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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and capability in
self-assessment. It forms part of the accountghjlibcess required by Government to inform
investors, the public, students, prospective stisj@ommunities, employers, and other
interested parties. It is also intended to be usgdthe TEO itself for quality improvement
purposes.

Brief description of TEO

Location: Head Office, Napier

Type: Private Training Establishment

Size: 152 equivalent full-time students; 57 teaghstaff, supported by 22 administration
staff

Sites: Current delivery of courses in Napier, Lowertt, Wanganui, Levin and Wairoa.

Workforce Development was first registered with N¥@ 1994 as a private training
establishment and currently offers the followinglgiNZQA-approved courses:

Certificate in Early Childhood Education (Level 4)

« National Certificate in Hospitality (Cookery) (Lev@

« Certificate in Cookery (Level 4)

« National Certificate in Hospitality (Food and Beage) Food Service Strand (Level 3)

« National Certificate in Hospitality (Specialist Fband Beverage Service) with a strand
in Advanced Wine Service (Level 4)

» National Certificate in Youth Work (Level 3)
« National Certificate in Youth Work (Level 4)
« Professional Bar Course (Level 3).

Workforce Development also has approval to offerltiternational Computer Driving Licence
(Level 2) New Zealand Computer Society Inc, andNagional Certificate in First Line
Management (Level 4), although these are not ctlyreffered.

A number of courses are provided to fee-payingestts] primarily in the hospitality industry,
and the organisation has several contracts toetdligining on behalf of New Zealand Trade
and Enterprise, Work and Income New Zealand, aadHibtel Association of New Zealand.
Workforce Development has arranged its programmigs'industry niches’.

The previous two NZQA quality audits were condudre@004 and 2006 and on each occasion
the organisation met all of the relevant requireraen



Executive Summary

Statement of confidence on educational performance

NZQA is confident in the educational performance of Workforce Depetent.

Student achievement on the courses reviewed was @aerall, with the majority of
students gaining the qualification and moving oeitgployment in a related field. Across
all areas reviewed students were achieving reasesalbcess within programmes and
subsequently in further training or employment.

Workforce Development has recently implemented pexcesses for weekly and monthly
tutor reporting on course performance and studgmtgjress. This means that students’
progress and achievements are now monitored megeéntly and from early in their
programme, resulting in faster response times veletents are struggling or making
slower than expected progress.

Across the programmes reviewed the actual qualifinaachievement rates ranged from 71
per cent for early childhood education to 50 pertder cookery level 4, two out of the four
cookery students gaining the qualification.

Focus groups have recently been introduced achessrganisation to review and discuss
issues such as effective teaching and learningtlaads starting to have a positive effect
in the classroom. The organisation is activelyolmed with other education and training
providers, such as a coalition of education, industnd community groups within the
Wanganui area in an attempt to get better outcdorestudents across the district. It is too
early in this process to assess the success ofdhisire.

All staff are actively engaged in professional depenent towards achieving a
gualification in adult teaching. These processeseéfective in raising awareness among
staff of how well students are progressing, anthefquality of their learning.

Statement of confidence on capability in self-assessment

NZQA is confident in the capability in self-assessment of Workfobea/elopment.

Workforce Development collects performance infolioratvidely across the organisation.
A new information procedure has been introducedisstill under development. While
the procedure is not yet fully tested there wafigaht evidence to show that it is having a
significantly positive impact. The introduction mwfore frequent reporting has added
valuable insights which management has already tssethke improvements. One
example of this is in the identification of struigng students sufficiently early in their
course to address learning issues at the timedhmyge.

There have also been improvements to the way icwiniformation is collected and
shared across the organisation, resulting in bettermunication and improved staff
collaboration across programmes in matters suahasng successful teaching strategies.



Basis for External Evaluation and
Review

Self-assessment and external evaluation and resiewequirements of course approval and
accreditation (under sections 258 and 259 of thadation Act 1989) for all TEOs that are
entitled to apply. The requirements are set thiotlge course approval and accreditation
criteria and policies established by NZQA undettisec253(1)(d) and (e) of the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermaliation and review at an organisational
level in addition to the individual courses theymoar provide. These criteria and policies are
set by NZQA under section 253(1)(ca) of the Act.

NZQA is responsible for ensuring TEOs continueaimgly with the policies and criteria after
the initial granting of approval and accreditatiafi courses and/or registration. The Institutes
of Technology and Polytechnics Quality (ITPQualis/jesponsible, under delegated authority
from NZQA, for compliance by the polytechnic secod the New Zealand Vice-Chancellors’
Committee (NZVCC) has statutory responsibilitydompliance by universities.

This report reflects the findings and conclusiohshe external evaluation and review process,
conducted according to the policies and criterigpegved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibnting piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@ommission.

External evaluation and review reports are pubhéormation and are available from the
NZQA websitevfww.nzga.govt.nz




Findings

The conclusions in this report are derived usirgtandard process and are based on a
targeted sample of the organisation’s activities.

Information relevant to the external evaluation aediew process, including the publication
Policy and Guidelines for the Conduct of Externahkiation and Review, is available at:
http://www.nzga.govt.nz/for-providers/keydocs/indenl

Outline of scope

The agreed scope of the external evaluation andweaf Workforce Development included
the following mandatory focus area:

« Governance, management, and strategy

The following programme focus areas were included:
« Early Childhood Education (Levels 3 and 4)
o Cookery (Level 3)

« Youth Work.

Part 1. Answers to Key Evaluation Questions across
the organisation

This section provides a picture of the TEO’s parfance in terms of the outcomes achieved and
the key contributing processes. Performance judmsmare based on the answers to key
evaluation questions across the focus areas samglai section also provides a judgement
about the extent to which the organisation usdsassessment information to understand its own
performance and bring about improvements, i.e. biipain self-assessment.

1.1 How well do learners achieve?

The rating for performance in relation to this lesaluation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Asdequate.

Context

Programmes are offered at levels 3 and 4 on theiNgtQualifications Framework (NQF),
and have been designed to prepare students fbefustudy or to enter employment, or for
improving skills and knowledge for those alreadymployment. Students are achieving well
in each of these scenarios. Workforce Developrhaatstructured its programmes into niches
to reflect the industry sectors for which it offéraining. Learners’ achievements are tracked
by niche coordinators and programme tutors.



Explanation

Over the past year Workforce Development has intced a process of reporting weekly,
monthly, quarterly, and annually on student progeasd programme success. This is working
well and has resulted in staff becoming more awéiadividual students who are struggling or
making slower than expected progress. This hasrimprovided specific data for tutors and
niche coordinators to use to address these spégdining issues as they emerge. This process
has not yet been in place for sufficient time ttedmine if it is resulting in significantly

improved student achievements. Previously, stinggitudents were not identified until some
time later on the course.

Overall, Workforce Development is meeting, and i@y cases exceeding, the targets set by
the Tertiary Education Commission (TEC) for studachievements. The organisation’s self-
assessment shows that students are achievingnatelims of gaining credits on the NQF,
completing their courses, and achieving the qualtfon for which they are enrolled. Students
interviewed during the review were very satisfieithvtheir rate of progress. This level of
satisfaction was also reflected in the course estalos completed by students. Workforce
Development has been proactively involved in esghbig the Wanganui Tertiary Education
Collaborative Venture (WTECV) to explore ways t@ashperformance data with other
education providers in the region. Workforce Depehent currently uses data from TEC to
measure its performance against other educationdaexs. Workforce Development is
achieving slightly higher outcomes than the reshefsub-sector.

The organisation produces a wide range of prograneperts on multiple success factors.
While these have value, they are not yet providitagf with sufficient clarity to make the best
improvements. Recent changes to course repostaff,communication processes, and further
changes to data management (yet to be introduasgljesigned to improve the organisation’s
self-assessment ability. The success of thesegelsan yet to be determined.

1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lealuation question iExcelent.
The rating for capability in self-assessment fas #ey evaluation question Bxcdlent.

Context

The value of training offered in terms of the knedde and skills that students gain, has been
monitored by Workforce Development through its elasvolvement with local industry. This
involvement has been achieved through a rangeoafgsses such as professional association
membership, tutors’ ongoing part-time work in thenlustry area, engagement with industry
standard-setting bodies, and arranging studentek experience with local employers.

Explanation

Students are surveyed early and towards the etiteofcourses, and the surveys show
consistently high satisfaction with the trainingevéd and the learning gained. Employer
feedback on the value of outcomes is gatheredh@andustry advisory groups, and this is
consistently very positive.

Students interviewed during the review confirmeel tasults of the organisation’s self-
assessment information, i.e. that their purposnilling with Workforce Development was to
7



gain knowledge and skills for their specific indysh order to study at a higher level or to

gain related employment. Students’ comments caefit those sighted on student evaluations,
in that they held the training they received inwkigh regard. Students acknowledged that
they were gaining much benefit from the course®ims of useful knowledge and skills, and
also in their personal growth, “expectations andfickence”, and with their literacy, language,
and numeracy skills, through specialist tutor suppo

Workforce Development has well-established procefsecollecting and using input from its
industry groups, including the local chambers ohoterce, to determine that its graduates
leave with the skills, knowledge, and attituded #ra valued by employers. Students are
tracked after leaving Workforce Development to klsh whether they are in employment or
further training. This process has confirmed #tatlents and employers place high value on
the outcomes of the training. Through tutors’ memships on professional bodies and other
collectives, Workforce Development has also gaith@néormal feedback from employers to
confirm that course outcomes are valued, in thatesits leave with the attitude, skills, and
knowledge that employers are looking for in theimpdoyees.

1.3 How well do programmes and activities match the needs of learners
and other stakeholders?

The rating for performance in relation to this lealuation question iExcelent.
The rating for capability in self-assessment fas #ey evaluation question 3ood.

Context

All programmes are developed to prepare studerdshgeve qualifications that have been
developed by industry standard-setting bodies. Rfdoce Development engages with Te
Kaiawhina Ahumabhi Social Services Industry Train@igganisation (TKA) for its Youth Work
programme, the Hospitality Standards Instituteittohospitality programme, and with NZQA
as the standard-setting body for the early childheducation programme. This ensures that
Workforce Development is offering training towagisalifications that have been designed to
meet current employer needs. Students are surnespigland late in their courses. The results
of these evaluations are reviewed by tutors andaggament for emerging issues or concerns.

Explanation

Workforce Development programmes are well designadatch the requirements of the
national certificates offered, or the unit standemchponents of the provider certificates. The
quality and standard of assessments is verifiesulynitting material to the standard-setting
bodies for checking, and in the majority of caseseasment material is well designed and is
meeting the national standard, and the assessoigeents are well founded and consistent.
Where the national standard has not been met, WiarkfDevelopment has submitted an action
plan which has addressed the standard-setting $iamhacerns, and which has been approved
by NZQA.

Staff interviewed during the review confirmed thganisation’s self-assessment conclusions,
that maintaining contact with industry through theemberships with the New Zealand Chefs
Assaciation, the Early Childhood Education Coun¢puthmark Collective, and local
chambers of commerce, and in some cases theitipgtemployment in their industry sector,
has enabled them to remain up to date with cuinehistry trends and employer needs.
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Industry advisory groups’ minutes show that empiteyeave expressed high satisfaction with
the training offered, and confirmed that their reeeeve been well met in terms of gaining
access to well-trained, competent employees.

Students on work experience undergo observatiotisegeive reports from the employers on
their performance, which confirm that students’ antployers’ needs are being met. The work
experience reports are reviewed by tutors and managt, and these confirm that students
have been well prepared for their work experiermuthat employers’ requirements are well
met.

The organisation’s review of student evaluatiom»shthat students are satisfied and their
needs are well met. Students’ learning needssaesged on entry and those in need of extra
support are provided with appropriate literacy ancheracy support within the foundation
learning niche. Workforce Development is meetimg learning needs of #dri students well,
with Maori showing higher than average rates of achievémen

1.4 How effective is the teaching?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Sood.

Context

Workforce Development has well-established procesl@ior appointing teaching staff who
display a passion for teaching and for their subjsed within the programmes reviewed
students were very supportive of the quality otheag they had experienced. Staff take part
in regular focus groups on quality teaching, areldiganisation is actively working with other
education providers to establish a collaborativetwes for benchmarking.

Explanation

Teaching staff have their performance reviewecdeiesal ways. Workforce Development has
put in place professional development for teacheheflective practice’ as one strategy in a
move to continual improvement. Reflective practi@ening has been a developmental process
to encourage and support teachers to review arré gheir ideas about their effectiveness as
teachers. This has been combined with regularriatéocus groups and a collaborative
venture with education providers in the Wanganaaagxploring quality teaching, resulting in

a booklet of the initial ideas on quality teachinfie process has stimulated teachers to reflect
on their practice and the impact they are havinghenearners.

Parallel to this, Workforce Development has algomithuced more frequent reporting and
tracking of student progress. The early indicaiare that these processes have had a positive
impact on student learning. Information providgovidorkforce Development on the education
outcomes achieved show that the organisation idingeer exceeding contracted targets for
student achievements, including higher than aveaapeevement for lbri learners compared
with other providers offering similar courses.

Staff are building their knowledge of adult teaghtheory by working towards the National
Diploma in Adult Education and Training (Level B)ith a focus on initially achieving the unit
standards for assessment and moderation of congyebarsed learning. Teachers and students
interviewed said they felt that their assessmemteviair and valid and deep learning was
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occurring. Staff maintain contact with their inthiss through professional body memberships
and spend 60-80 hours a year in the workplace chiega and management reported that this
practice enables staff to stay up to date withdsesnd technology in their industry.

1.5 How well are learners guided and supported?

The rating for performance in relation to this lealuation question iExcelent.
The rating for capability in self-assessment fas #ey evaluation question (Sood.

Context

Workforce Development has ensured that staff andiestts have frequent and open meetings
where issues are discussed and resolved. Studlept®grammes within the focus areas of
this review said they were well supported by teaslamd management, receiving help with
problems when it was needed. Students’ progresdssely monitored and teachers report
progress weekly to the programme niche coordinat®tss has improved the organisation’s
ability to respond quickly and with more focus twe individuals concerned.

Explanation

Student evaluations confirm the view of staff ahdients interviewed that the support
processes work well and issues are addressed aghemithey occur. Classes are sufficiently
small to allow for frequent one-to-one teaching.

Workforce Development teachers described their qanognes as being designed to offer
students a realistic workplace environment, in teahspace and resources, in order to prepare
them for moving into employment. Students confidniieat this was the case and that their
work experience was well supported by teachingvaoikplace staff.

Workforce Development has established a ‘foundatanning niche’ to support students
needing literacy, language, and numeracy skill graent. This has been a successful
development, with staff and students confirming thegeted help in this area is well managed
and has resulted in improved confidence and shkikls.

Students have an individual development agreenB®) (which records initial learning needs,
strengths and weaknesses, goals, and areas @dnte3tudents and teachers said the IDAs
have helped students set clear goals and perseilaédearning, and have led to students’
individual needs being met more fully.

A high level of collegiality and staff support walsserved among staff, who said there was
“good support between management and other staffe] \vork closely together”; “it's easy to
solve problems”. There are early indications th& improvement in collegiality has

improved teachers’ ability to support studentsudsnt evaluations are currently reviewed for
emerging issues, and appropriate action is takewdoess these. However, there is no overall
analysis of long-term trends or patterns at thagst
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1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Sood.

Context

Workforce Development is establishing a culture rehstaff have the time and skills to discuss
and reflect on their teaching and the organisasignbcesses and to review effectiveness in
achieving educational and other organisational@uts. A system of reporting on student and
programme progress on a weekly, monthly, quartertg annual basis has also been
introduced to closely monitor the rate of prograsd to contribute to quality measures.

Explanation

Workforce Development has spent some time andtdfidhe recent past developing an
information technology system for reporting on gnegress of programmes and in opening
access to this data across the organisation. Uitpope of this is to foster better data sharing
and awareness of programme performance acrosaffill &n improved Central File Database
has been developed which is allowing all staffa@éhaccess to this information. This process
is relatively new and there is not yet sufficieatalto determine the overall success of the
approach. However, early indications, from stafincnents and student feedback, is that this is
resulting in closer attention to individual studenbgress and early intervention where this is
needed, and students’ progress is improving.

Staff preparation and resource space has been sethbnd opened up, allowing a noticeable
improvement in staff communication and cross-progre sharing of ideas. This has been
combined with the initiation of inter-provider calioratives, such as the Wanganui Tertiary
Education Collaborative Venture, in an attemptathgr benchmarking data to compare
organisational performance and establish bestipeantodels. As already noted, the full
impact of this approach is yet to be fully realiskbdt staff and students interviewed confirmed
that the organisation’s self-assessment procesiaang a positive impact on the learning
environment.
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Part 2: Performance in focus areas

This section reports any significant findings irclkedocus area, not already covered in Part 1.

2.1 Focus area: Early Childhood Education Level 3 and 4

The rating in this focus area for educational penfance isGood.
The rating for capability in self-assessment fas focus area iSood.

Context

Workforce Development is offering an entry-levelicge in early childhood education that is
relevant and valued by industry. This is verifirgpart because the certificate is based on unit
standards on the NQF that have been written to mee¢nt industry needs. Assessments
materials and judgements are moderated by NZQAdeSits are achieving the qualification at
or above the rate contracted by TEC. Teachers aawod working knowledge of the industry
and students are placed in early childhood ceffidresork experience. This ensures that the
training is well grounded in current practice atyahildhood care centres. Students are
taught in small classes and receive close attefittom teaching staff.

Explanation

Students are selected with some care and conceahdéosing those who display a passion and
sensitivity for working with children. Teachersnee from working in the sector and have a
depth of knowledge of the early childhood educatieator. These processes have ensured that
the programme has both students and teachers whmarmmitted to and are achieving quality
outcomes. Teachers discussed using assessmeniaitai closely matched the course
learning outcomes. Industry advisory group comamd students’ comments confirm that
industry and student needs are being well met.cilea’ and students’ safety with regard to
ethical issues is managed well through the adomtfanational code of ethics. Teachers meet
regularly to review this.

Students interviewed said they were very well sugubby their teachers, and in some cases
this support went well beyond that expected, suchoane teachers sending students text
messages giving advice or reminders. Studentsleani& progress is tracked weekly while on
the course and they are followed up for some tiftex &eaving the course, to establish their
longer-term outcomes. A high number of studentsea® the level 3 qualification and go on

to study for the level 4 qualification, or to warkthe sector. The reporting of student progress
and achievements, as noted earlier, has undergoeatrchanges and has improved processes,
but still needs some simplification to be efficiamd effective in tracking and in leading to
improvements in this programme area.
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2.2 Focus area: Cookery Level 3
The rating in this focus area for educational penfance isGood.

The rating for capability in self-assessment fas focus area iSood.

Context

Workforce Development offers courses leading toatigievement of the National Certificate
in Hospitality (Food and Beverage) Food Servicai®ir(Level 3). This qualification is
designed by the industry standard-setting bodyHbspitality Standards Institute (HSI). This
ensures that the students gaining this qualificatiave skills and knowledge that are relevant
to and accepted by employers in the hospitalitystiy. A training restauranPreparadg has
been established on site, and is open two days& fee lunches. This provides a realistic
commercial training environment for students.

Explanation

The level 3 national certificate is an entry-legahlification and approximately 30 per cent of
graduates move up to study for the level 4 naticedificate within Workforce Development.
The training restauramreparadois used by several courses, such as cookery, andbaltee
professional bar students. This has the effeturtfier enhancing the students’ experience of a
real commercial work environment. At times this led to a conflict of interests, and students
expressed some concern about the space avail@his will need to be monitored and
managed by Workforce Development management tarertisa good relationships developed
between staff and students are not eroded. Howtheestudents interviewed expressed
unanimous satisfaction and support for the hospitaburse and their tutors, and said they
were gaining real workplace experience, and wendident they would be able to gain
employment in the industry.

Chef tutors are actively involved with the localeE$iAssociation and in judging competitions,
which enables them to keep their students in tauth the leading edge of changes in the
industry, and to help student gain work experiesitdecal catering events. Industry advisory
group minutes confirmed that local employers sasvriievance and currency of the training
offered by Workforce Development

2.3 Focus area: Youth Work

The rating in this focus area for educational penfance iExcdlent.
The rating for capability in self-assessment fas fbocus area i&ood.

Context

Workforce Development offers youth work programragsevels 3 and 4 on the NQF. These
are Youth Training courses, are fully funded thiotlge TEC, and can lead to the achievement
of the National Certificate in Youth Work (Level.4The qualification has been designed by
the industry standard-setting body TKA, which pd®s reassurance of its relevance to the
employers of youth workers. Tutors are active meralof local youth work collectives, and
this has proved valuable for building networksgardent placements and employment.

Explanation

Students and staff interviewed expressed consiteepsssion for working with youth. This

was often described as stemming from life expegsrand a desire to help others. Workforce
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Development has built a valuable programme whialigd connected with employers of youth
workers, and students spoke of the transformatfifeetethe course had on their lives. A high
proportion of students have literacy issues any bave been provided with support through
the foundation learning niche tutors. Teachergaddbat this has resulted in measurable
improvements in literacy and numeracy for thoselettis. The courses are built on modules of
learning and this approach has led to studentsnmgakvod progress in achieving the unit
standard components of the certificates. Theohéehievement exceeds the TEC targets.

Mandatory focus area: Governance, management, and strategy

The overall rating for performance in governancanagement and strategyGsod.

The overall rating for capability in self-assessimargovernance, management and strategy is
Good.

Context

Workforce Development is governed by a board afatiors. The General Manager reports to
the board. A senior management team reports tGémeral Manager and is supported by a
middle management team, and ‘niche’ co-ordinatomsach industry based niche, and regional
administrators in each of the regions. In the gaar Workforce Development has been
implementing a more open management approach atampt to encourage all staff to
become more involved and have access to more iattwmthan in the past. This has been
welcomed by staff, who have commented that they have better access to both senior
management and to performance data which has htipedmake better decisions in their
work.

Explanation

Workforce Development is well managed and has & wathge of funding and contracting
arrangements. The organisation has maintainedamiatwith TEC for the provision of
education and training in a wide range of prograsyonader the Training Opportunities, Youth
Training, and Student Achievement Component fuadgjetailed earlier in this report.
Workforce Development also offers short coursegéspaying clients, and has expanded the
range of corporate contracts with a variety of oigations, such as the Corrections Department
and Work and Income New Zealand. The combinatfathie business offers students some
scope to progress their education and trainingimwitine organisation. Students and staff
commented that this was a positive aspect of tharosation’s strategic focus, and to at least
some degree reduced barriers for some studentmtnuoe training towards gaining
employment in their chosen field.

Management has changed the manner in which it tgeeits industry advisory boards, to offer
a conference-style ‘topic paper’ or visiting speakeencourage advisory board members to
attend. This was a conscious attempt to provitengible benefit to attend and it has been
successful. Similarly, management has encouratgéidte maintain membership with their
respective professional associations, to supplethentonnection with industry and course
input provided by the advisory boards. The comtimaof the two strategies has benefited
staff and students by providing consistent andvaatbnnection to industry, which has ensured
that the programmes remain up to date with indusignges and that a network of employers
for student placements for work experience and eympént is maintained.
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Other improvements introduced by management hage bwre regular reporting by staff on a
weekly, monthly, and quarterly basis, while imprayihe organisation’s Central File Database
has resulted in staff having more information aasier access to programme data. Staff
interviewed commented that these improvements baee of great benefit, improving the ease
of access to information and the ability to mon#trdent progress and address issues quickly
as they arise.
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Statements of Confidence

The statements of confidence are derived fromitigénfys within and across the focus areas.
A four-step scale is used: highly confident, coatiitg not yet confident, not confident.

Statement of confidence on educational performance

NZQA is confident in the educational performance of Workforce Depetent.

Workforce Development is tracking students’ progrearly and frequently. Weekly, monthly,
and quarterly reporting and the emphasis on réflegiractice have improved the breadth and
depth of tracking students’ progress.

Staff focus groups and collaborative ventures witier education providers are showing signs
of improved knowledge and skills of quality teaahiicross the teaching staff and between
education providers.

Workforce Development’s focus on staff professiaedelopment to gain the diploma in adult
education and training is a positive step, andyaadications are that staff are gaining a raised
awareness of teaching strategies in an adult eidncanvironment.

Programme reports show achievement rates are rgesimiract requirements and in some
cases exceeding them.

Statement of confidence on capability in self-assessment
NZQA is confident in the capability in self-assessment of Workfobea/elopment.

The recently introduced Central File Database imgnoents and more regular programme
reporting appear to be working well but are notfydlyy tested. There are good processes in
place to collect information across the organisgtadthough management acknowledges that
these are not yet operating as well as they codlolvever, some significant improvements

have been made in providing staff with full infortioa across the organisation. Changes in
staff accommodation have resulted in improved compations across niche groups. There
have been improvements noted on student retentiendance and course completions which
may be associated with these self-assessment impients, although this is not yet established.
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Actions Required and
Recommendations

Future actions

The next external evaluation and review will takacp in accordance with NZQA'’s regular
scheduling policy and is likely to occur within foyears of the date of this report.

Recommendations

The evaluation team commends management’s intetdisimplify some of the reporting
formats, and recommends that it continues to exaittia benefits of the recently introduced
reporting processes in order to determine the litsrtekt are resulting from them. The
evaluation team recommends simplifying the new ripg processes, with the benefit being an
increased focus on outcomes as opposed to reporting

17



NZQA
Ph 0800 697 296
E eeradmin@nzga.qovt.nz

Wwww.nzga.govt.nz

18



