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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& sitcountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for
quality improvement purposes.

Brief description of TEO

Location: Head office and the main site, Wellington
Type: Private training establishment

Size: 330 equivalent full-time students; approxiehaB00 part-time student
enrolments (figures averaged over 2007-2009)

Sites: Courses also offered at delivery sites ingtthurch, Palmerston North,
Hamilton, and Auckland, and at a number of Cathstikools in small centres.

Wellington Catholic Education Centre (WCEC) wasffiregistered as a private training
establishment with the New Zealand Qualificationghrity in 1998, and currently offers
a range of certificate and undergraduate diplomasss in areas such as youth ministry,
pastoral ministry, theology, religious educatiotrjgture studies, and pastoral leadership.
Some of these programmes receive a subsidy thrihweghertiary Education Commission
(TEC) under the Student Achievement Component fumdiles.

WCEC also offers the Master of Educational Leader#trough the Australian Catholic
University. All students are enrolled in part-tisteidy, and many are schoolteachers
extending their knowledge and skills to meet trgureements of the religious education
curriculum.

Approximately 28 per cent of all students, as agedaover the years 2007-2009, have
enrolled in courses for interest, and 9 per cetthe$e students are also concurrently
studying towards a formal qualification. Ninetgear cent of the total student population
attend courses for interest only. WCEC attraatdestit enrolments from students outside
the Catholic faith, for a mixture of professionadapersonal reasons.

WCEC was previously quality assured by NZQA undber quality audit system. The
previous two quality audits were conducted in 2808 2006 and WCEC met all of the
requirements for ongoing registration on each dooas



Executive Summary

Statement of confidence on educational performance

NZQA is Highly Confident in the educational performanceWfllington Catholic
Education Centre.

Students are achieving success in individual ceuaseery high rates, commonly ranging
between 70 and 100 per cent. WCEC is very suagigssfotivating students to achieve
significant growth in understanding their faith ve®ping abilities in critical thinking,
spiritual development, “developing the languagenderstand their faith”, and increasing
their “theological literacy” to engage more fullyttvand provide service within their
parish communities. These goals were reflectey seongly in staff and student
discussions. A significant number of certifica¢ed| student graduates move on to study at
a higher level. There is a wide range of reasonstudents to study at WCEC, such as
teachers undertaking professional development.répmately 28 per cent of students on
one course study for “personal enrichment”, witis tiroup not undertaking formal
assessment. All students at WCEC are studyingtipaet

The Diploma in Religious Studies attracts enrolradridm currently employed teachers in
Catholic integrated schools and parishes. Thisgaf students studies for specific course
papers, with the long-term intention of completangualification. The qualification
completion rate for this diploma is approximatel/der cent over a five to six-year period.

The Diploma in Pastoral Leadership attracts enram&om those currently in leadership
positions or seeking positions within their paristhe qualification achievement rates for
pastoral leadership are approximately 50 per ceet a five to six-year period.

Over a six-year period (2004-2009), WCEC's studan¢sachieving the qualification for
which they enrol in at rates that are similar te #iverage New Zealand achievement rates
for all part-time students studying level 5-7 diplas in private training establishments.
There is considerable evidence that students ael@mto use their knowledge and skills
gained through study at WCEC to make positive doations to their parishes and schools,
and to increase their personal theological literacyl therefore deepen their understanding
of their faith. These factors provide the basistf@ evaluation team to be confident that
students are achieving well, and students and toarmunities are gaining meaningful
benefit from the results of studies at WCEC.

Statement of confidence on capability in self-assessment

NZQA is Confident in the capability in self-assessmentgtllington Catholic
Education Centre.

WCEC has a wide range of appropriate processesasichurse reviews and surveys to
monitor and review its own performance in meetimg ¢ducation requirements of its
stakeholders, including students and parishesdttition, the organisation has been
proactive in developing staff capabilities in aréi reflection and organisational systems to
review its strengths and weaknesses. Appropriadeaacurate statistics of student
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enrolments, course completions, retentions, antifgpadion achievement rates are
collected, analysed, and maintained by a dedicsteflmember. The student management
system is not as flexible as the organisation wdiklsl in order to enable it to extract
reports for the analysis and review of student ssgcates and to track patterns and trends
over time. However, WCEC has been able to exttatd manually and to use this for
analysis, and while this process is time-consuntihgs enabled WCEC to be able to
effectively review its processes and outcomes twee.

WCEC has highly effective networks within the NewaZand Catholic dioceses and these

provide frequent positive feedback on the valueggiby students and their contribution to
their parishes and schools. The organisation baa beveloping and has implemented its
Strategic Outcomes Framework since 2008, and aipg an evaluation project in 2010 to

review a strategic area of its business. WCEi&bbping an internal reporting format to

increase the focus on student outcomes, includigiaduate survey.

WCEC has been using a range of processes to mamtbreview its performance. While
in the past these have primarily focused on a@iviand compliance, since 2008 the
organisation has been shifting its focus to revigthe results of its education programmes.

However, WCEC's self-assessment summary reporsrtbtg,“reports [regarding student
and programme outcome dataf currently more focused on activities rathearth
outcomes; and elsewhere statés,..some of the plans and reports have been focusing
activities rather than clear ways of progressingvéwds key outcomes”For these reasons
the evaluation team considers that while the oggiin has made considerable and
significant progress towards evaluative self-aggess, the focus has yet to move to
outcomes across all staff and all areas of WCEG&r®ss. The pilot evaluation project
currently in place is well designed and is likedybte effective in producing valuable data
for ongoing organisational improvements.

The evaluation team has confidence that the changesluced at WCEC to move further
towards an evaluative approach to quality assuraiitbe effective.

TEOQO response

Wellington Catholic Education Centre has agreetthécfactual accuracy of this report.



Basis for External Evaluation and
Review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermali@ation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring TEOs continueaimgly with the policies and criteria
after the initial granting of approval and accrediton of courses and/or registration. The
Institutes of Technology and Polytechnics QualityPQuality) is responsible, under
delegated authority from NZQA, for compliance by plolytechnic sector, and the New
Zealand Vice-Chancellors’ Committee (NZVCC) hasustaly responsibility for compliance
by universities.

This report reflects the findings and conclusiohshe external evaluation and review
process, conducted according to the policies atitgica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibnting piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@@mmmission.

External evaluation and review reports are pubhéormation and are available from the
NZQA website (www.nzga.govt.nz).



Findings

The conclusions in this report are derived usirgtandard process and are based on a
targeted sample of the organisation’s activities.

Information relevant to the external evaluation aegliew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at: http://www.nzqga.govt.nz/for-providékeydocs/index.html

Outline of scope

The agreed scope of the external evaluation aridweaf WCEC included the following
mandatory focus area:

« Governance, management, and strategy.

The following programme focus areas were includechiose they represent the majority of
student enrolments. Students study face to fadégmistance on each programme.

« Diploma in Pastoral Leadership (Level 6)

« Diploma in Religious Studies (Level 6) with streamdreligious Education,
Theological Studies, and Pastoral Ministry.

Part 1. Answers to Key Evaluation Questions
across the organisation

This section provides a picture of the TEO’s pearfance in terms of the outcomes achieved
and the key contributing processes. Performandggments are based on the answers to key
evaluation questions across the focus areas samplad section also provides a judgement
about the extent to which the organisation usdsassessment information to understand its
own performance and bring about improvementscapability in self-assessment.

1.1 How well do learners achieve?

The rating for performance in relation to this lesaluation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

Context

Within the two diploma programmes reviewed, studextthieve a wide range of benefits
directly related to their motivation for and betgfained from studying at WCEC. These
include personal growth, such as in theologicatéity, and the ability to engage more
deeply with their faith, as well as the knowledgel akills required to pass their courses
within the qualification or graduating with the gatqualification.



Explanation

Students are completing and passing courses aistamty high rates across the two
programmes reviewed. Students commented thatateekiighly motivated to engage in the
course work, resulting in between 80 and 100 pet eEstudents passing the courses in
which they enrol. This rate is above the key penfince indicator set by TEC, and above
the median for the sub-sector. It was noted thatduccess rate is also common across
other programmes not specifically reviewed in gwaluation.

WCEC has collected a significant body of qualitatewidence which demonstrates the
extent to which students have gained value fronr #tady. This is collected through
Catholic integrated schools networks, parish netg/ostructured student surveys, and
course reviews. The data indicates an increastdent confidence and capability to
contribute more fully at a theological level withimeir school or parish communities. This
is a primary aim of WCEC: to stimulate studentsligbto develop a deeper understanding
of their faith, and to contribute to and enliverittcommunities. In this regard WCEC is
highly successful. Further to this, WCEC'’s intenalso to help students to develop the
knowledge, skills, and aptitude required to teacatholic schools and to perform pastoral
ministry and leadership roles in parishes and atbatexts. Students’ completion of
individual papers and qualifications at similaresato other students in New Zealand
indicates they are successful in this regard.

There are many cases where students move on fronpleting a certificate-level
qualification to the diploma level. Staff and stats discussed cases where an initial
enrolment in the Certificate in Personal Interestutted in students’ confidence and
motivation developing to the extent that they sgogatly enrolled in a diploma
programme. Approximately 9 per cent of these sitglare enrolled concurrently for
certificate and diploma courses towards complesingalification.

WCEC has monitored the number of students who cetapheir qualification over five or
more years. Qualification completion rates arevieen 10 and 50 per cent in the main,
with 50 per cent of the 2004 cohort completing Ehploma in Pastoral Leadership over six
years. WCEC acknowledges these achievement reddsva. However, several factors
have been identified by WCEC as contributing toltve achievement rate. The Diploma
in Religious Studies attracts enrolments from tsmiools and parishes, and all students are
studying part-time. Most students enrol for onévay courses per year, out of a total of 11
to complete the qualification, although some haw®ked to do more than three courses
per year. These factors mean students are compligteir qualifications over a much
longer period — typically over five to six yearkn addition, up to 19 per cent of all students
enrol for interest rather than to achieve a quadiibn, thus skewing the expected
qualification completion rate. While the TEC dateows that these qualification
achievement rates are lower than the average éosub-sector, WCEC considers that they
are good results after allowing for the factorsencdbove.

The current strategic plan for WCEC has a cleangamn students and their achievements.
WCEC has implemented a comprehensive strategiomes framework, developed an
evaluation capacity building plan and is curremtlgning a pilot. This provides a
foundation for reporting and monitoring performané&hile this plan is detailed and sound
and has the potential to be effective, how web implemented and how well the results
are reviewed and analysed could not be fully deitegthat the time of this evaluation.
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The organisation’s self-assessment processessiatba have been established to
accurately monitor relevant student data such edraents, course retention, completion
and progressions, and students’ achievement okeswand qualifications. This data is
reviewed appropriately and is supported by studansfaction surveys and information
from informal network sources, such as communityshes and Catholic schools. WCEC
acknowledges that its self-assessment capabilityrieently constrained by structural
factors such as the design of its database, wlasHimited reporting functions, restricting
the analysis of achievement patterns and trendstowe. However, data has been
manually extracted from the student managemenésysind spreadsheets of students’
achievements were prepared with appropriate arsalgsoviding a basis for comparison of
results. WCEC's self-assessment summary repddssteeports [regarding student and
programme outcome datate currently more focused on activities rathesrntfoutcomes”
The evaluation team was confident that WCEC's pfansaking an evaluative approach to
self-assessment are likely to be successful aaddovalue in the future.

1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lesaluation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Good.

Context

WCEC'’s programmes are primarily offered to prom@sgholic education and professional
development for the benefit of Catholic schools padshes, but are also valued by a wide
range of service organisations such as youth mi@ssand tertiary education organisations.

Explanation

Courses and programmes offered by WCEC are speltyfidesigned for the promotion and
improvement of the quality of religious educatioithin Catholic schools and parishes,
such as in youth work, ministry within hospitaldarisons, and pastoral leadership.
Teaching staff from Catholic primary and secondantyools, as well as parish personnel,
make up the majority of WCEC students. The comimnaof student surveys and ongoing
formal and informal feedback from parishes shoves the outcomes achieved by learners
are very highly valued.

WCEC has a number of enrolments each year forgerahcourses from teachers who are
non-Catholics, indicating the attraction of thegmammes to a wider audience and
confirming that the learning gained is highly valugithin and external to the Catholic
community. The make-up of the student populattowaried and includes those who are
required to be studying towards achieving a qualtfon in religious studies, as well as
others who enrol for interest. A significant numbéstudents are teacher trainees at
universities and are as yet not employed as teactwile other students enrol to study for
specific parish ministries or leadership.

WCEC has initiated memorandums of understanding atiber tertiary education
institutions in New Zealand and Australia. The Dipk in Religious Studies and the
Diploma in Pastoral Leadership are recognised byuhiversity of Otago, with a cross-



credit arrangement for students wishing to studyatals the Bachelor of Theology. These
qualifications are also recognised by the Good BéepTheological College in Auckland
and the Catholic Institute of Sydney.

The organisation receives regular feedback via lemmai conversations, as well as more
formal feedback through parish committees fromsitkeNew Zealand Catholic dioceses,
confirming the value gained for parishioners. Ep#aa of feedback included parishioners
re-engaging in formal academic learning and stuglg@neater engagement with and
understanding of theology, resulting in learner@ sty this understanding across their
communities.

Many of the staff and management personnel at W&iteCctively involved in local parish
and national interest groups. Staff and managemeviewed at this evaluation were
very aware of the extent to which programmes offdrg WCEC were valued in the
Catholic and the wider community.

Self-assessment in this area includes a good tdfveformal knowledge and awareness, as
noted above, but also includes the structured wesvigf students’ levels of satisfaction with
the increased knowledge and critical thinking skilThese are well used to add value and
make improvements. WCEC has included in its neategic framework new processes to
more effectively and fully gather outcome data frgraduates and other interested groups,
and while these processes are yet to be fully impteed, the evaluation team was
confident they are likely to be effective.

1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Good.

Context

The two programmes selected for this evaluatioretl®en specifically designed for those
involved in leadership roles in parishes and fackers of religious education. The
Diploma in Religious Studies is written specifigaib meet the requirements of the New
Zealand national curriculum statements for religieducation, as well as to meet the
increasing need for lay teachers of religious etioca

Explanation

The two programmes are well supported at the péeigtl and within the Catholic school
community, and this is confirmed through informeédélback received by WCEC and
through formal church groups within parishes arerbtwork of integrated Catholic
schools. Both programmes have been quality assiyréide New Zealand Qualifications
Authority. Student evaluations and student intmg confirmed that the teaching style and
delivery matched their needs very well. Staff caenis included, “we see teachers and
programme graduates applying the knowledge antsgjained in the Diploma in Religious
Studies directly in the classrooms”. Programmesregularly reviewed to ensure they
continue to meet the needs of the Catholic Chutetholic schools, and the students.
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The organisation varies the timing of courses, asd varies the way courses are offered,
for example offering block courses as well as wedédtturers and a range of modes of
delivery, such as face-to-face and distance edut#éb accommodate the range of students’
needs and life demands. This fact was valued mneents by students, particularly those
with young children.

The organisation's self-assessment notes learinergasing engagement in the learning,
the development of a love of learning, and a deigeot subject understanding.
Organisational self-assessment in this area isribowtion of structured and informal
review processes, such as students’ evaluatiodsinformal classroom discussions and
emails from distance students.

1.4 How effective is the teaching?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

Context

Teaching and management staff hold relevant quoatifins and have extensive experience
both within religious education and the Catholiau@itn. There is a well-established
culture of ongoing professional development andgoerance appraisal involving self-
reflection, peer assessment, and team teachingrs€®s are delivered in a face-to-face
format and by distance learning.

Explanation

Between 70 and 100 per cent of students enroll¢deimiploma programmes successfully
pass individual courses. As already noted, ovepadlification achievement rates are lower
(between 10 and 50 per cent) for a range of reasStgdent and staff evaluations show
that students are developing a deep understanditiig cubject matter and the ability to
apply the learning within their parish or schodtisg. The organisation has well-
established processes for validating assessmeetialand for ensuring the consistency of
assessors’ judgments. Staff and students inteedeat this evaluation concurred on the
validity of the assessment processes. Staff anewell qualified in their subject areas, and
it was observed that students held the teachersrinhigh respect. Management has
facilitated the establishment of a well designetyaing professional development
programme, which has ensured that staff stay cuwih matters within the Catholic
Church and Catholic theology, as well as with gaddlt teaching techniques and strategies.

There is an annual programme of course reviewsvinginternal and external staff,

which has ensured the relevance and currency oSeaontent. Staff performance
appraisal has involved self-assessment, peer assegsand teacher observations. These
processes are valued by the current teachingatadfinanagement and are currently under
review with the intention of implementing improvemte. Students confirmed that they
have a safe learning environment within which tesfion and challenge course content.
WCEC has received no student complaints, indicaihigh level of student satisfaction.

Distance learners’ achievement rates are lower tthase of face-to-face learners.
However the difference overall is not great and mghiewas, action plans have been
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instigated. For example, in 2007 course complstisare 69 per cent for distance and 83
per cent for face to face; in 2008 course comphasti@r distance were 81 per cent
compared with 89 per cent for face to face. Ingasion into the contributing factors are
carried out by the dean of studies in conjunctidgth WCEC's distance learning committee,
and recommendations to increase the course complettes have been implemented and
are likely to lead to improved results.

Student evaluations are conducted regularly andethelts analysed appropriately. Student
satisfaction is overwhelmingly very positive, adigated by survey question ratings and
students’ written comments. Students interviewthia evaluation unanimously said they
would recommend WCEC to their friends and colleagu@/CEC enjoys a low rate of
student withdrawal from study, and as noted a nurobstudents progress from study for
interest to enrolling on a diploma programme, iatiitg the quality of the teacher-student
rapport and the ability of the teachers to insfhegr students. Staff interviewed confirmed
that there are appropriate and sufficient resouimethe courses offered, and in some areas
resourcing is exemplary.

Self-assessment in this area is strong. Thereaage of processes applied that are well
established and well tested, resulting in meaninigiprovements on an ongoing basis,
such as better course achievement rates and impemnits to teaching material and teaching
strategies to broaden and extend the learning expues.

1.5 How well are learners guided and supported?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

Context

WCEC attracts learners from a wide range of agesjemic abilities, and experience with
prior academic success. This places extra demamtise teaching and management staff
for student support and guidance. The organisaggularly surveys its students to
ascertain their satisfaction with the level of sopprovided.

Explanation

The majority of students enrol to gain a qualificat and the organisation’s self-
assessment indicates that this group’s satisfaetiinthe support and guidance provided is
consistently very high, with all comments sighteihly very positive. Students are
provided with a range of support mechanisms to ttedm succeed, such as one-to-one
meetings with teachers, extra tutorial supportrappre for submitting or re-submitting
assessments and, occasionally, support to forromabstudy groups for distance students.
The Catholic Diocese of Christchurch provides altignts within the diocese with

financial support to the extent that they pay resfe

Contact with distance students is maintained thncergail and post. WCEC is exploring
options for establishing a web-based platform fstathce students to access discussion
groups in an attempt to facilitate improved studetgraction and develop the concept of a
“learning community”. This may help facilitate n@oproactive student support processes
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and help staff stay in closer contact with distasttelents as well as the face-to-face
students.

Many of the 19 per cent of students enrolled feeri@st only are older or are retired but
actively involved in their local parish. WCEC'dfsassessment shows that these students
are very well supported and integrated with themsaiident body in classes, and students
interviewed at this evaluation confirmed this viewtors and management cited a number
of cases where these students had been inspiregetarol on a qualification. In some
cases where they had no previous success at yestiady, WCEC has successfully
supported the students to gain confidence and higlder-level study skills to succeed in
gaining a qualification. This student group’s sfatttion is consistent with the academic
students.

Staff and students interviewed at this evaluationficmed that there is a good level of
support offered and received. The organisationréesived no formal or informal
complaints, also indicating a high level of studsatisfaction.

Organisational self-assessment focuses to somatextepolicies and procedures, but there
has been a conscious shift to review and moniter Well students are being guided and
supported. The organisation’s self-assessment suynraport identifies that students are
well supported and that this is a part of the veslablished organisational culture.

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Good.

Context

WCEC's business and strategic plans are currewilygoreviewed and simplified to

provide a clearer focus on educational provisi®he organisation has appointed very
highly qualified teaching and support staff andvinles appropriate resources for the range
of programmes offered. WCEC is in the processmgfiementing a new strategic
framework which includes organisation-wide improwats to self-assessment.

Explanation

WCEC is an agency within the Catholic Archdiocet®ellington and has well-

established guiding documentation such as buseredstrategic plans. The quality
management system is well written and includes@piate policies and procedures which
are reviewed and updated regularly. Staff interei@ confirmed that organisational

policies and procedures provide them with suffitidarity to carry out their roles and clear
direction for quality, including monitoring actiués such as the moderation of assessments.
Management has appointed very well-qualified teaglsitaff who have been with WCEC

for between six and 26 years, which has providadh level of continuity and helped
develop a collective community of practice.

Staff and students interviewed confirmed the orgaindn’s self-assessment findings that
physical and teaching resources are up to daténaswfficient supply for the programmes
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offered. Both groups were very complimentary alibatlibrary facilities. While some
teaching rooms were used for multiple purposesciwbhaused some annoyance to teachers,
the evaluation team observed that classrooms welleset up with technology such as
laptop docking stations and data projectors.

Staff commented that they were consulted regulaniyut matters that affected them and
their roles. Staff are regularly involved in preseonal development and performance

appraisals and stated that these processes addededheir teaching, for example by
deepening their understanding of their subjectsarea

The organisation’s self-assessment summary refaigss'...some of the plans and reports
have been focusing on activities rather than cheays of progressing towards key
outcomes” However, the evaluation team observed that WGEGvernance and
management personnel and systems are highly eféeatid notes that the improvements
being made to the organisation’s evaluative apgreacelf-assessment within the
proposed strategic framework are likely to add ateraible benefit and value to the
capacity of the organisation’s evaluative self-assgent practices in the future.
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Part 2: Performance in focus areas

This section reports significant findings in eaobds area, not already covered in Part 1.

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational penfance iExcellent.

The rating for capability in self-assessment fas fbcus area i§ood.

2.2 Focus area: Diploma in Pastoral Leadership

The rating in this focus area for educational penfance iExcellent.
The rating for capability in self-assessment fas fbocus area i&ood.

Explanation

Students are achieving success in passing indivimwases at very high rates, commonly
between 80 and 100 per cent. Many students wha &mrthis qualification have
previously achieved academic success in anothirgeeducation institution. The primary
driver for success in this qualification is the tdsution to leadership roles within parishes
without resident priests. While overall qualificat achievement rates across all students
are in the realm of 30-50 per cent over the lastyears, students’ academic needs,
interests, and aspirations are being very well met.

2.3 Focus area: Diploma in Religious Studies

The rating in this focus area for educational penfance iExcellent.
The rating for capability in self-assessment fas fbcus area i§ood.

Explanation

Most students on this diploma are teachers employ&atholic integrated primary and
secondary schools. Students are achieving sugtesssing individual courses at very
high rates, similar to the Diploma in Pastoral Lexatiip, of between 80 and 100 per cent.
Most students who enrol for this qualification hgreviously gained a degree at bachelor
level or higher. The primary driver for enrollimigthis qualification is meeting the
requirements of the New Zealand school curricultaesnents for religious education as
teachers of religious education within integrateldo®ls’ “Special Character” requirements.
While overall qualification achievement rates ardhie realm of 10 per cent over the last
few years, this reflects the heavy workloads oflshus who are, in the main, school
teachers in full-time employment who have to accamate their extra-curriculum
professional development. The level of educati@ehievement in this diploma is seen to
be excellent due to the factors already noted ab®tadents’ academic aspirations and
professional requirements to be engaged and cosdriittachieving a relevant
qualification in religious studies are also verylivmeet. WCEC's plan is to include this
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qualification within its evaluation pilot after thitial pilot has been completed this year
and the outcomes and learnings have been reviewed.

As already stated, WCEC's pilot evaluation projeect2010 is robust and comprehensive
and the evaluation team is confident that the auoof this pilot are likely to contribute
well to ongoing improvements.

16



Actions Required and
Recommendations

Further actions

The next external evaluation and review will takacp in accordance with NZQA's regular
scheduling policy and is likely to occur within foyears of the date of this report.

Recommendations

There are no recommendations arising from thisreateevaluation and review.
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