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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& ditcountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for
quality improvement purposes.

Introduction

1. Taylors College and EmbassyCES in context

Location: 75 Karangahape Road, Auckland
Type: Private Training Establishment
First registered: 2002

Number of students: Domestic: four

International: 665
Number of staff: 87

Scope of active accreditation: » Qualification Number 108979 — Taylors
Certificate in Foundation Studies (Level 3)
(TAFY)

» Qualification Number 108980 — Taylors
Certificate in English (ESOL) (Level 3) (TELP)

« Qualification Number 108981 — Taylors
Certificate in Pre-Foundation Studies (Level 2)
(Extended TAFY)

e Qualification Number 105214 — Standard
Course (Embassy General English 1)

« Qualification Number 105215 — Intensive
Course (Embassy General English 2)

Sites: Karangahape Road site only

Distinctive characteristics: Taylors College Auckland (Taylors) is part of agar
international organisation called Study Group,
registered in New Zealand as Study Group NZ Ltd but
trading as Taylors College/EmbassyCES on a shared
site. Taylors College provides foundation studyrses



and EmbassyCES provides general English courses.

Study Group is a global specialist in educatiorthwi
schools in the USA, UK, Australia, and New Zealand
and a network of regional marketing offices located
throughout the world.

Previous quality assurance  All requirements of the previous quality standard,
history: Quality Assurance Standard One, were met at andit i
November 2007.

2. Scope of external evaluation and review

The focus areas selected were:
« Governance, management, and strategy
» Student support
» Taylors Auckland Foundation programme
 Embassy General English.

These areas were selected because governance,anardgand strategy and student
support are mandatory focus areas. Successfulletiopof the foundation programme
gives guaranteed access to most degree progranifeesdoat Taylors’ partner universities,
provided graduates achieve stated minimum acadesgigrements. Taylors’ partners are
the University of Auckland, Auckland University ®e&chnology (AUT), and Massey
University. The programme is also formally recagm as a university entrance
qualification by Universities New Zealand and byoGp of Eight (G8) universities in
Australia.

The TAFY programme comprises 12 subjects at lev&lgjlish (compulsory), Maths
Statistics, Maths Calculus, Accounting, Economi@semistry, Physics, Biology, Computer
Science, Classical Studies, Art (Practical), Geplya

The programme is offered in extended (60-weekphdsaed (40-week) and accelerated (30-
week) formats, and academic and English languagfécfgncy entry requirements are set
accordingly

The Embassy General English programme caters dests from a wide diversity of
backgrounds, some of whom may be studying fortls s two weeks, others for much
longer periods. Within general English there areesal part-time and full-time options.
However, none leads to a formal qualification, alihh the school provides a certificate
upon completion which states the student’s achiererevel at exit point.



3. Conduct of external evaluation and review

All external evaluation and reviews are conductedécordance with NZQA'’s published
policies and procedures. The methodology usedssribed fully in the web document
Policy and Guidelines for the Conduct of Externehldation and Reviewvailable at:
http://www.nzqga.govt.nz/providers-partners/regissa-and-accreditation/external-
evaluation-and-review/policy-and-guidelines-eemfatuction/

The EER team comprised a lead evaluator and twermsadt evaluators. During the three-
day visit to the Karangahape Road site, the teamantle the campus director, the bursar,
the business services manager, the tertiary cdonsitle student welfare manager,
foundation year subject coordinators, students,admohni. Stakeholder discussions
included staff from the Study Group in Melbournenivérsity of Auckland, Massey
University, and AUT. The team also met with theldassy academic manager, the quality
manager, the learning technologies coordinatodesttisupport staff, tutors, and students.
During a scoping visit two weeks before the evatravisit, two evaluators spoke with
Taylors’ director of studies, the art coordinatmgd students.

Study Group NZ Limited trading as Taylors Collegel &mbassyCES has had an
opportunity to comment on the accuracy of this re@nd submissions received have been
fully considered by NZQA before finalising the repo



Summary of Results

Statement of confidence on educational performance

NZQA is Highly Confident in the educational performance&itudy Group NZ Limited
trading as Taylors College and EmbassyCES.

Graduates of the Taylors Auckland Foundation Y@8&HY) programmes have a high rate
of engagement with further study. On average, tvetast three years, 85 per cent of
TAFY graduates have received offers of universlacps, exceeding Taylors Auckland’s
own placement target of 80 per cent.

Learners at Taylors and Embassy acquire usefussdald knowledge and develop their
cognitive abilities, including learning how to leaand self-management. Evidence from
learners, course records, and teaching staff iteficénat learners acquired very good
knowledge in the academic disciplines of the fodiotayear. As one university dean put
it: “Taylors’ graduates hit the ground running”.

The well-grounded and culturally aware studentsipoed are clearly valued by Taylors’
university partners. Two reviews by one of thevensity partners have shown that over the
five-year period for which relevant data has bealtected and analysed, the performance
of TAFY graduates in their first year at universigyconsistent with what the university
would hope for international students. Alumni gathgs confirm the value students gain
from their time at Taylors.

Taylors’ students give very positive feedback agirttearning experience. Foundation-
year students at every Taylors campus completergpihensive online survey each year,
and the Auckland summary satisfaction ratings id&and 2009 of over 90 per cent were
the highest of any campus in the Australia New &edlIDivision.

Taylors’ vision and purpose are shared throughtoeiorganisation and among the students.
An example of the purpose guiding improvementsésincrease in the number of subjects
that TAFY students can study. This gives them notv@ice of universities, degrees, and
careers and is but one example of the many plathpractices the evaluation team
observed that support Taylors’ purpose and diractidaving clear purpose and direction
focuses decision-making and fosters improved dffeness at Taylors.



Statement of confidence on capability in self-assessment

NZQA is Highly Confident in the capability in self-assessmentSbfidy Group NZ
Limited trading as Taylors College and EmbassyCES.

Self-assessment at Taylors is ongoing, comprehenaisthentic, transparent, and robust
and leads to worthwhile improvement. The college purposefully moved on from simply
meeting compliance requirements to focussing on teaehing, welfare, and administrative
services promote student success and give valsteidents and other key stakeholders such
as parents, university partners, and the wider conity.

Boards of studies meetings are held biannuallyimeJand November with each university
partner. The minutes of these are one of thesithices of data about the value of Taylors
outcomes. Staff are giving thought to moving te tiext level of gathering useful
information on post-university work which may hétpcounselling students to make better
longer-term strategic decisions on the most apjpatgmdegree to study towards.

The processes of regular meetings at all levelblerexcellent self-assessment. All groups
can reflect on information, suggest worthwhile imygments, ask for information to
measure the effectiveness of improvements madesuaggest research that might lead to
further improvements.

Taylors engaged in a process of high quality redewaith its partner universities to gain
acceptance for the equivalence level of its Engtishmination. This is an excellent
example of taking a planned approach to assemlikk data to address a significant issue
that led to a worthwhile improvement for all sta&kters.

TEO response

Study Group NZ Limited trading as Taylors CollegaiiassyCES has confirmed the
factual accuracy of this report.



Findings'

1.1 How well do learners achieve?

Therating for performancein relation to this key evaluation question is Good.

Graduates of the Taylors Auckland Foundation Y@&HY) programmes have a high rate
of engagement with further study. On average, tivetast three years, 85 per cent of
TAFY graduates have received offers of universlgcps, exceeding Taylors Auckland’s
own target of 80 per cent placement. In 2010, &8cent of graduates received an offer
from a tertiary institute (72 per cent from thetpar universities), and several students
received degree offers from Melbourne Universitygridsh University, Victoria University,
Otago University, and RMIT, Melbourne. The resuit2009 were lower largely because
of a group of learners from one particular countBtaff reacted to early indications that
these learners were not making progress, and tienadaken included providing free
remedial literacy and numeracy classes, strictaritoong of attendance, seminars for staff
on cultural issues, and one-to-one mentoring. Reseturned to a high level in 2010.

Learners at Taylors and Embassy acquire usefussdild knowledge and develop their
cognitive abilities, including learning how to leaand self-management. Evidence from
learners, course records, and teaching staff inelicdnat learners acquired very good
knowledge in the academic disciplines of the fotimayear. They also acquired academic
study skills, including being confident in the wfea learning management system for study
and turning in assignments. Taylors’ learning ngamaent system has a plagiarism
detection programme, so Taylors’ learners devetopralerstanding of the requirements for
original work. Their knowledge is developed in aviNZealand context and they progress
to university, comfortable in that environment. @éwe university dean put it: “Taylors’
graduates hit the ground running”.

Learners improve their well-being and enhance thieilities and attributes. The campus is
well served by the welfare manager and staff wibsally monitor well-being and
attendance and are available to counsel and ad@&ealents in the foundation year also
take part in mentor groups of about ten studentsgaeher. There was clear evidence from
the learners and from records of mentor group aies/of the positive influence of these
activities in developing interpersonal skills, elivadp learners to reflect on daily life in New
Zealand and learn from the wide range of cultutétaglors. These groups give the
support that leads to successful learning and geoaisolid foundation for success as an
international student at a New Zealand university.

! The findings in this report are derived usingandtrd process and are based on a targeted sample o
the organisation’s activities.



Therating for capability in self-assessment for thiskey evaluation question is
Excellent.

Self-assessment at Taylors is ongoing, comprehenaisthentic, transparent, and robust
and leads to worthwhile improvement. The college purposefully moved on from simply
meeting compliance requirements to focussing on teaehing, welfare, and administrative
services promote student success and give valsteidents and other key stakeholders such
as parents, university partners, and the wider conity,. A comprehensive plan was
established in 2009, with five self-assessment seainfiour set up to meet regularly, at least
monthly, and to consult widely. Ten sources oflefit achievement data, both quantitative
and qualitative, were identified. The causes @aent dip in university offer rates were
identified and actions taken. While the specifitcome of each of the actions taken varies
from student to student, these improvement actiave proved to be worthwhile in that the
offer rate in 2010 was better than the 2009 rate.

1.2 What is the value of the outcomes for key stakeholders, including
learners?

Therating for performancein relation to this key evaluation question is Excellent.

The well-grounded and culturally aware graduateSagflors are clearly valued by Taylors’
university partners. Representatives of all thpaener universities spoke of the excellent
study skills and general focus of Taylors’ alumnddhe benefits of their acculturation into
New Zealand ways during the foundation course. Uitigersities value the relationship
they have with Taylors. For example, the univegsinow accept Taylors’ foundation
English course marks in lieu of IELTS scores. Tn@aiews by one of the university
partners have shown that over the five-year pefidoavhich relevant data has been
collected and analysed, the performance of TAFYdgases in their first year at university
is consistent with what the university would hopeihternational students.

The outcomes are valued by the students. Thecolurn enables students to progress to
university, and the high standards of moderatiah@ssessment ensure that they have
credible and useful qualifications. Taylors’ statk also give very positive feedback on
their experience. Foundation-year students atyelaylors campus complete a
comprehensive online survey each year, and the lAndkssummary satisfaction ratings in
2008 and 2009 of over 90 per cent were the higbfesty campus in the Australia New
Zealand Division. “When students are engaged and@cus their attention on learning
they are more likely to achieve and experiencetgresatisfaction®

2Vosko, R. S.; Hiemstra, R. (1988). The Adult Lréag Environment: Importance of Physical
Featuresinternational Journal of Lifelong Education, Z85-95

Kuh, G. D., Kinzie, J., Cruce, T., Shoup, R., & @ea, R. M. (January, 2007). Connecting the dots:
Multi-faceted analyses of the relationships betwstedent engagement results from the NSSE, and the
institutional practices and conditions that fostieident success, Center for Postsecondary Research,
retrieved 10 December, 2007, frohttp://nsse.iub.edu/pdf/Connecting_the_Dots_Repdit.



Study Group students contribute to the wider conitgur-or example, every Study Group
campus contributes to a Building Futures programmieh supports the development of
education and education facilities throughout ttiedtworld. Taylors Auckland has raised
about $1,000 each year from student fundraisirtgainies.

Therating for capability in self-assessment for thiskey evaluation question is Good.

Boards of studies meetings are held biannuallyimeJand November with each university
partner. The minutes of these are one of thesizhices of data about the value of Taylors’
outcomes. Increasingly, Taylors is gathering dat@lumni success at university beyond
the first year. Staff have examples of emails fiedomni and are giving thought to moving
to the next level of gathering useful informatiammost-university work which may help in
counselling students to make better longer-terategiic decisions on the most appropriate
degree to study towards.

1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

Therating for performancein relation to this key evaluation question is Excellent.

The programmes at Taylors maintain their relevdandbe universities and to the students.
Besides the boards of studies meetings describ@ckakthe subject directors at Taylors
have close involvement with university teachindfstdno pre- and post-moderate their
assessments and give information on changes irergiiy curriculum and processes. For
example, the English curriculum was modified tdude more listening, oral presentations,
and writing referenced essays. Alumni confirmeat thriting four referenced essays
during their TAFY had given them a distinct advaygaver other students at university.
This moderation was described by one moderatottesjéwel in the Taylors crown”, as it
is a true partnership giving value to the studeh#égjors, and the partner universities.

This continuous stakeholder engagement is furthearced by the visits arranged by the
tertiary counsellor. Students make extended vieitdl three partner universities. These
visits include sample lectures which enable stuglemgauge the growth of their ability to
cope with university-style teaching. They can @gperience the facilities and absorb all
the subtle information that will assist them in obimg the most appropriate university for
them.

The learning environment at Taylors is inclusiviéhere was clear evidence from
interviews with students and staff of strong mutespect. Staff are sensitive to the needs
of different students. Staff welcomed the semirsatsup to increase their understanding of
a new cohort of students at Taylors. Studentsstafficome from a variety of cultures, and
cultural differences are celebrated.

Learning environments are planned and structurethibbenefit and needs of students.
The library, classroom, and common room facilies excellent and are further enhanced
by the learning management system which enableests to revise and complete
assignments from home. Taylors/EmbassyCES'’s imastin this system is evidence of
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clear commitment to student achievement and beisgansive to students’ needs. This has
a very positive impact on student well-being, mation, and cooperation.

Therating for capability in self-assessment for this key evaluation question is
Excellent.

There is clear evidence of self-assessment beied itsmake worthwhile improvements.
These improvements have included:

» Support classes for mathematically weak studefffistenl free of charge (from
2009 onwards)

« The introduction of new subjects to offer more dedio humanities students (Art in
2009, Geography in 2010, and Classical Studie®irlp

« Submission of an application in 2008 to allow studevith New Zealand
permanent residency to use TAFY as an entry quatifin to university.
Previously, non-university foundation programmeslaw Zealand were for
international students only. The New Zealand \@encellors’ Committee
granted Taylors this right in April 2008, for secbochance NCEA students or PR
students 18 years and over.

« Motivational assemblies for non-attending students
« Exit surveys for students in some new departmearatably geography)

» Change in English curriculum, to provide greateuon skills required at
university level, in line with University of Auckia recommendations

o Art support workshops on weekends

o Graduation parties.

1.4 How effective is the teaching?

Therating for performancein relation to this key evaluation question is Excellent.

Teachers and students relate effectively to on¢hano There was clear evidence from the
student evaluation forms and from the studentsnalpyand teachers interviewed by the
evaluation team of effective relations that enhdrlearning. The staff are highly
experienced and well qualified teachers. Teacher®bserved by their peers and their
subject coordinator and given feedback. The pasittlationships between students and
teachers and among the staff and the excellerdtmmiation between students enhance
engagement with learning and educational outcomes.

Learning activities and resources are effectiverigaging learners. The students and
alumni interviewed by the evaluation team gave rcée@édence of engagement with learning.
The moderators were also impressed by how refledtie teachers are of their teaching
practice. There was clear evidence of staff matghesources to the abilities and literacy
and numeracy needs of their students and havitgga focus on the goals and objectives
of their courses. The learning management sysserary effective in enabling students to
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study online and to become proficient in the systéimat universities are also acquiring.
The employment of appropriate resources and aietsvét Taylors makes the learning
interesting and relevant.

Development of staff at Taylors is very effectivEhere was evidence that staff have found
their continuous involvement in self-assessmensecthe organisation to be powerful in
their own professional development. Developindl gkiemploying the new learning
management system will maintain this motivatiorhe parent organisation, Study Group,
has a long-running staff awards programme whictoerages excellence in teaching. The
awards are highly competitive as nominations cormmmfall Study Group campuses in the
Australia New Zealand Division. The Auckland camias won three teaching awards
since teaching began in Auckland in 2002. Thisrdvegstem and the incentives for
continuous improvement ensure that the teacheysugtéo date and effective in their roles.

Therating for capability in self-assessment for thiskey evaluation question is
Excellent.

The main sources of self-assessment data are s$tsgieeys of teaching, lesson
observations, departmental meeting minutes, retertata, professional development
requests, and student success rates. An examfile effectiveness of Taylors’ self-
assessment in this area was the early detectiamefv tutor having problems. The
information showed that students lacked confidendhe tutor. Discussions revealed that
the real issue was a lack of testing and feedbatle tutor was party to all of this, changed
his teaching practice accordingly, and the nextuateéons showed that the students were
now confident in him.

There is also anecdotal evidence of the high lesktaust and confidence students have in
their teachers and the strong links with alumniie Ruckland campus is also involved in
the development of a Teaching for Learning Plaoallaboration with other Taylors
College campuses in Australia. Taylors has a dlmars on using self-assessment to
improve the effectiveness of teaching.

1.5 How well are learners guided and supported?

Therating for performancein relation to this key evaluation question is Excellent.

Students are provided with comprehensive and tinmébrmation and advice. Taylors has
a very effective tertiary counsellor and a studeelfare team that between them provide
continuous information, advice, and support. Tiuelent handbook is colourful,
comprehensive, and compact and complements thematmn available on the website.
An example of going the extra mile was one teaekanging a class trip to the Waikato to
re-motivate students who were losing their wayisTimely and accurate advice helps the
students to make appropriate study decisions apdowves their chances of completing
their studies successfully.

Continued support is provided to assist learnechtmse and pursue higher education, and
the college’s responses to the well-being needsashers are appropriate. As one teacher
put it: “Students at Taylors are nurtured”. Theycenew their visas through Taylors’
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administration team. Taylors runs its own homestayth a full-time member of the
welfare team looking after them. The overall fesmtdbon homestays from the students is
positive. Mentor groups are established in th@sdaveek of study. As described above,
the tertiary counsellor arranges visits to partnaversities and follows these up with one-
to-one counselling. There was clear evidence fiteenstudents and alumni interviewed
that they valued all these support measure whigbekdehem achieve.

Taylors also supports alumni specifically by pronglpart-time employment in
administration roles. This gives them the workexignce in New Zealand that many
employers look for in staff. Alumni are assuredttthey are always welcome and there
was clear evidence of this. They clearly apprecibé policy of employing them, and the
evaluation team were looked after by an alumnus adggrown part-time involvement
into a full-time role. Having these alumni arouhe@ campus clearly builds the “family”
atmosphere of Taylors among the students. Thesealg® evidence that university
moderators had kept an eye on Taylors’ alumni astseed them.

Therating for capability in self-assessment for this key evaluation question is
Excellent.

The welfare team was set up as one of the fiveassgdéssment teams set up in January 2010.
Staff interviewed spoke of the benefits to the setud and to them professionally of

gathering information and meeting regularly toeetlon it and look for worthwhile
improvements. The information shows that Englishityg and regular attendance have the
strongest correlation with successful achievemamthe welfare team has taken steps to
monitor attendance even more closely. Other impmoents include:

» Art support workshops and assistance with portfptiep for specialist courses (e.g.
Art and Design, Architecture)

» Free tutorial system

« Comprehensive university application service; alents receive their offer of
place by the last day of term on university offéay (in November)

« Improvements to the TAFY orientations for each lketa

1.6 How effective are governance and management in supporting
educational achievement?

Therating for performancein relation to this key evaluation question is Excellent.

The purpose and direction of Taylors is clear. Viséon is that “education is the key to
future success in life”, and the purpose is “tol#@atudents to enter the degree programme
they choose, at the university of their choicetrsd they can have the career they want”.

This vision and purpose is shared throughout tgarmisation and among the students. An
example of the purpose guiding improvements igribeease in the number of subjects that
TAFY students can study. This gives them more @hoif universities, degrees, and
careers and is but one example of the many plathpractices the evaluation team
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observed that support Taylors’ purpose and diractidaving clear purpose and direction
focuses decision-making at Taylors and improvescgiffeness.

Staff at Taylors/EmbassyCES campus are valuedf &acribed the atmosphere as
collegial, and themselves as happy and accountaddéeed yet professional, autonomous
but sharing. The monthly meetings are opportunitoe self-assessment, sharing best
practice, and professional development. Theregsreerous budget for professional
development, and being part of the wider Study @rotganisation gives access to an
excellence in teaching scheme and other opporésnitir learning about best practice. The
low turnover rate confirms that staff feel valuedidind the campus a rewarding place to
work.

Resources are allocated to support learning aruhitgga Among many very good
examples the introduction of the learning manageémgsiem stood out. The learning
management system enables teachers to teach frehecronic whiteboard which is
essentially a touch-screen computer. The textd fgegeneral English are available
electronically, so the teachers in this area camglup textbooks on the screen which
enables heads-up learning. Further, teachersathnimages of objects to match the
spoken words.

This system has been introduced by having threébeo$taff become expert and other staff
come to them to have their lessons put on the systatroducing electronic textbooks
without making them compulsory caters to studeafgrences, and staff believe that this
approach has led to a more effective uptake otmleic texts. Targeting of resources has
led to better outcomes.

Management and staff share information which ersatble organisation to anticipate and
respond to change. Examples are the introduction o

» A wider range of subjects into the TAFY
» Extending the range of international examinatifumshe general English course
» The learning management system.

Therating for capability in self-assessment for this key evaluation question is
Excellent.

Self-assessment at Taylors is ongoing, comprehenaisthentic, transparent, and robust
and leads to worthwhile improvement. The proces$egekly meetings between the
directors of study and the principal, fortnightlyetings of TAFY staff, two to three-

weekly meetings of Embassy staff, and monthly nmgstiof the Auckland management
team and monthly meetings of the wider Study Greeimior management team enable
excellent self-assessment. All groups can reflednformation, suggest worthwhile
improvements, ask for information to measure thieotiveness of improvements made, and
suggest research that might lead to further imprrds.

Taylors engaged in a process of high quality redeaith its partner universities to gain
acceptance of the equivalence level of its Engdislimination. This is an excellent

14



example of taking a planned approach to assemlik data to address a significant issue
that led to a worthwhile improvement for all sta&kters.

Self-assessment indicated that the Taylors Quilapagement System (TQMS) was
unwieldy and required a complete overhaul. The stucture for the TQMS includes
evaluation documentation as one of its four sestiohhis thorough but practical approach
has put self-assessment at the centre of impraduogational performance at Taylors.
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Focus Areas

This section reports significant findings in eaobds area, not already covered in Part 1.

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas fbocus area i&xcdlent.

2.2 Focus area: Student support

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fos focus area i&xcelent.

2.3 Focus area: Taylors Auckland Foundation Year

The rating in this focus area for educational penfance iExcdlent.
The rating for capability in self-assessment fas focus area igxcelent.

Section one of this report principally focuses lba TAFY though the general statements
also apply to general English.

2.4 Focus area: General English Embassy

Therating in thisfocus areafor educational performanceis Excdlent.

Students in the general English programme achirgellent IELTS results. In addition,
staff and students report that students grow ilcgeifidence and participate more in class
as their English skills improve. EmbassyCES hotptaduation for leavers most Thursdays
at which a selection of graduates makes speedhgsin, staff and students report that
these speeches show that excellent progress hasiizzke.

Many of the students are undertaking the TaylorgligEh Language Programme (TELP)
which is the pathway to TAFY for students who regqutnglish preparation. This has a
clear value in enabling them to progress to the YAd&nd the close relationship between
the Embassy and TAFY staff ensures that studemigligh abilities are well assessed and
appropriate decisions are made about when studemt®ady for TAFY study.

Students value that learning English at Tayloreives them in the wider world of New
Zealand and Auckland culture. There is a freenaigon tour each week and an organised
timetable of Friday visits available throughout tmrse. A programme of marae visits has
been initiated to develop international studenpgraciation of New Zealand as a bicultural
nation with a multicultural society.
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Satisfaction surveys of students indicate that&hglish courses are meeting the students’
needs. There is also informal feedback from agantsparents that indicate that needs are
being met.

The teaching of general English and the TELP pnogne is very effective. The use of
electronic whiteboards by all staff has been a stgmge in teaching. Teachers’ lessons
are observed by the director of studies and pe@eneral English students have weekly
tests and teachers report every four weeks on phnegress. TELP students have weekly
tests and six-weekly term tests and reports. Timest surveys of teaching confirm that
the teaching is of a high standard.

General English students are surveyed frequentlyrasults are held on an online database,
accessible to all Embassy campus staff throughmutviorld. This sets very clear
benchmarks and maintains total transparency ingenthe survey format and feedback.

An example of management support for the educdtaciaevement of short-term courses
is the provision of textbooks free of charge.

Therating for capability in self-assessment for thisfocus areais Excdlent.

With the TELP programme there is often intense guesfrom the students to move on to
the TAFY. Students have frequently not allowedrbelves enough time to reach an
adequate level of English. Taylors/EmbassyCESahasalth of data and has taken steps
such as agent training, early identification ofiak students following entry-point testing,
and frequently, negotiating longer TELP time foesh. Staff emphasise the correlation
between good English and academic success andiusattTAFY students to reinforce
this message. Campus tours have also been ineddaanotivate TELP students and help
them focus on their goal.

Self-assessment in the area of student suppotetas improvements including:
» Stricter attendance monitoring
« A review of the bilingual support provided
« Improvements to the orientation programme

« Chinese orientation for staff that looks at sigrafit cultural differences and how to
deal with them effectively

« Personal safety seminars for students from theg@sliAsian liaison officer
» Information session on road safety
« Improved homestay profiling and classification.

« Homestay surveying, to provide students with accoamtion options and to use as
a tool-kit for the training of new homestay famdlie

« Homestay newsletter
» Student medical conditions register

« Insurance claim processing.
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Recommendations

There are no recommendations arising from the eatexvaluation and review other than
those implied or expressed within the report.

Further actions

The next external evaluation and review will tak&cp in accordance with NZQA'’s policy
and is likely to occur within four years of the éaif this report.
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Appendix

Regulatory basis for external evaluation and review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermaliation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring non-university SEOntinue to comply with the policies
and criteria after the initial granting of approvalnd accreditation of courses and/or
registration. The New Zealand Vice-Chancellorsn@oittee (NZVCC) has statutory
responsibility for compliance by universities.

This report reflects the findings and conclusiohshe external evaluation and review
process, conducted according to the policies atitgica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibnting piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@mmmission.

External evaluation and review reports are pubhéormation and are available from the
NZQA websitevf\ww.nzga.govt.nz

Information relevant to the external evaluation ae#liew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at: http://www.nzga.govt.nz/providers-praars/registration-and-
accreditation/external-evaluation-and-review/pokagd-guidelines-eer/introduction/

19



NZQA
Ph 0800 697 296
E eeradmin@nzga.qovt.nz

Wwww.nzga.govt.nz

20



