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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& ditcountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for
quality improvement purposes.

Introduction

1. TEO in context

Location: 10, 12 and 18 Heather Street, Parnelgkfand
Type: Private Training Establishment

First registered: June 1995

Number of students: Domestic: 153 equivalent full-time students

International: 12 equivalent full-time students
Number of staff: 14 full-time equivalents
Scope of active accreditation: » Bachelor of Recording Arts (level 7)
« Diploma in Audio Engineering (level 5)
» Diploma in Film Making (level 5)

« Certificate in Electronic Music Production

(level 4)
Sites: As above
Distinctive characteristics: « SAE Institute (SAE) is one of 46 SAE Institute

campuses in 21 countries

» It caters for specialist markets in the creative
media of audio engineering and film-making

« It is one of only two tertiary providers in New
Zealand offering a degree programme in
recording arts

Recent significant changes: SAE has an application for a Bachelor of Film
Making currently undergoing approval with a view
to it being introduced in 2012.



Previous quality assurance At the previous quality assurance visit by NZQA, an

history: audit in 2007, SAE did not meet the requirements fo
international students relating to student inforiorat
and type of accommodation.

2. Scope of external evaluation and review

In accordance with NZQA policy, the mandatory foewmeas of governance, management,
and strategy and international student support \wetaded in the scope. The Diploma in
Audio Engineering was selected as it is the maurs®at SAE Institute. The Bachelor of
Recording Arts was selected as the fourth focua beeause it has been designed to follow
the Diploma in Audio Engineering. This degree ieav development and the first students
were completing their studies at the time of thaleation. A similar approach of
developing a degree course to follow after a diaourse is being undertaken in the area
of film-making.

3. Conduct of external evaluation and review

All external evaluation and reviews are conductedécordance with NZQA'’s published
policies and procedures. The methodology usedssrieed fully in the documeRlicy
and Guidelines for the Conduct of External Evalhmténd Revievavailable at:
http://lwww.nzqga.govt.nz/providers-partners/regisa-and-accreditation/external-
evaluation-and-review/policy-and-guidelines-eemfatuction/

The external evaluation and review was conductest thwee days by two external
evaluators. The evaluation involved engagemert:wit

« The principal

« The academic coordinator

» The programme coordinator

o The relevant tutors

« Four groups of students on the two programmes teglexs focus areas
» External stakeholders and former students.

SAE Institute has had an opportunity to commenth@naccuracy of this report, and
submissions received have been fully considereN2QA before finalising the report.



Summary of Results

Statement of confidence on educational performance
NZQA is Highly Confident in the educational performance®AE Institute.

SAE has a philosophy of excellence and uses itqagde to the design and delivery of its
programmes. High standards are achieved andeafittidents met by the evaluation team
praised the high expectations placed on them byndtdute. The decision to insist on a
mark of 70 per cent to pass each assessment andahcation itself, for example, was
accepted as fair and recognised as a motivatof lyeastudents. In this context, the
achievement of the targets set by the Tertiary Btloe Commission (TEC) in qualification
completion and course completion are significadtidents leave SAE with many skills
additional to those intended by the curriculumgiag from time management and
problem-solving to entrepreneurial skills.

A major contribution of SAE Institute is the proiis of well-trained graduates for the
industry. A range of valuable short-term and leéegn outcomes for both students and the
industry are achieved by SAE. The skills covenad students’ employment outcomes are
enhanced through SAE belonging to an internatiortivork of 46 SAE institutions in 21
countries and through students’ involvement withh 8AE Alumni Association which acts
as a job terminal. The variety of fields in whiSAE students and graduates work reflects
the wide-ranging contribution to the community mégethis organisation. This range of
involvement is increasing with the introductiontbé degree programme and has a direct
benefit for the students in terms of facilitating@oyment opportunities. Their horizons
are broadened, they use their assignments asfgaegioportfolios for future employment,
and they gain a much better understanding of theevaf education and consequently
become interested in postgraduate studies.

Staff everyday involvement with the industry thrbyzart-time work, research, supervising
students’ projects, and international links progi®A\E with the connections to ensure that
the programmes and activities remain relevant. sélomnnections are enhanced by the
widespread use of guest lecturers with speciakigedise and SAE’s generous support for
staff professional development. Relevant pathveagsprovided for those students moving
on to further education, such as the articulatigreament with the University of Auckland
for direct entry into the School of Music postgratkiprogrammes.

The groups of students met by the evaluation teane wnanimous in their endorsement of
the effectiveness of the teaching at SAE. Thd stad the students are united by a passion
for music and this naturally leads to a networlsabport which is made even more
comprehensive by structures devised by managenidr.commitment of the management
team to student support and educational achieveimexemplified by the high standard of
the equipment and the proactive approach takeeveldping SAE’s programmes of study.
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SAE has already, for example, implemented a degregramme in recording arts and is
now developing an allied degree programme in filaking.

Statement of confidence on capability in self-assessment
NZQA is Confident in the capability in self-assessmentSAE | nstitute.

SAE Institute recognises the role played by sedeasment in improving standards and has
a wide-ranging system, including an assessmenbds¢a in place. Analysis of student
achievement data in 2009, for example, revealeeka for closer monitoring of assignment
completion, so a support person was appointeddeighe individual tutorials, and tutors
were encouraged to emphasise their accessibilifiyestudents. Currently little
benchmarking is undertaken, but the institute issaering how other SAE branches can
assist in this regard. SAE continuously receivésrmal feedback as it is so closely
identified with the industry. The feedback is emted by the close links with the institute’s
Creative Industries Advisory Board. SAE uses tlase other industry links to effectively
assess the value of its courses. More formal f@gdbonsists of written comments from
community groups and information on SAE’s employitdatabase.

SAE Institute uses a comprehensive student suiey.f It includes questions on the
content and the pace of the courses, the teachitigaas, the resources, and the
assessments. Recommendations and suggestionglammed and changes are made
quickly where warranted. For example, the collat=siilts from the first cohort of degree
graduates revealed a view that there should be sraphasis on practical work,

particularly in the studios, so changes were malde relatively small size of the classes
and the personal links between the tutors and stadeean that a close watch is kept on
the students’ needs at all times. This is reirddrby the academic coordinator who
oversees the identification and satisfaction ofletu needs. This structure is supplemented
by extensive discussions at staff meetings. FudbH-assessment takes place through one-
to-one interviews, which tutors hold regularly wetudents, and the informal contact that
normally arises in the small classes which rang&za from eight to 25 students. The
students emphasised the approachability of thetuémd this feature provides SAE with
further self-assessment data which is discusséteimonthly staff meetings.

The management team’s main tool for checking thect¥eness of its support for
educational achievement is the student surveys Gtmsists of 17 questions, an assessment
of the performance of individual staff members, argkction for recommendations and
suggestions. Valuable information is gleaned fthecollated results and action is taken
to improve the outcomes for students. The datadsmed by feedback gained informally
from the frequent interactions between staff andets, which is passed on to
management in regular staff meetings and ongonigtmal staff discussions about ways to
improve. This self-assessment programme could/be more effective if a more proactive
approach was taken with the review of the implemton of the Code of Practice for the
Pastoral Care of International Students and if st&fmbers were more involved with the
review of the management and governance of SAE.



Findings'

1.1 How well do learners achieve?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Good.

SAE has a philosophy of excellence and uses itqagde in many areas. High standards

are achieved and all the students met by the etvatugeam praised the high expectations
placed on them. The decision to insist on a mé&Oger cent to pass each assessment and
the qualification itself, for example, was accepdsdair by all the students who saw it as

an incentive to raise their own learning sights.this context, the achievement of the TEC
targets in qualification completion and course ctatipn is significant. SAE’s overall

rates for 2010 of 68 per cent for qualification gdetion and 75 per cent for course
completion showed an improvement over 2009, butrtbgtute recognises that further
improvement is possible and rejects the optionropging its expected pass mark.

The rates achieved in the Diploma in Audio Engiimeghave consistently been higher than
SAE’s overall rates. The qualification completiate, for example, rose from 65 per cent
in 2008 to 71 per cent in 2010 and the course cetigul rate rose from 80 per cent to 94
per cent over the same period. The final rateshierdegree are not yet available, but out of
the 13 students who started the course, ten coetpiet Provisionally, at least nine of
those ten students will be awarded the degreefaiAas international students are
concerned, the qualification completion rate in 20Gas 88.9 per cent in 2009 and 75 per
centin 2010. The appointment of a PhD-qualifieddemic coordinator to upskill the staff
and to develop a degree course reflects managesmamtimitment to high academic
standards. Management is now working on developidggree qualification in film-
making.

SAE Institute has a much wider view of student aebiment than completion figures. In
addition to a range of skills, diploma studentstatgght communication, time management,
problem-solving, and organisational skills. Orgaional skills, for example, are essential
for recording sessions and audio production andraggiently used by the students when
they book recording studios for such sessions. stingents on the degree course gain a
wide range of skills that will equip them for théuture roles. SAE is steeped in the
industry and recognises that much of the work abéd! is freelance, so most of the students
will be self-employed. Entrepreneurial skills aecordingly covered, and already three of
the ten students on the degree course have ebidbliseir own record labels.

Students in all courses described gains in persoaglrity and self-discipline, academic
writing, research skills, business acumen andaitite, public speaking ability, events
management, becoming both more divergent and nicaeegic in their thinking and

! The findings in this report are derived usingandtrd process and are based on a targeted sample o
the organisation’s activities.



planning, and learning how to work “smarter”. Stats achieved a stronger sense of
vocational direction and purpose and had a muchatgreppreciation of the value of
advanced education. Their professional networkkk®en greatly enhanced, and they had
learned how to work collaboratively with otherdlve sector. A majority of students
interviewed were intending to advance their studitiser in New Zealand or overseas, and
many felt that the courses had opened up a muciegreange of vocational options to
them.

SAE Institute recognises the role played by sedieasment in improving standards and has
a multi-faceted system, including an assessmeabdae, in place. Analysis of student
achievement data in 2009, for example, revealeeka for closer monitoring of assignment
completion, so a support person was appointeddeighe individual tutorials, and tutors
were encouraged to emphasise their accessibiliiyestudents. Teaching staff share a
work space and are in daily discussion around siutkeeds and ways to improve teaching
and to lift student achievement. Currently lithenchmarking is undertaken but the
institute is considering how other SAE branchesassist in this regard.

1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

A major contribution of SAE Institute is the prois of well-trained and high-calibre
graduates for a range of roles in the industry e Gw@akeholder noted that approximately 60
per cent of the applicants for a music technicigu@sition advertised recently were
graduates of SAE’s diploma course. Other stakedreldonfirmed the abilities of SAE
graduates and described their major value in stimgothe performance industry. SAE
graduates were seen by employers as “lifting thié ibahe industry’s standards and they
always felt confident in employing an SAE graduateurrent student. The learners
themselves are gaining access to valuable netwottke industry and are acquiring a
range of complementary skills as well as the spistiskills that help them to gain contract
and part-time work in audio engineering.

Some of the graduates use their skills to secus#ipns as interns at recording studios
which can develop into full-time employment, whilhers have succeeded overseas. One
graduate, for example, works with several well-knanternational producers, and other
graduates work in television production, in mugicduction, and in major recording
studios. A range of valuable short-term and logrgat outcomes are therefore achieved by
SAE. The employment outcomes improve through SABging to an international
network of 46 SAE institutions in 21 countries @hbugh involvement with the SAE
Alumni Association which acts as a job terminal.

The variety of fields in which SAE graduates woelects the wide-ranging contribution to
the community made by SAE. Two graduates, for @anpestablished a three-day
workshop designed to create interest in music car@®ong students in schools in rural
areas. Other students have been involved in allmayage of voluntary projects
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contributing support to community not-for-profitgamisations, including video projects,
educational podcasts, the Young Enterprise TrhstAttist Collective in West Auckland,
the National Jazz Festival in Tauranga, and thieafigi Festival of Music. The stage
manager at the latter event summed it up well wiewrote to SAE that “your students
made a big difference to the quality of the everithis range of involvement is increasing
with the introduction of the degree programme aasl & direct benefit for the students.
Their horizons are broadened, they use their aswgts as part of their portfolios for
future employment, and they gain a much better tgtdeding of the value of education
and consequently become interested in postgraduadées. At the same time, the degree
course has the potential to push the New Zealargimeommunity in new directions and
to enhance standards, with many graduates becdmdngtry leaders.

SAE continuously receives informal feedback becanises position within the industry.
Everyone at the institute has a shared interesiLisic and this inspires a collective unity.
The tutors are heavily involved in the industry dhnelir input is welcomed at the monthly
staff meetings. The feedback is enhanced by tsedinks with SAE’s Creative Industries
Advisory Board. Although this board meets onlydevia year, close contact is maintained
with its members through involvement with the inysnd their participation as guest
lecturers. The members of this board include aarsity head of department, a manager of
one of New Zealand’s top recording studios, ancealfince graphic artist and filmmaker.
SAE uses this range of industry links to effectivassess the value of its courses. More
formal feedback consists of written comments frammunity groups and information on
the employment database.

1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

A wide range of involvement with the industry thgburesearch, the tutors’ experience, and
international links provides SAE with the connendo ensure that the programmes and
activities remain relevant. This is enhanced lgywidespread use of the expertise of guest
lecturers who are expected to tailor their predenta to meet specific course module aims
and objectives. The importance attached to geestifers is shown by the fact that a
student evaluation sheet is used to assess them d@esk is available in the lecturers’

office for them. Diversity is further recogniseg 8AE through Mori membership of the
advisory board, reflecting the growth inabti and Pasifika enrolments and the interest in
indigenous music and instruments.

Emphasis is placed on making the assignments glsgaulate what students will be doing
in actual employment in the industry. In this W8AE ensures that the students are
acquiring both the technical and the soft skilksythwill need once they have completed
their training, and are familiar with the everydi#gmands and constraints of working in this
sector, including meeting tight deadlines and tfetdnooting. The diploma, for example,
uses assignments that require the skills of comaatinig, presenting, problem-solving, and



organising as well as responsibility for delivertogdeadlines and industry standards. The
degree course takes this further through its empluasacademic writing, entrepreneurial
skills, and the development of business ideas. fillaé research project is worth 60 credits
out of a total of 360 credits and requires studémtpecialise in an aspect suited to their
individual professional interests. Through thigl aher means, the students become more
strategic in their approach and are involved irhseentures as selling music online and
developing a new pedal for guitarists. All thedgtnts met by the evaluation team agreed
that their horizons have been broadened and thatdbrses contained sufficient variety to
match their needs. Many students commented onatlue of the courses in terms of being
able to network with potential employers througé ihstitute and pick up work even before
they had completed the course.

SAE endeavours to be responsive to student angtinddemands. It has catered for
students with visual impairment and minor physuiahbilities to ensure that the courses
are available to the broadest range of studentsildes It has also worked to make the
courses relevant to the significanadi and Pasifika music communities through
introducing popular Polynesian music styles in® ¢rriculum. Although the industry is
male dominated, women students told the evaluagam that they have equal
opportunities to achieve. Relevant pathways aogiged for those students moving on to
further education. An articulation agreement hesrbnegotiated with the University of
Auckland for direct entry into the School of Mugiostgraduate programmes. This is the
destination of one of the first cohort of degraglsnts while another is undertaking a
psychology degree based on the violent lyrics iises®me songs. Further opportunities
are available through an international agreemetit Middlesex University in London and
the SAE Graduate College based in Vienna.

SAE Institute uses a comprehensive student suisey.f This includes questions on the
content and the pace of the courses, the teachatigaas, the resources, and the
assessments. Recommendations and suggestionglammed and responses are made.
The collated results from the first cohort of deggeaduates, for example, revealed a view
that there should be more emphasis on practicak vparticularly in the studios. Steps

have been taken to deal with the problems in stud®experienced by some of the
students who had a gap between finishing the diglarmd starting the degree. Other steps
were taken to overlap the modules of cultural pecipes and business and legal studies so
that the students did not become overburdenedtiviory.

The relatively small size of the classes and thre@®l links between the tutors and the
students mean that a close watch is kept on tlieests’ needs at all times. This is
reinforced by the academic coordinator who oversleaesdentification and satisfaction of
student needs. This structure is supplementecktansive discussions at staff meetings.
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1.4 How effective is the teaching?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

The groups of students interviewed by the evaluaigam were unanimous in their
endorsement of the effectiveness of the teachil@A&t. These views were reflected in the
responses to the question on the teaching methatie istudent survey. Sixty-three per
cent of the degree students rated the teachingadetis good or excellent (even though
this is a new programme of study) and the corredimgnfigure for the diploma students
was 87 per cent. A high level of student engagdémeas evident and the students clearly
appreciated the breadth and the depth of theirgutechnical and other industry
experience and expertise, as well as consideriam tood teachers. Students noted that
tutors and senior teaching staff and the acadeaocdmnator were readily available to them
for additional tutoring and responsive to requéstsnformation beyond the course
curriculum. The expertise is enhanced by extensseeof guest lecturers who are leaders
in their subject areas. Several students withekegualifications commented that the
teaching at SAE was superior to what they had emeoed at universities.

The tutors themselves gain from the collegial $piriSAE. They willingly share ideas
about lessons and about their areas of involvemetside the institute. Such involvement
ensures they keep up to date and is supplementethbggement’s generous support of
professional development. All tutors complete thnelerstanding Teaching Certificate
jointly awarded with Auckland University of Techiogly. SAE bears all the costs of staff
members to enrol in the Bachelor of Recording Artd supports staff seeking to undertake
postgraduate studies. An academic coordinator dattades of experience and an excellent
reputation in both teacher training and the musit fim industries was also employed in
2003 to raise the standard of teaching at SAEtinsti His work has focused on both
curriculum development and monitoring teaching déads.

High standards are promoted throughout SAE bottare of the equipment and in
academic studies. The students spoken to by thieaion team welcome such standards
and regard them as the norm. The tutors play ffeeirby keeping the assignments as
practical as possible and by providing constructeeriback. The thoroughness of the
moderation further enhances the effectivenesseofdaching and the assessments. The
overall effectiveness is reinforced by the involesrof the students in direct assessment
of the tutors’ performance and the content of thierses. A new form has been developed
for students to evaluate the modules in the degnelea check is kept of the effectiveness of
the guest lecturers’ sessions through a specsilisient feedback form. Such student
feedback resulted in a unit of work oradi instruments.

Staff commented that the SAE equipment is “statdefart” and that new equipment, both
hardware and software, is purchased regularly so@nthat students are being taught with
up-to-date facilities. Regular demonstrations @frsoftware are provided to staff and
students by suppliers. SAE also has a small payBbrary but is responsive to student
and staff requests for additions, and staff redylasearch and download free software for
students, and show students how to access themgrees for themselves. The curriculum
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has to be updated constantly by tutors to reflexjfent developments in sound and
recording technologies.

In situ learning opportunities are provided to diph students through an arrangement
between SAE and the Juice Bar (part of Juice TYarations) where students have an
opportunity to provide the technical expertiselfee gigs, working as teams. Students
found this of huge value in giving them a contekwaderstanding of the work.
Assignments in the degree include how to write gamae article and a business plan as
these skills are essential to students’ employraadtcan result in their own profile being
raised.

Student evaluations of each course are undertakgcaonrse and at the end of each course.
Further self-assessment takes place through onedadnterviews with tutors and the
informal contact that normally arises in the sna#dlsses which range in size from eight to
25 students. The students emphasised how appidadhe tutors are and this feature
provides SAE with further self-assessment data whidiscussed at the monthly staff
meetings. Staff appraisals of all teaching stedfundertaken annually, focusing on their
own learning goals as well as their teaching eiffectess.

1.5 How well are learners guided and supported?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

One of the distinguishing characteristics of SAEhist everyone is united by a passion for
music. This unity naturally leads to a networlksapport which is made even more
comprehensive by structures devised by managenidm.first point of learner support for
all academic matters is the programme coordinatar aiso manages any attendance
issues. Systems have been set up for studergseove individualised progress reports
three times a year as well as the regular printofiteeir achievements that they receive
from the assessment database. The tutors effgctiz@force the structures by acting as
mentors for the students and by being readily atél after lectures. Specialised tutorials
are also available on request and students aneic@ncouraged to access this support.
One-to-one sessions are organised for studeniskadfrnot attaining pass grades. At the
end of the course, those students who requireipeovided with a 12-week window during
which they can receive the additional assistanantble them to complete the
qualification.

This drive to ensure students receive the bestilgessupport extends to systems for
providing easy access to specialised facilitiehsagthe recording studios. A studio
supervisor is always available during the day @nithe students require longer sessions,
they can book the studios overnight. Degree stisdam® given a comprehensive
refamiliarisation with the very specialised equipi® ensure that they are up to date with
new developments since they undertook the dipl@néd,all found this valuable. Intensive
support is given to students around their indivitheal assignments so that they learn how
to creatively access resources. Students are exgmualito collaborate with one another to
enhance learning opportunities, and also helpdichdoopportunities to publish their
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assignments in New Zealand and overseas journailsliore. International students in
particular benefit from the team approach at SAlEey are provided with assistance in the
form of a comprehensive set of information covesngh matters as the Code of Practice,
24-hour contact information, health informationuoeelling contact details, and
accommodation information. Attendance is monitasada weekly basis and further
assistance can be provided if necessary. Eduehf@thways are explained to both the
diploma and degree students as mentioned in sett®nStaircasing is particularly
appropriate for diploma students as systems hase éstablished for their enrolment in the
SAE degree or the degree available through thehlgoutinstitute of Technology. Students
are actively supported to find employment and tespa their individual interests. Tutors
support them to develop projects that are meaningftnem and enhance their
employment opportunities, often providing handssapport outside of teaching time.

The collegial approach at SAE means that staff re¥mfreely discuss students’ issues
with one another. Such exchanges of informatiahthe allied monitoring mean that the
support mechanisms for students are continuoushglehecked. If changes are needed,
discussion takes place at the monthly staff mestifgnother way in which SAE assesses
the effectiveness of its support for students ieugh the comprehensive student survey
form. This feedback is taken seriously by managem&xamples of responses are the
update of the computers in the study labs and tbeigion of lecture notes and the
timetable in electronic form.

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Good.

The management team works together well. Each geamnent person has clearly defined
responsibilities so that other staff members kndvemw to approach for support in a
particular area. All are available readily to @mther, other staff, and students. Their
offices are immediately adjacent and they sharepgm-door policy to facilitate early
discussion of, and response to, any issues.

The commitment of the management team to educadtamméevement is exemplified by the
satisfaction of students and by the high standatbeoequipment, despite the significant
costs. This ranges from the high quality in theording studios to the recent purchase of
Mac Pro computer towers for the film lab. Suchlfaes are not only provided but
students are encouraged to use them in their pgrSore. The students appreciate this and
explained how an overnight session with similailfiées in another recording studio would
cost well over $1,000 whereas there is no charg8AE students. Management also
demonstrates its commitment to educational achiemitinrough its generous support for
staff professional development. Enrolment in thgrée programme in Recording Arts, for
example, is provided free to staff members. Afstafelopment programme which
provides opportunities to remain up-to-date witteinational developments and trends is
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available through links with the parent SAE orgatin. Staff members respond to such
support by showing a sense of ownership that bisnisié organisation and the students.

The management team leads by example at SAE. Gilganisational goals are set and
associated actions and expected results are dexklophese are being successfully
implemented. When SAE faced the Government fundaps on all their courses in 2010,
management responded not only by reducing spermirigems such as advertising, but
also by implementing plans to increase the numbetternational students and the number
of enrolments on the Certificate in Electronic MuBiroduction that is studied on a part
time basis for six months. These last two coucdexction are positive moves to deal with
a difficult situation and show how SAE manages exikchallenges well.

Whenever possible, SAE management and governaanestprefer to be proactive. They
have already implemented a degree programme inrBiecpArts and are now in the
process of developing an allied degree programntéliim Making. SAE in Auckland has
considerable autonomy, but the principal, who s$®al director of SAE Institute in
Auckland, reports monthly on matters such as ergatsiand enquiries to the SAE office in
Australia and submits his budget there. SAE Auonitla management is externally
reviewed on an annual basis by the CEO of SAE Aliatto whom the principal submits a
Management Performance Review Report. The CEQ\& Australia conducts the
performance review of the principal using perforgmimdicators ranging from profit
margin and staffing ratios to student satisfactiata and portfolio responsibility. The
support of SAE International is acknowledged anddvice is appreciated as well as the
professional links that are provided. The latsé&etmany forms including an employment
network for students, opportunities for studentsrass-credit into other programmes, guest
lecturers from overseas and opportunities for stakeep up to date with industry
developments and trends.

The management team’s main tool for checking thect¥eness of its support for
educational achievement is the student surveys Gmsists of 17 questions, an assessment
of the performance of individual staff members, argkction for recommendations and
suggestions. Valuable information is gleaned fthecollated results and action is taken

to improve the outcomes for students. This datafamed by qualitative data gained from
the frequent interactions between the staff andgsthdents. This self-assessment
programme could be even more effective if a mooagtive approach was taken with the
review of the implementation of the Code of Praztad if the staff members were more
involved with the review of the management and goaace of SAE.
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Focus Areas

This section reports significant findings in eaobds area, not already covered in Part 1.

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational penfance iExcellent.

The rating for capability in self-assessment fas fbcus area i§ood.

2.2 Focus area: International student support

The rating in this focus area for educational penfance isGood.

The rating for capability in self-assessment fas focus area iSood.

2.3 Focus area: Diploma in Audio Engineering

The rating in this focus area for educational penfance iExcellent.

The rating for capability in self-assessment fos focus area i&xcellent.

2.4 Focus area: Bachelor of Recording Arts

The rating in this focus area for educational penfance iExcellent.

The rating for capability in self-assessment fos focus area i&xcellent.
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Recommendations

There are no recommendations arising from the eatexvaluation and review, other than
those implied or expressed within the report.
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Appendix

Regulatory basis for external evaluation and review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermaliation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring TEOs continueaimgly with the policies and criteria
after the initial granting of approval and accrediton of courses and/or registration. The
New Zealand Vice-Chancellors’ Committee (NZVCC)dtatutory responsibility for
compliance by universities.

This report reflects the findings and conclusiohshe external evaluation and review
process, conducted according to the policies atitgica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibnting piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@@mmmission.

External evaluation and review reports are pubhéormation and are available from the
NZQA websitevf\ww.nzga.govt.nz

Information relevant to the external evaluation ae#liew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at: http://www.nzga.govt.nz/providers-partners/regidtnaand-
accreditation/external-evaluation-and-review/poland-guidelines-eer/introduction/
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