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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& ditcountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for
quality improvement purposes.

Introduction

1. TEO in context

Location: Hamilton

Type: Private training establishment
First registered: 1993

Number of students: Domestic: 66

International: Nil
Number of staff: Eight full-time equivalents

Scope of active accreditation: « National Certificate in Early Childhood
Education and Care (Level 3)

« National Certificate in Beauty Services
(Cosmetology) (Level 3)

« National Certificate in Employment Skills
(Level 1)

Other active unit standard accreditations include
Business Information Processing, English For Spesake
of Other Languages, English Language,
Communication Skills, Occupational Health and Safet
Practice, and Work and Study Skills.

Sites: 74 Commerce Street, Frankton (Head Office)
169 London Street, Hamilton.

Distinctive characteristics: SPII educates and trains Pasifika peopleayiithe
majority of its students), and a small but sigrafic
number of others from a wide range of ethnicities.

Recent significant changes: NA



Previous quality assurance At its most recent previous quality assurance et

history: NZQA quality audit in 2008, SPIl met all requirenten
for ongoing registration apart from one, not rejmgyt
results to NZQA in a timely manner.

Other: SPII helps Pasifika, ®bri, and other students to
develop a belief in the value of education and
employment and to nurture their own confidence in
their educational and employment abilities, and
provides them with the tools, skills, understandiagd
positive attitudes needed to become successful in
reaching their goals. The Tertiary Education
Commission (TEC) supports SPII's training throutgh i
targeted Training Opportunities and Youth Training
funds.

2. Scope of external evaluation and review

The following focus areas were included in the gcopthe external evaluation and review:

« Training for employment skills, for mainly younggude. This was chosen because
it is a significant area of the education and iragrSPII delivers to about half of its
students. It includes courses funded through Tngi@pportunities and Youth
Training, and English for speakers of other langisag

» Training for mainly adult learners. This is thé@t significant area that SPII
delivers to approximately half its students. Tteaning comprises beauty services
and early childhood education and care.

In addition, Ministry of Social Development (MSD)&Ak and Income New Zealand
(WINZ) funds 15 SPII students on a work traininggmamme focused on gaining
employment. This was not specifically includedhe scope.

In accordance with NZQA policy, the scope alsoudeld the mandatory focus area of
governance, management, and strategy.

3. Conduct of external evaluation and review

All external evaluation and reviews are conducteaccordance with NZQA's published
policies and procedures. The methodology usedssrited fully in the web document
Policy and Guidelines for the Conduct of ExternghlHation and Reviewvailable at:
http://www.nzga.govt.nz/providers-partners/registra-and-accreditation/external-
evaluation-and-review/policy-and-guidelines-eerfatction/

The EER team comprised one lead evaluator andandexvaluator. The team spoke with
the managing director, manager, tutors, adminigtrattaff, students, recent graduates from
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SPII courses, and employers. The EER was condatt8@Il's Frankton site and included
a visit to its Hamilton Youth Centre.



Summary of Results

Statement of confidence on educational performance

NZQA is Highly Confident in the educational performance&guth Pacific Islands
Institute Limited trading as South Pacific Islands I nstitute (SPI1). The key reasons for
this include:

» SPIl students achieve a wide range of outcome®sé mclude increased
confidence, self-management skills, personal weil, life skills, employability,
and the capability to go on to further educati@ther outcomes include unit
standard credits, national certificates, furtharcadion, and jobs. These outcomes
benefit all SPII's students, including at-risk ybutPasifika students in particular
achieve very highly in all these outcomes.

o Early Childhood Education (ECE) graduates who gaoofurther education do so
at other providers including the University of Wai&. Twelve students had been
accepted by the Waikato Institute of Technology KWWEC) to advance to the level
4 and level 5 beauty diplomas at the time of thR&iSit.

» Such achievements benefit not only the studentagbbses but also their families,
communities, and the community at large. Bendfittude making positive life
and work choices, simple lifestyle improvementdumtary work in the community,
and participation within a Pasifika cultural cortexch as early childhood
education and care.

» SPIl programmes and activities match the needseo$tudents very well.
Examples include identifying and addressing indiaildneeds, regular programme
reviews, initiatives and improvements that add gdlustudents’ learning,
provision of literacy assistance and sporting atiis, and involvement in the
community through fund-raising at local markets.

« SPIl students engage with their learning, whicpractical and soundly related to
theory. The teaching is highly effective. It islplanned and structured, takes
place in highly suitable surroundings, meets thedseof students, and adds value to
their learning. The teaching is facilitated andessed by suitably qualified,
experienced, and highly committed tutors who usar#ty of learning and
teaching practices which students appreciate.

» SPIl guides and supports its students very welipp®rt extends to administrative
support, interview preparation and support at higitication panels, community
liaison, family meetings, and counselling. SP#fsstrongly believe that their
investment of time outside the classroom, whiclvé#l beyond what can be
reasonably expected, pays off in the classroom.

» Governance and management support educationavachént very effectively.
SPIl shares a common vision with staff and worksrtsure that students achieve
their goals. Students and staff feel well resodir@ed supported. SPII's internal



and external relationships are strong. SPIlI mékedecisions in the interests of its
students.

Statement of confidence on capability in self-assessment

NZQA is Confident in the capability in self-assessmentSolth Pacific | lands Institute
Limited trading as South Pacific Islands I nstitute (SPI1). The key reasons for this
include:

« SPIl has detailed information on student achievaroénnit standard credits and
gualifications, including data about the proportarstudents who go on to further
study or employment. It provides this and othéorimation to its key funder, TEC,
and MSD/WINZ as required.

« SPIl tracks, monitors, and maintains individualdent unit standard and
qualification completions and retentions througilydiateractions, weekly staff
meetings, tutors’ weekly, quarterly, end-of-couasel end-of-year reporting, and
through individual student interviews. Reasonsion-achievement are
determined and addressed. However, SPIl wouldfthdram investigating further
and addressing the possible reasons for the difféegels of achievement of
Pasifika and non-Pasifika students (the majorititoftudents are Bbri, but there
is also a small but significant number of studdras a range of ethnicities).

« SPIl has agreed that it would also benefit fromlestpg and developing how it
captures data other than that required by fundéhss data would include
documenting the longer-term destinational outcoofegudents and the many rich
stories about individual student successes. ligaggtin could also include
consideration of any general common themes, pattemirends in how long
students are taking to achieve to see if they casodwithin shorter timeframes,
but without damaging the very supportive environmarwhich students currently
learn.

« SPIl has many rich stories of the achievementssatudents while attending SPII
and after they leave. These stories also reflecvalue of the wide range of
outcomes that students achieve. However, SPlagesed that development of its
capture of stakeholder information from stakehadarch as employers would
strengthen its self-assessment. This would fuitheease its knowledge and
understanding of the value of outcomes for keyettalders other than students
and may lead to further improvements.

« SPIlis very aware of the benefits its educatiod &aining bring, not only to its
students but also to their families and wider comities. However, the
organisation is also aware of the risk in relyimgame main funder. SPIl has
identified that succession planning is importantthgat in the unlikely event of
reduced funding or the long-term unavailabilitytioé managing director or
manager, it would continue to operate effectively.



TEO response

South Pacific Islands Institute (SPII) Limited tnaglas South Pacific Islands Institute has
confirmed the factual accuracy of this report.



Findings'

1.1 How well do learners achieve?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

Students achieve important outcomes which ber@dintin both the short and long term.
These outcomes include increased confidence, saffagement skills, personal well-being,
employability, the capability to go on to furthetueation, and life skills. The outcomes
benefit all SPII's students, including at-risk ybutPasifika students in particular achieve
very highly in all these outcomes.

SPII students achieve unit standards or formalifications. The knowledge and skills

they gain are important because they enable stsidierfo on to further study and/or gain
employment. SPIl is aware that in 2009 it did goite meet TEC's threshold for the
proportion of students going into employment ort@further education and training,
though Pasifika learners exceeded the threshotwvender, SPII's data shows that it has
every reason to be confident that in 2010 it wiehthe threshold for students overall, as it
has consistently done in the past.

SPII tracks, monitors, and maintains individualdetot unit standard and qualification
completions and retentions through daily interatioveekly staff meetings, tutors’ weekly,
quarterly, end-of-course and end-of-year reportargl individual student interviews.
Reasons for non-achievement are determined an@ssili. SPII would benefit from
investigating further and addressing the possigdesons for the different levels of
achievement of Pasifika and non-Pasifika studentsr{ly Maori, but also a small number
of students from a range of ethnicities). SPII Ageed that it would also benefit from
exploring and developing how it captures data othan that required by funders. This
data would include longer-term destinational outesrof students and the many rich
stories about individual student successes. SRy atso benefit from consideration of
common themes, patterns, or trends in how longestisdare taking to achieve, to see if
they can do so within shorter timeframes withouhdging the very supportive
environment in which students currently learn addieve. This could also contribute to
meeting MSD targets in 2011.

! The findings in this report are derived usingandtrd process and are based on a targeted sample o
the organisation’s activities.



1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Good.

Foundation courses, whether in Youth Training, fiired Opportunities, ECE, or beauty
therapy, enable students to go on to employmehirtrer education. Some ECE, and
particularly beauty, students gain employment gmarother than those they have studied
and graduated in. The knowledge and skills thaynlenable students to gain employment
in the short or long term. Their success, likat tf Youth Training and Training
Opportunities students, comes from the basic enmpéoy, communication, work,
community, and language skills they acquire at SPidwever, a healthy and increasing
proportion of ECE and beauty graduates do go @miployment or further study in their
area of study.

ECE graduates who go on to further education dat dher providers, including the
University of Waikato. At the time of the evaluativisit, 12 students had already been
accepted by WINTEC to advance to the level 4 amdl B beauty diplomas. The number
of students in this new initiative is expected towg and become an increasingly high
proportion of beauty students. Based on previapergence of SPII graduates, WINTEC
observed that the practical skills of SPII gradsatee very advanced and their knowledge
and understanding of theory, including industryalmalary, are well grounded. WINTEC
confirmed that SPII graduates compare very favdynaiih those from other providers and
are far better prepared and successful than thbeeewter WINTEC courses without
previous experience and training. Such feedbachknsistent with that of recent SPII
beauty graduates and those still training; theyehaonfidence in their practical skills and
related theory. WINTEC added that it had alsanedimale SPII beauty graduates, an
underrepresented group in the beauty industry. THN found SPII graduates open-
minded in their approach to training and willingaés learn.

Students and staff gave examples of the valueeofrining, not only for the students but
also for their families and communities. Studeartd staff provided examples of students
making positive life and work choices including iraped family relationships, resuming
previously disrupted training, and obtaining an@irdng employment. Parents noticed
simple improvements, such as their son or daugiteswearing at home and improved
relationships in the family and community. The EE€Bm also heard of how some
students’ families use the students’ experienc@Pdt to organise and plan their own family
activities. Beauty students provide voluntary gggs at churches and in the community,
which generates good will, strengthens the commugites students additional training,
and promotes SPII and the opportunities it providea Hau E Fa, the only Pasifika early
childhood centre in Hamilton, supports SPII studemho work within a cultural context
and increase their own knowledge and skills whilthe same time supporting the centre
and the community. In addition, students are imedlin the community through fund-
raising at local markets.

SPII students, management, staff, and stakehodthenrsed many rich stories which clearly
showed the value of outcomes to both studentstaidwider families and communities.
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While much of this feedback is informal or anecdiatas nevertheless valid. SPII also
gathers client evaluations and testimonials whiehvery positive and supportive. It has a
good knowledge of the destinations of graduatedlypaecause of their close-knit
communities and networks, including churches, dsd te relatively small population of
Hamilton. The alumni book, including newspapeppiings, is a very useful record of
students’ success after they leave SPIl. Howesll, has agreed that development of its
capture of stakeholder feedback, and integratidh wther and additional information
captured formally from stakeholders, such as engmywould strengthen its self-
assessment. This would also increase its knowladdeunderstanding of the value of
outcomes for key stakeholders other than studenitsvay lead to further improvements.

1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

SPII students’ needs are paramount in the thinkitayning, and delivery of the
programmes and activities, which match student si@edy well. For example, each
student’s needs are identified prior to or at comoeenent at SPII and individual goals are
set with the student. Thereafter, students arelagy assessed, their progress monitored,
and goals updated as appropriate. This reflecteg@anisation that is highly student-
centred.

All programmes have a practical orientation relatetheory, which is also regarded as
important. Students, tutors, and other stakehsldepport the attention paid to practical
work and how that helps to increase knowledge amttrstanding of theory as well as
practice. Students also appreciate guest speakdrmentors because they help inspire and
motivate them and increase their knowledge of &qadar industry.

Students’ engagement was evident from the interwvithve EER team conducted with
students and tutors. SPII listens to studentssidens student feedback at any time as well
as regular formal feedback, and responds by makapgovements wherever appropriate.
Tutors and staff are expected to sign off a respdra®k for any actions taken or
improvements made. The same process applies t& $Hponse to student council
feedback.

SPIl reviews its programmes regularly. This ensthat the programmes and activities
match the needs of students and other stakehol@@mently, beauty students receive
training in waxing, which gives them a skill in atilgh to what they need for the level 3
qualification. Although SPIl is not currently aedited to assess the related unit standard
and students cannot include waxing in their Recdrlichievement (ROA), the additional
knowledge and skill gives them an advantage, innlythe confidence to perform
additional clinical tasks when they go on to furteidy or work. SPIl is currently
developing an application to extend its accreditato include nail technology, which will,
like waxing, add to the value and quality of thening students receive.
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In order to improve beauty students’ appearancensure training is at industry standards,
and to assist with gaining practical experience fatare employment, SPII introduced a
uniform which is sponsored, worn at all times, amohitored by the students themselves
and staff. The uniform helps ensure that the immginwhich takes place in purpose-
decorated Pasifika facilities, is as professiomsgbassible and simulates good actual
practice. It also gives students pride in themseklnd self-confidence, which they and
their tutors said were previously lacking. Firgt Araining also contributes to developing
these attributes.

At the time of the EER, SPII was finalising a parship agreement with WINTEC in
Hamilton, which was to be effective from 2011 anigiimh include scholarships. This
agreement is intended to enable students to stelamilton with their families without
having to go to Auckland to complete further beasitydies. SPIl and WINTEC expect
that the 12 students already accepted by WINTESudy up to diploma level will increase
in number in future, to the mutual advantage of WHC and SPIl. However, SPII has
maintained its relationship with its historical Adand provider in case different needs and
opportunities arise in the future.

Tutors regularly discuss students’ needs with thdemts, both individually and
collectively. Weekly staff meetings discuss antdacstudent progress. Tutors plan three
months ahead to ensure that students’ needs ara ipeth the short term and long term.

Students and staff enjoy social outings which le#lpance good and successful working
relationships and interactions during learning tsathing. Student and family counselling
and literacy support are readily available at SHthese activities and services address
students’ personal needs and support achievement.

SPIl bases its initiatives and improvements on daeif-assessment of individual and
employer needs.

1.4 How effective is the teaching?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

SPIlI learners are engaged with their learning.sThbecause it is well planned and
structured, takes place in highly suitable physstaloundings, and focuses on meeting the
needs of its students and adds value to theirileguexperience.

Learning takes place in very appropriate SPII faefl. Youth students enjoy a range of
engaging facilities at the SPII Youth Centre. Kaes include a recording studio which
students use to record their own music. They camplbeir own lyrics which helps
develop their literacy skills. The centre has cateps, gym exercise equipment, and a
table tennis table. It also has individual lockersomfortable recreational area, and a
student kitchen. Mentors, including Chiefs and Blicks rugby players, not only visit and
motivate students but also use the centre. Theeespresents in a very tangible way how
much SPII values the youth students they educatdram. This is very important because
the at-risk students in particular find the cemmaveniently located and a homely and safe
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environment. Students resisted a SPII proposadltzate to another venue and SPII took
on board the objections and did not proceed.

Beauty students train in an attractive and protesdisurrounding which simulates an
actual retail beauty salon and has a distinctiw@fiRa flavour. This enables students to
hone their practical skills on clients who are fgnmembers or friends in an environment
in which they feel comfortable, while preparingrhéor further study and work. ECE
students learn at SPII in an early childhood clamsr which is similar to those that the
students train and work in externally, and help&ertaeir training at SPII all the more
authentic.

The EER team interviewed students from all prograsmThey all commented very
favourably on the qualities of their teachers dmallearning facilities. Teachers are all
suitably qualified and experienced and undergo @mte ongoing professional
development, including literacy, which enables thterbe highly effective communicators
and facilitators of learning. Tutors are also veojlegial and share their practices,
challenges, and solutions. They also go well bewshdt students might reasonably expect,
for example by offering transport to SPII.

Students commented positively on the variety ofrieey and teaching practices which help
them engage in their learning. Students are eagauarto internalise their own motivation
to the extent, for example of deciding if and wllegy undertake beauty assessments.
While a few students had concerns about this apgprdhey also understood the need to
take responsibility for completing assessmentkeaf/tare to gain their qualification. Most
students complete their assessments when thegadg,rbut do so in a timely manner.
Such is the importance SPII attaches to studertre@iearning that it monitors the
effectiveness of its performance by the satisfaciind engagement of the students as well
as their results.

Not only do tutors assess students when they adyrdut they also do so appropriately,

for example, orally where writing skills are notiligg assessed. The fitness for purpose and
consistency of assessment is monitored internglIgmPll tutors who moderate each others’
materials and decisions, robustly based on thainitrg and experience. The success of
this approach results in positive feedback frontlstus, even those who have to repeat their
assessment, and good external moderation results.

Internal, as well as external, moderation contebub SPII's self-assessment. So too do
student, tutor, and external feedback and initie angoing individual student needs
assessment. Self-assessment information contsibatengoing improvements, such as the
provision of computers, redecoration of the bearggtment rooms, and the SPII beauty
course uniforms. SPIl values its students highiy &s student-centred approach adds
value to their learning.
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1.5 How well are learners guided and supported?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

SPII students are guided and supported very w&Hlll strongly believes that staff
investment of time outside the classroom well belyahat can be reasonably expected
pays off in the classroom. It supports positivieiiactions between students and tutors and
students and their peers. Students are provid#dimitial and ongoing information and
advice which is thorough, timely, and readily ureleod. Assessment provides both
students and tutors with good feedback on studexgrpss. Information is related to the
students’ individual plans which are updated basedlentifying their changing needs.

SPII promotes self-motivation rather than handhwdi However, it also provides
considerable support which goes well beyond sufgleasademic achievement but is vital
to the success of students. This support incladasmber of factors: a high degree of
administrative support; interview preparation angpmort at higher education panels which
determine entry into polytechnics or universitiesmmunity liaison with agencies such as
MSD/WINZ and Child, Youth and Family; family meegis; and counselling. Graduations
are important occasions which provide family anthownity support, acknowledge
student achievement, and inspire current studemtthers to study and achieve.

SPII's guidance supports immediate and longer-t&rdent achievement. It creates a total
learner environment which is safe and comfortabléhé extent that a student experiencing
personal or family upset or trauma can get immediaunsel from SPII staff and/or
professional counselling. Students and staff bodohy stories of how students’ studies,
placed at risk from factors outside their contvedre rescued immediately or in the longer
term.

Just how well SPII guides and supports its studeats confirmed by the EER team and
SPII's feedback from a variety of sources sucméwrinmal and formal student feedback,
testimonials from past students, student counitiesalumni, former students who have
gone on to attend other TEOs, MSD/WINZ, WINTEC, &mel community. Support
extends to students who have left SPII but retmchare more than willing to share their
experiences with current students.

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Good.

SPII's vision is to help Pasifika peoples and ashterdevelop a belief in the value of
education and employment, to nurture their own iciamfce in their educational and
employment abilities, and provide them with thel$oskills, understanding, and positive
attitudes needed to become successful in reach@iggdoals, in a Pasifika environment
which they can relate to. This vision is cleatiyased by the managing director, manager,
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administrative staff, and all tutors who togetheragit of their way to achieve it. Daily
interactions of all staff and students and weeklgnthly, three-monthly, mid- and end-of-
year reporting all support achievement of SPIl'arsk vision. So too do regular
programme and resource reviews and actions, aogessternal advice when needed,
developing staff to the extent of supporting thehrew they wish to accept new
opportunities and leave, and only recruiting stetib can clearly help achieve SPII's vision.

The EER team was impressed by the governance andgement of SPII. It is aware of its
vulnerability in terms of reliance on TEC fundingtthas not as yet really considered other
options. On the other hand, it has respondedipesitto taking up the MSD-funded “one-
chance” training for at-risk youth for 2011 on &-gionthly basis. SPIl is confident that it
can meet MSD'’s requirements, achieve ongoing fumdand boost its total credit and
gualification completion to see a higher proportadrstudents going on to further education
or into jobs.

SPII students and staff feel very supported inrteetdeavours which are based on shared
goals. Management and staff expressed their sirdaliectual and emotional commitment
to their students’ success and personal growtlth &wments reflected the passion that all
staff bring to their work. SPII listens to its dants and staff and readily provides suitable
resources on a day-to-day basis and longer-termatapsource investment according to its
capacity to do so, always giving reasons if itnglole to do so immediately.

SPII governance and management consistently matisioles in the interests of the
students, as in the examples of its relationshth WINTEC, the training in waxing and

nail technology, and the youth centre as referoegbrlier in this report. SPIl is also aware
of the importance of maintaining a good relatiopshith the beauty standards-setting body,
the Hairdressing Industry Training Organisationrehlises the importance of good
relationships with the University of Waikato, WINTEand in particular MSD/WINZ.

SPIl is very aware of the benefits its educatiod &aining bring to not only its students,
but to their families and wider communities. Itintains good and effective relationships
with stakeholders such as churches and Na HaurEfeaed to earlier in this report.
Governance and management support educationaivachént very effectively in every
way. However, the organisation would benefit frionproving its capture and use of data,
as referred to earlier in this report. This womldude investigating further and addressing
the possible reasons for the different levels dieaement of Pasifika and non-Pasifika
students. SPII has agreed to consider succeskionipg so that in the unlikely event of
reduced funding or the unavailability of the mamagdirector or manager, it could
continue to operate effectively.
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Focus Areas

This section reports significant findings in eaobds area, not already covered in Part 1.

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas fbcus area iSood.

2.2 Focus area: Training for mainly young people

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas focus area iSood.

2.3 Focus area: Training for mainly adult learners

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas fbocus area iSood.
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Recommendations

There are no recommendations other than those ssquer implied in this report.

Further actions

The next external evaluation and review will takacp in accordance with NZQA's policy
and is likely to occur within four years of the datf this report.
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Appendix

Regulatory basis for external evaluation and review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermaliation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring TEOs continueaimgly with the policies and criteria
after the initial granting of approval and accrediton of courses and/or registration. The
Institutes of Technology and Polytechnics QualityP(Quality) is responsible, under
delegated authority from NZQA, for compliance by plolytechnic sector, and the New
Zealand Vice-Chancellors’ Committee (NZVCC) hasustaly responsibility for compliance
by universities.

This report reflects the findings and conclusiohshe external evaluation and review
process, conducted according to the policies atitgica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibnting piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@@mmmission.

External evaluation and review reports are pubhéormation and are available from the
NZQA websitevfww.nzga.govt.nz

Information relevant to the external evaluation ae#liew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at: http://www.nzga.govt.nz/providers-praars/registration-and-
accreditation/external-evaluation-and-review/pokagd-guidelines-eer/introduction/

NZQA
Ph 0800 697 296

E eeradmin@nzga.qovt.nz

WWw.Nnzqga.govt.nz
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