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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& ditcountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for

quality improvement purposes.

Introduction

1. TEO in context

Location:

Type:
First registered:

Number of students:

Number of staff:

Scope of active accreditation:

Napier Service Centre, 31 Edmundson Street, Onekawa
Napier

Private training establishment

1987
Domestic: 599 equivalent full-time students
The split is:

o 216 Youth Training (Tertiary Education
Commission (TEC)-funded)

« 232 Training For Work Training Opportunities
« 151 Foundation Focused Training Opportunities

International: not applicable
79 full-time staff (57 full-time teaching staff)

23 non-teaching staff
Three part-time staff

« National Certificates in Business Administration
and Computing (Level 2), Computing (Level 2),
Retail (Level 2),

« National Certificate in Hospitality (Entry Skills)
(Level 2)

« National Certificate in Educational
Achievement (Levels 1 and 2)

« National Certificate in Hospitality Food and
Beverage Service (Level 2)

Provides entry-level tertiary education study toityo



Sites:

Distinctive characteristics:

and mature students towards:

« National Certificate in Motor Industry
(Foundation skills) (Level 1)

« National Certificate in Horticulture (Practical)
(Level 1)

« National Certificate in Meat Processing
(Introductory) with optional strand in
Workplace Safety and Health (Level 1)

« National Certificate in Food and Related
Products Processing (Level 2)

In addition to the main Napier Service Centre, Erad
and Commerce offers 47 programmes delivered across
21 sites from Pukekohe to Timaru, and two sites/del
programmes to alternative education students under
contract to a secondary college.

Trade and Commerce provides TEC and Ministry of
Social Development (MSD)-funded programmes, which
include workplace training, and is one of the latge
targeted training providers of Youth Training and
Training Opportunities courses. Learners havedow

no school qualifications and many are already
disengaged from education before enrolling. MSD
learners are identified as medium-to-high risk on
referral.

Trade and Commerce does not offer any Student-
Achievement Component (SAC) programmes.

Trade and Commerce teaching sites are managed by a
regional team based at the Napier Service Centre to
ensure that the organisation’s centrally manageditgu
system is applied across each site.

Programmes are developed in consultation with
students, local industry, and government agencies.
Programmes may focus on a particular industry, for
example automotive trades, meat and food processing
café and bar. Other courses help learners towgain
standards on the New Zealand Qualifications
Framework (NZQF) and the skills needed for
employment.

The organisation works in partnership with two karg
providers through a collaborative-funded project



(National Centre for Tertiary Teaching Excellent®)
evaluate a strengths-based framework. Trade and
Commerce has developed My Voi@n approach using
the strengths-based framework which supports pesiti
transition into education or employment pathways.

Recent significant changes: A new contract has been undertaken with the Mipistr
of Social Development (MSD), with funding
restrictions which require adaptation of programmes

Previous quality assurance  The organisation was previously quality assured in

history: 2007 by NZQA and met all but one requirement. The
one requirement not met related to assessment and
moderation which has since been addressed.

2. Scope of external evaluation and review

The agreed scope of the external evaluation andweaf Trade and Commerce Limited
included the following mandatory focus area:

« Governance, management, and strategy.
The two other focus areas were:
e Youth Training programmes

This focus area was chosen as it is a 48-week gnogee for youth aged 16-17 years with
the outcomes being sustained occupancy and postite®mes to further training or
employment.

« Foundation Focused Training Opportunities (FFTO)
« Training For Work Training Opportunities (TFW)
« Workplace Training

The three programmes included in this focus ara@ wieosen because a change in funding
reduced the period of training to either 13 or Z&ls, based on the learner’s likelihood of
long-term benefit dependency, or to a 12-week wiadgptraining programme. These
programmes are for more mature learners aged 18 ged over. Trade and Commerce
has a combination of FFTO and TFW learners on thesgrammes.



3. Conduct of external evaluation and review

All external evaluation and reviews are conductedécordance with NZQA'’s published
policies and procedures. The methodology usedssribed fully in the documeRblicy
and Guidelines for the Conduct of External Evalhmaténd Revievavailable at:
http://www.nzqga.govt.nz/providers-partners/regissa-and-accreditation/external-
evaluation-and-review/policy-and-guidelines-eemfoatuction/

Trade and Commerce provided the external evaluatiohreview team with a self-
assessment summary which identified self-assessaegintties undertaken in the last three
years and the timelines for completing further@udias a result of the self-assessment.
Also provided were industry reviews, an outlindvbf Voice (a learner engagement
framework), and the quality review template.

The evaluation team comprised one lead evaluathtwo team evaluators. The team
visited Trade and Commerce for four days at thei®&faand Hastings sites and a further
one day at the Porirua and Pukekohe sites.

During the visits the evaluators met with the mangglirector, the senior management
team (consisting of the managing director, assigtathe managing director, operations
manager, projects manager, and academic managgehing and training support staff, 12
groups of students, graduates, and employers arelned a sample of the organisation’s
documentation to confirm and validate the evidesiseussed with the personnel above.

Trade and Commerce has had an opportunity to comametihe accuracy of this report, and
submissions received have been fully considereN2QA before finalising the report.



Summary of Results

Statement of confidence on educational performance

NZQA is Highly Confident in the educational performanceTfade and Commer ce
Limited.

Over the past three years, Trade and Commercexbasded the required TEC educational
performance indicators target of 60 per cent pasitiutcomes and has shown continual
improvement each year with rates of 67 per cenpéeficent, and 80 per cent overall
outcomes recorded for Youth Training, and 66 pet,CEL per cent and 78 per cent for
Training Opportunities programmes.

Students at Trade and Commerce achieve well im tegpective learning areas. In 2010,
599 learners gained 663 qualifications through @rad Commerce.

Until this year, the Youth Training and Training @ptunities (TOPs) programmes were
funded by the TEC. For 2011, some TOPs progranaresow being funded by the
Ministry of Social Development (MSD) whereby thelents’ allocation of training was
reduced to either 13 or 26 weeks based on thaililikod of long-term benefit dependency.
This change in allocation of funding is a signifitahange to the 48-week TOPs
programmes previously offered and has presentdléeage to Trade and Commerce and
may have some impact on achievement rates for 2011.

Trade and Commerce has strong leadership and ectigéf senior management team with
clear purpose and direction. The senior manageteant is proactive and strategic, with
an adaptive culture and the ability to change duiekd effectively to meet the demands of
funders, learners, staff, and industry. An exanipkbe ability to adapt processes and
activities quickly to meet the specific requirengeat each funding partner. This was
evidenced by the organisation’s ability to revigsvgrocesses and manage the recent
funding adjustments carefully, along with suppartgtaff through the cultural change.

Trade and Commerce works collaboratively with tl&CT MSD, and two large training
providers and maintains a positive relationshighwégional MSD offices which can also
access learner information directly from the orgation’s comprehensive learner
management system to assist Trade and Commercanaga its clients’ needs (with
appropriate legal permissions). The learner mamagé system is central to improving
learning outcomes as it provides Trade and Commaittecomprehensive and real-time
data on all learners.

Trade and Commerce continues to respond to reganployment needs and consults
regularly with external stakeholders. It has &éhyearly industry review cycle which
provides up-to-date information on industry anchtéi® on the relevancy and need for
ongoing training programmes within the sectors ceddy the organisation. The TEC has
allowed Trade and Commerce to determine which pmognes can be offered where
because of its knowledge of provision needs anslitsessful track record.



The Napier site (the Napier Support Centre) isnilan provider of student and staff
support, services, and resources for the 23 sAesupportive “family” atmosphere was
evident at the Napier Support Centre and the atites visited, and the complementary
skills of management and staff ensure a conceatrati effort and resources where
required. This was also apparent to the evaluatiam during interviews with staff, where
staff expressed their high regard for the orgaiueads well as their high expectations for
student engagement and achievement.

The groups of students interviewed confirmed araié@ction and commitment to learning
and a strong focus on either gaining credits aneidgployment. They emphasised the
valuable guidance and support and pastoral cayertoeived from qualified programme
managers.

Statement of confidence on capability in self-assessment

NZQA is Highly Confident in the capability in self-assessmenflofade and Commer ce
Limited.

Self-assessment is robust, planned, and effecivade and Commerce has a well-
established culture of closely monitoring ongoimgfprmance and has moved from paper-
based methods of communication, outcomes reporinglysis, monitoring, and reviewing
to a computer-based learner management system waichnalyse and monitor all aspects
of its operations and provide documentation antissis on learner engagement.

Systematic and effective capability in self-asses#ns evident from the use of the learner
management system, whereby the organisation cek &rad monitor attendance, learner
engagement, credit uptake, moderation, learnerrpssgand outcomes. Analysis of the
data then helps management to identify the needrfgimprovements to ensure the
organisation continues to meet the needs of |learmed other stakeholders.

Management can access accurate learner progresshigdement data for any student,
class of students, or overall student body at areytome from the learner management
system which is central to improving learning omes. Tutors (called programme
managers) use the learner management system t@eahaspects of learner engagement.

Trade and Commerce tracks the progress of evegragmme each month through a
contract performance report. This is a key toelpaired by the operations manager from
the learner management system data and is shatledter senior managers. Through
this report, trends in learner engagement and aefrient are monitored and, if any area
looks to be at risk, management determines thedppdevel of additional support required
to support learners or teaching staff. For exaipteere was a credit-uptake issue at a
particular site, the management team may deterthatethe academic manager be charged
with providing further assistance to a programmaaggr in curriculum delivery and
assessment areas. The learner management systenuhiple views and the client
external agencies can access the tool to suppdrkeap abreast of the outcomes of their
funded learners.

Trade and Commerce operates a learner engageraergvflork tool called My Voice
which is based on the themes of engagement covearly success and positivity, making



connections, developing personal strengths, petsesponsibility, clear
credit/qualification and/or employment pathwaysd atrong support networks. The tool
can be used for both formative and summative measemts and analysis of staff and
learner engagement. Trade and Commerce trialled/dge in 2010 and is now rolling it
out into all programmes. Ako Aotearoa (a natiasrganisation which aims to foster
tertiary teaching excellence) expressed interegterMy Voice initiative and the tool has
been the focus of educational research on innowgligactice.

Staff, including management interviewed at thisleation, and documents reviewed
showed a consistent focus on self-assessment ayoingnimprovements and a cohesive
approach to monitoring the organisation’s perforoganFor example, operations staff meet
fortnightly to discuss and analyse issues and spuesgly report to management. If
necessary, meetings are called during the two-waslaround to address particular issues.

To ensure ongoing stakeholder relevance, all progres offered undergo an industry
review process. This looks at clusters of prograsieind considers whether the content
and delivery style remain relevant to the secfiidne reviews are undertaken every three
years which ensures provision is regularly reviewad updated. If necessary, Trade and
Commerce changes programmes that no longer suisindand learner needs and the
demographic and social aspects specific to eaeh sih example was the changing of a
meat processing course as a result of the cloguaemeat processing factory and
redirecting the programme towards broader food-hagdkills. This exemplifies the “just
in time” response, aligned with long-term plansaagsult of careful analysis of review
material.

Trade and Commerce completed a self-assessmegsenal its current training and
funding system following a new funding contractddhe result was an occupancy training
strategy using My Voice as the framework for changie organisation has responded
effectively to the changes in funding and has aditaon plan which focuses on a strengths-
based approach to assist learners to achievedimaloyment goals and to enhance their
engagement and achievement on their programme.

Teo Response

Trade and Commerce Limited has confirmed the fd@oeuracy of this report.



Findings'

1.1 How well do learners achieve?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

Trade and Commerce measures formal educationadamient through occupancy
(participation in learning), outcomes (learnersngoon to further education or
employment), and credit uptake (the formal acknogtment of competencies on the New
Zealand Quialifications Framework) and has consilistexxceeded its overall performance
target of 60 per cent positive outcomes as sehéyEC. In 2010, from the 51
programmes offered, 50 met the educational perfoomaargets with the remaining
programme being restructured.

Over the past three years, Trade and Commercehbasscontinual improvement each
year with overall outcomes of 67 per cent, 71 martcand 80 per cent for Youth Training,
and 66 per cent, 71 per cent, and 78 per centriining Opportunities programmes. Trade
and Commerce has informally benchmarked thesedgagainst another provider of
similar size and scope and notes that they confpaceirably.

A significant number of students in the 47 prograsroffered have low or no school
qualifications. Many are young and already disgeglafrom education, and many obtain
their first credits and qualifications at Trade &@wmmerce. As a result of thorough
processes during enrolment, which involve programmaeagers ensuring that unit
standards achieved elsewhere are included in #ied€s individual learning plan, many
learners are completing national qualifications.2010, 599 learners gained 663
qualifications.

Trade and Commerce has a clear focus on studeigvachent, whether it is through
occupancy, outcomes, or credit uptake, and staffsiudents interviewed expressed a high
level of confidence in the courses and qualificagibeing completed and/or employment
outcomes. Those staff and students interviewenhguhe evaluation confirmed that
students gained additional personal skills fromglegrammes. The students outlined
significant improvements in their personal develepi attitudes to study and work, and
self-esteem and well-being and provided the evalsatith examples of benefits from
their personal growth.

Employers interviewed at this evaluation commertbed students on work experience, and
graduates who have gained employment, demonstigaedlevel of ability with
appropriate work-ready skills and attitudes to wankd noted their willingness to recruit
further graduates from Trade and Commerce.

! The findings in this report are derived usingandtrd process and are based on a targeted sample o
the organisation’s activities.
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Trade and Commerce has a comprehensive procesmfatoring and reporting against
individual learner and programme progress. Theamigation monitors and tracks students’
achievements using an online learner managemetamsyslhe management team is able to
track the progress of every programme via the gysteough contract management reports,
where trends in student achievement are monitanddcaasessed for the need for any
additional support and the type of support requiréchde and Commerce programme
managers and the senior management team use therleaanagement system to manage
all aspects of learner engagement and achieven@onprehensive tracking of learner
destinations to employment or further traininglog teason for non-achievement are also
contained on the system and can be accessed wipgineh

1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

Trade and Commerce offers programmes aligned te@sing the number of young people
moving successfully from schools into tertiary eatimn, improving literacy and numeracy
skills, and achieving sustainable employment.

There is evidence that Trade and Commerce has mg@unigagement with community
stakeholders and ongoing formal and informal stalddr feedback. As part of their role,
programme managers engage with community staketsotohea regular basis to ensure
programmes are aligned with employer expectatioisagie valued within the community.

Trade and Commerce contributes to local communityesffering training in fundamental
skills in work application and basic knowledge pesific subject areas. The training is
valued by those employers who have taken learmensdrk experience as they are able to
appraise the learner’s aptitude for the job whichadnfirmed by feedback to programme
managers and repeat offers for work experienceepiaats.

The organisation uses a useful process of “engageiingt — results second”, which
involves learners progressing through activitiest Bupport a consistent engagement
experience using the learner engagement tool, Mge/olndividual learning plans are
created aligned to learners’ strengths to asséshtim meeting their achievement needs.
They learn self-management, goal-setting, and phanand gain self-esteem, self-
confidence, and attitude change. The early suamspositivity helps to engage the
learners and has a flow-on effect, encouragingikzarto stay with the course and
increasing the likelihood of their gaining employmher going on to further study. For
some learners, this is the first time they havaggiany credits or qualifications.

Learners acknowledged the value in their trainingd #ne value of attending class, gaining
skills, achieving credits and qualifications, angproving their literacy and numeracy skills.
They outlined the useful tools learnt to prepaenttior employment, including the work
ethic skills of time management, attendance, ptasien, and good work attitudes.
Examples were given of the ability of learners pplg their learning immediately, for
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example the application of health and safety invtbekplace and at home, hospitality
students applying their knowledge of food safetylsknumeracy skills assisting
horticulture students, and skills enabling learriergive presentations with relative ease.

Learners outlined the impact their learning andaing achievement had on their families
and caregivers. Many examples of this were giwethb learners. One example included a
solo dad outlining his son’s keen interest in whetvas learning and his son’s subsequent
renewed interest in gaining knowledge. Anotherrleawas keen to acknowledge a change
in his relationship with his family and the respbkethad gained as a result of his
achievements. A graduate achieving two nationdiftmtes and employment related to
her training spoke of her family’s initial misgi\ga about her wanting to undertake training
and then pride following her achievements.

Training for Work students go straight into workpexience and staff keep in regular
contact with employer and learner as progressitigliy informally monitored daily to
enable quick and real-time response to any ishesriay arise. Repeat work experience
offers show that this ongoing, supportive practichieves results. An example was given
by a large employer in the region who outlined tlata result of the work experience
placement, he had employed three learners and swagkeen to employ another as one had
gained advanced employment elsewhere.

Graduates outlined their employment outcomes admab#td the effect their success had
had on their life and the influence it had on thveanau and friends. A student on a
sickness benefit was referred by a case managaatte and Commerce, and after one year
achieved two national certificates and is now mamtag bar and has gained a Licence
Controller Qualification and a General Manager {fiedte from the Hospitality Standards
Institute.

A number of stakeholders told the evaluation team much they valued the training
offered by Trade and Commerce.

1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

All programme managers engage with community stekksns including MSD staff, Work
and Income New Zealand (WINZ), community providegamisations, and vinau on a
regular basis to discuss the programmes availaltld@ensure stakeholder expectations
are met. Formal and informal stakeholder engagémean integral part of course
development and content as the industry advisédegusupports, and endorses the
programmes delivered at Trade and Commerce. Rrogeasuccess relies on the
programme manager having strong industry and empli@lationships to enable a good
match of programmes to employer needs. Where sapedhe training is changed to
support development of the identified needs. lhguseeds are gauged through work
experience opportunities and feedback from worlejaacements.
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To ensure ongoing stakeholder relevance, all progres offered are reviewed through an
industry review process. This looks at clusterprofgrammes and considers whether the
content and delivery style remain relevant to tia&eholder. The reviews are undertaken
every three years which ensures provision is resteand updated on a regular basis.

Monthly reporting on individual programmes ensutes those programmes can change
with the requirements of the target demographicthatistakeholders’ (including learners’)
needs are met.

Regular analysis of student evaluations, one-tosessions between the programme
manager and learner, and ongoing, informal feedbaskre the organisation that the
programmes are matching the needs of the learfidns. was also confirmed by graduates
interviewed at the evaluation.

Programme managers regularly meet with learneiigithgally to discuss and review their
qualification or employment goals using the coaghaspect of My Voice. These goals are
used to ensure there is a good match between gexettions of the learner and the
programme offered.

Suggestions by staff or students for improvememtourses and programmes are reviewed
by the senior management team and, if applicabljestments are made. Management,
programme managers, and learners were able texamples of how course content and
delivery methods had been changed as a resuledbéek from the learners.

The workplace training programme takes the morekweady mature students referred by
WINZ into the workplace and supports and monithesrtprogress. It is focused on giving
clients a placement of 12 weeks in a workplacdlowathem to gain experience. This can
lead to employment in the industry or with that@pe employer.

It was apparent to the evaluation team that TradeGommerce has numerous mechanisms
to ensure programmes and activities match the nefestakeholders.

1.4 How effective is the teaching?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

Trade and Commerce teaching practice is directtyrined by the use of the My Voice
framework, and the organisation’s academic reseatitities are informed by strengths-
based learning models. The strengths-based appi®ambedded throughout each
programme and enhances skills development thrdwegidentification and use of personal
strengths. The framework supports both individuad collaborative learning. The content is
linked to unit standards and qualification achiegaim The evaluators saw and heard the
plans of learners which included their employmeudlg, skills to be gained on the
programme, literacy and numeracy goals, their sdpptwork, and their strengths as a result
of working through the framework modules.
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The My Voice strengths-based framework is alsoiadpb teaching staff. Their strengths
are identified and utilised by matching them tatigatar cohorts of students who would
benefit from those skills.

Training delivery is focused on employment outcoied industry-related unit standards that
are often prerequisites for employment, for exanmglalth and safety, food safety skills,
forklift licences. These are included in the pasgme outcomes, together with work
experience elements to assist the learners’ trandit employment.

The evaluation team observed a positive and aldaming environment with a high level of
engagement between programme managers and leabmaming is applied with theory

and practical skills aligned. It was clear tha tbarner-teacher relationship and interaction
was positive in all cases and it was felt that tids contributed to learner engagement and
achievement.

Trade and Commerce has effective teaching staftitewent processes to ensure
employment of staff with skills in education anduistry and with real-life experience.
Programme managers have a two-week orientatiomnaodtion period whereby support and
training is provided to ensure they quickly becdamailiar with the educational approach and
systems at Trade and Commerce. This has recesdly dltered to include the requirements
of the funding change and to meet the needs and geaby management to encompass the
strengths-based approach to learning through Myg#&/and the fostering of strong
programme manager and employer relationships.

The organisation’s quality assurance manager fsausensuring that the delivery of
programmes is consistently high and ensures amgatch of programme and learner needs.
Twice-yearly programme reviews (called quality esvs) involving learners and stakeholders are
carried out and analysed and changes initiatedsiore continued quality and relevance.

Self-assessment involves staff reflecting on tpedictice for effective teaching. To support
effective teaching practice, a full-time trainingunager works with programme managers to
develop a plan to ensure they have the skills agviedge to deliver their programmes to
support ongoing training and upskilling.

Professional development is made available totalf and is tracked and monitored by the
training manager. If adult education qualifica@re required, these are also provided as all
teaching staff are required to hold unit standd@84Jse standards to assess candidate
performanceand have training to implement embedded literaayracy and the TEC
learning progressions. Teaching staff are also@maged to attend industry training
organisation meetings to understand their partiauhit standard assessment requirements
within the programmes.

The training manager is located at the Napier Sugpentre and is available at all times

for online (webinardiscussions and has regular Friday webinar sesfiortsose who

require support and encouragement. Regular as@isnade to the training sites to review
delivery, observe teaching, and ascertain trainiegds. The evaluators observed a webinar
training session between the training manager gmdgramme manager at a remote site
where support was being given on a particular meom the learner management system.
This attention to providing training support asuiegd, in addition to planned professional
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development, ensures teaching staff are well regalin their delivery, thereby improving
teaching effectiveness.

All teaching materials and assessments are creatdadally by a curriculum designer as the
organisation requires programme managers to foodadailitation, teaching, and employer
relationships. The assessments are pre-moderBest-moderation is completed online
through the learner management system. Marked sstaseiss are moderated regularly and,
if issues arise a “traffic light system” is usef.red code denotes there are serious
assessment issues and all assessments by therRnoganager are to be moderated prior
to resulting. A yellow code denotes that creditalp must monitored and additional
assessment moderation requests will be made taeenstrect assessment practice is being
followed. A green code denotes that 10 per celito@imoderated. When a red code is
noted, the academic manager is notified and, iifitng is required, the training manager is
involved. External moderation reports note thaeasments meet the national standard,;
however, NZQA notes that some unit standards wetdisted on the assessment plan and
this has been noted and is being dealt with byattaalemic manager.

1.5 How well are learners guided and supported?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

Because of the nature of the learners, guidancesapplort is a fundamental aspect of
Trade and Commerce’s delivery and goes hand-in-matdeffective teaching.

The induction for learners is centred on ensurireytare made aware of the expectations
and values of Trade and Commerce and on develguad relationships with other
learners and their programme manager. Trade anth@oce enrols many aMri learners,
so a proportion of the induction initiative hastieosg Maori perspective whereby learners
can share pepeha and tell their stories of how #éneyed at Trade and Commerce.

The programme managers work closely with communiifare agencies and are able to
assist learners to access other types of supparh @s WINZ, health services, food banks,
police) if required. Unit standard 5B&scribe community servicésintegrated into the
programmes to ensure learners know the supporicesravailable to them within their
community.

Comprehensive enrolment processes are in placsigndd enrolment forms are faxed to
the Napier Support Centre to be processed. Leaarerable to withdraw and enrol on
another programme within five days if they find thitial programme does not suit their
needs. Processes are implemented and contineaigwed to capture accurate and
valuable data of attendance, progress, and feedbackthe students.

Programme managers and support staff can traghrtggess of the learners through the
learner management system and can quickly deterampéssues with attendance,
assessment, or credit uptake and can deal wittsslhhe immediately. Ongoing review of
student achievement as well as responses fromrgtadereys lead to improvements to
delivery and student support.
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Programme managers check learner attendance Heilygh the learner management
system where non-attendance triggers a red flaghwisireported through the system to
Napier Support Centre and to the respective fundody. The learner management system
is programmed to align the outcomes for learnethéaequirements of the respective
funding bodies to enable a quick response by managewhen there is a mismatch.

Any member of the management team can check atirmeyon any learner, their learning
goals, their weekly progress, and their achievemtntlate. Using the information in the
learner management system, trends can be notedmscdh site, programme manager, or
learner may require help and support. The operatmanager and training manager are
then able to organise support processes to bexgalce immediately.

Programme managers are managed and supportedfactliation of the new strengths-
based approach framework, My Voice. This tool dibn interpersonal relationships
among teaching staff, students, and agencies.

The ratio of learner to programme manager is lod the small class sizes ensure students
have continual access to guidance and support tihemprogramme manager. Learners
interviewed by the evaluators spoke of the carppstt, and professionalism of the
programme managers and noted that these factgrechtiem with their learning, their
attitude to learning, and the achievement of theals to the successful completion of
credits and employment. Goal planning is partefMy Voice framework and is reviewed
regularly every two, four, and eight weeks by pesgme managers with the learner to
ensure they are on track in their objectives fdri@ement.

The evaluation team observed that staff and stedamjpbyed an open, supportive, and
caring learning environment. This open-door pohtipws students to have access to tutors
outside the classroom sessions, and students atiawally receiving feedback on their
progress. The one-to-one sessions, formally cadledching”, are recorded on the learner
management system.

The teaching and learning resources vary from eotarsourse depending on the type of
course, whether youth or mature, the qualificatioifisred on the course, and sometimes the
qualifications of the teaching staff. Resourcesraanaged through the Napier Support
Centre and programme managers can order resouniels are despatched promptly. Each
programme manager has a small fund for incidemtadsisure “just in time” resources are
available when required. Trade and Commerce adteirs the payment of learner travel
subsidies on behalf of both the Tertiary Educat@mmission and the Ministry of Social
Development.

Post-placement support is part of the ongoing stugpolearners on work placement.
Phone calls and a face-to-face visit occur up td&is after placement date.

It was evident to the evaluation team that the sbBupport processes in place bolster learner
education outcomes.
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1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

The managing director is effective in making thegmse and direction of Trade and
Commerce very clear to all staff and stakeholdgrddscribing the student-centred
approach as “student up” rather than “managemenhtio

The senior management team has responsibilitydeeignance and management. The team
is small, with a flat structure, and is locatedhegt Napier office with operation, training,
curriculum design, information technology, and gahsupport staff. Decisions that

impact programmes and learners are researchedehieiptementation.

During the evaluation, and from the visits to si¢§Napier, Hastings, Porirua, and
Pukekohe and the various conversations with managgrmstaff, and students, it was
evident that there is a consistency between alsities visited, whereby the administration,
teaching, and learning and support services argarable. Excellent communication
processes are in place across all sites visitat, tive strategic use of email, webinars, site
visits, meetings, one-to-one discussions, and erdiacussion forums and announcements
on the learner management system.

The senior management team has a clear visionpperand direction, with the central
focus on anticipating and responding to changensuee positive learner outcomes and to
be aware of the need to ensure a balance of catytisnod innovation. Management
support for learner achievement and outcomes teevtiin the well-planned strategies
being implemented as a result of funding chandmesphasing out of the old systems, and
the carefully planned transition process and pldmo#-out of new systems.

Delegations are well managed, and the complemensiallg of management and staff
enable ongoing, active self-assessment for contimumprovement. Management is open
and transparent, welcomes input from staff, angbertp and values all self-assessment
activity and its outcomes.

Management closely monitors programme attendandeahievement figures along with
feedback from students and acts quickly when cheage required to programmes, staffing,
training, or funding for resources. The team eestihere are minimal barriers to learning
through the appointment of well qualified staffoglaeaching facilities and classrooms, and
comprehensive investment in transition training antployer and stakeholder relationships.

Every aspect of programme delivery is managedhgddarner management system,
including curriculum delivery guides, quality maeagent system policies, student and
programme achievement reports, moderation, andéeddfrom learners. All staff have
access to the system to support smart informatamsfer and knowledge.

Good employment outcomes for learners are evident the strong links and positive
industry focus embedded into all areas of the dsgdion as driven by management.
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Most programme managers interviewed by the evalndéam saw professional
development as relevant and valuable and felt stgdported by management.

A high percentage of staff have been employed atldand Commerce for four years or
more. Management is aware of the change in tleeafblhe programme manager from
teacher to one of work broker as Trade and Commeocks to continue to meet required
funding outcomes. There has been a 50 per camivar of programme managers since
introducing the changes, although Trade and Comeneetieves that this situation has
since stabilised.

The management team at Trade and Commerce cotyimeglews and updates its
practices which underpin the continuity of prograesinwhile they research and explore
innovative ways of maintaining the comprehensivwise to learners and stakeholders and
support to staff.
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Focus Areas

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational penfance iExcellent.

The rating for capability in self-assessment fas fbbcus area igxcellent.

2.2 Focus area: Youth Training (TEC-funded)

The rating in this focus area for educational penfance iExcellent.

The rating for capability in self-assessment fas fbhcus area i&xcellent.

2.3 Focus area: Adult — Foundation Focused Training Opportunities
(FFTO), Training For Work (TFW) Workplace Training

The rating in this focus area for educational penfance iExcellent.

The rating for capability in self-assessment fas fbbcus area i&xcellent.
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Recommendations

There are no recommendations arising from the eatexvaluation and review, other than
those implied or expressed within the report.
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Appendix

Regulatory basis for external evaluation and review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermaliation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring TEOs continueaimgly with the policies and criteria
after the initial granting of approval and accrediton of courses and/or registration. The
New Zealand Vice-Chancellors’ Committee (NZVCC)dtatutory responsibility for
compliance by universities.

This report reflects the findings and conclusiohshe external evaluation and review
process, conducted according to the policies atitgica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibnting piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@mmmission.

External evaluation and review reports are pubhéormation and are available from the
NZQA websitevf\ww.nzga.govt.nz

Information relevant to the external evaluation ae#liew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at: http://www.nzga.govt.nz/providers-praars/registration-and-
accreditation/external-evaluation-and-review/pokagd-guidelines-eer/introduction/
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