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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& ditcountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for

quality improvement purposes.

Introduction

1. TEO in context

Location:
Type:
First registered:

Number of students:

Number of staff:

Scope of active accreditation:

Distinctive characteristics:

Recent significant changes:

Previous quality assurance
history:

Other:

Auckland
Private training establishment
1991
Domestic: 551 equivalent futiet students (EFTS)
International: 290 equivalent full-time student$E)
35 full-time equivalents

» Graduate Diploma in Teaching (ECE) (Level 7)

» Bachelor of Teaching (Early Childhood
Education) (Level 7)

» Certificate in Early Childhood Teaching (Level 6)
« Certificate in Early Childhood Education (Level 5)

» Certificate in Early Childhood Education
(Introduction) (Level 4)

Mode of delivery (number of students):
* On site (108)
* Field-based (54)
« Distance learning (1332)

N/a

New Zealand Tertiary College met all quality assce
requirements in 2006.

N/a



2. Scope of external evaluation and review

The external evaluation and review examined thiefiohg mandatory focus areas:
« Governance, management, and strategy
« International students.

The following focus areas were chosen becausedhegmpass the primary mode of
delivery, distance learning, and the majority efdgnts enrolled.

» e-Learning

» Bachelor of Teaching (Early Childhood Educationgvel 7).

3. Conduct of external evaluation and review

All external evaluation and reviews are conductedécordance with NZQA'’s published
policies and procedures. The methodology usedssrieed fully in the documeRlicy
and Guidelines for the Conduct of External Evalhmaténd Revievavailable at:
http://www.nzqga.govt.nz/providers-partners/regisa-and-accreditation/external-
evaluation-and-review/policy-and-guidelines-eemfatuction/

Prior to the external evaluation and review visiégw Zealand Tertiary College (NZTC)
supplied the evaluation team with a self-assesssw@nmary outlining the current course
enrolments and processes for reviewing outcomé ekternal evaluation and review
team spent two days at the Auckland site, whicloempasses head office and teaching
classrooms.

During the visit, the evaluation team met with gteering committee team consisting of the
chief executive, academic dean, academic managsindss operations manager, and IT
manager. The team also met with some teachin@dmnunistration staff for the Bachelor

of Teaching (ECE), the e-learning strategy team,NETC advisory committee,
international students, distance-learning studemd,graduates by telephone. While on
site, the evaluation team viewed the learning mameant system and key documents,
including student survey results and outcome data.

New Zealand Tertiary College has had an opportunitgfomment on the accuracy of this
report, and submissions received have been fultgidered by NZQA before finalising the
report.



Summary of Results

Statement of confidence on educational performance

NZQA is Highly Confident in the educational performanceéw Zealand Tertiary
College Limited trading as New Zealand Tertiary College (NZTC).

Over 90 per cent of NZTC students gain a qualifozain early childhood teacher
education (ECE). Students enrolled in the Bachefdreaching (ECE) also gain an
understanding of professional practices alongdidaunderpinning theory required to meet
the requirements that lead to teacher registratgoan ECE teacher. This has lead to high
employment outcomes for NZTC students. Internafi@udent achievement for the
gualification and employment outcomes in 2009 wiaH08 per cent. The student
satisfaction survey shows that over 80 per cestudents are highly satisfied with the
teacher education they receive, which indicatesttieatraining is of value to students as
well as employers.

Students’ successful outcomes are attributed tanaber of processes, including rigorous
student enrolment criteria, student support pravide NZTC in the form of field practice
staff visits, and guidance from associate teacheECE centres. Student progress is
monitored by lecturers using online forums to eaghat students are completing
assignments at the appropriate rate and to prodisteission on course-related topics. The
organisation has implemented a team approach éoniat moderation, which ensures
fairness and consistency of assessment practices.

NZTC'’s in-house research team provides a valuedcsonf information to assist with the
development of relevant programmes and initiatieemeet stakeholders’ needs, including
those of students and early childhood centres.ekample, the NZTC online facility was
launched based on industry research to facilitesiaiice learning to enable learning from a
pedagogical point of view using technology. Théranlearning management system was
first piloted with students twice before its laurtohidentify issues with online learning.

The result is a simple-to-use, responsive onliaenieg forum for students, and the
majority of students who study online are satisfiéth it.

The organisation benchmarks its e-learning prastegainst eight universities with which it
is involved in a joint research project. Earlydings have identified that where students
complete NZTC'’s induction programme to the onliearhing management system, they
are more likely to be successful with learning vali This is just one of the best-practice
tertiary e-learning principles, as identified by #learning research team, that the college
applies.



Statement of confidence on capability in self-assessment

NZQA is Highly Confident in the capability in self-assessmentN#w Zealand Tertiary
College Limited trading as New Zealand Tertiary College (NZTC).

NZTC’s governance and management team is focussegistematically reviewing the
most important aspects of the college. The coltegelarly collects information showing
student satisfaction, course completion, and guoatibn achievement rates, as well as
resubmission percentages for each course. Themaf@on is used to monitor student
outcomes to check whether the college is meeting Bgets. Further analysis of results
and external benchmarking of results could proudermation on how well students
perform course to course, or against outcomesharqgiroviders to identify where
improvements could be made.

The college reviews feedback from online studemtmake improvements to the e-learning
environment, such as increasing online support flesturers and simplifying the online
learning management system to make it easier tbyseéudents with low technology skills
or English as a second language. The lectureralsmeable to monitor the time students
are taking with assessments and how they are emgagih the programme, in order to
provide additional support where necessary. Tlgamsation is also responsive to
students’ feedback on the design of the onlineniegrmanagement system. Any changes
are implemented by the IT design team on site tetritiee students’ needs, such as
providing assessments in modules rather then liyearthat students can manage their
own workloads. This shows a collective approaciuémtifying where improvements can
be made, and the organisation responding as a whole

TEO response

New Zealand Tertiary College confirmed the factaduracy of this report, subject to
minor editing suggestions.



Findings'

1.1 How well do learners achieve?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

Over 90 per cent of NZTC students complete theicher education and gain a
qualification in early childhood teacher educatidrhe achievement figures foradri and
Pasifika are over 85 per cent. This is slightliolaethe success rate for the total student
population but still above national averages ferwhole sector. International student
achievement for the qualification and employmerttomes in 2009 was at 100 per cent.

NZTC rates the professionalism demonstrated byestisdin the field, as well as course
completion and qualification achievement ratespgsrtant measures of success for its
students. The students’ feedback, as well as teddlvom early childhood education
centre staff and parents, provides evidence o$tin@ents’ success in applying early
childhood professional practices and theory infidlel.

Following extensive research, the college laundhednline programme to facilitate the
distance learning and enable learning from a pegiagbpoint of view using technology.
Significant numbers of students who initially etedlin the paper-based distance learning
programme have moved into using the e-learningraragie developed by NZTC.
Successful student achievement rates have beenaim@id during this transition, indicating
that the majority of students are adapting wethi® online delivery.

Achievement data is collated for the Tertiary EdiccaCommission (TEC) for funding
purposes and to monitor students’ success. Thandagtion monitors these external
benchmarking results, which demonstrate that stistlentcomes are high in relation to
other distance-learning providers.

1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

The Bachelor of Teaching (ECE) is highly valuedsbydents as it is a prerequisite for
teacher registration with the New Zealand Teacliensncil. NZTC's teacher education
also provides employers with qualified staff to e demand for qualified ECE teachers
in early childhood education centres.

! The findings in this report are derived usingandtrd process and are based on a targeted sample o
the organisation’s activities.



The NZTC Bachelor of Teaching (ECE) enable studentg on to become associate
teachers and some may become associate teachd&T@hcourses. NZTC sees this as
adding value to its student field support as asdedeachers are important contributors to
successful outcomes.

NZTC has increased the number of male and intematistudent enrolments. This
initiative is based on research which concludestgwcher education of male teachers and
a wide mix of nationalities as early childhood teaxs are valued to match the need for
more role models to reflect the increasing divgreitthe New Zealand population. This is
an example of the organisation contributing torteeds of the community.

Students find value in the training because theadce-learning programme enables them
to study concurrently alongside their field praetto gain a qualification. While the
majority of students who study with NZTC are em@dyn ECE centres, some students are
not employed in the sector at the time of enrolmdé3dcause the New Zealand Teachers
Council requires a minimum of 16 hours a week afcgical work-learning hours towards
attaining the bachelor qualification, students niefind employment. Graduate
information indicates that all students are emptbgece they complete the programme,
including international students. This shows tRZT C training is leading to successful
outcomes for both students and employers.

The biannual journal produced by the college oftetditional value to students and
graduates of the college. This publication isseagch-based journal for NZTC staff and
professionals in the ECE sector from New Zealardliaternationally who can submit
academic papers on early childhood education relsdar publication. Contributions from
students and graduates are encouraged to helpwitartheir own academic research.
These articles are one of the sources used btierérs to remain current with the latest
ECE theories.

The review of outcomes and feedback by the colfggeides assurance that its teacher
education will continue to offer value to the sectdhe student satisfaction survey shows
that over 80 per cent of students are highly datisiith the teacher education they receive.
Overall, NZTC stakeholder feedback reinforced entdethat its students are sought after
by early childhood education centre employers forkaexperience and employment.

1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

NZTC has developed a range of certificates anddipk, and a bachelor degree that meets
ECE national curriculum requirements and is higielgvant to the needs of students and
employers.

The NZTC advisory committee, consisting of indusegresentatives, other tertiary
providers, current students, as well as graduatéests, provides input on industry needs.
Current students and staff provide additional inptt programmes to ensure the activities



are engaging and meet different learning need® ré&bearch conducted by NZTC staff has
also provided wider sector information to ensuregpammes are current and relevant to the
sector. An example of where the college has redpdto feedback is in the development
of the Postgraduate Diploma in Education (ECE) Miadter of Education (ECE) that offer
higher qualification pathways to help advance aaree

The online learning management system for the Bacloé Teaching (ECE) was
developed using input from the e-strategy teamsisbing of a cross-section of the staff,
and feedback from students involved in the twotgilmgrammes. It involves interactive,
facilitated learning activities based on findingsn a tertiary e-learning best principles
project led by Victoria University of Wellington drninvolving eight other universities as
well as NZTC. One of the findings from this prdjeas that students are more successful
when they complete a “How to learn online” prograganThis course is mandatory for all
NZTC students at the beginning of their study paogme, and results show that students
are more successful in the online studies afterptetimg it.

The college closely monitors feedback on the orlié@ening and uses the internal design
and testing team to ensure that the technologytustive for users by using icons and a site
map for easier navigation. This is beneficial iaating the needs of older students who
may not be as confident with technology, as wekmsuring that international students,
who may find the web content difficult when Englishtheir second language, are not
disadvantaged.

NZTC also provides college-based courses. Margriational students choose to spend
their first year in college-based learning. Frdmit second year, all students are required
to work a minimum of 16 hours per week in an eaHifdhood centre and attend a block
course around every 20 weeks to meet the New Z@édlaachers Council curriculum
delivery requirements for distance learning. Tgnsvides relevant field experience which
helps support students’ different learning stylesr students already employed in
childhood education centres, the online delivergdentor the Bachelor of Teaching (ECE)
enables students to study while working, which ate®ts employers’ needs.

Resources are available online and the organisahisrmade changes to the online
assessment delivery in response to student feedimattiat they are better able to manage
their workload around work and other commitmerfseedback from students on other
programmes has led to increasing the availabilityridine services to all students, such as
submitting assessments online, which has improlvedurnaround time for submitting and
marking assignments for distance learners.

The Bachelor of Teaching (ECE) contains a wide eamfglearning activities to cover the
different learning needs of students. NZTC leatirecorporate reflective tasks to
encourage students to relate the theory learntamk lzourses and the classroom-based
learning to their professional practice. Activitimclude visual displays, reading, and
group work. Online, lecturers interact with stutdeto help them reflect for better
understanding of course assignments, and the &stprovide assistance either online or
by telephone. NZTC staff also visit students igithvorkplace and offer assistance to
students and associate teachers with any learssugs.



1.4 How effective is the teaching?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

NZTC has provided a learning environment which emages active participation for
online students using discussion forums for eachismincluded in the bachelor e-learning
programme. Students are encouraged to use theeardiendar to help them to become
self-motivated in completing assessments and mamitdaheir own progress, which assists
their own professional development. The high reeenfigures indicate that the students
are motivated to complete their course.

Lecturers review students’ progress weekly usifigrination gathered on the amount of
time each student spends online, the number of@®&nts completed, achievement scores,
and how often the student has engaged with thetiuder or peers via email. Lecturers use
this information to facilitate learning opportueis. The students interviewed on site and
feedback from the student survey confirmed thatnthgority of learners preferred online
learning as it meant they could organise theirgtudund work and other commitments.

The 2009 student survey shows that the organisatieds to focus on increasing the
consistency of lecturer feedback response timesiasedssment marking. The organisation
has already addressed the issues raised by inegdasturer online availability and
introducing moderation activities to include moeepreview feedback opportunities
internally. However, confirmation that internabpesses are valid is dependent on results
from the external moderation process.

International students interviewed reported thaythalued learning about New Zealand’s
biculturalism and other cultures in New Zealandause it provides them with an
understanding of New Zealand’s cultural environmehnén on work experience in
different childhood education centres.

However, a small number of international studewt®d that it was harder for some
students to understand the learning outcomes a@haréecontent because they speak
English as a second language. This issue haseeotibentified through the formal
feedback channels and it is recommended that fusthalysis of teaching effectiveness for
international students would be beneficial, pattidy as the college intends to increase the
number of international students enrolled in onlesrning alongside its college-based,
field-based, and distance-learning programmes.

10



1.5 How well are learners guided and supported?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

NZTC offers excellent support and guidance to stiglat enrolment. For international
students this means they must have the appropnigational English Language Test
Score (IELTS). They are then interviewed to enshey will be suitable as ECE teachers
to meet the personal and professional standardsysée New Zealand Teachers Council
for registration.

The international student support staff provide@mprehensive induction, including field
visits around Auckland to assist students to sattleliving in New Zealand. NZTC also
provides budgeting advice and brings in guest sgrsaio help international students
understand about living in New Zealand. This hastributed to the high satisfaction rate
by international students for the support they inec&om NZTC staff.

To assist students’ success, NZTC requires thatadlents must have good computer skills
and access to a computer, even for paper-basaeggetnodes, because some resources are
only available online. The college also providesess to its computers on site six days a
week.

NZTC has a wide range of support structures ingtacelp student learning in both the
college and in the field. Guidance and suppoprizided by course lecturers, field
practice staff, and the international student sujpjgam. Students reported to the
evaluation team that they valued the visits frositirig lecturers and the support they
received from associate teachers. The visitintutecs talk to employers to identify
whether the education is relevant and is beingctffely applied in the workplace.
Associate teachers are appointed at each cengreéide and support students. NZTC
provides mentoring for associate teachers so tiegt ére able to assist students’ learning
and help motivate them to complete their study.

Students access additional learning support thramdjhe discussion forums or by making
an appointment with their lecturer. Student feettalso shows high satisfaction with the
lecturers’ support as well as the assistance tbegive from the IT help desk with problems
using the online technology.

The lecturers and the academic manager identifypaolylems students may have with their
course using the online discussion forums, at btmtkses, during formal student course
evaluations, and through the annual student surifée increase in the level of
international student support and the number dtitecs to monitor students’ queries online
is a recent example of how the organisation hasawga its learner guidance and support
in response to student feedback.

The international students reported that a higkllet staff support was available to answer
questions and help them find employment. The nmagonal student support team also
ensures that students celebrate their own culamdgrovides assistance in ensuring that
visas are renewed in time. The organisation hes @lovided additional evening classes to
help students improve their English language abdlit

11



Overall, the survey results provide evidence thadents are receiving appropriate support
and guidance to help them to achieve qualifications

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

NZTC has an external governance team which revusse outcomes and allocates
resources based on the information received frasémior management team. The senior
management team, known as the steering commitb@sjsts of the chief executive, the
business operations manager, IT manager, acaderaitg dcademic manager,
administration manager, and project manager, acarites out ongoing review and
analysis of outcomes. The steering committee resemarch provided by an in-house
research team on student and industry needs farefgrogramme planning. This structure
and evidence of planning documents shows thatti@nesation is capable of responding to
stakeholder needs and developing new initiatives.

NZTC provides a student-centred learning environtimesth online and face to face, which
is effective in producing excellent outcomes. Thes demonstrated by the responsiveness
to student feedback on the online learning systerhé research team and the in-house IT
development team to ensure both the programme aihel delivery are conducive to the
success of learners.

Ongoing review of student achievement as well aparses from student surveys leads to
improvements to delivery and student support. frippm an advisory committee group
provides information on the needs of childhood mshand students. One initiative
introduced by the college in response to input ftbengroup was for NZTC to offer
scholarships to provide financial support to stugehe organisation also gained approval
from its students to apply to the New Zealand Te&siCouncil for scholarships, including

a scholarship for lbri students, which has provided more opportuniibegpeople wanting

to study ECE.

The organisation has recently undergone an NZQAedemonitor’'s review of the Bachelor
of Teaching (ECE) and the outcome of this shows N2 C is meeting compliance
requirements. These requirements include providasgarch opportunities for lecturers
and having appropriately qualified and experienstadf to meet the New Zealand Teachers
Council requirements to deliver degree-level pragrees in ECE.

Overall, the governance and management team steugtavides good governance to
enable the organisation to respond to learnergdsaad to provide relevant programmes
for the ECE sector.

12



Focus Areas

This section reports significant findings in eaobds area, not already covered in Part 1.

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas focus area i&xcdlent.

2.2 Focus area: International students

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas focus area igxcelent.

2.3 Focus area: e-Learning

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fos focus area i&xcelent.

2.4 Focus area: Bachelor of Teaching (Early Childhood Education)
(Level 7)

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas focus area igxcelent.

13



Recommendations

There are no recommendations arising from the eatervaluation and review.

Further actions

The next external evaluation and review will takacp in accordance with NZQA'’s policy
and is likely to occur within four years of the datf this report.

14



Appendix

Regulatory basis for external evaluation and review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermaliation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring TEOs continueaimgly with the policies and criteria
after the initial granting of approval and accrediton of courses and/or registration. The
Institutes of Technology and Polytechnics QualityP(Quality) is responsible, under
delegated authority from NZQA, for compliance by plolytechnic sector, and the New
Zealand Vice-Chancellors’ Committee (NZVCC) hasustaly responsibility for compliance
by universities.

This report reflects the findings and conclusiohshe external evaluation and review
process, conducted according to the policies atitgica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibnting piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@@mmmission.

External evaluation and review reports are pubhéormation and are available from the
NZQA websitevfww.nzga.govt.nz

Information relevant to the external evaluation ae#liew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at: http://www.nzga.govt.nz/providers-praars/registration-and-
accreditation/external-evaluation-and-review/pokagd-guidelines-eer/introduction/
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