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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& ditcountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for
quality improvement purposes.

Introduction

1. TEO in context

Location: 13 Dawson Street, New Plymouth
Type: Private Training Establishment

First registered: 1991

Number of students: Domestic: 50 equivalent fuligistudents
Number of staff: Four full-time staff

Three part-time staff
Scope of active accreditation:  Certificate in EdimraSupport (Level 3)

National Certificate in Early Childhood Educatiomda
Care (Level 3)

Distinctive characteristics: Taranaki Educare Training Trust (TETT) provides
training for people interested in working in early
childhood education and care, disability suppard a
teacher aiding. The trust has Student Achievement
Component (SAC) and targeted funding (TOPs and
Youth Training) and works with foundation-level
students who it aims to assist into either workuother
study.

Recent significant changes: NA

Previous quality assurance At the previous quality assurance visit by NZQA, an

history: audit in 2007, TETT met all but three requiremeofts
Quality Assurance Standard One, the quality stahdar
then in force. The three requirements were not met
because of the late filing of attestations and mgss
clauses in job contracts. An adverse moderatiparte
for 2010 has resulted in TETT submitting a moderati



plan which has been approved by NZQA.

Other: Students who study at TETT spend two days on their
campus and the rest of the week on practicum (work
experience). Practicum placements change each
semester, with students rotating through earlydttoibd
education, classroom support in primary schools,
disability support, and teacher aide work. Duriing
modules, trainees are placed in local childcaréreen
kindergartens, primary schools, and schools/diggbil
support sector.

2. Scope of external evaluation and review

The external evaluation and review examined thieioshg mandatory focus area:
« Governance, management, and strategy.
The other focus area chosen is the primary prograuoifered by TETT:

« Certificate in Education Support (Level 3).

3. Conduct of external evaluation and review

All external evaluation and reviews are conducte@dcordance with NZQA's published
policies and procedures. The methodology usedssribed fully in the web document
Policy and Guidelines for the Conduct of Externahliation and Review available at:
http://www.nzga.govt.nz/providers-partners/regitisa-and-accreditation/external-
evaluation-and-review/policy-and-guidelines-eematuction/

Prior to the EER visit, TETT supplied the evaluatteam with a number of documents
including a business plan, the most recent investipian, the updated quality management
system, minutes of meetings and planning daysoémer documents that reflected the
work of the trust. One lead evaluator and onerealesvaluator visited TETT on site in
New Plymouth for one and a half days. While or,dite evaluation team interviewed the
programme manager, the assistant manager, trusd bwambers, tutors, students,
placement supervisors, and employers. A rangeodithents was reviewed including the
stakeholder feedback forms and analysis, achievedaa, programme files, student
evaluation forms and analysis, and meeting minutes.

Taranaki Educare Training Trust has had an oppiyttm comment on the accuracy of this
report, and submissions received have been fultgidered by NZQA before finalising the
report.



Summary of Results

Statement of confidence on educational performance

NZQA is Highly Confident in the educational performanceTdr anaki Educare
Training Trust.

TETT contributes to the local community by fulfiilj its vision of providing a bridging
programme for people without a foundation educati®he programme enables them to
work in early childhood education and care, disgbdupport, and teacher aiding, or to
progress to further education. That they are ssfakin achieving their goal is reflected in
the fact that of the 48 students who finished thwerse in 2010, 43 have moved to
employment or further education, most in a reldield. These excellent outcomes are
facilitated by the strong networks the organisatias with its target sector.

Achievement at TETT is consistently high, well abdkie TEC targets and sector
benchmarks. For example, in 2009 targeted funsgindents had a high average credit
achievement rate of 42, which compares with a tasfjg0 credits and an achieved average
of 22 across providets In 2009 the successful course completion rat&A&C-funded
students was 83 per cent, which compares with arege of 69 per cent at level 3 across
the sectdr.

This high achievement is the result of a numbekeyf strategies used to engage learners.
There is a strong focus on the individual learmat #heir needs and goals. Processes in
place include the initial needs assessment, indalitearning plans, and ongoing career
planning and support. Positive engagement witlofitikanga and te reo supports the
engagement of ®bri students. Student practicums enable studerdstelop knowledge
and experience of working in the sector and to thdory to practice. The organisation has
a clear educational focus, and management ands$tafé a passion for the work.

! Ministry of Education. (September 2008 ducation Counts: Training Opportunities: Statislic
Profile 1999 to 2007 Online publication retrieved 1 February 2011nfro
http://www.educationcounts.govt.nz/publicationgitey_education/57214/1

22010 data had not been confirmed at the timee&tER but is expected to be 86 per cent successful
course completion. Tertiary Education Commissiphugust 2010).The Performance of Tertiary
Education Organisations: Taranaki Educare Trainifigist. Online publication retrieved 26 January
2010 from: http://www.tec.govt.nz/Reports/2009/Trea-Educare. pdf



Statement of confidence on capability in self-assessment

NZQA is Highly Confident in the capability in self-assessmenflair anaki Educare
Training Trust.

The quality management system is continuously wgutied reflect changes in policies and
procedures. A notable feature of the organisaidhe extensive documentation recording
every process and activity. This includes feedidemi learners and stakeholders and its
analysis, individual learner achievement data, @stdevement data that relates to different
cohorts, across a number of years. There aredelsdled minutes of all staff meetings and
planning days. Consequently, evidence of selfsssaent and planning is abundantly
available. The organisation has a transparentoagprto performance management and
planning, and a whole-of-organisation approactoteisg problems was evident. These
processes have resulted in quality improvementdyding improved links with
stakeholders, clearer educational pathways, aretleated pastoral care role.



Findings®

1.1 How well do learners achieve?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

Achievement at TETT is consistently high, well abdkie TEC targets and sector
benchmarks. For example, in 2009 targeted funsgindents had a high average credit
achievement rate of 42, which compares with anagepf 22 across other, similar
providers. In 2010 the 32 learners who completed the pragra achieved both the TETT
Certificate in Education Support and the Nationett@icate in Early Childhood Education
and Care. Of the 16 who did not complete, 11 virreked into employment or further
study.

Individual learning plans are an effective tool dise track learners’ achievements during
their time with the organisation. For some leasnéneir goals involve work and personal
skill development, but for most these are combiwét course and qualification
achievement goals. The evaluation team heard feanmers that they had achieved gains
in confidence, time management, and presentatidis skd a good understanding of
working in early childhood education and care, bl support, and teacher aide. This
was corroborated by tutors and workplace supersiséor the less academic students, a
work experience certificate and a number of urihdards represents a significant
achievement, while for others, achieving the TETért{ficate in Education Support and the
National Certificate in Early Childhood EducatiomdaCare enables them to progress to
other level 5 qualifications in early childhood edtion offered through the local
polytechnic and other national providers.

Upon entry, learners’ reading, writing, speakingg éistening skills are mapped against the
adult literacy learning progressions. Gains irs¢hekills are monitored and recorded by
tutors as the learners progress through the differemdules. Over 90 per cent of students
from 2010 achieved knowledge and skills that reglih positive outcomes, either
continuing in study or moving on to employment.

Achievement is carefully tracked and monitored@hban organisational level and for each
individual. Student progress and achievementdslegly discussed among tutors. A new
student management system that is being integratedTETT's systems is intended to
help bring the different systems together to ensheedata being collected and reported
maintains consistency and accuracy.

*The findings in this report are derived usingandard process and are based on a targeted sample o
the organisation’s activities.

“Ministry of Education. (September 2009 ducation Counts: Training Opportunities: Statisiic
Profile 1999 to 2007 Online publication retrieved 1 February 201 1niro
http://www.educationcounts.govt.nz/publicationditay _education/57214/1



1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

A key strength of TETT is the focus on supportitgdents to move either into employment
or on to further training. For 2009, 85 per ceinYouth Training-funded and 80 per cent of
TOPS students had achieved positive outcomes aighe-week mark, as measured by the
TEC. These outcomes, similar to results for theke are SAC-funded, included a
significant number moving into work or further syuid a related field. The rates for 2010,
yet to be confirmed, are expected to be even battémwell above sector average3hese
excellent outcomes align with the vision of theamigation.

The focus for students from the beginning of thiene with TETT is on their future career.
Every student has an individual learning plan aoalgwhich focus on either gaining
employment or continuing in study. Students amgpsuted by staff to research study or
work options. A significant number of studentshyvedy from the programme to higher-
level study in a related field. To support thecass of graduates, a partnership with the
Open Polytechnic enables students who pathwayetdidtance learning Certificate in
Early Childhood Education and Care (Level 5) tmjaistudy group which meets regularly
at TETT's premises. TETT's training room is als@iéable for other Open Polytechnic
study workshops.

TETT has strong links with the early childhood ealimn and care industry in Taranaki,
and a large number of centres have staff who b#ggintraining with TETT. These
relationships support the process of finding wddcpments for student practicums. The
evaluation team spoke with a number of providerharegion who had employed students
based on their practicum experience and who coatiria place students, supporting their
opportunity to train.

TETT is contributing to the local community by prdwg a bridging programme for people
without foundation education to enable them to wiarthese care industries or progress to
further education. There is a high demand for ifjedl early childhood education and care,
disability support, and teacher aide workers, artyyechildhood teachers are on
Immigration New Zealand’s long-term skills shortdige. That TETT is meeting this
community need is reflected in the fact that of 4d8estudents who left the course in 2010,
only five have not moved to employment or furthéueation.

The value that is placed on these outcomes isctefiein the ongoing collection of data
about outcomes and destinations of graduates. thlaing links with graduates who are
working and studying enables TETT to gain usefabfeack to inform future programme
planning. For example, a number of initiativegluling the collaboration with the Open
Polytechnic, are making success in higher-levalystuore likely for graduates from TETT.

® Ministry of Education. (September 2008 ducation Counts: Training Opportunities: Statiglic
Profile 1999 to 2007 Online publication retrieved 1 February 201 1niro
http://www.educationcounts.govt.nz/publicationditay _education/57214/6



1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

TETT has strong links with the community in Tarainakd continuously engages to ensure
a good understanding of the work that it does aedieeds of the community it serves. For
example, TETT is a member of the Taranaki TertRmyviders forum which meets

monthly. It is reported that the forum has beesfuisn ensuring collaboration rather than
competition. The organisation also has well-esthbld relationships with local schools,
disability support centres, and early childhoodaeadion centres across the region. The
evaluation team saw good evidence of these kegBtd#ters being regularly asked for
feedback on the work of the students and the autic content. Discussions with the
education centres confirmed that TETT is open ¢ulback and responsive to stakeholders’
needs.

Student needs are assessed on entry with one-tovameiews, goal-setting, and an initial
literacy assessment to identify the students’ $pcidtural, and academic needs. This
information is regularly updated and shared amaegsmall group of staff to ensure issues
are being appropriately addressed. Students atencously asked for feedback, formally
and informally, and students confirmed that thegrapiated being asked and felt the
organisation responded quickly to concerns or camfs.

TETT responds well to the foundation-level studertst all of the students have strong
academic backgrounds, and some require extraassésand support with literacy and
numeracy. Key staff members have gained the NaliGertificate in Adult Literacy
Education and have worked with other tutors to sharderstanding of how to embed
literacy into the programme. Students respond teedl range of team-based and
kinaesthetic learning activities. The theory fisataught on the two days in class links well
with the students’ practicum on the other threesday

The positive engagement withalgri tikanga and te reo was clear. The evaluagamtwas
welcomed into the organisation with a mihi from ragers, tutors, and administration staff,
and all students introduced themselves using tie ttmey had been practising. Students
participate in a marae stay and engage with Tarikihthe bilingual early childhood
education curriculum document. The organisatiomdraongoing relationship with a kuia
and has employed a staff member fluent and qudlifige reo with responsibility for
pastoral care and tutoring, and this supports tigagement of Nori students.

The organisation has an extensive document trdéedback gathered, analysed, and
discussed. There is good evidence that the orgtmrisresponds to feedback and plans to
meet the changing needs of its stakeholders.



1.4 How effective is the teaching?

The rating for performance in relation to this lesaluation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

TETT has a small group of committed teachers wheteavell to learners. With a high
level of pastoral care need among students, st thave to respond to personal as well
as learning issues. At times, students who alldesirning how to learn, or who have
motivation issues, disrupt the learning environmant it was unclear whether effective
strategies are always used to minimise this disso@nd ensure the focus stays on
learning. There is a high level of transpareney all feedback from learners is collated
and shared and solutions to issues are discusseteasn. Regular meetings bring the
tutors together to track student achievement ascugs learning or teaching issues that
may arise.

Tutors are all engaged in professional developnserd,the sharing of knowledge and
understanding is encouraged. The programmes df@laened, with a focus on using
team-based learning and kinaesthetic activitieenigage students with their learning.

There are good continuity plans, with teaching pland resources in place to ensure that if
a staff member is unavailable the module will $i#l able to be taught. Individual learning
plans are used to ensure that achievement is mmediand each learner progresses at their
own pace.

There is a strong connection between the practi@udhin-class learning. Students gave
examples of how their work on practicum gave thbeendpportunity to link the theory with
practice. Tutors closely supervise practicum, amdgh level of support is available if
necessary. Feedback is gathered regularly froredibeation centres and this supports the
learners as they develop their work experiencésskil

External moderation reports have been inconsistethie past few years and moderation
continues as a work in progress. The organisdtamtaken a number of actions in
response to feedback from moderators, includingnaling moderation processes and
evidence collection, staff training, in-house wargs, and purchasing pre-moderated
assessments. Difficulties with one particular wténdard have been acknowledged and a
specialist early childhood moderator was schedtdespend a day with tutors at TETT to
unpack the unit standard and look particularlyuaigement statements. It is possible that a
lack of clarity around performance criteria couldkea consistent judgements difficult.

1.5 How well are learners guided and supported?
The rating for performance in relation to this lealuation question iExcellent.

The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

The atmosphere at TETT is warm and inclusive andesits feel supported to achieve.
Learners come from a wide range of backgroundseswith significant pastoral care
issues, and the organisation has good systemade pb work with these learners. A recent
staff appointment has relieved tutors of some efgastoral care duties and enhances the

10



one-to-one support for learners. There are clioés Bnd procedures in place for referral to
a number of organisations if the student requigesqral care guidance beyond the
expertise of the tutors.

A feature of TETT is the strong focus on the indival learner and their needs and goals.
Processes in place include the initial needs aseeds individual learning plans, and
ongoing career planning and support. Regular staftings focus on the close monitoring
of learner progress — academic and pastoral —a@thstaff are kept up to date with
learners’ progress throughout the programme. Minatre kept of all staff meetings, and
student files note progress in learning and paktar® issues. The large amount of
paperwork that this requires will be relieved tonsoextent by a shift to a new student
management system which has a mechanism for rexpadli student details including
learning and pastoral care issues and activities.

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

TETT has a strong vision which is shared acros®tbanisation. Management and staff
clearly have a passion for their work bridging unpgeepared learners into work or further
study. The organisation has a clear educatiorrais§@nd is not distracted by trying to turn
a profit or grow bigger. The small governance téariosely connected with the
organisation. Although there is a potential fonfticts of interest, this is openly
acknowledged and balanced through following poficiad processes closely and through
the appointment of an independent member to trst board.

The organisation has responded effectively to simftgovernment tertiary policy and early
childhood education training. There is good eviethat change occurs in an open,
consultative way and that the organisation is pieadn planning for change. For
example, recent changes to TEC Training Opporesitinding may compel TETT to
restructure its programme into two shorter coutfdsss than 26 weeks each. TETT fears
that this may compromise the quality of outcomesyédwver, planning has begun to ensure
that students will continue to be funded.

Staff are developed in their roles, and the perboroe management system is positive and
transparent. One staff member described how, v@hdasue arose, management avoided
attributing blame, acknowledged the issue, anddhsk®at support was needed. A whole-

of-staff approach to resolving issues was noted.

The quality management system is continuously wgatied reflect changes in policies and
procedures, and a feature of the organisatioreisatye amount of documentation kept on
every aspect of the organisation. This includesliimck from learners and stakeholders and
its analysis, related programme documents, andlel@tainutes of all staff meetings and
planning days. Consequently, evidence of selfsssaent and planning is abundantly
available.

11



Focus Areas

This section reports significant findings in eaobus area, not already covered in Part 1.

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas focus area i&xcdlent.

2.2 Focus area: Certificate in Education Support (Level 3)

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas focus area i&xcdlent.

12



Recommendations

There are no recommendations arising from the eatervaluation and review.

Further actions

The next external evaluation and review will takacp in accordance with NZQA'’s policy
and is likely to occur within four years of the datf this report.
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Appendix

Regulatory basis for external evaluation and review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermali@ation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring non-university SEOntinue to comply with the policies
and criteria after the initial granting of approvalnd accreditation of courses and/or
registration. The New Zealand Vice-Chancellorsn@oittee (NZVCC) has statutory
responsibility for compliance by universities.

This report reflects the findings and conclusiohshe external evaluation and review
process, conducted according to the policies atitgica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibnting piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@mmmission.

External evaluation and review reports are pubhéormation and are available from the
NZQA websitevf\ww.nzga.govt.nz

Information relevant to the external evaluation ae#liew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at: http://www.nzga.govt.nz/providers-fraars/registration-and-
accreditation/external-evaluation-and-review/pokagd-guidelines-eer/introduction/

NZQA
Ph 0800 697 296

E eeradmin@nzga.qovt.nz

WWw.Nnzqga.govt.nz
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