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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& ditcountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for
quality improvement purposes.

Introduction

1. TEO in context

Location: 103 Cuba Street, Palmerston North
Type: Private Training Establishment
First registered: 1991

Number of students: Domestic: 37

International: nil

Number of staff: Nine staff, including one director, one head ofaah
five full-time and three part-time tutors, and quaat-
time administration position.

Scope of active accreditation:  Course accreditation

» Certificate in Hairdressing (Level 3)

» Certificate in Advanced Hairdressing (Level 4)
Sites: Satellite sites:

Level 1, 12 The Square, Palmerston North
15 Courtney Place, Level 4, Wellington

Distinctive characteristics: Manawatu Education Academy (Palmerston North) Ltd
(MEA) is the only local provider offering a level 4
hairdressing qualification. MEA operates a fully
functioning hairdressing salon at its Cuba Street,
Palmerston North site.

Recent significant changes: Two new tutors joirtedteaching team in 2011.

Previous quality assurance  The organisation met all but two requirements ef th
history: relevant standard at the quality assurance audit
undertaken in 2008. The requirements not metedlat



to personnel, and learner information, entry and
support.

2. Scope of external evaluation and review

The scope for the external evaluation and revieshuohed the mandatory focus area:
« Governance, management, and strategy.
The following training programmes were also incldde a focus area:

» Hairdressing certificates: Certificate in Hairdiegs(Level 3); Certificate in
Advanced Hairdressing (Level 4).

This focus area was chosen because the programmégwiary Education Commission
(TEC) funded and represent the majority of theniraj activities the organisation currently
delivers. The unit standards within these prograswoontribute to national certificates.
The majority of students are enrolled in the I&@rogramme. The level 4 programme is
targeted for further growth.

3. Conduct of external evaluation and review

All external evaluation and reviews are conducte@dcordance with NZQA's published
policies and procedures. The methodology usedssried fully in the documeRolicy
and Guidelines for the Conduct of External Evaluaiénd Revievavailable at:
http://www.nzqga.govt.nz/for-providers/docs/eer-ppiconduct.pdf

This external evaluation and review was undertdketwo NZQA lead evaluators over two
days at MEA’s Cuba Street site in Palmerston North.

The external evaluators spoke with the managinecthr, head of school, teaching staff
(including two tutors from the Wellington site),cheome of the students currently enrolled
in the level 3 and level 4 certificates.

MEA has had an opportunity to comment on the aayucd this report, and the
submissions received have been fully considereN2QA before finalising the report.



Summary of Results

Statement of confidence on educational performance

NZQA is Confident in the educational performanceMfanawatu Education Academy
(PN) Limited.

MEA has a clear focus on improving student achieargim This focus is reflected in the
steady improvement in the organisation’s coursepetions over the last two years, and
also in students’ good level of success with admeent of formal qualifications. Course
completion rates improved from 64 per cent in 2@D82 per cent in 2010. For the level 3
programme, the qualification completion rate wagp&Bcent in 2009 and 74 per cent in
2010. In 2009, all six enrolled students achietredlevel 4 qualification (100 per cent) and
in 2010, eight students from ten enrolments aclidgkie qualification (80 per cent). Pre-
enrolment guidance, attendance monitoring, ongoingitoring of students’ progress, and
additional support for students with learning neadsamong the strategies implemented
by MEA to further enhance qualification completioparticularly in the level 3 programme.

Students benefit from the development of skills atidbutes that employers seek when
recruiting. Strategies to develop these skills bakaviours are deliberately designed into
MEA'’s programmes and activities. The on-site satoRalmerston North provides a
stimulating learning environment and provides shisl@vith a wide range of learning
opportunities through working with real clients.

There is good evidence that MEA’s programmes ahgedbby the hairdressing industry

and students. MEA places a strong focus on prnegatudents with high-level, wide-
ranging skills to work as hairdressers. The org@ion’s strong connections with industry
ensure programmes and activities continue to nmektsitry needs. Employment outcomes
are favourable despite the current economic climadélevel 4 graduates gained
employment in 2009 and five of eight graduates g@iemployment in 2010. In 2009, 27
students enrolled in the level 3 programme. Fduhese students secured apprenticeships
and 11 progressed to further training. In 2010stilents enrolled. Six gained an
apprenticeship and 12 progressed to further trginin

MEA’s activities contribute to the wider communitMEA provides opportunities for
individuals with special needs to experience a wiké environment in the school’s salon.

Statement of confidence on capability in self-assessment

NZQA is Confident in the capability in self-assessment\anawatu Education
Academy (PN) Limited.

MEA uses a range of processes to record the peafucenof its programmes and activities.
These processes include teaching staff and managenaeting regularly to discuss
students’ progress, programmes, and emerging is<Desr the years, the organisation has
implemented a number of strategies to improve ditutal outcomes. The benefits of
these initiatives have been demonstrated in thel [@programme, particularly in the



considerable improvement in completion rates thhopige-enrolment guidance, attendance
monitoring, and additional learning support.

MEA'’s capability in self-assessment is developing does not yet demonstrate
comprehensive evaluation throughout the organisatial across all programmes and
activities. The quality management system hasntgcbeen redeveloped but does not
seem to include evaluation of the effectiveneshefself-assessment activities themselves
and whether they produce a sufficient understandfrefducational performance and where
it can or should be improved.

Formal, systematic analysis of quantitative anditpteve data across all programmes to
identify qualification completion rates and trensls work in progress. Ongoing
comprehensive evaluation of all MEA activities wWiklp to identify improvement
opportunities to further enhance the organisatiedgcational performance, particularly in
the areas of determining how well its activitiesatstudent needs and the overall
effectiveness of teaching.



Findings'

1.1 How well do learners achieve?

The rating for performance in relation to this lesaluation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

There is a good level of qualification achievema&nMEA. For the level 3 programme, the
qualification completion rate was 78 per cent i02@nd 74 per cent in 2010. In 2009, all
six enrolled students achieved the level 4 qualifan (100 per cent) and in 2010, eight
students from ten enrolments achieved the qualiing80 per cent). Good strategies are
in place to improve students’ attendance, hen@ntiein rates and successful course
completions have increased from 64 per cent in 20@2 per cent in 2010. On enrolment,
students are asked to provide contact detailsiformext of kin who are willing to be
contacted if students are not attending. Stafelseen the benefits of this initiative and
students interviewed confirmed that MEA's strideatdance requirements are helpful and
motivating.

MEA'’s focus on student achievement extends beybhadithievement of formal
qualifications. Learners improve their confidenakilities, and personal attributes. This
prepares them well for working with the public ardployers, and often extends to
relationships at home. Students spoke openly abeirtlearning overall and described it
as “challenging” but rewarding because of the hrasding skills they learned (for example,
different hairstyles and working with products) ahd opportunities to work with real
clients in the salon. A commendable example afneaachievement was provided in the
context of a student with language and literacyllehges who completed the level 3
qualification. MEA put support mechanisms in pladgch included recording exam
instructions on a dictaphone. This graduate is imofull-time employment in the
hairdressing industry and is also a mentor forll&wudents.

MEA has developed good systems for the ongoing taong of learner achievement and
has recently implemented an electronic databasehagrioduces useful self-assessment
information such as Intake Statistics reports.iMidadial student progress can now be
monitored on a daily basis.

Analysis of all sources of achievement informatb@yond the TEC measures is a work in
progress. When further developed such analysisamdble conclusions to be drawn about
learner achievement in terms of trends over timaividual programmes, different learning
styles, teaching pedagogy, and student groupirgdsding age, gender, and ethnicity. The
information produced by this analysis is likelyltecome increasingly important for MEA,
particularly if the level 4 programme continuegtow as planned.

! The findings in this report are derived usingandtrd process and are based on a targeted sample o
the organisation’s activities.



1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

The value of MEA programmes and activities to tagdressing industry and to students is
an area of strength. The organisation has a l@stgrly of delivering hairdressing
programmes within the Manawatu and places a stioeigs on preparing students who are
work-ready. The managing director attributesntduistry success to the teaching of skills,
knowledge, and attributes beyond the competeneigsited by the unit standards within
the programmes. When recruiting new staff, sonhensacontact MEA directly in
preference to advertising vacant positions. Samgests interviewed confirmed that they
were referred to MEA by salon staff or former stoide MEA holds the Hairdressing
Industry Training Organisation (HITO) off-job traimg contract at the Palmerston North
site and has done so since 1995.

The opportunity for students to develop hair-cutskills through MEA's programmes is
highly valued by employers and students as confirtheough evaluation feedback collated
by the organisation. MEA is the only local providé the level 4 programme which
teaches cutting skills. MEA's recent initiativethaee-day cutting workshop, teaches four
basic haircuts. Free haircuts are offered to tdigma “free on the floor cutting day” where
students practise further what they have learnegmusupervision. Students are also able
to cut a style using their own flair. Staff spakethe significant improvement they observe
in the students’ confidence in cutting hairstylesaaesult of this intensive training.

The “Finishing Day” is an added-value initiativeplamented this year. The managing
director observes students working in the salonm@osides two sources of feedback: what
the student showed during assessment and whabrawalild expect. This feedback helps
students further develop their skills and behawsdar working in the industry.

Students enrol in MEA’s programmes because of #teimg desire to work in the
hairdressing industry. Despite the current ecorcartimate, MEA's employment outcomes
are good. In 2009, all six level 4 graduates ghimmployment in hairdressing salons and
in 2010, five of eight graduates gained employmedit.27 students who enrolled in the
level 3 programme in 2009, four secured apprentipssand 11 went on to further training.
In 2010, six of 35 enrolled students secured ageships and 12 progressed to further
training. This is a significant and worthwhile oame for students, industry and the
Manawatu community and wider regions.

Self-assessment information includes employer sisvgraduate destinations, and
graduate feedback which are used to monitor emplegtisfaction, how well the course has
prepared graduates for work in industry, and actugbloyment outcomes for students.
Examples of salon owner surveys showed a high lefvedtisfaction with MEA and the
calibre of students. A graduate speaks to studergach intake and shares their learning
and working experiences. Graduate feedback is tasidprove programmes and activities
from the learner’s perspective. For example, ckamvgere made to the booking system
based on feedback that it needed to be more reléwvamdustry practices.



1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

MEA staff have strong connections with industryotigh owning or working in salons,
regular contact through students’ work experiena gpprenticeships, and through
professional affiliations. These connections eaabhff to determine industry needs and
ensure that programme content and delivery contio@aign with these needs. MEA also
has an established advisory committee.

The Certificate in Advanced Hairdressing was dewetbas a result of MEA’s market
research undertaken in 2007 and first delivere2Di®8. The programme’s cutting
component aligns especially well with a clear induseed. Industry requires employees
who can cut and these skills are not easily taughtbusy salon setting. The level 4
programme provides a niche for MEA as no other Maata provider offers a hairdressing
programme at this level. Students are attracteith&@ybility for students to “fast track”
their apprenticeship. This attraction was confidrbg the level 4 students interviewed.
Growth of this programme is encouraged by the TE€ aigns with the Tertiary Education
Strategy to increase achievement of qualificatiangvel 4 and above.

MEA'’s activities have relevance to the wider comityin Advertisements are placed in
local newspapers offering haircuts and treatmettsduced prices which not only provides
clients for students but also makes hair treatmaffitsdable for many. MEA provides
opportunities for individuals with special needstgerience a work-like environment in
the school’s salon.

1.4 How effective is the teaching?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas ey evaluation question Asdequate.

Teaching staff are experienced hairdressers. \Woriki and owning salons keep their
skills and knowledge current. Staff work alongsstiedents in the salon and are able to
role-model attributes that are highly desired g/ llairdressing industry. Staff actively
observe student-client interactions in the salah@wovide feedback on areas to improve.
Students highly value these activities and theaioss support that staff provide, particularly
when they encounter difficulties with clients.

Theory and practical exercises, group activitiestking on mannequins, and working with
real clients in the salon provide an effective carabion of teaching strategies to facilitate
learning. Students interviewed enjoyed the the@mmponents. Despite feeling “thrown in
the deep end” with practical work, they acknowledipew much they had learned.

The head of school and the teaching staff descipbef:ssional development activities
aimed at improving teaching effectiveness. Sora# stcently completed the National
Certificate in Adult Education and Literacy (NCALEYptaff confirmed that their teaching

9



practices and ability to identify and support stugewith learning difficulties have
improved as a result of their NCALE learning andtttihey have received favourable
feedback in this regard from the head of school.

Assessment practices are sound. Discussion witlOHit the time of the EER visit
confirmed that MEA continues to maintain HITO Demgihg Best Practice Moderation
Status for 2011. Documentary evidence to suppistdonclusion was provided by HITO.
Level 3 students confirmed that assessment reqemesvare clear and they receive good
feedback about their learning progress from thdrs. Level 4 students interviewed were
concerned about their ability to complete the digaiion this year because they had not
been assessed and may not have sufficient cliemtsrhonstrate all competencies. Staff
explained the assessment strategies to the evedyatoluding how students are provided
with access to clients. The evidence file is ailid throughout the year and all students
who have met the requirements will complete thgmmme successfully. However,
students’ understanding of this process was ntatefd in discussions with students at the
time of the visit.

Course reviews, weekly team meetings, student gaywaterviews with individual students,
teaching observations, and individual records afiing are among the self-assessment
activities used to determine teaching effectivendSseamples of course reviews and teaching
observations provided at the EER visit did not destiate effective self-assessment in terms
of the identification of improvement opportunitissd the extent to which improvement
initiatives have been worthwhile. Teaching obstores were strong in identifying positive
aspects but did not identify areas for improvemekitthe time of the visit, the head of
school agreed that this was an activity that ceaddtrengthened.

Teaching staff interviewed described a positivelsti-tutor relationship, while students
interviewed were less positive. Students raisadraber of concerns, some of which were
historical. While staff felt that these had beesalved to a level of satisfaction, students
clearly did not. Students spoke of difficultiegyrencountered with teaching inconsistencies
and with some personalities. Students said theg wemfortable with raising some
concerns directly with some tutors, but they nowlthback” on some matters because of a
previous experience. This feedback was a surisganagement and may be an
indication that current feedback mechanisms daatwehys accurately reflect student
opinion.

1.5 How well are learners guided and supported?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Good.

Pre-enrolment guidance and ongoing student supperareas of strength. Interviews are
held with potential students and theiramhu. This provides staff with an opportunity to
discuss the programme and learning expectatiodstail. An eighth-day interview is held
with each student to provide further assurancettteprogramme is “right for them”
before they pay fees. Both interviews enable staffre-empt any learning or personal
challenges students may face during their studidg@ identify where additional support
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may be needed. Diagnostic testing is undertakeletermine literacy, language, and
numeracy needs and additional learning supportimeepents. Discussions with students
confirmed that MEA'’s interview processes were vasgful in helping them make informed
decisions about their study.

Post-enrolment guidance and support to ensure r#sidshances of success are also strong.
Staff have regular meetings to collectively discstsglents’ progress and identify where
additional support is needed. The “Who am I” eisgdielps identify students’ strengths
and weaknesses. The managing director takes ae aglte in matching students with

work experience placements and closely monitorselpdacements to ensure students are
learning and not being exploited. Students doumoliertake work experience until they
have completed at least 50 per cent of the progmamifis provides students with an
incentive to progress and also enhances their ssagigh work experience.

A “buddy system” is a recent initiative whereby theel 4 students take on the role of a
senior stylist and work alongside level 3 studerihis is designed to develop the skills of
both learner groups. Students interviewed wereeored that they do not have the same
access to clients when they buddy up because foe seatments only one student can
work on the client at any one time or the othedetd may not yet have developed the
appropriate skill set. The head of school explaitmat this is a new, still in the early stages
of implementation is in its infancy and effectivesas being monitored

Student surveys, staff meetings, and meetings initividual students are included in the
self-assessment activities MEA uses to identifglstu concerns, support needs, and areas
for improvement. Some students felt that studezgtings were ineffective because they
did not always see any change, where change waspas a result of their feedback.
This concern, and those previously noted, indictitasnot all self-assessment activities are
working as well as they could for all students.eTganisation may benefit by improving
processes that gain feedback from students sovibaythe process as safe and effective,
and thus ensuring these mechanisms yield moreamallaccurate information on students’
overall well-being.

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas ey evaluation question Asdequate.

MEA is owned and managed by the managing directar i fully engaged with students
and in all aspects of the programme delivery. Phissides strong leadership to staff and
clear expectations to students. Staff intervies@ufirmed that they are well supported by
the management team and this support extendea tsidfff at the Wellington site.

Educational facilities are well resourced. Theleators observed a vibrant learning
environment in the salon located at the main PatoarNorth site. This fully equipped
salon enables students to learn and practise araidge of skills directly related to the
hairdressing industry.
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MEA also supports educational achievement throbglptovision of grants to assist
selected students to further their study and erdémir success in gaining employment.

MEA'’s quality management system was significandgi@veloped following the
organisation’s external audit undertaken in Noven#f¥8. The managing director
described the revised quality management systesbast practice model for all processes
and systems which has become the benchmark fetadilto aspire to. MEA is clearly
collecting a significant amount of qualitative auaantitative data, but it is less clear how
this data is systematically analysed to draw robastlusions about educational
performance or how well quality processes are wayki

Continuing self-assessment at all levels of theoigation will assist MEA’s management
confirm that improvement strategies implementedehastually achieved the intended
outcomes and will also provide for better identfion of improvement opportunities.
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Focus Areas

This section reports significant findings in eaobuds area, not already covered in Part 1.

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational penfance isGood.

The rating for capability in self-assessment fas fbocus area iSood.

2.2 Focus area: Hairdressing certificates level 3 and level 4

The rating in this focus area for educational penfance isGood.

The rating for capability in self-assessment fas fbocus area iSood.
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Recommendations

There are no recommendations other than thoseathpli expressed within this report.
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Appendix

Regulatory basis for external evaluation and review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermaliation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring TEOs continueaimgly with the policies and criteria
after the initial granting of approval and accrediton of courses and/or registration. The
Institutes of Technology and Polytechnics QualityP(Quality) is responsible, under
delegated authority from NZQA, for compliance by plolytechnic sector, and the New
Zealand Vice-Chancellors’ Committee (NZVCC) hasustaly responsibility for compliance
by universities.

This report reflects the findings and conclusiohshe external evaluation and review
process, conducted according to the policies atitgica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibnting piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@@mmmission.

External evaluation and review reports are pubhéormation and are available from the
NZQA websitevfww.nzga.govt.nz

Information relevant to the external evaluation ae#liew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at: http://www.nzqa.govt.nz/for-providéeeydocs/index.html
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