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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& ditcountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for
quality improvement purposes.

Brief description of TEO

Location: Templeton, Canterbury

Type: Private Training Establishment
Size: Small, 12 beds, 40 staff, some of whom aif¢ whrkers.
Sites: One

Te Poutama Arahi Rangatahi is the national secasgrhent centre for New Zealand’s
adolescent males who have engaged in harmful séetr@viour. The youth (12-17 yrs)
are under the custody or guardianship of Child Yiand Family (CYF). Barnardos is
contracted by CYF to implement Te Poutama Arahidaaathi (The Steps to Guide Youth)
programme. The centre was opened in 1999 and bagaxity of 12 beds. Youth usually
stay at Te Poutama Arahi Rangatahi for betweemnti®d months.

The primary aim of the Te Poutama Arahi Rangatabgmmme is: “to reduce the
frequency or severity of harmful sexual behaviouhiigh risk young people”. This aim
supports ongoing building of safe communities tigtointegrating youth, who have
attended Te Poutama Arahi Rangatahi, into the camitsto lead productive lives. To
enable integration into the community a range @frapriate programmes is provided to
support each youth.

These programmes include a wide range of lowerkleni¢ standards in subjects such as:
Core Generic, Business Administration, English, Iltheand Physical Education,
Mathematics, Science, Practical Art, and TikangaiVl

At the previous quality audit of Te Poutama Aralangatahi the centre did not meet a
number of NZQA requirements. However, this was ttua restructuring within Barnardos,
and the issues identified by the auditor have siean fully addressed.

The Education Review Office (ERO) completed a SgdReview Report in January 2010.
The terms of reference were:

» The quality of induction of new students into thaerBardos residential education
programme

« The quality of teaching, including:



- pedagogy for at-risk students
- the quality of the learning programme (curriculyptanning, and assessment)
- student engagement and achievement

- numeracy and literacy development

« the quality of the relationship between the teagland learning programme and
Barnardos’ overall plan for each youth

« the quality of the exit transition for Barnardossidential students to their
subsequent education and training programmes.

Te Poutama Arahi Rangatahi sent the ERO repohd@valuation team. The report has
been used by the evaluation team as a source epémtlent supplementary evidence. It
has contributed to the decision-making process tseelach statements of confidence
about educational performance and capability ihasdessment.



Executive Summary

Statement of confidence on educational performance

NZQA is highly confident in the educational performanceBdr nar dos.
Key reasons for this include the following.

« Students and teachers both reported significantaugments compared with the
students’ entry-level skills; for example eightd#uats completed NCEA level 1 in
20009.

« Students consistently reported that they were podubeir academic achievements,
which they considered to be a highlight of theindiat Te Poutama Arahi
Rangatahi.

« Students are assessed regularly throughout theisemf study. Accurate records
of feedback are given and final results are kept.

» Allissues, academic or personal, are dealt witnmtly and appropriately.

« Students reported consistently high levels of fadtion with course content and
the wide range of subject options available to them

» Students reported that the teachers were skilfolataging individual and class
needs and that all the staff were committed toihglthem achieve to the best of
their ability, academically and personally.

« Staff mentioned the quality, responsiveness, amdahility of the lead educator to
address issues and concerns, include them in deaisaking, and provide
guidance and support.

» Staff also commented that the lead educator wawletgeable and proactive and
used her excellent communication skills to enslirstaff were aware of individual
students’ issues, as these often impinged on behgwoncentration levels, and
ability to work alongside other students in thesst@om setting.

Statement of confidence on capability in self-assessment

NZQA is highly confident in the capability in self-assessmenBair nar dos.
Key reasons for this include the following.

» The centre’s self-assessment was comprehensiveohodt. It accurately reflected
the depth and breadth of Te Poutama Arahi Randatatiivities and emphasised
the importance of learning outcomes for students.

» The processes and procedures reported in the segaom’s self-review document
were carried out in practice and enabled staff omibor and review their
educational effectiveness.



« Staff contributed to the self-review document ahoveed deep understanding of
the evaluative process. Self-assessment and ¢naiuamderpin the professional
models used in this therapeutic community by clihieducational, and residential
team members.

» Staff showed understanding of and commitment tccdrdgre and valued the
working environment where open discussion and shasf ideas occurred
regularly, informally on a day-to-day basis andiatly in interdisciplinary
meetings.

« Ongoing formal and informal review is a strengthhad centre, allowing it to be
responsive to student and staff needs. This iscp@arly important in a community
where the client group requires regular monitoring.

« The centre understands the interdependence of gadluaka social, cultural, and
personal outcomes for students. It models bestipeathrough its holistic
approach to the youth.

« The national management of Barnardos and TPARnswtied to a strategic
vision that is dynamic and encapsulates ongoingérgment and critical self-
review.

TEOQO response

Comments received and report changed accordingly.



Basis for External Evaluation and
Review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermaliation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring TEOs continueaimgly with the policies and criteria
after the initial granting of approval and accrediton of courses and/or registration. The
Institutes of Technology and Polytechnics QualityPQuality) is responsible, under
delegated authority from NZQA, for compliance by plolytechnic sector, and the New
Zealand Vice-Chancellors’ Committee (NZVCC) hasustaly responsibility for compliance
by universities.

This report reflects the findings and conclusiohghe external evaluation and review
process, conducted according to the policies anigica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibating piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@ommission.

External evaluation and review reports are pubhéormation and are available from the
NZQA website (www.nzga.govt.nz).



Findings

The conclusions in this report are derived usirgtandard process and are based on a
targeted sample of the organisation’s activities.

Information relevant to the external evaluation aegliew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at: http://www.nzqga.govt.nz/for-provigdékeydocs/index.html

Outline of scope

The agreed scope of the external evaluation aridweaf Te Poutama Arahi Rangatahi
included the following mandatory focus area:

« Governance, management, and strategy
The areas chosen for evaluation were:
 Nga Pou e Wha — Barnardosatfi Strategy
» Wellbeing Outcomes — Children and Young people

« Residential and Foster Care Services.

Part 1. Answers to Key Evaluation Questions
across the organisation

This section provides a picture of the TEO’s pearfance in terms of the outcomes achieved
and the key contributing processes. Performandggments are based on the answers to key
evaluation questions across the focus areas samplat section also provides a judgement
about the extent to which the organisation usdsassessment information to understand its
own performance and bring about improvementscapability in self-assessment.

1.1 How well do learners achieve?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

Context

Te Poutama Arahi Rangatahi is located in a rurdingeon the outskirts of Christchurch
city. Itis a residential centre for New Zealambkescent males who have engaged in
harmful sexual behaviour. It operates educatigradla high school. Students complete
unit standards towards the National Certificat&imployment Skills and/or NCEA level 1.
Some students are also enrolled with The Corresppm®lSchool. There are three teams
that make joint decisions during a youth’s stay@tPoutama Arahi Rangatahi. They are
the Residential Team, the Clinical Team and thecBtilon Team. These teams have



different responsibilities but they all work coltadatively, sharing their individual
perspectives to reach informed decisions with tgtly.

Explanation

Learners achieve highly at Te Poutama Arahi Ramgathis is a result of the induction
process which ensures that by the time a youngpeagives at Te Poutama Arahi
Rangatahi all staff are aware of the youth’s peofileducationally, socially, and clinically.
This means that the residential team is able to ptdlaboratively and implement an
Individual Care Plan (ICP) as soon as the youtivesr Once he has settled into the centre
an Individual Learning Plan is also drawn up insdtation with the youth and teaching
staff.

Many youth have had negative experiences at sambpatchy school attendance. Some
have undiagnosed learning issues. To ensure dneithgy is most effective, appropriate
diagnostic tests are used. Combined with a thdr@malysis of achievement information,
the results are used to develop an Individual Edleicdrogramme (IEP). The IEP
identifies each youth’s strengths, areas for degyraknt, goals, and interests. The ICP and
the IEP form a solid platform for focussed planning

Without exception there is evidence in the educagimgress files, sighted by the
evaluation team, to show that all youth make pesiticademic progress. The most notable
recent example was in 2009 when eight youths aeldi®CEA level 1; in 2008 there had
been no NCEA level 1 completions. Te Poutama ARdmgatahi acknowledges that the
2009 intake was not necessarily typical, but ireesipe of this, all youth gain unit standard
credits which can be used for future learning opputies. The more able students, who
can work well independently, are enrolled with &respondence School.

Reports about each youth’s educational progressereto the Ministry of Education
(MOE), CYF, and Barnardos four times a year. Tat®ma Arahi Rangatahi currently
meets all the terms of its contract with MOE.

The success of the learning at Te Poutama Arahg&abhi is able to be attributed to the
holistic approach adopted by the centre. It iedam the Wairua model. This model
focuses on educating the whole person. It takiesdocount all the factors impinging on a
youth at any one time and seeks input from climsjaesidential workers, and educators to
align the teaching and learning programme withawerall plan for each youth. This
approach has led to significant gains in learnbreaement. These gains increase the
opportunities for the youth to integrate into athghool in the community or access future
training opportunities.



1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

Context

Te Poutama Arahi Rangatahi is the only residectakre of its type in Australasia. This
makes benchmarking very difficult. However, it smtently achieves above the MOE and
CYF requirements and is well regarded nationaltyaddition, CYF commissioned

Victoria University of Wellington to complete an jpact evaluation based on data collected
from five years of the programme (2001-2006). Tdymort was released in August 2007
and led to the formation of an advisory group tdrads one of the report’s concerns, “the
lack of effective reintegration for young peopleoyparticipate in the Te Poutama Arahi
Rangatahi programme”.

Explanation

The primary aim of reducing sexual reoffending baen tracked and the success rates are
high. But the youth often offend in other ways;lsas violent crime and drug use, and a
significant proportion spend time in jail. Thisatisation led Te Poutama Arahi Rangatahi
to broaden its programme and incorporate a moristiwapproach. While there is still a
focus on sexual abuse specific material the treatifioecus has broadened to include trauma
and attachment based treatment, sensory approtctreatment provision and a focus on
targeting neural pathway development in the brain.increased focus on family therapy
and community integration also allows for a morleust treatment package which aims to
address future non-sexual offending in parallehw#ducing sexual recidivism. This is
underpinned by a belief system that supports a gganson to develop the skills needed to
lead a good life.

A Restorative Practice model was instituted. Tloeleh encourages the youth to participate
in open and honest conversations and to take regphty for his actions. Because the
staff-to-student ratio is very high, each youthihg\a residential key worker, a clinician
and a key teacher, strong relationships are biittuth understand the importance of
negotiating positive conclusions to any situatiorttgat these relationships are maintained.

The connection between forming and valuing straigtionships and seeing those
relationships threatened by their “inappropriateebeour”, and being part of the decision-
making process for determining the consequencethi®behaviour, understanding
emotions and impacts and empathy development liedpgouth take responsibility for
their behaviour.

This increases the likelihood that they will ledormake measured decisions when they are
no longer at Te Poutama Arahi Rangatahi; this in tncreases their chances of staying
away from violent crime, drugs, or spending timgaiify which therefore increases options
for future work or family commitments. Educatiomddcements are always available to the
youth when they leave Te Poutama Arahi Rangatathiadirstudents are supported by
organisations such as STOP, SAFE, or WELLSTOP whey are reintegrating into the
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community. However, sufficient suitable residehgicements for youth leaving Te
Poutama Arahi Rangatahi are difficult to secure.

1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

Context

Te Poutama Arahi Rangatahi has regular ongoingdot®n with its stakeholders. These
include: the youth, CYF, MOE, SAFE, STOP, WELLST@Bmmunity organisations, and
a local community liaison group, comprising resideinom the Templeton area. Te
Poutama Arahi Rangatahi reports quarterly to itsewstakeholders, MOE, CYF, and
Barnardos.

Explanation

The effectiveness of Te Poutama Arahi Rangatathiasit is responsive to all its
stakeholders. It models a @iau approach where stakeholders are viewed asd/tdaen
members whose input is encouraged and nurtured iFkvidenced by the needs analysis
of each youth when they enter the centre, the I@R, phe analysis of educational needs,
the IEP, the daily informal monitoring of each ylostbehaviour and demeanour, and the
formal monitoring of each youth’s behaviour at wigakeetings with the residential,
clinical, and teaching practitioners. In addititime youth’s family and cultural
perspectives also inform the ICP.

The strength of this model is that it is comprelnansnclusive of the wide and varied
stakeholder groups, guided by professional etldigsamic and responsive while
maintaining clear explicit parameters. This cooatied approach requires open, honest
communication. It serves as a behavioural moddhie youth, and is manifested in the
restorative practice principles employed at Te Boa Arahi Rangatahi.

From the moment a youth arrives at Te Poutama ARalmigatahi his reintegration
programme is being developed and reviewed. Ongaunigw meetings of key personnel
across the centre and from the community in contlminavith excellent processes for
recording changes to care plans or goals mearexfierience and “journey” of the youth is
captured in a range of different ways: clinical lgsis, feedback from residential youth
workers, and feedback from clubs or activitiesybath attends outside the centre, such as
the local rugby club or hip hop dance classes. &ygouth travel to local tertiary providers
to undertake more advanced learning opportunities.

Most importantly, the youth are encouraged to takenuch responsibility as possible for
themselves during their time at Te Poutama Aralnigatahi. Educational placements are
always available to the youth when they leave dhstadents are supported by
organisations such as STOP, SAFE, or WELLSTOP haddmmunity-based teams when
they are reintegrating into the community.
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The evaluation team was impressed by the profeaksom and commitment shown by staff
to the youth and the concerns of the various stalkieh groups that interact with the youth,
both while they are at the centre and when theyelea

1.4 How effective is the teaching?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

Context

The teachers at Te Poutama Arahi Rangatahi areosiggipby the residential workers and
clinicians in a youth’s care. This enables teasherfocus on the education of the youth
but also to contribute to a collaborative approtcmeeting behaviour needs which might
otherwise interrupt the learning of others in thessroom. The youth at Te Poutama Arahi
Rangatahi have often received little formal edwsatand have negative views about
schools and teachers, and the school environnmiérg.teaching environment at Te
Poutama Arahi Rangatahi is unique. Teachers resegdhat it takes up to a year to come
to terms with this environment.

Explanation

All teachers need to be able to teach across amamge of subject matter. The unit
standards taught range from English to maths taridgl Miori. Teachers need to be
confident and well prepared. The quality of curhicn planning is high; assessment is
rigorous and Individual Learning Plans (ILP) arengdeted within 15 working days of a
youth arriving at Te Poutama Arahi Rangatahi. Ewick sighted in youths’ profiles and
exercise books show rising numeracy and literaeglte

When a youth first arrives at Te Poutama Arahi Raalgi their integration into the
classroom is done in a planned way; sometimes vinvgla delay in arriving in the
classroom. Once they arrive the teacher needs &ble to engage the youth effectively so
that he will want to return. This requires skilanalysis of the individual youth’s needs,
engagement with his interests, and ongoing momitpoif the learning environment to
ensure the individual needs of each student aré, mé&bout compromising those of other
students.

Teachers employ best practice principles of efiecteaching: once engaged, the youth are
encouraged to identify how they learn best. Thag imvolve reading alone in their room,
studying outside under a tree, or listening to masi they study. The teacher monitors the
student’s progress, and relates to the studentiayathat assists him to monitor his own
progress as much as possible. Unit standard sramBtreported each term; teachers inform
students as soon as possible that they have redtuhatendard. Appropriate “scaffolding”
is provided, when required, for each youth, forrage, assessing in the dominant learning
style of the student or providing a reader-writ€he students interviewed rated their
achievement of NCEA level 1 in 2009 as a highlightheir lives.

The special character of the centre, a structuneldr@levant curriculum, and the ability to
give individual attention to students mean all stutld make progress and some students
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excel in their studies. Teachers are supportekl witividual, group, and organisation-wide
professional development opportunities. If thipadaility exists within the staff group it

will be utilised; otherwise, external expertisaiged. Teachers also have regular monthly
supervision where they discuss the youth and refleavays they have managed their
teaching, and ways they might approach teachingtins in the future. Staff turnover is
low, despite the intensity of the teaching rol@ atPoutama Arahi Rangatahi.

The effectiveness of the teaching is in directtretato the ability to work “in relationship”
with the student. The relationships built with greuth across all the staff groups, in a
variety of everyday situations, enable the youthuid trust with others, in a safe physical
and emotional environment. This also reduces #nadys to learning.

1.5 How well are learners guided and supported?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

Context

Prior to a youth’s arrival at the centre, staffloié well acquainted with the student; there
will have been meetings to discuss the youth, tdyese his special needs, to help ensure his
first impressions of the centre are as positivpassible. On arrival each youth and his
whanau is welcomed with mihi whakatau by youth andf stiready on site, provided with a
peer mentor, and matched with a youth worker. géwr mentor will have been at Te
Poutama Arahi Rangatahi long enough to show theymuth how the centre works; what

Is acceptable and what is not. This system alsowages the peer mentor to think about
and consider the needs of others, and acknowledggsogress by trusting him to work

with the new youth to help him integrate into tleate.

Explanation

There is a comprehensive, individually tailoreduation process where a range of tests are
administered, for example to establish literacy anoheracy levels. Each youth progresses
at his own pace, socially and educationally. lidlial care plans are developed in
consultation with the youth, his family, and thesialist staff at Te Poutama Arabhi
Rangatahi. Youth interviewed by the evaluationmesaid they felt valued and found the
induction process positive.

The Kaitohutohu for Te Poutama Arahi Rangatahnigssential part of the staff team. He
plays a significant role with both #dri and Pakeha youth and is the staff member who
works most directly with the youth in spiritual rteas. The Wairua and Restorative
Practice models encourage youth to learn to taseoresibility for the consequences of
their behaviour. The focus is on building new wayselate, and acknowledging that all
relationships are important, including those wither students, family, staff, and visitors to
the centre.

Tikanga Maori is valued and infused throughout the overaliam and values of Te
Poutama Arahi Rangatahi. Teachers are highlyesk#éind dedicated to sensitively sharing
te ao Miori with the youth. Leadership, support, guidarase] care for youth are
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demonstrated in manaaki (care of spiritual and ghyseeds, nurture, vihau, and
developing relationships). Any interest in te Maori is well supported and a number of
Maori and non-Mori youth are nurtured and encouraged to partieipaflikanga Mori
programmes. Sometimes noradfi students develop an identity they did not hbe®ore.
This may lead them to their own whakapapa, for glartrish or Scots.

The youth develop a treaty when new classes amaeir The treaty describes how they
will work. They discuss this until they reach census so that all are committed to the
treaty. Each youth also has a key case workerré&igential worker, and key clinician.
Residential youth workers accompany the youth endlassroom and work alongside
teaching staff offering increased levels of supamd guidance to assist and enable
learning. This combination of high staff-to-stutlestio and the youth residential worker —
who spends the greatest amount of time of any staffiber with the youth — acting as the
teacher aide means the student has ready accgggport and guidance. This allows him
to relax into the learning environment.

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

Context

Barnardos’ vision for young people, that “childreame first”, is expressed in its
commitment to Te Poutama Arahi Rangatahi. Theowisif Barnardos and the Te Poutama
Arahi Rangatahi vision are inseparable. The Wainoael, developed by the Kaitohutohu
Maori and embraced by Barnardos, has been intradiecc&e Poutama Arahi Rangatahi.

Explanation

Barnardos management visits Te Poutama Arahi Rahgatgularly. While Barnardos has
a hierarchical structure, Te Poutama Arahi Rangatalff report that this is used
productively to make decisions when required. sMdiff were impressed by Barnardos’
commitment to the youth at Te Poutama Arahi Rargatad the genuine regard in which
Barnardos holds the Te Poutama Arahi Rangatalfi staf

The approach nurtured at Te Poutama Arahi Rangegdiaised on the premise that people
are complex and multi-layered and that any intetieeis with a youth need to acknowledge
that physical, emotional, and spiritual aspecta pérson are interrelated and affect each
other. Educational readiness and subsequent arhéau, results from treating the youth
individually, showing them new ways to relate waithers, and building their trust in other
people. Any new staff recruited will need to ‘fitth” and commit to this vision. This
allows them to integrate easily. Because the oailat Te Poutama Arahi Rangatahi is
inclusive and dynamic, all staff are able to cdnite ideas to the overall strategy at Te
Poutama Arahi Rangatahi, as are the youth. Fanplg sometimes a youth may be part
of the interview panel, as an observer.

14



The governance and management of Barnardos deaedtjptegic plan every 5 years. Te
Poutama Arahi Rangatahi staff are involved in bessnplanning on an annual basis. This
planning is specific and outcomes oriented. ThHame of the youth at Te Poutama Arabhi
Rangatahi is the reference point for any stratagimtives; the educational achievement of
the youth is a strong indicator of the effectivenetgovernance and management functions
across Barnardos and within Te Poutama Arahi Rahgat

Self-assessment is ongoing throughout Barnardos arffbutama Arahi Rangatahi is a
“therapeutic community” with a clear vision, whetaff “model” the behaviour they want
the boys to adopt, including encouraging theinacparticipation in their educational
achievements.
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Part 2: Performance in focus areas

This section reports significant findings in eaobuds area, not already covered in Part 1.

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational penfance iExcdlent.
The rating for capability in self-assessment fas focus area i&xcdlent.

Refer section 1.6.

Focus area: Nga Pou e Wha — Barnardos Maori Strategy

The rating in this focus area for educational penfance iExcdlent.
The rating for capability in self-assessment fos focus area i&xcelent.

Refer sections 1.1, 1.2, 1.3, 1.4, and 1.5.

2.2 Focus area: Wellbeing Outcomes — Children and Young People

The rating in this focus area for educational penfance iExcdlent.
The rating for capability in self-assessment fas focus area i&xcelent.

Refer sections 1.1, 1.2, 1.3, 1.4, and 1.5.

2.3 Focus area: Residential/Foster Care Services

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas focus area i&xcelent.

Refer sections 1.3, 1.5.
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Statements of Confidence

The statements of confidence are derived fromitigknfys within and across the focus
areas. A four-step scale is used: highly confideanfident, not yet confident, not
confident.

Statement of confidence on educational performance

NZQA is highly confident in the educational performance ™ Poutama Arahi
Rangatahi

Key reasons include the following.

« The evaluation team sighted documentation and wbddryehaviour that showed
coherence in policy, planning, record- keepingff stad student comments, and
academic achievement.

« Students make gains in academic, social, cultaral,personal development.

« Feedback from internal and external stakehold¢estatto the value of the learning
acquired at Te Poutama Arahi Rangatahi.

« Te Poutama Arahi Rangatahi welcomed the opportuaitliscuss its core business
with the NZQA evaluation team and regularly seelmit from external sources
such as the local community liaison group.

« Students commented that teachers are experienedidesourced, and supported in
their work by other staff and management.

» Students commented that the quality of the teachishe relevance of the subject
material and learning experiences meant they waeeta learn well, sometimes for
the first time.

Statement of confidence on capability in self-assessment

NZQA is highly confident in the capability in self-assessmenfla Poutama Ar ahi
Rangatahi

Key reasons include the following.

» Staff and management are able to describe cledréy they do to review their
organisational programmes, track student progdkect and analyse stakeholder
satisfaction ratings, and review policies and pdaees.

» Management reflects objectively, sets realistidgjcand prioritises them. This has
lead to coherent policy-making, accurate documentadf practice and processes,
and good record-keeping.

» Staff use ongoing self-review to inform strateg@emprove the core business and
keep themselves well informed and included in denisnaking.
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« Staff and management are involved in relevant pifamal bodies where self-
review and evaluation is embedded into the fram&waoid ethics of these bodies.

Actions Required and
Recommendations

Further actions

The next external evaluation and review will tak&cp in accordance with NZQA'’s regular
scheduling policy and is likely to occur within foyears of the date of this report.

Recommendations

There are no recommendations arising from the eatezvaluation and review.

NZQA
Ph 0800 697 296
E eeradmin@nzga.qgovt.nz

WWww.nzqga.govt.nz
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