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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& ditcountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for
quality improvement purposes.

Brief description of TEO

Location: Auckland, Hamilton, Wellington, Christaiot, Dunedin

Type: Private Training Establishment
Size: 822 students, 70 staff
Sites: As above

Sir George Seymour (SGS) is a PTE specialisingrime, tourism and travel training. Its
core purpose is to develop well trained employeiés rglevant qualifications to meet
industry demand. The college was founded in 198lll@ms campuses in Auckland,
Hamilton, Wellington, Christchurch, and Dunedin.

SGS shares governance and management functionamather tourism and travel training
provider, Travel Careers and Training Ltd (TCT)heTltwo owners and a management team
work across campuses for both organisations.

SGS specialises in level 3 and 4 qualifications iaratcredited to deliver six qualifications.
Each qualification has national certificates emlsetidithin it. Three national certificates
are delivered as stand-alone courses: the Natadificate in Tourism and Travel (Core
Skills), National Certificate in Travel (Level 4hd National Certificate in Tourism (Tour
Leadership).

The majority of students enrol in the Certificateliravel, Tourism and Business, the
Certificate in Advanced Travel, Tourism and BusB)emd the Certificate in International
Flight Attending.

Courses offered are:

» Certificatein Travel, Tourism and Business (25 weeks) which includes the
National Certificate in Tourism and Travel (CorelBk, National Certificate in
Travel (Level 3), National Certificate in Computifigevel 3)

o Certificatein Advanced Travel, Tourism and Business (37 weeks) which
includes the National Certificate in Tourism anével (Core Skills), National
Certificate in Travel (Level 3), National Certifieain Computing (Level 3)
National Certificate in Travel ( Level 4)



» Certificatein Travel and Tourism (Cabin Crew Preparation) (31 weeks) which
includes the National Certificate in Tourism & TeayCore Skills) National
Certificate in Travel (Level 3) and the Nationalrttfecate in Computing ( Level 3)

» Certificatein Cultural Tourism (34 weeks) which includes the National
Certificate in Tourism and Travel (Core Skills),tid@al Certificate in Travel
(Level 3), National Certificate in Computing (Lev@)l and the National Certificate
in Tourism Maori (Level 3)

» Certificatein Travel and Tourism (Conference and Events) (37 weeks) which
includes the National Certificate in Tourism anével (Core Skills), National
Certificate in Travel (Level 3), National Certifieain Computing (Level 3)

» Certificatein Tourism Operations and Guiding (30 weeks) which includes the
National Certificate in Tourism and Travel (Corel8k, National Certificate in
Computing ( Level 3), National Certificate in Tagm Guiding ( level 3)

« National Certificatein Tourism and Travel (Core Skills) (Level 3)
» National Certificatein Travel (Level 4) (12 weeks)
» National certificatein Tourism ( Tour Leadership) (Level 4) (16 weeks)

SGS was previously quality assured by NZQA in 2008@er the audit system. The college
met relevant NZQA requirements and the Code oftRmadéor the Pastoral Care of
International Students.



Executive Summary

Statement of confidence on educational performance

NZQA is highly confident in the educational performance &f Geor ge Seymour
National College of Airline, Tourism & Travel.

Key reasons for this are:

In 2008 and 2009, 87 per cent of students gaineid ¢ualification. This is an
excellent outcome compared with the sector benckwias5 per cent.

Of the 2008 graduates, 62 per cent gained emplolyimeahe industry, and 6 per
cent went on to further study. These results compary well with sector
benchmarks.

In 2009, the college’s goal to have 80 per centmetion rates, for all students,
across all five campuses, was realised. The sbetethmark is 70 per cent.

Students reported very high levels of satisfactigth course content, tutor
preparation, and presentation and college faglitrehich contributed to their
ability to learn well.

Eighty nine per cent of students reported that these satisfied, very satisfied or
extremely satisfied with their course.

The college’s dual focus on achievement of quadifans and employment
outcomes is measured each month and reportedsenior management.

Students enrol to learn about and train for job®urism and travel. Students,
tutors, and employers reported that students wengwell prepared for work
experience and subsequent employment opportunities.

Students are assessed throughout their coursayf. s ccurate records are kept
of feedback given and final results.

Issues, academic or personal, are dealt with apiptefy and in a timely manner.

Students and staff mentioned the quality, respem&ss, and availability of
management and owners to address issues and csm@eefinclude them in
decision-making.

This success can be attributed to initiatives sagchQ-Time, individual action plans
for students falling behind, staff professional elepment about the needs ofdfi
and Pasfika students and improvements in the amtlatff data from electronic
Student Management Systems, such as Survey Monkey.



Statement of confidence on capability in self-assessment

NZQA is highly confident in the capability in self-assessmentSif Geor ge Seymour
National College of Airline, Tourism & Travel.

Key reasons for this are:

The college’s self-assessment is comprehensiveadndat. It reflects the college’s
activities and emphasises the importance of legrairtcomes for students.

The process and procedures reported in the orgaomsaself-assessment report are
carried out in practice and enable staff to mordtad review their educational
effectiveness.

Staff show understanding and commitment to thertass and value the working
environment which is consultative.

The college understands that educational, soai#tliral, and personal outcomes
for students are interdependent. This focus iecefd by comments students made
in interviews and written evaluations where thegsistently reported positive
experiences at the college.

The regular interactions with industry boards m8&$ has the opportunity to stay
current with industry best practice. This inforinatassists with future decision-
making and strategic initiatives and can be usembtdribute to ongoing
improvement and self-review.

Staff will continue to use ongoing self-review tddrm strategies, such as the
Management Mentoring Programme (‘Mintees’) to inyer¢the business and keep
themselves well informed.

A student support initiative called Q-Time (whetedents meet with their tutor every
six weeks) resulted from the college recognisiraj the rapport students build with
their tutors is a key factor in their retention antcess rates. The initiative was
successful and was implemented across all campu2€4.0.

Self-assessment at SGS is a systematic, comprekearsil robust process used to
continually drive both organisational performanoe amprovement.

TEOQO response

Sir George Seymour National College of Airline, Tist & Travel has confirmed the
factual accuracy of this report.



Basis for External Evaluation and
Review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermaliation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring TEOs continueaimgly with the policies and criteria
after the initial granting of approval and accredfiton of courses and/or registration. The
Institutes of Technology and Polytechnics QualityPQuality) is responsible, under
delegated authority from NZQA, for compliance by plolytechnic sector, and the New
Zealand Vice-Chancellors’ Committee (NZVCC) hasustaly responsibility for compliance
by universities.

This report reflects the findings and conclusiohghe external evaluation and review
process, conducted according to the policies anigica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibating piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@ommission.

External evaluation and review reports are pubhéormation and are available from the
NZQA website (www.nzga.govt.nz).



Findings

The conclusions in this report are derived usirgtandard process and are based on a
targeted sample of the organisation’s activities.

Information relevant to the external evaluation aegliew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at: http://www.nzqga.govt.nz/for-provigdékeydocs/index.html

Outline of scope

The agreed scope of the external evaluation aridweaf Sir George Seymour National
College of Airline, Tourism & Travel included thelfowing mandatory focus areas:

« Governance, management, and strategy

« Student support, including international students.
The focus area and programme chosen for evaluatioe:

» Maori and Pasifika

« Certificate in Advanced Travel, Tourism and Busies

Maori and Pasifika was chosen as a focus area betaeisewas some variation in
achievement levels in these groups compared witérst Also, 22 per cent of students
identified as Mori and 13 per cent identified as Pasifika. Arguiss identified are being
addressed on an ongoing basis through staff tiginin

The Certificate in Advanced Travel, Tourism and iBass includes the National Certificate
in Tourism and Travel (Core Skills), the Nationar@ficate in Travel (Level 3), the
National Certificate in Computing (Level 3), anétNational Certificate in Travel (Level
4). The course also attracts the greatest nunftetudent enrolments.



Part 1. Answers to Key Evaluation Questions
across the organisation

This section provides a picture of the TEO’s parfance in terms of the outcomes achieved
and the key contributing processes. Performandggments are based on the answers to key
evaluation questions across the focus areas samglad section also provides a judgement
about the extent to which the organisation usdsassessment information to understand its
own performance and bring about improvementscapability in self-assessment.

1.1 How well do learners achieve?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

Context

There are five campuses in each major New Zealapnd Eor all courses delivered at each
campus, classes are small, with a maximum of 1@estis in each group. While there are
variations across campuses in relation to learcleiesement, these differences are not
significant.

Explanation

Both students and staff reported high levels abtattion with students’ academic progress.
Student satisfaction ratings for 2008 showed tBavé& cent of students rated themselves as
being “satisfied” to “extremely satisfied” in the@rall course satisfaction items on the
college evaluations. Students were also askedlttotiheir contribution to their course
regarding their participation and attitude to leagn On a 1-5 scale with 1 being not
satisfied and 5 extremely satisfied, studentslataahpuses rated themselves at 4 or above
for both criteria. This was confirmed by studenterviewed who were engaged and
enthusiastic about their career choices.

In 2008, 92 per cent of students were aged less2Ba/ears; 33 per cent were enrolled in a
level 4 qualification and of those students 87 gt completed the qualification. SGS
attributes this good result to the monthly monitgrand action plans put in place in 2008.
This data also shows that SGS is meeting the Teiiducation Strategy regarding
successful participation of people 25 years or gaunn qualifications at level 4 or above.

Twenty-two per cent of students identified asdvl and 13 per cent as Pasifika. The
college is committed to improving the achievementls of these two groups. (Refer to
Focus Area 2.3 of this report.)

In 2008, 87 per cent of students gained a qualitinaand 62 per cent of these students
gained employment in the travel and tourism industrorganisations such as travel
agencies, wholesale travel companies, airlinegunt tour companies, tourist information
offices, rental vehicle companies, hotels, andsarships. Six per cent of these students
went on to further study at a higher level.



Qualification completion data that SGS providedtfar years 2005, 2006, and 2007
tracked at 67 per cent and 77 per cent respectivEfe increase from 67 per cent in 2005
to 87 per cent in 2008 was attributed by SGS asgbdirectly related to monthly
monitoring and review of student results. Sinc8&Qutors have responded to poor
student results by developing action plans withitlaévidual student, to identify and
address the barriers to their progress.

The college’s goal is to have 80 per cent comptetaies across all five campuses. The
only campus which did not reach this goal in 20@& &hristchurch, at 77 per cent. To
address this issue a manager from another cerdkeotcer the running of the Christchurch
campus, resulting in the campus student achieveomming back into line with other
campuses. SGS benchmarks its achievement and ebomptates and employment
outcomes against its sister PTE, Travel CareersTaaiding.

Students at SGS found the staff enthusiastic anthitied to student achievement. They
respected the industry knowledge of the tutor grag were confident they were being
taught by well-qualified industry specialists.

1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

Context

The college is a major provider of travel and tenrieducation and training in New
Zealand. Each campus has its own advisory boapdonide external advice from industry
experts. In 2008, feedback from all five advisboard meetings was collated into a report
of common issues and recommendations which eachu=mneviewed.

Explanation

The College has analysed its employment data taifgehe sectors of the travel and
tourism industry that employ SGS graduates. The gathat 60 per cent of students gain
employment after completing their qualificatiom 2008 this goal was reached for all but
two of the qualifications offered by SGS. This nimya result of the current economic
situation; however, overall the college is meefimdustry skill requirements.

Each campus makes, on average, 35 industry vistis year. While these visits are
important SGS has identified that they could bedusere effectively to gain information
about industry trends.

Students at SGS found the staff enthusiastic anthetied to student achievement. They
respected the industry knowledge of the tutor grag were confident they were being
taught by well-qualified industry specialists.
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1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

Context

SGS graduates are employed in the travel and tauridustry in organisations such as
travel agencies, wholesale travel companies, aslimbound tour companies, tourist
information offices, rental vehicle companies, i&tand on cruise ships. Six per cent of
students who complete a course at SGS go on toefiustudy at a higher level.

Explanation

Students were asked to rate their contributiomé&drtcourse regarding their participation
and attitude to learning. On a 1-5 scale with ihgp@ot satisfied and 5 extremely satisfied,
students at all campuses rated themselves atldowedor both criteria. If a student rating
is below 3 the tutor will work with the studentdevelop an action plan to address the
identified issues.

In 2008, 62 students withdrew from SGS campusdgerdwas a 10 per cent withdrawal
rate from the Auckland campus, with all other casgsion 5 per cent or lower. SGS
attributes this improvement to the focus on indigstudent motivation by making
learning “fun” through, for example, competitionsdaprogrammes that better meet the
needs of learners.

There are several ways student engagement is rimd{aamong them Q-Time or quality
time, where the students meet with the course miery six weeks to discuss their
progress, a system which encourages a sense oigieyoor whinau (family) within the
student group and where the class tutor is seartsggecial mentor’. This helps to build a
team spirit where students look out for each o#imet learn skills to work cooperatively
with people different to them. This is good pregteon for an industry where they will be
required to meet the needs of diverse stakeholders.

The college works closely with around 136 secondgahpols throughout New Zealand, as
part of the Secondary Tertiary Alignment Resou8€AR) programme. Students gain the
National Certificate in Tourism and Travel. Théatmnship with secondary schools is
very important as it introduces students to thedgrand tourism industry and is a potential
source of future enrolees for SGS.

Each campus has a staff member with employmesbladuties who visits worksites
where graduates from SGS have been employed. iShdappens three months into the
job. The feedback gathered is used to see if gitadihave the correct skill set to be work-
ready and any gaps found are used to inform fyttmgramme design at the college.

Employers contacted mentioned that discussionstabdustry needs are clear and open
and they are able to tell SGS the qualities reguirem potential employees. They verified
that because SGS graduates possess the neceshagnskattributes SGS is often the first
organisation contacted when looking for new resrufteedback from previous SGS
graduates, who visited SGS to speak about theik wgperience, confirmed to the current
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student group and the evaluation team that thésdkiéy were learning reflected best
industry practice.

1.4 How effective is the teaching?
The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Good.

Context

At annual appraisals a professional developmemt islaegotiated with each staff member.
There are clear career paths and incentives fatesii staff at SGS. Tutors are
encouraged to work towards a formal qualificationgaching and all tutors are required to
complete unit standard 70%stablish a culturally safe and inclusive learnieigvironment
for adults in New Zealand's cultural settirags part of their professional development.
Tutors are industry specialists who bring a weaftknowledge and enthusiasm to their
role.

Explanation

Student feedback and interviews with students atditiigh levels of satisfaction with the
tutor preparation and delivery of courses. Thep akported that the course content
prepared them well for work opportunities. Studesdid tutors were well prepared,
knowledgeable, responsive to individual studentiseand available to give extra tuition if
required. Staff accommodated different learningest had access to shared resource
materials to enliven their class teaching, and wdnillingly with students who needed
extra tuition.

All staff are provided with a manual outlining dey~day information and administration.
The manual is a useful reference document for naff’and is up-dated regularly.

Students are provided with monthly reports of thegults. Students who are falling behind
develop an action plan with their tutor. SGS badgethis early intervention has resulted in
improved academic performance and course complet@m example, in 2008, of 40 per
cent (328) of SGS students who enrolled in a léwglalification, 94 per cent completed
their qualification and 100 per cent gained cretiitgards a level 4 qualification. These
results indicate that SGS tutors are effectiveheexwho engage their students well.

Tutor evaluations are carried out six-weekly, madise and end of course. The end-of-
course evaluation includes questions about the aampanagement, and the head of
school. Feedback from all five campuses is callated discussed by the senior
management team. This keeps senior managementiefoand allows each campus to
identify any issues that are specific to a particalourse or are campus-wide. It also means
managers at each campus receive high level adaits@pport with any emerging issues
and that student comments and opinions, where pppte, can be factored into future
course curriculum and content.
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Graduates felt confident and well prepared forifabrviews. They attributed this to role-
playing interview skills and support and guidancevided by the employment liaison
personnel at SGS.

However, some international students felt thatrthébrs expected them to help other
international students who were falling behind #rat this was stressful for them. They
also commented that they did not think some stigdiead the level of English language
required for successful study.

1.5 How well are learners guided and supported?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

Context

Students are provided with study information andieal They reported that they
understood when and how they would be assessethanmblicy on re-sits.

Explanation

Learners reported that the staff were open, frigrathd approachable. Each student had a
mid course interview with the Head of Studies tecdss progress and any issues.

The concept of the tutor being viewed as a ‘spauniahtor’ has encouraged a feeling of
belonging and working together to reach outconidss has meant students help each
other and develop a collective sense of achievem@taff were enthusiastic about
preparing students for an industry they love whkeeability to develop quick and genuine
rapport with others is highly valued. Studentseagrthat the learning environment was
inclusive and there were no barriers to learning.

Staff described some students who entered the atasby and introverted and emerged as
confident and work-ready. Tutors give extra suppad guidance to these students as they
know the industry requires people with well-deveddpnterpersonal skills who are capable
of judging situations quickly and responding appiaiely.

Employment liaison follow-up occurs after studeimase been in work for three months.
Information gathered from these visits, where latiployer and employee are consulted, is
used to inform programme content changes. Thigsioggsupport and interaction benefits
employees, employers, and current students anidastéfis a way to ensure course content
is aligned with current industry practice.

Management analysis of student absenteeism ldtetodnclusion that student absence was
the main reason students withdrew from study. Juiesequent retention plan initiated was
successful.
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1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fos ey evaluation question ixcellent.

Context

Sir George Seymour shares governance and managémetiobns with Travel Careers and
Training Ltd (TCT). The two owners and a manageneam work across campuses for
both organisations. The aim is to align policied @rocedures and share personnel and
facilities to enhance the educational outcomestidents at both SGS and TCT.

Explanation

Self-assessment at SGS and TCT is a systemati@retensive and robust process used to
continually drive both organisational performanoe amprovement. It is embedded into
the day to day operation of SGS and TCT and is tatded and wholeheartedly supported
by staff. The results and analysis of data derivem self assessment are used to review
current practice and inform future planning initras. It was evident to the evaluation
team that SGS has developed a system of self rahiatweflects their core business, is
responsive to the ever-changing travel and tounmshastry and supports the best possible
outcomes for students.

SGS is a large organisation where the governantenamagement functions are discrete.
However, the governance team works closely witliosenanagers of both SGS and TCT.
For example, when it was noted that extra guidavaerequired at the Christchurch campus
of SGS a Hamilton manager commuted weekly to Gtiristch to assist the campus academic
personnel. Tutors and students sometimes movesbat®GS and TCT campuses. This
maximises the utilisation of personnel and addsevéd the staff and student experience.
Managers across both organisations reported thiteatnanagers were available to staff and
that the owners were also approachable and actees3ibis was supported by comments
from staff who agreed that they would have no hésit contacting one of the owners
directly. Each campus is supported by an advigosyp, which includes recent graduates
and meets twice a year.

Governance and management support educationaivachént by providing the tools to
staff to update academic results daily; providdgssional development opportunities, such
as, “Refuelling” (a mid-year, one-day conferencé&hwnteresting speakers and
presentations by staff; and a Management Mentd®mogramme where staff, known as
“Mintees”, learn a range of management skills andvidedge. In 2009, the Mintees all
took part in a Self Assessment Project as patieif tearning about Quality Management.
These projects are ongoing and provide a focugedfipal way to continue to embed self-
assessment capability throughout the organisatitMintees” along with managers and
other staff share their research and project idé#lse mid year Refuelling conference.
They also have the opportunity to share their idddbe annual conference. The annual
conference is for 3-4 days and includes key nosalsgrs and workshops.
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Both SGS and TCT have developed a company valuasntent. These values are
highlighted by developing events and activitiesitiely to a particular value. The events
involve all stakeholders and the values are prontlpalisplayed around campus. These
activities and events help promote a family atmesph Professional development
opportunities for staff and an ethos of ongoind astessment mean educational
achievements are supported effectively at SGS & T
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Part 2: Performance in focus areas

This section reports significant findings in eaobds area, not already covered in Part 1.

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational penfance iExcellent.
The rating for capability in self-assessment fas focus area i&xcellent.

Refer section 1.6.

2.2 Focus area: Student support — international

The rating in this focus area for educational penfance isGood.
The rating for capability in self-assessment fas focus area iSood.

Context

International students were clear about their nesi$or studying at SGS. They wanted a
city environment where there were established supmiworks of people from their home
country. They were able to get support and adiri® these networks about, for example,
life in New Zealand, food choices, and accommodatideither SGS nor TCT offers
formal homestay options for their students.

Explanation

International students have a college counsellop&storal care. Students interviewed
reported that they were well supported by staff drad domestic students included them
and appreciated the different perspective theydinoto class discussion.

The ‘class mentor’ concept that encouraged a faatityosphere, in combination with Q-
Time at SGS and one-to-one time at TCT, was uséffibkse practices worked well to build
rapport and make students feel valued by tutomsaft found that provided students
attended class, their success with their studieswsay high. A staff survey showed that 75
per cent of staff believed that QTime had helpeunorove retention. It seems reasonable
to conclude that good rapport and feeling valuedldenhance a student’s confidence and
ability to approach a tutor, for example, for advar extra tuition.

However, students commented that sometimes they @gyected to help students who are
falling behind and that this can be a stressotifem, particularly when they are coping
with language difficulties themselves.
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2.3 Focus area: Maori/Pasifika

The rating in this focus area for educational penfance isGood.
The rating for capability in self-assessment fas focus area iSood.

Context

Maori and Pasifika was chosen as a focus area beta&isewas some variation in
achievement levels in these groups compared witbret Also, 22 per cent of students
identified as Mori and 13 per cent identified as Pasifika. Arguiss identified are being
addressed on an ongoing basis through staff trginin

Explanation

Students who identify as &ri and Pasifika make up 35 per cent of SGS ennolmeln
2007, completion rates for Maori were 72 per cany for Pasifika 65 per cent.
Completion rates for other students were 88 pet.cen

SGS identified this issue as important and develapiiatives to address the completion
rates of Miori and Pasifika. The plan included, Q-Time, indiwal action plans for

students falling behind, staff professional develept about the needs ofabti and

Pasifika students, improvements in the collatiowlatia from Student Management Systems,
and the introduction of Survey Monkey; an electcosystem to collect and monitor student
satisfaction ratings, replacing the previously pdmesed system.

Maori and Pasifika students were invited to advisgngup meetings and information and
workshops for staff on the learning needs of thgrseips were developed. Internal staff
with expertise in teaching &ri and Pasifika were used to upskill other tutorsexternal
contractors were employed.

Completion rates improved considerably from 2002@68 with overall completion rates

in 2008 of 86 per cent for 8bri and 92 per cent for Pasifika. As mentionedétion 1.6

of this report the Christchurch campus of SGS wagmrrforming in line with other
campuses and a manager from Hamilton commutedet@kiistchurch campus to address
this under-performance. Once the Christchurch eenmgsues were resolved it became
apparent that the reasons for under-performantéaofi and Pasifika students were related
to specific issues at the Christchurch campus rdttan ethnicity.

The student handbook states that a minimum attexedafi90 per cent is required to receive
Sir George Seymour qualifications. No exceptianthe criteria are made. Some students
reported that attendance criteria allowing onlyp&® cent absence was not consistently
applied across SGS.

While the students appreciate that the organisasipneparing them for the reality of the
workplace, by enforcing strict attendance requinetsieit was noted that requests for a
medical certificate, required after one day’s albseis not general workplace practice.

The balance between preparing future workers fanduastry where timeliness, teamwork
and good attendance are paramount and consideddtuitural norms important is
delicate. These issues will have arisen in thesty context and it would be useful for
management to put them before the advisory groufufther discussion.
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2.4 Focus area: Certificate in Advanced Travel, Tourism & Business

The rating in this focus area for educational penfance iExcdlent.
The rating for capability in self-assessment fas focus area igxcelent.

Context

The Certificate in Advanced Travel, Tourism and iBass (37 weeks) includes the

National Certificate in Tourism and Travel (Corel8k National Certificate in Travel
(Level 3), National Certificate in Computing (Le\&)l, and the National Certificate in
Travel (Level 4). The course also attracts thegst number of student enrolments.

Explanation

Students reported high satisfaction with coursdertrand teaching. They said tutors were
always helpful and, if a student fell behind initrstudy, willingly provided one-to-one
tuition.

In 2007, 77 per cent of graduates with an advaceeificate (level 4) gained employment
in the travel and tourism industry, indicating tatirse content and tutors’ knowledge are
up to date, relevant to industry requirements, neghare students confidently for work.
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Statements of Confidence

The statements of confidence are derived fromitigknfys within and across the focus
areas. A four-step scale is used: highly confideanfident, not yet confident, not
confident.

Statement of confidence on educational performance

NZQA is highly confident in the educational performance &f George Seymour
National College of Airline, Tourism & Travel.

Key reasons are:

e Students achieve significantly above sector benckerfar qualification and course
completion.

* Students make significant gains in academic, sooidtural, and personal
development.

« Feedback from internal and external stakeholdégestatto the value of the learning
acquired at SGS.

- Students and teachers are experienced, well reeshuand supported in their work by
their colleagues and management.

Statement of confidence on capability in self-assessment

NZQA is highly confident in the capability in self-assessmentSif Geor ge Seymour
National College of Airline, Tourism & Travel.

Key reasons are:

«  SGSwelcomed the opportunity to discuss its businesls thie NZQA evaluation
team and seeks input from external sources, suabthasory groups.

* Staff and management are able to describe whatdkhéy review their organisational
programmes, track student progress, collect anlyssatakeholder satisfaction
ratings, and review policies and procedures.

* Management reflects objectively, sets realistidgaand prioritises these. This has
led to coherent policy-making, accurate documemnadif practice and processes, and
good record-keeping.

- Staff will continue to use ongoing self-review tddrm strategies to improve the
business and keep themselves well informed.
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Actions Required and
Recommendations

Further actions

The next external evaluation and review will takacp in accordance with NZQA'’s policy
and is likely to occur within four years of the datf this report.

Recommendations

There are no recommendations arising from the eatezvaluation and review.

NZQA
Ph 0800 697 296
E eeradmin@nzga.qovt.nz

www.nzqga.govt.nz
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