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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part ofdlseountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It is afdended to be used by the TEO itself for
quality improvement purposes.

Brief description of TEO

Location: Whangarei and Newmarket, Auckland
Type: Private Training Establishment
Size: 25-30 students in Whangarei at any one time
140 students studying in Auckland at any one time
Sites: As above

TAFE (Training and Further Education) College Negaland first commenced operations
in 1991. The Whangarei site offers courses inNhgonal Certificates in Computing
(Levels 2 and 3) approved by NZQA. These courfsegled by the Tertiary Education
Commission (TEC), equip learners with computing fmhdation skills that enable them
to obtain employment or go on to higher levelsaifi@tion.

The Auckland site of TAFE College New Zealand (TAers the Real Estate
Salesperson’s Course by correspondence, althofigimiation, enrolment, and materials
are also online. The course has three moduled:Extate Law, Real Estate Industry, and
Agreements, which are assessed by seven unit stenfda a total of 28 credits. Learners
send in completed assessments for marking, bug ikex final face-to-face assessment.
Successful completion of the salesperson coursgiminimum requirement for anyone to
apply for a Real Estate Salesperson’s Certifioatentable them to sell real estate in New
Zealand. Graduates have three years from the etimiplof the course to start work in the
real estate industry. Major changes in the ingusticluding its qualifications, courses, and
modes of delivery, are to be implemented in 2010.



Executive Summary

Statement of confidence on educational performance

NZQA is confident in the educational performance of TAFE College N&zaland (TAFE).
Key reasons for this are:

In real estate, over 90 per cent of learners sgfalys complete the course
compared with over 80 per cent in 2008. In commitn 2009, consistent with
previous years, learners achieve the requiredstaitdard credits and a significant
number achieve sufficient credits to gain naticeatificates at level 2 (43 credits)
and/or level 3 (46 credits). In addition to aciqugdrspecific computing knowledge
and skills, computing learners also confirmed te@@luation feedback to TAFE
that they improve significantly in such areas d6@@nfidence, communication
skills, and numeracy. Computing learners go oanmployment or further learning.
Individual tutor attention, the support of otheareers, and the professional
approach appropriate for the workplace, includingsd and behaviour, all
contribute to meeting the needs of learners andesalts that they achieve, and the
needs of employers.

TAFE has consolidated the achievement data for cdimg that it submits to TEC
by focusing on the achievement of qualificationsj/ar progression to further
education and training, and/or success in gainmgleyment. The consolidated
data show that the achievement of at least onkesiet outcomes has improved from
over 70 per cent in 2007 to over 80 per cent in828@d over 90 per cent in 2009.
This reflects impressive improvement in performance

Real estate learners qualify for entry into thd estate industry because successful
completion of the salesperson course is the minimegnirement for anyone to
apply for a Real Estate Salesperson’s Certifidadie ¢nables them to sell real estate
in New Zealand. Graduates are employed in theestake industry and obtain
further experience and further qualifications imthg their Real Estate Agent’s
Licence.

TAFE has good links with industries, employers, aodinesses. It uses these links
effectively to ensure its courses and activitiesratevant and up to date.

Suitably qualified and experienced tutors proviffeaive teaching, support, and
resources which enable learners to learn and aglsigecess when they are
assessed.

Governance and management is robust and systesiasitegic, and effective.
Employer and TAFE staff feedback reflects an opearadout TAFE that
welcomes and encourages suggestions for ongoingirement. This transparent
environment supports impressive achievement andangment in results.



Statement of confidence on capability in self-assessment

NZQA is confident in the capability in self-assessment of TAFE. Kegsons for this are:

« TAFE's self-assessment is genuine and builds oprédsious internal audit
processes which it has retained to deal mainly watmpliance with its quality
management system while it transitions into a d#ife internal and external
evaluative quality assurance environment. lts-asfflessment is based on the six
key evaluative questions and also draws on leaemapJoyer, and staff evaluations.
TAFE is developing the quality of the data thajathers for self-assessment.

» TAFFE's self-assessment provides valuable infornmatibich it uses to improve the
quality of the education and training it provideBhe organisation has formal and
informal processes which support learner achievermed are used to meet the
needs of learners and overcome potential barretiseir learning.

e TAFE is responsive to the immediate, short-ternd, lamger-term needs of its
learners, employers, and industries. Based onéeastaff, and employer
evaluations, TAFE identifies where improvements barmade and implements
them. Its computing employer survey has been leoad and gave rich
information which TAFE is using to modify the coarfr 2010 to better meet the
needs of employers and learners. The student ddwascalready improved
collaboration among learners and has suggestedjebda the course. The
assessor identification of repeated assessmenteanrceal estate will complement
learners’ feedback and further improve resourcesassessment materials.

« TAFE’s own self-assessment reached similar evaleatbnclusions, including
ratings, to those reached by the external evalnagam. This confirms the
integrity of TAFE’s self-assessment.

TEO response

The TEO confirmed factual accuracy without any dem



Basis for External Evaluation and
Review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermali@ation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring TEOs continueaimgly with the policies and criteria
after the initial granting of approval and accredfiton of courses and/or registration. The
Institutes of Technology and Polytechnics QualityQuality) is responsible, under
delegated authority from NZQA, for compliance by plolytechnic sector, and the New
Zealand Vice-Chancellors’ Committee (NZVCC) hasustaly responsibility for compliance
by universities.

This report reflects the findings and conclusiohghe external evaluation and review
process, conducted according to the policies anigica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibating piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@ommission.

External evaluation and review reports are pubhéormation and are available from the
NZQA website (www.nzga.govt.nz).



Findings

The conclusions in this report are derived usirgtandard process and are based on a
targeted sample of the organisation’s activities.

Information relevant to the external evaluation aegliew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at: http://www.nzga.govt.nz/for-providers/keydocs/indaxl

Outline of scope

The agreed scope of the external evaluation andweaf TAFE College New Zealand
included the two courses and the qualifications itharovides:

* National Certificates in Computing (Levels 2 and 3)
* Real Estate Salesperson’s Course.

The computing course is only available in Whangarel was chosen as a focus area
because it provides important skills and nationgllidications for a small number of local
learners.

The Real Estate Salesperson’s Course is deliveoetd Auckland. However, because the
course is provided by correspondence with an omineension, it is undertaken by a much
larger number of learners throughout New Zealarttlaafew learners from overseas,
mainly from Australia and the Pacific. This couveas chosen as a focus area because it
provides entry to the real estate industry anchidentaken by a significant number of
learners. It was also noted that the real estabasitry is about to undergo major changes.

The following mandatory focus area was also inctizde

« Governance, management, and strategy.



Part 1. Answers to Key Evaluation Questions
across the organisation

This section provides a picture of the TEO's parfance in terms of the outcomes achieved
and the key contributing processes. Performandggments are based on the answers to key
evaluation questions across the focus areas samglai section also provides a judgement
about the extent to which the organisation usdsassessment information to understand its
own performance and bring about improvementscapability in self-assessment.

1.1 How well do learners achieve?

The rating for performance in relation to this lealuation question iExcdlent.
The rating for capability in self-assessment fas #ey evaluation question Sood.

Context

TAFE has 25-30 learners in each class, each witérdnt tutor. Learners in each class
work towards the National Certificate in Computaigooth Levels 2 and 3. In addition, a
small number of computing learners learn on thein or a total of at least 20 hours a
week but attend TAFE one day a week for face-te-fgpport, which is also available to
them by phone or email. Real estate learners sealyestate by correspondence using
mainly paper-based materials, which are also dvailan the TAFE website.

In both computing and real estate, learners unkieach assessment when they consider
they have made sufficient progress with their leayrand are ready for assessment.
Computing learners are assessed under superviBieal estate learners send in their
completed assessments for marking. Their finsdsssent is conducted face to face.

Data provided to TEC have helped TAFE to traclois computing learner achievement
over time. TAFE has also recorded its real estaispletions over time and has been able
to access some external benchmarking.

Explanation

In computing, TAFE learners achieve the requirechinér of unit standards, and a
significant number achieve the national certifisatecomputing level 2 (43 credits) and
level 3 (46 credits). The successful completiothef course in real estate is well over 90
per cent. TAFE has consolidated the computing thethit submits to TEC by focusing on
the achievement of qualifications and/or prograssiofurther education and training,
and/or success in gaining employment. The cons@aidata show that achievement of at
least one of these outcomes has improved from @@grer cent in 2007 to over 80 per cent
in 2008 and over 90 per cent in 2009 to date. mexarcompared their learning experience
very favourably with their experience at secondantyool and other learning institutions.

In several cases, learners have achieved thdifdinmal qualifications in their lives while
studying at TAFE.

Computing learners who do not succeed at thedttsimpt are allowed a further two
opportunities to succeed. Arising from its selé@ssment, TAFE is committed to
developing a formative assessment tool for eachataindard. This is designed to



formalise the current formative assessment progedsmprove the first-attempt success
rate of learners who express a genuine desirehieae success at their first attempt.
Formative assessment will add to the informatiorFEAbtains about assessment and
contribute to further improvements in teachingri@ag, and assessment. TAFE computing
learners consistently achieve above the averageeziits achievement required by TEC.

The achievement of unit standards and successfupletion of the Real Estate
Salesperson’s Course has progressed from overr8&epeof those who attempted the
assessments in 2008 to be currently tracking dtaver 90 per cent. TAFE was able to
benchmark its achievement performance in 2008 agaitarger organisation which offers
the same course, and this shows TAFE had a suratesthat was 15 per cent higher, a
significant comparison that reflects well on TAFE.

TAFE real estate learners also have up to threertyopties to achieve each unit standard.
Arising from its self-assessment, TAFE has ideatifihat it will obtain formal feedback
from its assessors with regard to repeated mistakesit expects this feedback will
contribute to ongoing improvement of the qualityre$ources, assessments, and
achievement. In addition to accessing data wigjare to the success rate at the first,
second, and third assessment attempts, TAFE hasdgnat it would be useful to identify
more clearly the number of real estate learners lodgin the course but do not complete it,
and the reasons why.

1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lesaluation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Sood.

Context

TAFE monitors the value of the computing coursautady both informally and formally
through conversations with learners and local egesg learner evaluations, stakeholder
surveys, and work experience feedback.

TAFE monitors the value of the real estate couosmélly through learner post-course
completion evaluations and informally through tle#working of the sole owner of TAFE.
The owner of TAFE, who is also its sole direct@asltonsiderable personal experience in
the real estate industry and is well placed to resthe value of the outcomes of the real
estate course.

Explanation

Computing learners who were interviewed confirm@dE’'s learner evaluations that
expressed high learner satisfaction with the coempkriowledge and skills they had
acquired. TAFE, its learners, and employers gaaenples of how learners apply and
develop their knowledge and skills, undertake wexgerience, complete their assessments,
and obtain employment. TAFE learners also gavengkas of how they used their

acquired knowledge and skills in their personatdivor the benefit of themselves and their
families. They also commented on other consequeottheir learning such as increased



confidence, better communication skills, improveatins, and enjoying learning alongside
other people of different ages, interests, anducailtbackgrounds.

Employers with TAFE computing learners (either eoypld or on work experience)
emphasised the value of a good attitude, good carwation skills, and confidence in
work experience and employment. They observedsihiaie learners faced challenges in
applying their computer skills in the workplaceighng from its own self-assessment,
TAFE has identified that it will develop its postbrk experience employer and learner
evaluations to formalise and improve the qualityhaf information it obtains. It expects
that this will help ensure that the value of thécomes of its courses to learners and
employers, including success in further educatiwth teaining and employment, is as high
as it can possibly be.

Many real estate learners are referred or suppbntedal estate companies which are their
current or prospective employers. Real estateézagvaluations and interviewed learners’
comments reflected the view that learners had nbthnew knowledge about buying,
selling, and renting houses which was useful totiretheir personal lives as well as
employment.

TAFE informs successful learners when they becowera of employment opportunities.
However, TAFE is not aware of how many learners @&bbieve the salesperson’s entry
requirement are successful in obtaining or maimaiemployment. TAFE is aware that
many learners already have or take up employmethieimeal estate industry on completion
of the entry requirement but that the turnover matie industry is as high as 98 per cent
over two years.

The real estate industry’s high turnover rate igoimel the control of TAFE. So too are the
major changes about to be implemented in the ingirstgualifications, courses, and
modes of delivery. TAFE has identified throughadtgn self-assessment that it will
implement a post-course learner survey to helpigeonformation on the value and
relevance of the real estate course, includingmkgginal outcomes. TAFE is proactively
engaged with the Ministry of Justice, the Real testadustry Training Organisation, and
the Real Estate Institute of New Zealand to sttovassure the value of qualifications,
courses, and modes of delivery to learners anéhthestry now and in the future.

1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Sood.

Context

Computing learners are seeking knowledge and skilimal qualifications, work
experience, and employment. The needs of compldamgers, including literacy and
numeracy, are assessed prior to enrolment. Leaamerexpected to dress and behave at all
times as they would in the workplace. Learnersemgloyers are surveyed to find out

how well the TAFE course is meeting their needs.
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Real estate learners are motivated by a desirbt@roknowledge and understanding and to
qualify to enter employment in real estate. Theneng needs of real estate course
applicants are not assessed formally as in comguaithough the application form seeks
information on physical and learning disabilitieBhere is no formal assessment of literacy
and numeracy needs. Unsuitable learners are soggtiounselled informally against
undertaking the real estate course, but entry énayth no prerequisites.

Learners in both computing and real estate completiduations which include how well
the TAFE course is meeting their needs.

Explanation

Prospective computing learners are assessed toeetigy have every opportunity to
successfully complete the courses and gain thefmpadibns. This assessment includes
their basic literacy and numeracy needs, wherelimescases they are redirected to other
more appropriate specialist literacy and numeraoyigers prior to or at the same time as
their acceptance onto the TAFE course. This psotean important factor in enabling
learners to succeed.

Learner evaluations and interviewed learners’ contsiehow that learners are satisfied
that TAFE meets their needs. This includes thaseptting learners who study in their
own time and come into TAFE at least once a weeactiess face-to-face support which is
also available by phone or email. Learners intaweid appreciated that they were able to
progress at their own pace, had the support ahalktaff and other learners, and only
undertake assessment when they are ready indilyduadarners said they also enjoyed
group activities such as “word walls” which helgbdm to learn and understand technical
computer vocabulary and meanings in a fun way.riexg also observed that they gained a
sense of achievement they had not experiencedqu#yiand that this increased their self-
confidence and motivated them to continue achieving

TAFE identified that its previous employer compgtsurveys had only covered a narrow
range of employers. Its most recent survey weatlbooader range of employers. The
survey confirmed that TAFE computer courses werstimonatching the needs of learners
and employers. However, it also clearly indicateat employers rated office skills (e.g.
filing, answering phones, customer service, phqigoay), communication skills, time
management, flexibility, a positive attitude, andrisplace presentation as having higher, or
at least as high, importance as keyboarding, worsdgssing, or internet skills.

TAFE will act on this employer feedback next yead aeintroduce business administration
skills more explicitly as part of its programmeSome learners who were interviewed were
keen to include areas such as web design, desktasping, and PowerPoint skills in their

programmes, but employers surveyed did not ratedhee of these very highly. Individual

learners did report that they developed spreadstigetatabase, and accounting skills and

systems during their work experience.

The needs of real estate course applicants ar@ssessed as formally as in computing.
TAFE considers that an IELTS score of less thansissufficient to undertake a course
that involves considerable reading and writing.widaer, while there is no formal
assessment of literacy and numeracy needs, apfit@mwhom English is a second
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language are asked to confirm that they have afi $&core of 5.5. TAFE commented that
they have had very few cases, if any, where liteeawd numeracy have been a difficulty
for their learners. This may be because learragdfssslect based on their research of the
course on the TAFE Auckland campus website befweg enrol. Unsuitable real estate
learners, including those referred by governmeshaiges such as WINZ, who for example
do not have their own transport or are obvioustjtied in written or spoken English, are
sometimes counselled informally against undertakiregreal estate course, but entry is
open with no prerequisites.

Real estate learners complete a post-course cdoplgiestionnaire to help inform TAFE
how well its course is meeting their needs. Thmments expressed a high level of
satisfaction with the course, singling out its ceoeiensiveness, the prompt marking and
return of assessments, and the level of suppoviged. Some responses made suggestions
as to specific changes in regard to resourcessasaments, and expressed a desire to be
better prepared for the final assessment. Thé dissessment is face to face and assesses
everything that learners have learned. TAFE dtiesaan to help learners prepare for this
by providing a simulated face-to-face assessmenarionline video and suggesting that
learners practise with a third party before undeni;the assessment. Some real estate
learners said they would have liked to have leametde about the skills of selling, but this
Is not part of the current entry-level qualificatiand the skills are usually learned on the
job as part of higher real estate qualifications.

TAFE summarises real estate learner evaluatiororesgs and rates their satisfaction. It
also records all changes it makes in light of #sponses, including specific amendments to
resource and assessment materials. TAFE has atipateits current real estate learner
evaluation could be improved to provide better infation on how well its course and
activities match the needs of its learners. Fangxe, a five or ten point scale such as
TAFE uses in its own employee survey, rather thesor no responses, would encourage
more comments, give more insight into TAFE’s parfance, and give TAFE a clearer

picture of how well it is doing and the need foprovements.

1.4 How effective is the teaching?

The rating for performance in relation to this lkesaluation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Sood.

Context

In both computing and real estate, tutors are Blyitgualified and experienced and
undertake ongoing professional development whichtbalate included adult teaching
learning, standards-based assessment and modegraitbthe National Certificate in Adult
Education. This contributes to effective teachamgl learning, as reflected in learners’
results and outcomes.

Explanation

The two tutors and the chief operations officerpveliso tutors on occasions, are suitably
qualified and experienced in computing and starslaased assessment to teach and assess
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the National Certificates in Computing. Curremfpssional development for the
computing tutors is focused on the National Cexdifie in Adult Literacy Education
(Vocational).

The sole real estate tutor is in the process ofptetimg relevant real estate qualifications
including the Real Estate Agent’s Licence througtramural university study. The tutor is
supported by the owner and director of TAFE, whe tansiderable experience in real
estate. A real estate employer stated that thereqre that the TAFE director has in real
estate benefits the resources, assessment, anorstit TAFE learners experience when
they study at TAFE, and that this is evident wHenlearners enter the real estate industry.
The employer compared TAFE graduates very favoyraith graduates from other
institutions. Formalising this feedback procesk give TAFE further information that it
can act on.

The two computing tutors, the chief operationsaafifi and the recruitment administrator,
some of whom have worked for TAFE for several yesrgularly discuss all aspects of
their teaching, learning, assessment, and the gse@f individual learners. Staff also hold
regular informal weekly meetings and formal montimyuted meetings where any
unresolved issues are discussed, and improvemgrgsciand made.

TAFE’s computing and real estate learners alikeroemted positively on the
approachability, knowledge, understanding, andtgof tutors to help them, Real estate
learners commented on how readily and promptly theors returned marked assessments
and helped them by phone, email, or in person.| &sate learners also commented on
how the online information and materials they waée to access on the internet via
TAFE’s website supported the paper-based materiethese are all ingredients of the
effective teaching and learning provided by TAFE.

TAFE continuously uses self-assessment based owitsnternal moderation, observation
of learner difficulties, and learner feedback a#l we external moderation feedback, to
improve its resource and assessment materialstindomonputing and real estate. In
computing, TAFE is in the process of reformattitggresource and assessment materials to
make them even more professional and learner-figend

All assessment decisions in both computing andestte are moderated by the other tutor.
The owner/director of TAFE assesses (including nedshe final face-to-face assessments),
and moderates the real estate tutor’'s markingl@sslessments. The sole real estate tutor
moderates the director's marking. This ensuresrival consistency in TAFE’s assessment
decisions and with the national standard whicHse axternally moderated by the Real
Estate Industry Training Organisation (REINZ ITOJAFE’s internal cross-checking also
quality assures TAFE's teaching and learning resesjrand assessment materials and
practices.

TAFE had met its external assessment moderatianragents with the current real estate
standard-setting body, REINZ ITO. It has also vearlpromptly and cooperatively with the
ITO to address and prevent plagiarism issues wiieHTO’s external moderation

identified. Arising from its latest self-assessm&RAFE has identified that in real estate it
will request formal feedback from its assessormsnidying repeated mistakes that learners
make in assessment so that it can ensure thasfessment materials are as clear s possible.
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TAFE is clearly committed to doing this, as itdsthe other actions that it has identified
and agreed to.

1.5 How well are learners guided and supported?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question @Good .

Context

TAFE is a relatively small organisation, which medhat learners in computing have ready
access to their tutors, the recruitment administratnd the chief operations officer at
virtually any time. Learners and staff know eatiheo well and new learners are accepted
and made welcome by learners and staff when thiéyearRegular ongoing learner and
staff interactions and formal feedback at the enelagh month keep staff informed as to
how well the current learners view the support themeive.

While the staffing numbers in real estate are ed¢atively low, the number of learners is
relatively high in comparison with computing. Tha&ture of the distance correspondence
course in real estate does not lend itself to #meeskind of learner support as face-to-face
teaching and learning, but support is readily add when identified by the learners. On
completion of their course, real estate learners tgedback on the support they have
received.

Explanation

The needs of computing learners are carefully asselsefore they enter the course.
Learners are screened appropriately and fairlynsuee they have every opportunity to
successfully complete the computing courses andtai qualifications. If they are not
ready, for example in terms of their basic literacyg numeracy skills, they are redirected
to other, more appropriate specialist literacy antheracy providers prior to or at the same
time as their acceptance onto the TAFE course.

The small number of learners in TAFE’s computinasses helps tutors provide individual
as well as group support for learning. It alsoldes TAFE to manage ongoing enrolments
without affecting learners’ progress. In addititdme inclusion of learners who are studying
and achieving the National Certificate in Computaridpoth Levels 2 and 3 in each class
motivates learners to encourage and assist eaeh ofomputing attendance is carefully
monitored and absences are followed up the morofinige day that the absence occurs.
Such factors as these contribute to a positivenlegrenvironment which produces results
that satisfy, excite, and motivate learners to iomat to succeed. TAFE’s computing
learners commented very positively on their achiesets in relation to their own
expectations, perceived abilities, and their presiperformance at secondary school or
other private training establishments.

Learner evaluations and comments in computing atdat a high level of satisfaction with the
guidance and support received from the point oblement. Learners commented that they
found the courses very consistent with the inforomaprovided at enrolment. They
appreciated and enjoyed the availability and apgrability of staff at all times, and the
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open-door policy of the chief operations officdihis kind of support, individual learning
plans, and monitoring of learner progress and &ehent gives learners every opportunity to
achieve their goals. Learners appreciated the ynmnt advice of a Career Services
person who spoke to the group. In addition, TARBE fecently established a student council
which meets monthly and includes a student-eleapoksentative and a staff-nominated
representative. TAFE intends that this will furtk@hance learner collaboration and support.
Learner comments show that learners value thiswtelmelopment, participate seriously, and
make formal suggestions for improvement to TAFEichteither makes the changes or, if not,
responds professionally and respectfully to thenkeis with reasons why.

Real estate learner evaluations and comments wesitive about the guidance and support
they received. There is no formal needs analysigald-be learners but some learners
referred from government agencies might be couss&ly the director not to proceed if they
lack basic literacy and numeracy skills or transpdren they enquire about the course prior
to enrolment. Learners commented that informatiothe TAFE website gave them a good
idea of what to expect before they enrolled anslwWas highly consistent with what they
actually experienced doing the course.

Arising from its self-assessment, TAFE has ideatifthat it will modify its learner
evaluations to improve the quality of the infornoatit receives with regard to the quality
of the guidance and support that it provides.|db accepts that while it receives some
useful comments from its learner evaluations, treuations could be improved to provide
better data which could further contribute to otimgprovements.

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iExcelent.
The rating for capability in self-assessment fas #ey evaluation question Bxcdlent.

Context

TAFE has a relatively small staff with a small nwenlof learners on site at Whangarei and
a much larger number of learners studying by cpoadence administered from Auckland.
TAFE’s sole owner is also its director and is baiseduckland supported by a chief
operations officer based in Whangarei, and a tditeancial administrator, and
administrator in Auckland, and two tutors and awgment administrator in Whangarei.

An employee survey gives TAFE feedback on its go&ece, management, and strategy.

Explanation

The Whangarei and Auckland sites of TAFE obsereestéime policies and principles but
practices vary. This is partly due to the diffaremodes of delivery at each site. The chief
operations officer has continued to conduct TAREgular quarterly internal audits to
ensure consistent application of its policies, giptes, and procedures at both sites. This
ensures that the principles of practice and useA®iE’s quality management systems are
consistent in Whangarei and Auckland, even if theaidl is not exactly the same.

15



A comprehensive ten-point employee appraisal of EAlas been very positive. It has
reflected the view that conformity and stifling baucracy is not considered by staff to be
characteristic of TAFE. Rather, employees takevibe that there is greater emphasis on
personal responsibility in TAFE, that communicatisropen and honest between parties,
that warmth and support is very characteristic AFE, that staff are recognised and well
rewarded for good performance, that staff feel exbthat employment will be long term,
resources are of high quality, a high level of supfs provided, programmes are relevant,
and TAFE is continually assessing performance amplémenting changes for
improvement.

Currently, TAFE's self-assessment is managed byhief operations officer, who has
observed that self-assessment is producing sigiig better identification of the

necessary improvements that are being made at TA6E example, the employer and
learner evaluations in Whangarei are more robwst those in Auckland, but both will
benefit from the processes that TAFE has identifismneeded to enhance the quality of the
information that the evaluations provide and thgaing improvements to which they can
contribute.

Improvements arising from TAFE's self-assessmemati@ have included developing the
surveys that learners in Whangarei complete to awpithe quality of the information
obtained, implementing an employer and learner-pask experience evaluation to obtain
more robust information, surveying a broader ramigemployers, and developing the
evaluations they complete to improve the qualityhef information obtained, establishing a
learner council to further develop student collabon, and developing a formative
assessment tool for each unit standard to formé&diseative assessment and to improve
first assessment success. Improvements in Aucktanhdde developing the learner post-
course evaluation to improve the quality of theoindation obtained about the value of the
course outcomes to learners and employers, reqgdstimal feedback from assessors to
identify and rectify repeated mistakes in assessnagl developing learner evaluations to
improve the data obtained on guidance and support.

The evaluative conclusions, including using the saatings as used in external evaluation
and review, relating to educational performancevadrat by TAFE’s own independent
self-assessment process, are very similar to thelasions and ratings arrived at by the
external evaluation and review team. It has atseninoted that TAFE intends to involve
all staff and management at both campuses even imée self-assessment processes as
they continue to develop in the future.

TAFE is faced with changes in funding for computin@010. The financial officer based
at the Auckland site has provided the financiabinfation necessary to enable TAFE to
plan appropriate staffing and affordable upgradgihgomputer hardware and software.
TAFE is fully participating in the consultative mmsses contributing to imminent major
changes in real estate qualifications, coursesaanduntabilities. It continues to ask
questions about how everything will work within thew environment. By being proactive,
TAFE is placing itself strategically and practigaith a strong position to continue
delivering valuable quality education and traininghe future.
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Part 2: Performance in focus areas

This section reports any significant findings irclkedocus area, not already covered in Part
1.

2.1 Focus area: National Certificates in Computing (Levels 2 and 3)
The rating in this focus area for educational penfance isGood.

The rating for capability in self-assessment fas focus area iExcdlent.

Context

Learners studying for their National Certificatasdomputing at both Levels 2 and 3 attend
the same classes and those who study on their amupfto 20 hours per week come in for
face-to-face teaching and learning for one day ekwalthough they can come in at other
times if they wish.

Explanation

Learners enrol in order to develop their knowledgd use of computers. Several of them
have never previously achieved formal qualificasiaf any kind. Learners were very
satisfied with their achievement of individual usiandards and whole qualifications.
TAFE has achieved good results in computing andrdaaked improvement over the past
three years. It has met TEC targets for achievemet average credits.

Many of the learners who were interviewed were isged and excited by how much they
had learned and how they were able to apply themkkedge and skills to work experience,
employment, and their personal lives. They wese aleased at how much they had
developed personally in their time at TAFE in temfisheir personal confidence,
communication skills, literacy, and numeracy.

Learners and staff put a lot of the success offthEE learners down to the friendly and
supportive environment they enjoy at TAFE wherdf stad learners support and motivate
each other at all times. The initial needs analgso contributes to the academic and other
related outcomes because the learners’ needsentifield and addressed before and during
the course. The small size of TAFE also contribuitea learning environment that is open
and honest at all times.

TAFE has identified through its own broadened symvieemployers that TAFE computing
courses were mostly matching the needs of leaaretmployers. However, the survey
also clearly indicated that employers rated offikils (e.qg. filing, answering phones,
customer service, photocopying), communicationskilme management, flexibility, a
positive attitude, and workplace presentation agngahigher, or at least as high,
importance as keyboarding, word processing, ormeteskills. TAFE already has wide
accreditation and is going to act on this feedbait year to reintroduce such skills more
explicitly as part of their programmes. This viitrease the value of the courses to
learners and employers by ensuring that progranamdsactivities match the needs of
learners and employers.
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In addition, employer interviews identified thaataers and employers alike would benefit
from a more robust process of selection of theireess of learners to go on work
experience placement. Their performance on wopeggnce would also be enhanced by
overviewing all their knowledge and skills so thiay could more readily apply them in the
workplace. Carrying out the assessment unit stahioha unit standard contributes to this
situation arising in the workplace. TAFE alreadtends to formalise its post-work
experience feedback by using improved learner amul@yer evaluations to provide more
robust information as to how it can improve thipexg of its training. Employers have
expressed a keenness to continue working with TB&&ause they find the organisation is
open, easy to communicate with, and responsiveatdng changes. Recent TAFE
graduates have gained permanent employment andiveanke done so with another
employer arising from work experience.

2.2 Focus area: Real Estate Salesperson’s Course
(Correspondence)

The rating in this focus area for educational penfance isGood.
The rating for capability in self-assessment fas focus area iSood.

Context

Learners enrol on this course because successhgletion is the minimum requirement to
sell real estate in New Zealand. Graduates haee tyears from the successful completion
of the course to start work in the real estate stu The course is delivered by
correspondence and paper-based materials, alttalligiiormation and materials are also
available online. About 140 learners are enrofledny one time. The course can take up
to three months to complete. Major changes irintastry, including qualifications and
courses to achieve them, are to be implemente@08 2and 2010.

Explanation

There is no formal needs analysis prior to enrobmalithough learners who show obvious
signs of literacy or numeracy difficulties or whaxk basic tools like a car may be
dissuaded from enrolling by the director. TAFEg#p that it is not aware of any
significant problems arising from open entry anel ldck of formal needs analysis.

Learning and being assessed by correspondence pajreg-based materials suits learners
who wish to study in their own time and around tloen commitments. Many learners are
already employed in administrative or supportinigsar are supported if not sponsored by
real estate agencies when they enrol. Learnersedirenotivated to succeed. The
achievement of unit standards and successful cdioplef the real estate qualification has
progressed from over 80 per cent of those who atteéine assessments in 2008 to currently
tracking at well over 90 per cent; in fact, 97.3 pent at the time of the external evaluation
and review. There is, however, no clear informaabout withdrawals or noncompletions
of those who start the course, although TAFE ig &blaccess the relevant information.

The director is involved in every aspect of thd esdate course and in particular the
marking and checking of the assessment decisiode fmathe sole other tutor who in turn
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marks the director's assessment decisions. Tleetdir does most of the face-to-face
assessing of learners for their final assessmentigdearners commented they find this
assessment difficult. Learners consider the carmiktihe face-to-face assessment by
viewing an online video simulating face-to-faceesssnent. They can also rehearse the
face-to-face assessment beforehand with a thity.p&tevertheless, learners reported that
they found pulling together their entire learnirgg@ssed unit standard by unit standard for
the final assessment much more challenging thaottier paper-based assessments which
are easier and much less interesting. TAFE hasathe$ external moderation
requirements with REINZ ITO and has worked quickiyh the ITO to resolve and prevent
the plagiarism that the ITO’s external moderatidenitified.

While the post-course completion survey yields soiseful information about support, the
quality of the information could be enhanced ivés on a five or ten point scale like the
TAFE employee survey. This would give TAFE a céaicture as to its performance in
real estate education and training and encourage sumgestions for ongoing
improvements. It could also obtain post-coursenmition on the value of the outcomes
for learners. TAFE intends to do this arising friamself-assessment and linked to
destinational outcomes.

It is difficult for TAFE to be confident about dasational outcomes in terms of
employment. Many learners are already workingafoeal estate company when they enrol
or are supported or sponsored by a company witiptthgpect of employment after
completion of the qualification. However, it idfdiult for TAFE to be confident about
longer term outcomes given that TAFE reported thatreal estate industry itself has stated
that 98 per cent of salespersons who enter thesindbave left again after two years. This
and imminent major changes in the real estate tnglase outside the control of TAFE, but
its continued involvement in the changes, and oigifurther information about
destinational outcomes, would place it in a beittésrmed position on the value of the
course it is delivering in real estate. Learnex®d that the current course does not deal
with the skills of selling, but this is outside theope of the course and the current
minimum requirements for entry into real estate.

Mandatory focus area: Governance, management, and strategy
The overall rating for performance in governancanagement, and strategyExcdlent.

The overall rating for capability in self-assessiriargovernance, management, and
strategy isExcdlent.

Context

TAFE is a relatively small organisation where adiféat each site are involved with each
other on a day-to-day basis, and in Whangarei, thigr learners. TAFE'’s sole owner,
who is also the director, delegates the operatioraalagement to a chief operations officer
based in Whangarei. The financial officer is baige#luckland.
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Explanation

The spread of governance and management functi@rsboth sites helps give TAFE some
consistency in its policies and principles of opiera if not all its procedures and processes
in detail. The transition from internal audit telfsassessment has been managed by the
chief operations officer. TAFE itself has iderdifi that self-assessment will offer more
opportunity for ongoing improvement than internadie did and still intends to ensure that
its quality management systems are being observVad.employee survey confirms that
TAFE gives its staff a fair degree of autonomy, evhis appreciated, but at the same time
all staff are committed to, and take responsibility, the achievements of the learners.
TAFE has a low staff turnover and some learnerspaye TAFE very favourably with

other education and training they have experienced.

Learners and employers appreciate that the org#nisially supports learners in providing
every opportunity for them to achieve unit standaadd qualifications and then
employment and/or going on to higher levels ofiaeyteducation. TAFE has positive
interactions with employers in Whangarei and Aunllavho are happy to continue the
relationship whereby they provide work experiened amployment to TAFE trainees and
graduates.

TAFE’s own independent self-assessment processesdreved at very similar ratings to
those arrived at by the external evaluation antereveam. It has also been noted that
TAFE intends to involve all staff and managemerti@h campuses even more in its self-
assessment processes as they continue to devetiop finture.

TAFE governance and management is faced with tba/ledge of reduced funding for its
computing courses and major changes in real estateses, qualifications, and
requirements. It has kept itself fully informeantributed to developments, and has
explored the likely financial impact on the orgatisn and its learners. It will provide new
flat screens for the computing courses by relogatirem from its Auckland office rather
than buying new ones in the meantime, and to osgathieir existing computers so that
their hardware and software is more reliable. Hirangement has also enabled TAFE to
give itself every opportunity to continue to prowittal estate education and training based
on the real estate experience of its owner anthligdvement with the TAFE real estate
course and imminent changes in courses, qualificafiand requirements.

TAFE is taking a soundly based strategic view effiliture to ensure that it continues to
provide relevant courses and qualifications thatvalued by its learners and employers.
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Statements of Confidence

The statements of confidence are derived fromitigknfys within and across the focus
areas. A four-step scale is used: highly confideanfident, not yet confident, not
confident.

Statement of confidence on educational performance

NZQA is confident in the educational performance of TAFE College N&aland (TAFE).
Key reasons for this are:

TAFE learners achieve very good results in unidsads and qualifications in both
computing and real estate. Work experience suploeir training and leads to
employment or further education and training. Catmg learners also improve
their self-confidence, communication skills, nuntgraime management, positive
attitudes, and professional appearance in additi@pecific computing knowledge
and skills.

Real estate learners qualify for entry into thd estate industry because successful
completion of the salesperson course is the minimegnirement for anyone to
apply for a Real Estate Salesperson’s Certifidaaie ¢nables them to sell real estate
in New Zealand. TAFE maintains links with employand the businesses and
industries its education and training supporteniables its learners to achieve
employment in business, computing-related work, r&ad estate, or undertake
further study by providing education and trainihgttis relevant and up to date.

The teaching in computing at TAFE meets the neédsdividuals through
individual and group activities, and learners dke @o progress at their own pace
and undertake assessment when they are readyre3brces for real estate are
well supported by tutors, and are the basis of gegd achievement when learners
undertake assessment when they consider theyaag.re

Learner evaluations and comments confirm staffrandagement observations that
learners in computing and real estate are well aupg by TAFE.

Governance, management, and strategy are effeanidevell considered. They
support impressive achievement and improvemergsaits.

Statement of confidence on capability in self-assessment

NZQA is confident in the capability in self-assessment of TAFE.

TAFE’s self-assessment is genuine and builds oprésious internal audit
processes.

TAFE's self-assessment is focused on identifyirgparfor ongoing improvement
and the implementation of changes. Changes inaedeloping existing data
gathering so as to obtain more and better dathdw $iow well TAFE is doing and
where ongoing improvements can be made.
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« TAFE is responsive to the ongoing needs of itsnees, employers, and industries.
Based on learner, staff, and employer evaluatibA§E has identified where
improvements can be made.

e The ratings arrived at by TAFE’s own independefftagsessment processes are
very similar to those arrived at by the externallaation and review team. TAFE
intends to involve all staff and management at latimpuses even more in the self-
assessment processes in the future.

Actions Required and
Recommendations

Future actions

The next external evaluation and review will takacp in accordance with NZQA'’s regular
scheduling policy and is likely to occur within foyears of the date of this report.

Recommendations

There are no recommendation arising from the eatesmaluation and review.

NZQA
Ph 0800 697 296
E eeradmin@nzga.qovt.nz

www.nzga.govt.nz
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