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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& ditcountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for
quality improvement purposes.

Introduction

1. TEO in context

Location: Christchurch

Type: Private Training Establishment

First registered: 1999

Number of students: Domestic: 13

Number of staff: Two; a full-time owner and onel4tiine tutor

Scope of active accreditation: Unit standards: 497, 2395, 2396, 2670-2677, 2688,
2824, 4433, 21907, 21911, 21912

Sites: Christchurch only

Distinctive characteristics: Stainless Steel and Aluminium Welding Academy
Limited (SSAWA) provides Training Opportunities and
Youth Training courses funded by the Tertiary
Education Commission (TEC). The programme is
designed to give students practical foundation imgld
skills.

Provides training towards New Zealand Standard 4711

Recent significant changes: The business was purchased by the current owner in
2007.

Previous quality assurance  SSAWA was previously quality assured by audit in

history: 2007 and did not meet 12 requirements of QA Stahdar
One, the standard then in force. At the most recen
audit in 2008, SSAWA did not meet two requirements
of the standard. These related to governance and
management and internal moderation.



2. Scope of external evaluation and review

The focus areas chosen for this scope were the atanydfocus area of governance,
management, and strategy, and the unit standaailable for training.

3. Conduct of external evaluation and review

All external evaluation and reviews are conducte@ccordance with NZQA's published
policies and procedures. The methodology usedssried fully in the documeRolicy
and Guidelines for the Conduct of External Evaluaiénd Revievavailable at:
http://www.nzqga.govt.nz/providers-partners/regitisa-and-accreditation/external-
evaluation-and-review/policy-and-guidelines-eematuction/

The EER team was composed of a lead evaluatorxtameal evaluator, and one observer.
The observer was observing the EER process and@tdsvolved in any decision-making.

The team spoke to the owner/manager and the wetdtog The lead evaluator also spoke
by phone to three external stakeholders. Two &i@kiers operate engineering businesses,
one having employed an SSAWA student; the otharpsogramme coordinator for Work
and Income New Zealand (WINZ).



Summary of Results

Statement of confidence on educational performance

NZQA is Confident in the educational performanceSihinless Steel and Aluminium
Welding Academy Limited.

SSAWA'’s mission statement states that the acadermgmmitted to providing quality
training in welding to the level required to be daoyed as a trainee welder in
manufacturing industries. The vision of the acagléto develop the welding skills of
trainees to enable them to get a job. Studenysastdne academy from two to 12 months
plus, depending on their entry-level skills anddse

Key performance indicators (KPIs) allow the academgneasure its performance relative
to other, similar organisations. Student outcomeX09 have risen to 72 per cent. The
TEC target was 60 per cent. The occupancy ratdeacademy have also improved and
are now more than 95 per cent. The TEC targetovas 75 per cent. The only KPI where
SSAWA is below the national average is in unit dend credit achievement per student.
This is currently at eight, with a target of 20.

Since 2008, nine full-time students have sat thes Mealand Standard 4711 welding
qualification, with one failing to pass. Results §tudents attending night classes at
SSAWA showed that of 17 people who sat New Zeatiasidard 4711, 15 passed on their
first attempt, two on their second attempt, and failed. Of these, seven were sponsored
by WINZ through a short course developed by SSAWA WINZ. In addition, two
welders sat and passed 4703, a stainless steetjpgdéication.

In 2010, of seven trainees who have completed tmeirse, six have gained employment,
indicating SSAWA is meeting its mission and visgiatements well.

Statement of confidence on capability in self-assessment

NZQA is Confident in the capability in self-assessmentSbéinless Steel and Aluminium
Welding Academy Limited.

Since 2007, when formal record-keeping began, tineent owner has initiated a thorough
system of recording and updating student recordscaliecting evaluations from students
every two to three months and has used informdtmm exit interviews to make changes.

SSAWA understands that it is the only trainer sfkind in the South Island. It is
committed to staying relevant to industry and hasméormal advisory committee of local
engineering firms, one of which has employed an W8&student. These stakeholders
commented that the students are well prepared,amMtttoad range of relevant industry
skills.

Students spoken to by the evaluation team saitetraing was self-paced and that they
were provided with ongoing, constructive feedbalotiu their progress. The standard of
work the tutor expected was very high. Studenesiad to be self-monitoring and to only



approach the tutor to be assessed when they weegncthat their work was at the standard
required by industry.

The academy runs a scholarship system to assaggraiwho would be unable to continue
their training without pastoral and financial sugporhe evaluation team was impressed
with the regard and commitment shown by the acadenmyinimising barriers to learning
and supporting students with disrupted personakliv

TEO response

Stainless Steel and Aluminium Welding Academy Ladihas confirmed the factual
accuracy of this report.



Findings'

1.1 How well do learners achieve?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

SSAWA'’s mission statement states that the acadermgmmitted to providing quality
training in welding to the level required to be daoyed as a trainee welder in
manufacturing industries. The vision of the acagléto develop the welding skills of
trainees to enable them to get a job. Studenysastdne academy from two to 12 months
plus, depending on their entry-level skills anddse

In the past, the academy has had difficulty meedtiegkey performance indicators for the
Tertiary Education Commission (TEC). The academy &lso had a poor compliance
record with the New Zealand Qualifications Authp(iNZQA). However, this has now
changed, with student outcomes having risen toefZent. The TEC target was 60 per
cent. The occupancy rates at the academy havénatsoved and are now more than 95
per cent. The TEC target was over 75 per centy pg&formance indicators (KPIs) allow
the academy to measure its performance relatieghter, similar organisations.

Since 2007, when formal record-keeping began, tineent owner has initiated a thorough
system of recording and updating student recordscaliecting evaluations from students
every two to three months. It has used informatiom exit interviews to make changes to,
for example, administration processes around asgesait standards.

The academy has succeeded in meeting most of Bsaftel NZQA goals, having moved
from a non-compliant situation when the current emnought the business, to exceeding
targets in all key performance indicators exceptlie average unit standard credit
achievement per student. It is addressing thigity adding more unit standards to the
programme. In 2010, of seven trainees who haveptaiad their course, six have gained
employment in industry and one has withdrawn, iatlig SSAWA is meeting its mission
and vision statements well.

! The findings in this report are derived usingansdtrd process and are based on a targeted sample o
the organisation’s activities.



1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

SSAWA understands that it is the only PTE of itsckin the South Island. It is committed
to staying relevant to industry and has an inforathlisory committee of local engineering
firms, one of which has employed an SSAWA studélitiese stakeholders commented that
the students are well prepared with a broad rafgel@evant industry skills.

The owner and one full-time employed tutor at SSAWAfpear to have an excellent
working relationship where they support each ottret are committed to meeting the
diverse needs of the student group, who range f@dmol leavers to mature workers,
several of whom have experienced redundancy. fhkest group was positive about the
training they were receiving and appreciated bé&iamed by people who had close links
with and understood the industry well. They alaw $he staff were approachable and
assisted them with both pastoral and work-relatattars.

SSAWA has close links with Competenz (the New Zedlgngineering, Food and
Manufacturing Industry Training Organisation), whigrovides the student unit standard
booklets and teaching materials and assessmeimtexéernally moderates the academy'’s
student assessments. The academy also works WNZ Y& offer short courses in the
evenings where trainees work towards achieving Mealand Standard 4711, a recognised
industry welding qualification.

Since 2008, nine full-time students have sat thes Mealand Standard 4711 welding
qualification, with one failing to pass. Results §tudents attending night classes at
SSAWA showed that of 17 people who sat New Zeatiasidard 4711, 15 passed on their
first attempt, two on their second attempt, and faled. Of these, seven were sponsored
by WINZ through a short course developed by SSAWA WINZ. In addition, two
welders sat and passed 4703, a stainless steetjpgdéication.

The WINZ programme coordinator commented that WHWreciated the academy’s
proactive support of these — mostly mature — stted@ho had extensive work experience
but did not have the “ticket” required to rejoirettvorkforce. Subsidised block courses for
the Motor Trade Association are also offered. Bhasurses help to raise the academy’s
profile in the sector and provide an upskilling oppnity for those employed in the motor
trade industry.

Of the 13 students currently at the academy, 11oaddng for employment; one found
employment on the day of the EER visit and oneesttitias decided to go on to further
study at a polytechnic.

SSAWA has appropriate and effective, mostly infdrrhaks with its key stakeholders.
New developments and opportunities are welcometthéycademy and any decisions
made have current and future trainees’ interests@sority.



1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

Previously, the academy focussed on the practkilé ©f welding and was less concerned
with students acquiring unit standards in weldidg a result, the TEC key performance
indicator that the academy had most difficulty withs the average number of unit
standard credits achieved per student. The TE§etas an average of 20 credits per
student.

In 2009, the core teaching content was three wgldiiit standards and four general
engineering standards. In 2010 the academy addleshsvelding unit standards to the
programme. This has increased the possible wmtsards available per student
significantly. The 2010 student group has alresulpassed the average unit standard
credits per student total for all of the 2009 shitde SSAWA has also applied, in 2010, for
accreditation from NZQA for three further unit stiands. These unit standards are able to
be offered because the academy has purchaseddbssaey machinery and equipment to
assess these unit standards.

While the New Zealand industry standard for weldsm@tandard 4711, the academy is
committed to providing a wide skill base for itsgents to increase their employment
opportunities across the engineering sector, wivetding skills may comprise only a small
part of a job. Unit standards provide this widélslkase. They are complemented by the
teaching methodology which makes the learning mmegdal by encouraging students to use
their theoretical knowledge to manufacture someghimat will be useful for them, as well
as meeting the assessment for a unit standard.

1.4 How effective is the teaching?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

One full-time tutor is employed at the academy.isThtor and the owner hold the National
Diploma in Adult Education (Level 5). The tutorshexperience as a manager, has been
self-employed, and has completed study in the fiélsimall business.

All learning is unit standard based, although ther@so demand for New Zealand
Standard 4711 to be gained prior to employmengrsitse, this qualification would need

to be completed at the employer's expense. Thé&shap environment is planned and
structured for the benefit of the students, andestts have opportunities to apply their
theoretical knowledge by undertaking self-selegtegjects to complete assessments for a
standard. Because students start the courseyahgdimes throughout the year, learning is
tailored to individual needs and levels of priongaetence.



A “buddy” system operates where students are abhelkp each other. For example, one
student can weld and the other student can mottgcontrols on the welding machine.
The buddy system also encourages teamwork whiah ismportant workplace skill.

Students spoken to said the learning was self-panddhat they were provided with
ongoing, constructive feedback about their progrddse standard of work the tutor
expected was very high. Students needed to bergaiftoring and to only approach the
tutor to be assessed when they were certain teatwlork was at the standard required by
industry. This high standard was respected andegfgied by all the students interviewed.
Students also commented that the tutor was knowlkelolg, approachable, had a friendly
manner and was patient, tolerant, positive, antlaxinging. However, sometimes they had
to wait to be assessed. While they understoodetasons for this, the students thought it
would be better to have a second tutor to assesttinrent tutor and minimise student time
lost. This suggestion has been actioned by theeovimcreasingly relieving the tutor of
assessment responsibilities and allowing the tst@pend more time teaching in the
workshop, thus reducing student time lost waitindp¢ assessed.

While all moderation requirements are being mettebelocumentation of internal
moderation would assist the academy to keep ongaitmurate records of moderation
meetings and any issues arising from these.

1.5 How well are learners guided and supported?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

All students are interviewed prior to entry onte ttourse. After entry, students have a one-
week trial before they are formally enrolled. Atudents participate in a comprehensive,
formal induction programme which addresses heaithsafety issues, attendance
requirements, complaints procedures, fire drillsdent behaviour while on site, and
workbook practices. The academy models as cl@seyossible the expectations of the
workplace. For example, students need to sigmihsagn out each day. This approach
assists students to develop good habits and mhkdsansition to work easier.

Students are taken on field trips where they dsferent engineering workplaces. This
enables them to see a variety of small and largeufaaturers in the region and gauge the
type of workplace that would suit them best.

The owner of SSAWA tries to organise work expereendien a student is near completion
of the course. In these situations, a student evbalat the academy in the morning and on
the job doing work experience in the afternoon.e €mployer is encouraged to give the
student homework to consolidate their work-expeargelearning. SSAWA also takes
students to workplaces to introduce them persorally prospective employer and to ease
the transition from student to employee. The asgdewner phones students’ employers
six weeks after students leave the academy, asexradollow-up practice.

Every second year there is a Southern MachinergtameCanterbury. The academy
receives complimentary passes and takes the ssittetitis event.
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SSAWA's strong links with the relevant engineergegtors in the region means they are
aware of the sector’'s needs and upcoming employomians. The sector knows that the
academy produces work-ready trainees with releskilis and will contact the academy if
vacancies occur. This close relationship meardesiis know the academy is well
informed about employment opportunities and empieyee confident they can source
good future employees from the academy.

The academy has a barbeque on site most Fridaysewearrent and past students can mix
socially. Past students are also able to retuthd@cademy to use the facilities if
necessary. In addition, if in the process of aineufollow-up with an employer a gap is
identified in an ex-student’s training, the studea return to the academy in the evening
to upskill, at no extra expense to the studentpleyer.

The academy runs a scholarship system to assggrsiwho would be unable to continue
their training without pastoral and financial sugporl he evaluation team was impressed
with the regard and commitment shown by the academyinimise barriers to learning
and support students with disrupted personal lives.

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Good.

The relationship between governance and manageshéime academy is very close. The
owner is on site at all times and has an exceliemking relationship with the tutor, to the
extent that the tutor ran the academy when the pwas unable to do this for a short time.
The owner has also provided a lot of support tdoenthe tutor to gain the National
Certificate in Adult Education (Level 5). The tusaid completing the diploma had a
significant impact on his teaching as it helped hinunderstand the different ways students
learn and how to teach to these strengths. Théseavess means the tutor sometimes acts
as a reader/writer for a student. A literacy tusoalso available to support student
achievement.

Feedback from trainees is important and factoréafuture decision-making, for example
the need for an additional tutor. Students inmmad noted that they were treated with
respect and that their ideas were listened to atetlaon where possible and appropriate.

The academy currently has accreditation to asgesast 17 welding and general
engineering unit standards. If successful withapplication to NZQA, the academy will
be accredited to assess against 20 unit stand&tds.would allow them to work towards
the target of an average of 20 unit standard cseuit student. However, to enable this to
become a reality, the academy might need to considee staff and upgraded facilities.

The combination of the industry and life-experiesk#ls of the owner and tutor, the open,
honest communication between them and with theestisdneans the students are not only
provided with relevant, up-to-date engineeringlskiut are also successfully mentored and
encouraged to achieve.

11



Focus Areas

This section reports significant findings in eaobds area, not already covered in Part 1.

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas fbcus area iSood.

2.2 Focus area: Welding courses
The rating in this focus area for educational penfance isGood.

The rating for capability in self-assessment fas focus area iSood.
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Recommendations

There are no recommendations arising from the eatezvaluation and review.

Further actions

The next external evaluation and review will tak&cp in accordance with NZQA'’s policy
and is likely to occur within four years of the datf this report.
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Appendix

Regulatory basis for external evaluation and review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermaliation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring TEOs continueaimgly with the policies and criteria
after the initial granting of approval and accrediton of courses and/or registration. The
Institutes of Technology and Polytechnics QualityP(Quality) is responsible, under
delegated authority from NZQA, for compliance by plolytechnic sector, and the New
Zealand Vice-Chancellors’ Committee (NZVCC) hasustaly responsibility for compliance
by universities.

This report reflects the findings and conclusiohshe external evaluation and review
process, conducted according to the policies atitgica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibnting piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@@mmmission.

External evaluation and review reports are pubhéormation and are available from the
NZQA websitevfww.nzga.govt.nz

Information relevant to the external evaluation ae#liew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at:http://www.nzga.govt.nz/providers-paats/registration-and-
accreditation/external-evaluation-and-review/pokagd-guidelines-eer/introduction/

NZQA
Ph 0800 697 296
E eeradmin@nzga.govt.nz

WWw.Nnzqga.govt.nz
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