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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& ditcountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for
quality improvement purposes.

Introduction

1. TEO in context

Location: Head Office, 25 Federal Street, Auckland

Type: Private Training Establishment

First registered: July 2004

Number of students: International: 264 (155 in Auckland and 109 in
Tauranga)

No domestic students

Number of staff: 37 staff

19 academic and teaching staff (12 in Aucklandesev
in Tauranga)

18 support staff (14 in Auckland, four in Tauranga)

Scope of active accreditation: « Diploma of Business Management (Level 5)

« Diploma of Business Management (Advanced)
(Level 6)

» General English (Level 3)
» General English + Academic English (Level 3)
o General English + IELTS Preparation (Level 4)

« Domain Accreditation:

» English for Speakers of Other Languages (to
level 6)

Sites: Two sites, one in Auckland City (in adjacent builgt)
and one in Tauranga.

Distinctive characteristics: Signatory to the Code of Practice for the PastCeak
of International Students.



Recent significant changes: Concordia has had a significant rise in studentlmenn
over past four years, from ten students in 20086t in
November 2010.

Concordia’s recent purchase of the New Zealand
Language Academy included both staff and students
which increased their numbers significantly. The
increase in numbers was also due to the expans$ion o
provision to a Tauranga site in 2009. Most of the
students at the Auckland site are from India, Vaetn
and the Philippines. The Tauranga site currerdly h
students from the Indian subcontinent only.

There was a change to the entry requirements éor th
Diploma of Business Management (Level 5), from
IELTs 6 to 5.5. The entry requirement was initiadt
5.5 but, as a consequence of a review of the ssicces
rates, this was changed to 6.0. Subsequentlyesuit
of a review and a decision to provide additionadjlism
support within the curriculum, the entry requiremen
was changed back to 5.5.

Concordia is now able to accept under 18-year-olds
under the Code, although at the present time the
institute has no under 18-year-old students.

Previous quality assurance  Concordia was previously quality assured by aurdit i
history: 2008 and met all requirements for ongoing registnat

Other: In 2008, Concordia began to focus on deliveringits
courses to international students. Concordia isgfa
the National Tertiary Education Consortium Limited
(NTEC) which comprises the following TEOs:

« Concordia Institute of Business
» National Technology Institute (NTI)

* New Zealand Institute of Learning and
Development (NZILD).

Each TEO is managed separately. NTEC is the hgldin
company and provides the TEOs with shared student
support services.

Each TEO has its own chief executive officer an@fch
operations officer.



2. Scope of external evaluation and review

The scope of the external evaluation and revielwded the following aspects:
« Diploma in Business Management (Level 5).

This course includes the main cohort of students.
» General English and IELTS preparation (Level 4).

This course includes a different cohort, level, Enjth of programmes. Because General
English and IELTS are offered separately, they vemaduated as such but reported on as a
single focus area.

« Tauranga Site.

The Tauranga campus was established in 2009 auk of requests from agents
responding to an increase of families from Indiénly within the community and many
family members wanting to travel from India to stud New Zealand. Student numbers
have increased significantly in a relatively shmetiod. The site was evaluated with regard
to its governance and management, programme dglaret assessment, and guidance and
support relative to the Auckland sites. The eviaduateam’s findings have been reported
under Findingsl.1 - 1.6 and not as a separate fm@asunder Focus Areas 2.1 - 2.4.

The following mandatory focus areas were also ithetl
« Governance, management, and strategy

« Student support (including international students).

3. Conduct of external evaluation and review

All external evaluation and reviews are conducte@ccordance with NZQA's published
policies and procedures. The methodology usedssried fully in the documeRolicy
and Guidelines for the Conduct of External Evaluaiénd Revievavailable at:
http://www.nzqa.govt.nz/providers-partners/regitisa-and-accreditation/external-
evaluation-and-review/policy-and-guidelines-eematuction/

The three-day site visit to the Concordia Institotéusiness site in Central Auckland also
included videoconferencing with Tauranga. The e&@irs met with the chief executive
officer and chief operations officer, directors,magement, teaching staff, support staff,
students, selected external stakeholders, adviandsboard members. The EER team
consisted of an external lead evaluator, who leddview, and an NZQA lead evaluator.

Concordia Institute of Business has had an oppiyttm comment on the accuracy of this
report, and submissions received have been fultgidered by NZQA before finalising the
report.



Summary of Results

Statement of confidence on educational performance

NZQA is Highly Confident in the educational performance©bdncordia I nstitute of
Business.

Concordia has a high qualification completion iiatéhe levels 5 and 6 business
management diplomas and good progress and compleiies for the English and IELTs
programmes respectively. Students also achieveased personal confidence and well-
being from developing their ability to express tls@es competently, both socially and in
the business community. An informed understanffiogn the management team of what is
being achieved has directly influenced the decisi@king, planning, and funding for new
initiatives within Concordia.

High employment outcomes for 2010 are being achievieich show that 92 per cent of the
level 5 diploma students have gained full-time evgpient, although initially not directly
related to their qualification. Comprehensive, @ing tracking of graduates shows that
students achieve supervisory roles after nine nsatfu, as attested by graduates, it was
noted that they had started work in roles belovir tbepabilities but had all moved into
some form of supervisory role within the nine-mop#riod.

Benchmarking is undertaken against other tertiaoyiders offering similar programmes,
and the Concordia comparative statistics of quatfon completions show an average of
96.5 per cent over 2009 and 2010. This companesifably with the 84 per cent average
estimated by the Ministry of Education for inteiipagl students studying at PTEs at
diploma level from 2008.

Concordia actively engages with the migrant comityuznd the various non-governmental
organisations and councils that support migrantation. The organisation has a diverse
advisory board with academics from various tertedycation organisations, owners,
and/or directors of migrant services and businestos representatives. This group meets
formally once a year but informally quite regulady they are involved frequently in many
discussions with the directors.

Programmes clearly meet the needs of learnersrandedivered effectively by well-
qualified and caring staff. The organisation iggsvalid and reliable assessment practices
and has robust processes to check the validitis @dsessment material and assessors’
judgements and decisions. Concordia has an esttabliprocess of internal and external
pre- and post-assessment moderation involving subjgert staff and external subject
experts from the polytechnic and ESOL areas.

The learning environment provided in both the Tageaand Auckland sites is up to date,
stimulating, and engaging for the learners. Thas wonfirmed through interviews with
staff and students and evidenced through the nratigtives that have been implemented
over the past two years as a result of ongoingerevi



A strong rapport is evident between the chief ekigelfficer, management, staff, and
students. The open-door policy and “family” torre\pde a friendly and open environment.
Students spoke very highly of management, teachtiai, and the support service staff,
emphasising that they were well supported, fromstaet of their programme with a
comprehensive orientation, during their study, smldsequently in taking up further
training and/or employment. The organisation pdesi up-to-date resources and has
committed teachers.

Statement of confidence on capability in self-assessment
NZQA is Highly Confident in the capability in self-assessmeniGuncordia | nstitute of
Business.

Concordia has a systematic self-assessment frarkemroch is clearly embedded within
the organisation. Self-assessment is supportedgmnsitive approach to evaluation and
review by all staff. The staff attitude to contous improvement is proactive and
responsive and is continually being developed.

Concordia has a range of effective processes tmrding, monitoring, and reviewing all
aspects of its business and the performance ofgmuges and uses those processes to
determine the contributing factors to areas of essor failure. Concordia records and
monitors enrolment, attendance, retention, achievemf learning targets, and the progress
of students to further learning or employment. phecesses are reviewed and updated
regularly. Evidence was outlined of how the mamagyagt and board evaluate how well
these processes are working and how the changesigperted by the self-assessment
framework to ensure educational resources and mgsa@re being maintained and
improved. Examples of improvement include the fiexttly revised orientation programme,
a new pronunciation initiative to support the perdand professional module, changes to
resource materials and premises, the increasedafgiractical work to theory in the
diploma programme, and changes to assessment ame-it policy following an

evaluation of student learning.

A comprehensive process for progressively documgrand analysing students’ progress
in their study is in place and is being upgradethier using a new database programme
along with one-to-one teacher-student interviewsl, &ith student, teacher, and peer
review feedback. Many actions have been takewdoess the withdrawal of students,
failing students, and other barriers to successgoihg reviews of these actions give
valuable data for the continuous improvement topittggrammes and an analysis of what is
or is not contributing to the achievement of outesrfor learners. This review data has
also been used for the improvement of teachindgsskiild methods with the introduction of
ongoing peer review and feedback sessions andnasguor professional development for
staff. Improvement initiatives are put in placeentthe feedback identifies a need or when
the staff member feels they require upskilling @wpggort in initiating a new teaching style.

Teaching staff, support staff, and management aglyuineet to discuss what is working for
the teaching and learning within the classroome @fganisation also reviews how well
programmes are progressing and considers spetifiest issues and implements changes



to make improvements, together with following uptba success or effectiveness of the
outcomes from previous changes.

A proportion of the content and teaching withinteatass is dedicated to the holistic
performance approach of developing essential dkitlpersonal and professional
development and communication relative to the Wasteltural context and involving
conversation skills, business etiquette, and imtesgnal business behaviour. These
“discrete skills” are considered by the teachex$ tie management group to be
indispensable prerequisites for students to pregiefurther study and employment and
were initiated following an evaluation of what wduhake a student prepared for
employment in New Zealand.



Findings'

1.1 How well do learners achieve?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

Concordia has a high percentage pass rate foremarsd qualifications which has been
benchmarked favourably against others offeringlsinprogrammes. In 2010 there was a
92 per cent pass rate for students graduatingeiliploma of Business Management
(Level 5) programme.

It is evident that students also achieve incregggdonal confidence through the
acquisition of greater business English and empétmelated and discrete interpersonal
skills involving professional work ethics and parabmanners and conversation. Few
students withdraw, and data collected by ConcasHaws that these students do so for
personal reasons unrelated to the quality of thgnamme.

In 2009 Concordia noted that students who did aeeHL00 per cent attendance or who
were regularly late to class were not performingval as the other students. The
organisation introduced an attendance monitorirsgesy whereby students who were noted
as absent and late were contacted by the headaftdeent to ascertain their whereabouts.
Students interviewed by the evaluation team dissifisis process and noted that it ensured
that they were attending class and on track widlir thtudies. The monitoring system
improved the students’ attendance and punctualitg,the students are achieving better in
their studies and are also aware of the neceskdgad timekeeping practices for their
future employment.

Concordia evaluates the success of students basedhly on their graduation but also on
their ability to gain employment. Concordia follays on students through their

workplaces via texts, phone calls, and visits, stadents often visit Concordia to report on
their success. This follow-up should be furtheesgthened because Concordia proposes to
formalise the feedback received from graduateseamgloyers regarding graduates’
performance in the workplace which will enable Ganiia to identify where there may be
any weaknesses or gaps to be resolved.

Many of the General English students have enrdtfetbmplete short courses and are not
aiming to gain a specific qualification but to geally improve their English. Data for
2009 and 2010 shows that students made steadyesotpwards achieving a higher level
of English. These students are encouraged toagiditional skills before going back to
their countries. Some students choose to contimeie English study at Concordia to
achieve higher levels of proficiency and then tfan® the diploma programmes.

! The findings in this report are derived usingandtrd process and are based on a targeted sample o
the organisation’s activities.



IELTS students are able to monitor their own achiegnt against set performance criteria
with the weekly tracking of results. In futureesie results will be translated into the
Common European Framework (CEF) and the Unived§itgambridge Local Examining
Syndicate (UCLES) standards. Every six weeks stisd@re provided with a formal
internal report which documents their progressidedtifies their achieved English
proficiency level.

1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

The value of the outcomes for the students is ca&fil by the employment of graduates or
by students enrolling in further higher-level tiaig. Concordia reports high employment
and/or pathway outcomes including students choasirggpntinue to higher levels in the
English course. Of the level 5 diploma graduatemf2010, 92 per cent are now working
in New Zealand, although not necessarily in a mansmnt or supervisory role.

The diploma students are able to gain employmeatrasult of their study, although
initially not at the level of their graduating statand capability. All students are
international students and are able to get a wimd for one year. Concordia commented
that some employers can be reluctant to take gmamote workers who may well leave
after a year. However, the 2010 records of graushow that, usually, after a nine-month
period the graduates move into managerial positiand this was further confirmed by the
graduates themselves as they outlined their pregnesnto supervisory positions within
their workplaces.

The Concordia advisory group meets formally ongea and the industry committee
includes the Tauranga site which is linked by vicwderence. Feedback from the advisors
noted management’s positive approach to innovatiahthe quick, concise action as a
result of feedback or internal review. Academiod andustry advisors review the suite of
business qualifications on an annual basis to tgegdback on content and industry
experience.

Feedback from students shows that the course ireprtheir knowledge of not only their
subject of study but also the personal and pradessiskill of timekeeping, social
conversation, business etiquette, and Western @gubsmquired during their study.

To enable Concordia to comfortably integrate thelents into the New Zealand
community, management works closely with various-government organisations and
immigrant support councils in Manukau and Tauran§tudents undertake work
experience and make a positive contribution toldleal community by completing work
with voluntary organisations such as Migrant Supjgarvices, and they are also involved
with conservation work. Some insight inta®ti culture is gained during the orientation
week with students experiencing an overnight stag anarae. This gives students
exposure to New Zealand culture and an opportuaitynprove their English skills.
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Anecdotal feedback has been very positive fromdhnssinesses and volunteer agencies
working with the Concordia students, and the sttslentlined their enjoyment and
commitment to the placements.

1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

Many of the managers and tutors at Concordia ageamts and/or past students, and having
previously undertaken study in New Zealand, theyadle to empathise with the students
and have a clear awareness of students’ and enmiplayeeds as indicated by the decision
to develop a personal and professional developmenule, integrated into every
programme of study. This module covers the aréasafessional work ethics,
presentations, and basic business communicatitls akong with personal aspects of
Western-style manners and conversation. Studewts$emchers note that personal and
professional work skills are crucial to their alyilio make presentations and converse
easily with business people in the New ZealandexdntAnecdotal feedback to Concordia
from employers and students confirms the succeis®fmodule and of the students’
ability to meet the needs of industry with regargtofessional practice and cultural
knowledge.

Students’ feedback is used to analyse teacherpbrawith students, and whether the
resources and coursework meet expectations. ganmation has analysed feedback from
students and a high number report that the cowasekceeded their expectations.

Suggestions by staff or students for improvememtourses and programmes are reviewed
by the management team and, if applicable, adjusisreee made. Management, teachers,
and students were able to cite examples of howseotwntent and delivery methods had
been changed as a result of feedback from thedearrConcordia staff related how
students had suggested in their feedback diffemags in which one of the courses could

be taught in a more practical context. The thewagtice ratio was changed and the
resulting feedback via subsequent student evalmtiod peer observations has indicated a
higher level of participation and satisfaction.

Students enter the General English short courdelimited ability in English, and the
evidence of their subsequent achievement confihatsthe programme and its delivery are
consistent with their needs. Students are veigfsat with the social and life skills they
develop during the course. Students who entel&h&S course have some proficiency in
English and some have gained high qualificatiorth@r own country. The current IELTS
class is made up of mainly nursing students froenRhilippines who want to gain a higher
IELTS score which will assure them of employmemihei in New Zealand or back in their
country of origin.
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1.4 How effective is the teaching?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

Students were very complimentary of the teachedstheir ability to engage them in their
learning with the integration of practice and theand also in the use of relevant
technology. Video clips are integrated into therieng frequently and Facebook is used
by all staff and students to keep up to date wisignments, to send messages, and to
communicate subject information online. Staff ateafirmed the use of information
technology and commented on the up-to-date ressweailable to them for their teaching.

Staff are engaged in systematic performance repieesses which include student
feedback, peer evaluation of teaching and planrand,formal classroom observations.
The outcomes of these reviews are discussed vathistividually by the head of
department and recommendations are made for profedsievelopment. Student
feedback forms are continually improved to enstudents have a good understanding of
the questions in the evaluation form to enable fieilaéfeedback for the organisation.

Teachers are supported with professional developnmiBsacher training seminars have
been run in-house and from feedback received thage proved to be effective. A large
number of the current teachers, including thoseaaly highly experienced and qualified in
ESOL, are enrolled on the Certificate in Adult Edtien to enhance their capacity to
deliver to adult students from diverse backgrounidsaddition to covering the fees for this
study, Concordia offers monetary incentives forsthteaching staff who finish the
qualification in a timely fashion.

English teaching staff participate in weekly staffetings where student progress, lesson
planning and assessment, resourcing, and studeatraxal activities are discussed and
reviewed.

Students in the English and IELTS courses haven&ny st on arrival to establish their
baseline level with reading, writing, listening daspeaking. These results are used as the
basis for goal-setting and for noting specific arefineed. Students have pre- and post—
learning tests each week to enable them to seegimjress throughout the course.

Most staff have comprehensive industry experieand,teachers from both the Auckland
and Tauranga sites provide actual, relevant, imghsgiecific case studies to the diploma
students once a week. These are moderated bybstaféen the sites to ensure the
consistency of the diploma programme across tles.siClasses often have guest lecturers
to “make the learning more real”, and the lectaesstructured to be streamed via internet
to the Tauranga campus to ensure these studentshgasame information and knowledge
and feel part of Concordia.

Teachers at the Tauranga campus gave an examgémdfself-assessment with their
teaching practice whereby a change from three ssgianis to two was made in the
assessment resubmission allowance for the diploogrgmme. This came about as a
result of staff being aware of students who togkehsubmissions to complete their
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assessments and were seen to be rote-learningatiirers rather than understanding the
information from their learning. Exams and testshie diploma classes are taken at the
exact same time and date in Tauranga and Aucktaeddourage honest assessment
practices.

Changes outlined as a result of student feedbamk $fhe proactive nature of the teaching
teams. An example of this was given by both saafl students regarding changes to the
method of delivery of a new teacher following feadk from students and a consequent
peer observation.

1.5 How well are learners guided and supported?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

Concordia is providing a safe and supportive leayr@nvironment for its students at both
sites and keeps in close contact with studentsdmuts the normal hours of tuition, such as
regular visits to their accommodation and theirkvyplacement. A designated pastoral
support staff member is available throughout thg dad 24-hour contact is available with
the chief operating officer or campus manager @ttckland and Tauranga sites
respectively. Students confirm that they are wapported and provided with guidance,
not only for matters directly related to the pragrae but also in finding accommodation,
employment, and dealing with personal issues.

Concordia recognise that students who have shostigiality in their study often achieve
better outcomes. Accordingly, the school has gledischolarships for those Concordia
students who have performed well academically ana: lgood English proficiency.

Students were very positive about their experieat&3oncordia and reported that they are
offered excellent academic and pastoral suppoltidiircg one-to-one learning support and a
laptop and Sim card on arrival in New Zealandwas evident during the discussions that
the students regularly recommend the organisatighdir friends, family, and colleagues.

Students made frequent mention of the compreheisigatation week which included
pick-up from the airport, organised accommodatamprientation trip around the North
Island, and an overnight stay on a marae. Orimtditas changed frequently over the past
two to three years, following feedback from stafiatudents, to ensure it meets the needs
of students and has a “good fit” with a positiviial integration for students into New
Zealand culture. Concordia encourages and arrasageal activities such as the Diwali
Hindu festival and end-of-term parties and movights.

Qualified counsellors are available for those shtislevho require counselling, and students
have access to same-language counsellors if teéyhfey need them.

The newly created pastoral care team supports Cdiat® commitment as a signatory to
the Code of Practice for the Pastoral Care of hatgéonal Students by ensuring all staff are
conversant with the Code and by making sure ttecemprehensive, ongoing support for
students with concerns and problems with any af geademic or personal issues.
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An example was given of Concordia going well beyariat would reasonably be expected
in providing pastoral care and support by offer@xgensive, ongoing, daily support to a
student requiring hospitalisation and aid with reing home.

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

Concordia has grown considerably over the laskEtlyears, and the management and
administrative structure has expanded in respanigeig growth. A chief operating officer
position was created early in 2010 to manage tbestlrin Auckland and at the Tauranga
site. The policies and practices of the orgarisatiave been strengthened by a database
systems upgrade, good financial management, aritiadd personnel to manage and
support this growth.

Educational achievement and employment for studerntse primary focus of the chief
executive, the chief operating officer, and the agment team. Support for educational
achievement is evident in the changes being madénatime ongoing, active self-
assessment for continuous improvement. Managechesgly monitors the programme
attendance figures along with the feedback frordestis and acts quickly when changes
are required to policy, staffing, or funding fosoairces. The team ensures there are
minimal barriers to learning with the appointmehtvell-qualified staff, modern teaching
facilities and classrooms, and comprehensive imvest in hardware and systems.

Students’ progress is discussed at a weekly managilemeeting and final course results
are tabled and discussed by the academic boatiblé8ships are offered to those students
who perform well academically and who wish to fertltheir study with Concordia.
Updates of graduate students’ work status aredidsgmssed to gain an overview of their
progression in their work.

Change is managed strategically. The chief exeeutificer and directors readily support
and fund initiatives that will assist students torbore employable. Needs are identified
through an ongoing system of evaluations and havediht about many changes including
a move to larger premises and expansion to a Tgararanch. The expansion of the
organisation has been supported by consideratdedial backing in order to have a well-
resourced institute and to maintain a quality esrwinent in which students can study.
Regular meetings by the chief executive and managéemith staff ensure that required
resources are identified and implemented withomtegessary delay. The chief executive
and the board support changes to programmes \aadial support for resourcing and
acquiring highly skilled full-time, part-time, armbntract staff. Staff are supported in their
teaching, with all being offered professional deypehent and incentivised study. Those
staff with good feedback from students and compfitaey peer reviews receive an annual
bonus.
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The strong rapport between the directors and mamageand staff and students ensures
everyone is actively involved in the day-to-day i@gtiens of the institute. The chief
executive, the chief operating officer, and man&getaff have an open-door policy. It
was noted by both students and teaching staff tbeld comfortably approach
management with queries and comments. The ovemibgement style is very open and
transparent and welcomes input from the staff atigt supports and values all the self-
assessment activity and its outcomes.

Both the directors and the management team ensigi@ g commitment and engagement
with the community and have a network of employerd contacts willing to offer work
experience or jobs to students. Advisors fromousiother tertiary providers are asked for,
and have input into, strategic and academic isandoffer support regularly. The
directors support the integration of students theocommunity by way of involvement

with the non-governmental organisations, Phoensugrand Anti Violence in the Home,
and in supporting volunteer work. The managemeattis presently working with staff on
an initiative with Auckland Regional Migrant Sergginvolving the teaching of
pronunciation and communication to the studentselp make them more employable,
together with a scheme to support paid work expege

The directors and management team have an actgagement with migrant communities
both in New Zealand and overseas. One examplayivas of Blue Dragon, which is a
Vietnamese organisation where children and teesagertaken off the street and educated
by sponsors. During a trip to Vietnam last yehe, ¢hief executive officer visited Blue
Dragon, and as a result Concordia has sponsored Huys to come to New Zealand to
study at Concordia. They are currently enrollethimlevel 5 diploma programme where it
was noted that they are all progressing well withdjattendance and pass rates.

During the evaluation, and from the various videdeoences held with Tauranga
management, staff, and students, it was evidenhthlese is a solid connection between the
two sites whereby the management, administrateaghing, and learning and support
services are comparable.
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Focus Areas

This section reports significant findings in eaobds area, not already covered in Part 1.

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational penfance iExcellent.

The rating for capability in self-assessment fas fbhcus area i&xcellent.

2.2 Focus area: Student support (including international students)

The rating in this focus area for educational penfance i€Excellent.

The rating for capability in self-assessment fas fbocus area i&xcellent.

2.3 Focus area: Diploma in Business Management (Level 5)
The rating in this focus area for educational perf@ance iExcellent.

The rating for capability in self-assessment fos focus area i&xcellent.

2.4 Focus area: General English and IELTS preparation (Level 4)

The rating in this focus area for educational penfance iExcellent.
The rating for capability in self-assessment fas focus area i&xcellent.

The General English and IELTS preparation weredeiifered separately in 2011 and as
such were evaluated separately but reported orsemgyke focus area.
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Recommendations

There are no recommendations arising from the eatexvaluation and review, other than
those implied or expressed within the report.

Further actions

The next external evaluation and review will tak&cp in accordance with NZQA'’s policy
and is likely to occur within four years of the éaif this report.
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Appendix

Regulatory basis for external evaluation and review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermaliation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring TEOs continueaimgly with the policies and criteria
after the initial granting of approval and accrediton of courses and/or registration. The
Institutes of Technology and Polytechnics QualityP(Quality) is responsible, under
delegated authority from NZQA, for compliance by plolytechnic sector, and the New
Zealand Vice-Chancellors’ Committee (NZVCC) hasustaly responsibility for compliance
by universities.

This report reflects the findings and conclusiohshe external evaluation and review
process, conducted according to the policies atitgica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibnting piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@@mmmission.

External evaluation and review reports are pubhéormation and are available from the
NZQA websitevfww.nzga.govt.nz

Information relevant to the external evaluation ae#liew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at: http://www.nzga.govt.nz/providers-praars/registration-and-
accreditation/external-evaluation-and-review/pokagd-guidelines-eer/introduction/

NZQA
Ph 0800 697 296
E eeradmin@nzga.govt.nz

WWw.Nnzqga.govt.nz
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