliver the programmes they teach to
tauira aged from 16 to well over 60. This enalil@ako to re-engage tauira whose initial
learning has been unsuccessful and to ensurehityacbmplete their courses. A significant
proportion of these re-engaged tauira have gorte other, higher-level formal education
programmes. The literacy, numeracy, and languagecammunication skills of ACE

tauira improve, as do their technical skills whiwips them upskill for employment.

KITE analyses and discusses achievement and otfegniation and uses it to make
important improvements. These include initiatimgl aipdating individual student support
plans, simplifying and improving resources and sssents (including those provided by
TWOA in computing and in social services and atumhplanning hui), changing the
sequence of course components, and reducing therdrabreading for research for the
Certificate in Social Services. Other improvemeantsude upgrading computer hardware
and software and the resource-rich library whictiadcservices tauira in particular use.
However, KITE did not appear to have realised bah its finishing cohort and new
cohort of social services tauira were not awarthefextent of commitment and time
needed for the certificate, notwithstanding therowvements referred to above.
Nevertheless, most of the learners who were coimpléie course at the time of this EER
were very satisfied with their success and wer&ifapforward to the imminent completion
of their course and the achievement of their gicalifon.

KITE intends that all changes, such as those redetio above, will further improve tauira
achievement and contribute to its excellent outcmdow the success of these changes
was to be evaluated was under consideration dtrtigeof the visit.

13



1.5 How well are learners guided and supported?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

KITE focuses on the whole person. Accordingly,dguice and support is provided at all
points of any learner’s time at KITE.

Each learner’s needs are identified by korero leefbe student starts the course. Every
effort is made to ensure that the learner is enibgrin the most appropriate programme
for them. This may involve referring a potentiainer, including WINZ-referred students
who are not personally motivated or learning—reaolyanother PTE.

Tauira are facilitated along individual pathwayioteed to the needs of the individual
learner. This includes individual support planstomised to address particular learning
needs, including mental and physical well-beitrgdividual support is provided inside and
outside the classroom, and care that is cultuegiyropriate is provided by appropriate
personnel. Additional support, such as with CVemployment interviews, is also
provided.

Most tauira reported to the evaluation team thaiEKi{ully informed them of what to
expect in their programmes and that their expamtathad been met and very often
exceeded. The only exception was the greater¢iaected commitment for social
services tauira.

KITE's self-assessment shows that tauira greatprexqate that KITE provides exemplary
whanau-based support which extends well beyond tloemd&l education and training and
permeates all KITE's activities, including its higiciprocal community engagement.
KITE supports its tauira fully, to the extent ofii@g current and former tauira set up and
maintain their businesses. KITE supports a witgeaof communities, including local iwi,
which support KITE very strongly in return. Taugnjoy a fully inclusive, supportive, and
highly respectful learning environment.

Throughout the EER visit, the evaluation team olesethe high quality of the holistic
guidance and support for KITE’s tauira. These olesgons and interviews with a range of
parties and individuals with a keen interest in K13 success verified KITE's own self-
assessment.

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

KITE is the only Miori private training establishment in the Marlbogbuegion, which
makes its provision unique. The organisation watksely with TW0A in computing and
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social services training and education. The eifDE-funded programmes connect well
with KITE’s learning environment and provide patlysdo its training. KITE is carefully
considering how it can expand and share its promiand whnau-based learning
environment beyond the current site in Blenheim.

KITE has strong leadership and its purpose is cléarvision is shared by everyone at
KITE, including tauira. Its development of its Inmss and strategic plan is inclusive and
involves iwi, the company, directors, the chief exéve, kaiako, other stakeholders, and
tauira. KITE is confident of its resilience andldp to survive ongoing funding challenges.
It has also embarked on succession planning todrepre continuity and survival.

KITE has two directors, one of whom is also thecheaor. Any potential for confusion
that could arise from this situation is well mandg&ITE is aware of the different
functions of governance and management and thertarpze of the role of the chief
executive on site in Blenheim.

The two directors hold regular off-site meeting$eaist monthly with the chief executive,
and communications between these meetings are as-aaeds basis. Once its self-
assessment and staffing appointments matters dghefudeveloped and completed, the
directors are keen for the chief executive — whe &aiey management role in KITE and
also teaches social services — to take on a méisediaison and marketing role with
clients and potential clients.

KITE's day-to-day operations are based on a regentliewed, revised, and robust quality
assurance system (QAS) connected to its tranditoon a quality audit compliance
approach to an evaluative one. While the transiisostill a work in progress, the
organisation’s self-assessment and QAS are thordtayisparent, living, and dynamic,
leading to valuable and worthwhile improvementslesaiddressing KITE's internal and
external accountabilities.

KITE's main joint venture partner is TW0A, andstalso developing a sound and
responsive relationship with Nelson Marlboroughtitage of Technology (NMIT). All
KITE’s tauira are enrolled with TWoA, and KITE issponsible for implementing the
relevant policies of TW0A. This is not difficulivggn that the policies and procedures of
both organisations are very similar.

KITE uses TWo0A’s computer and social services leaymesources and assessment
materials but supplements these with its own anklesiangoing changes in conjunction
with TWo0A. In addition to these changes, KITE andoA make further changes arising
from their annual joint hui.

KITE is determined to remain faithful to its kaupapherever it operates. KITE is the only
such Miori provider in Marlborough. It is keen to expamat only if this is viable and
complements rather than competes with other prosidech as NMIT, particularly with
regard to social services. KITE is confident ih@xpand into Nelson now that it has the
opportunity to provide its social services progragrinom a suitable site with appropriate
kaiako based on demand and with the agreement dTNM

KITE's teaching effectiveness is based on the wipeleson as a priority. While this has
potential risks when it comes to tutor selectiod appointments, these risks are managed

15



effectively. Tauira interviewed by the evaluati@am spoke very highly of their
experience at KITE compared with their experienceegondary school, other PTEs, and
institutes of technology and polytechnics. Cleaillythe kaiako and tauira at KITE are
valued and this is an impressive and key strenfithi® PTE.

KITE’s transition from audit to evaluation has bded by its governors and chief executive
but has also involved all staff and has been etiergad dynamic. KITE has identified for
itself that in some areas it is a little light oata for self-assessment and is addressing this
by developing both the type of information it olboiand how it obtains it. KITE agrees
with the evaluation team that closed questionsataltways provide the most useful
information and that evaluative conversations aanetimes obtain better qualitative data
than written surveys. Once KITE has gathered nmmeased evidence and prioritised it, it
will be able to make more meaningful and wide-raggimprovements and evaluations of
these improvements. This process will be all thengier with KITE continuing to connect
with and develop its core values.
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Focus Areas

This section reports significant findings in eaobds area, not already covered in Part 1.

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas focus area i&xcdlent.

2.2 Focus area: Computing (including levels 2 and 4 in particular).

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas focus area iSood.

2.3 Focus area: Certificate in Social Services (Level 4)

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas fbocus area iSood.

2.4 Focus area: TEC ACE-funded programmes

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas focus area iSood.
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Recommendations

There are no recommendations other than those etetied the body of this report.

Further actions

The next external evaluation and review will takacp in accordance with NZQA'’s policy
and is likely to occur within four years of the datf this report.
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Appendix

Regulatory basis for external evaluation and review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermaliation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring non-university SEOntinue to comply with the policies
and criteria after the initial granting of approvalnd accreditation of courses and/or
registration. The New Zealand Vice-Chancellorsn@oittee (NZVCC) has statutory
responsibility for compliance by universities.

This report reflects the findings and conclusiohshe external evaluation and review
process, conducted according to the policies atitgica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibnting piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@mmmission.

External evaluation and review reports are pubhéormation and are available from the
NZQA websitevf\ww.nzga.govt.nz

Information relevant to the external evaluation ae#liew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at: http://www.nzga.govt.nz/providers-praars/registration-and-
accreditation/external-evaluation-and-review/pokagd-guidelines-eer/introduction/
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