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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& ditcountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for
quality improvement purposes.

Introduction

1. TEO in context

Location: Academy Business Training NZ Ltd (the Academy) is
located at Level 1, 317-319 New North Road, Eden
Terrace, Auckland. This is the sole delivery site.

Type: Private Training Establishment
First registered: 1994
Number of students: Domestic: 153 students

International: One student

Of the 154 students, 19 are full-time, 117 are-fiaré,
and 18 are distance learners

Number of staff: The Academy is owner-operated by its two full-time
directors and currently does not employ any staff.

Scope of active accreditation:  The Academy is culyeaccredited to deliver:
« National Certificate in Computing (Level 2)
« National Certificate in Computing (Level 3)

« National Certificate in Business Administration
(Level 4)

« National Certificate in Contact Centre
Operations (Level 3)

« National Certificate in Contact Centre
Management (Team Leader) (Level 4)

The Academy is currently seeking accreditation for
Academy Business Training Certificate in English
Language and related unit standards.



Distinctive characteristics:

Previous quality assurance
history:

Academy Business Training NZ Ltd is one of over 200
international franchised colleges. The Acadeny is
licensee of Academy of Learning (Australia) Ltd aHni
holds the Australasian licensing rights from Canada
All programmes and course resources originate from
Canada and are adapted for use in New Zealand.

The Academy offers a number of courses and career
and office skills training programmes aimed at heas
seeking to enter the workforce, wanting to updkitl
employment, or to develop new career pathways.
Courses can be studied separately or in packages,
leading to local or national qualifications.

A distinctive mode of training across all progransme
and courses is via the Academy’s Integrated Legrnin
System This constitutes practical, step-by-step and
competency-based training using comprehensive
workbooks supported by audio instruction. Learners
commence study at any time, set their own schedule,
and train individually and at their own pace, eitb#
site or on site at the Academy. A classroom-based
facilitator is on hand to provide one-to-one suppor
either on a face-to-face basis or via telephonenaail
during office hours and late night Thursdays and
Saturday mornings.

The Academy was previously quality assured by NZQA
under the audit system. At its most recent aundit i
October 2008, the Academy met all but one requireme
of Quality Assurance Standard One, the standam the
in force.

In 2009, the Academy met national external modenati
requirements as assessed against standards madnaged
NZQA.



2. Scope of external evaluation and review

For the external evaluation and review, the follogvmandatory focus area was chosen:
« Governance, management, and strategy

The two focus areas selected to represent vedioansions of the organisation were:
» Medical Reception
« MYOB Accounting.

These focus areas were identified as meeting spewaifrkplace needs and as being of
importance to the Academy and its stakeholdersyThpresent a longer-term programme
popular with learners (Medical Reception) and artgneerm programme/series of courses
(MYOB Accounting) also popular with learners. Bdtitus areas represent horizontal
dimensions of the organisation as their mode ahieg embodies the Academy’s
integrated learning system, that is, practical4te-step and competency-based training
using comprehensive workbooks, supported by auditsuction and facilitator support.

The Academy is accredited to deliver the Nationaidtificate in Contact Centre Operations
and the National Certificate in Contact Centre Mpraent (Team Leader). Contact centre
operations were not selected as a focus area &sittent main delivery focus is training
facilitated on site for two specific businessesisTtraining is currently facilitated by a

tutor from Academy Australia.

3. Conduct of external evaluation and review

All external evaluation and reviews are conductedécordance with NZQA'’s published
policies and procedures. The methodology usedssrieed fully in the documeRlicy
and Guidelines for the Conduct of External Evalhmténd Revievavailable at:
http://www.nzqga.govt.nz/providers-partners/regisa-and-accreditation/external-
evaluation-and-review/policy-and-guidelines-eemfatuction/

The external evaluation and review was conductesitenover 7-8 October 2010 by an
NZQA lead evaluator and an external lead evaluaidrs involved engagement with:

» The directors of the Academy (one of whom is aleodole facilitator of all
Academy programmes and courses)

« The chief operating officer of the Australian orgaation and an Australian
facilitator who provides training in New Zealand

» Learners currently enrolled in MYOB Accounting ahe Medical Reception
programme

» Graduates of MYOB Accounting courses and the MddReeption programme

» A stakeholder from the medical sector (medical p#oaist).



Summary of Results

Statement of confidence on educational performance

NZQA is Confident in the educational performanceAtademy Business Training NZ
Ltd.

The Academy has good overall course completiorsratdhese have been consistently
maintained in recent years. The Academy’s couoseptetion rate for 2009 was 64 per
cent, the same rate as for all national course tatiops for those commencing certificates
with PTEs in 2008

Improving achievement rates is an ongoing focusherAcademy. Although course
withdrawal rates are low and signify the relevaoteourses and programmes for learners,
a number of learners are leaving the Academy atigmpleting courses but without sitting
final exams. The Academy has responded to thisgleking to encourage learner certificate
completion and allowing learners a 12-month pet@ddomplete qualifications.

Learners choose the Academy specifically for theses and programmes on offer and are
confident that they are attaining transferable,kptace-relevant skills and undertaking
courses and programmes of importance to industhe Academy identifies that learners
obtain employment in their chosen field, assistgdhie connections the Academy has with
employers and personnel agents.

Learners choose to study at the Academy becaude sklf-paced, self-directed mode of
learning on offer. This enables learners the Hiity and opportunity to fit study around
work and other personal commitments. All learrsgrgken to said that the one-to-one
support received from the organisation’s facilitstehether face to face or via telephone or
internet) is immediate and responsive. Course haoks are identified by learners as
comprehensive and easy to use and learners indiwttéhey are well prepared for course
assessment.

Because of the learning style at the Academy, pagagement is not facilitated, nor does it
appear to be a priority for learners. Howevers thian area that would be important for the
Academy to consider further. Peer engagement woifiddl learners additional support,
motivation, and other benefits that may derive fiiabaraction with each other.

! Ministry of Education (2009ducation Counts: Retention and Achievement: RgsSourses.
http://www.educationcounts.govt.nz/statistics/taxti education/retention_and_achievement




Statement of confidence on capability in self-assessment

NZQA is Confident in the capability in self-assessmentAiadademy Business Training
NZ Ltd.

The Academy has a solid understanding of its oggditn, programmes, and courses, and
of its learners. This understanding is facilitabgdestablished processes to attain and
review information to inform the organisation, ¢éisurses and programmes, and learner
outcomes.

The Academy has good processes in place to unddritarner achievement rates over
time and across learner types. Learner feedbanidliscted systematically and reported
twice yearly. It is used regularly to review pragrmes and resources and facilitator
effectiveness. Examples were provided where actupfoposed enhancements to course
materials and resources have arisen directly femmiler feedback. Analysis and use of this
data has also led Academy to identify improvemémt$ata collection tools to ensure a
more robust picture of learner needs.

The Academy has also established connections wsthal group of key stakeholders
(reflecting the size of the organisation) and hag@sses in place to facilitate the regular
collection of stakeholder feedback and input intogpammes and resourcing.

The Academy has responded well to a changing fidoahte without erosion of its own
commitment to self-assessment and quality improvem# has responded to learner needs
by offering time-payment plans and a 12-month mktaocomplete qualifications.

However, there are two important areas where tgarosation has not yet acted and where
it could make improvements to ensure that it istmgethe needs of key stakeholders. The
first relates to the development of a contingeney ffor an unexpected long-term absence
of one or both of the Academy’s two directors arftbweonstitute the only staff of the
Academy. Secondly, the organisation could alsengfthen its processes to understand the
value of its courses and programmes for graduatéemployers. The implementation of a
systematic process for collecting feedback frondgetes and employers, even on a small
scale, would provide added confidence in the ralegaand value of Academy courses.



Findings’

1.1 How well do learners achieve?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

Learners at the Academy have good rates of achiewewhich have remained consistent
over the last few years. In 2009, approximatelypé#dcent of learners successfully
completed courses and completed exams for Acadenification (completion rates for
full-time students were particularly strong at & pent). In previous years, learner
achievement rates sat at around the 60 per cemt nidnis compares with all national
course completion rates of 64 per cent for thogemsencing certificates with PTEs in 2008,
and qualification completion rates of 62 per cemtléarners enrolled in a certificate course
with PTEs after one year

Similarly, achievement rates are consistent inftlces areas considered for the EER. Of
eight learners enrolled in the Medical Receptiomgpamme in 2009, four have successfully
completed the programme and two are still to comeplé&or learners enrolled in each of the
shorter MYOB courses, 73 per cent successfully deted these courses in 2009.

Through processes of self-assessment, the Acadamigbntified a potential concern that
achievement rates for distance learners are |dwger those for other learner types. In 2009,
5 per cent of students were distance learners, agtiievement rates identified as 38 per
cent, with 31 per cent still to complete/still busympleting qualifications.

The academy director/facilitator seeks to monitstahce learners’ progress and enhance
motivation by telephoning each learner at leaseanweek. However, identifying

additional strategies to encourage distance leatoecomplete their assessments may need
to remain an ongoing focus — 2010 figures indieaténcreasing move by learners opting to
study this way (almost 12 per cent are studyinghg@ance learning in 2010).

A notable challenge in recent years has been lesomenpleting all modules of their
particular course of study, but not completingfinal exam to enable certification. The
Academy identifies that a number of these leartesrge to take up employment
opportunities, and therefore the motivation to ctetefinal exams may not always be
strong. In 2009, 27 per cent of learners werdiis ¢ategory, with rates higher and around
the 40 per cent mark in 2007 and 2008, possiblgcthg the stronger employment market
at that time. The Academy’s response to this le@s o attempt to encourage learners
back to complete exams, and the re-emphasis pblisy offering a 12-month window
within which learners can return to complete exams.

Z The findings in this report are derived usingandtrd process and are based on a targeted sample o
the organisation’s activities.

3 See note 1.



Of note, learner withdrawal rates are very low (auth 3 per cent in 2009 and less than 1
per cent in recent years) and potentially attesthe relevance to learners of Academy
courses and programmes. Combined figures for ézarmmpletions, irrespective of
whether this involves completion of final examsarsund 91 per cent and presumably
means that a significant number of learners arepbeting courses and attaining new skills
and knowledge.

All learners spoken with demonstrated a confidghe¢ they were acquiring practical-
based knowledge and skills considered essentitaining employment or to operating
within their desired field. MYOB Accounting leamsedescribed the necessity of this
training in the accounting area.

Looking to the future, the Academy has identifildrag-term goal of increasing learner
achievement rates to 70-80 per cent. This seeatslyeachievable should Academy
continue to focus on the concerns of exam compiaditd distance-learning achievement
rates. In addition, should the Academy decideniyse learner achievement across
demographic categories, such as ethnicity andragalting information may prove

valuable in terms of identifying where to focusaségies to enhance achievement rates and
to meet the different needs of learners (for examiplentifying and responding to the needs
of learners under 20 years of age given the reslggitt increase of learners in this age

group).

1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas ey evaluation question Asdequate.

Of upmost value for learners at the Academy isathiéity to obtain skills and knowledge
that will immediately be recognised in employmemd ahe fact that Academy courses and
programmes are relevant and employment-specific.

As identified at section 1.1 above, learners ardident that they are obtaining practical,
work-relevant skills which can be transferred immaggly to the workplace. They are
confident that the Academy is offering coursestoflg that specifically respond to industry
requirements and which will be recognised and gfarntance in future employment.

All learners engaged with also referred to the gaitibeing able to keep the Academy
workbooks and were confident that their comprehamsss would enable continuous
reference, support, and knowledge in future empkym

The Academy'’s directors indicate that graduated terobtain employment in their chosen
area, although employment has been affected bgdbeomic climate in the last couple of
years. The Academy is aware of graduate destimgtiout long-term learner destination
tracking or ongoing input from graduates aboutrdlevance of Academy training does not
systematically occur. Similarly, while the Acadehmgs established ongoing links with a



small, defined number of key industry stakehold#rsre does not seem to be systematic
processes for engaging with employers who hire Aoadgraduates.

Ongoing follow-up with graduates in employment, @maployees, even if undertaken on a
small but ongoing basis, is an area that the Acgdsmould give future consideration to.
This would provide the Academy with an overt untamnging of the employment relevance
of Academy courses studied and is particularlyipent when considering the ongoing
relevance of niche programmes such as the Mediea¢Rion programme.

The nature and quality of Academy training is néveless valued by stakeholders
connected to the Academy. Established connectidtmspersonnel agents and stakeholders
in industry have resulted in Academy learners beampmmended to potential employers
directly seeking Academy graduates, with the EERtdearing of two recent examples
where Medical Reception learners were offered eymént opportunities with GP

practices.

1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lesaluation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

For learners wanting and suited to an individualjself-directed style of learning,
Academy programmes and activities go a long wayatds& meeting such learners’ needs.
All learners engaged with for the EER chose towitdhe Academy because of the
particular courses and programmes on offer andlélaility of being able to study at their
own pace, while also being able to continue to wanl to meet other personal
commitments. The one-to-one learning environmeialso able to meet the needs of
learners who may feel intimated asking questiorsraot confident competing against other
learners in a standard classroom environment.

The Academy offers a distance-learning option wieinhbles learners to study at the
Academy even if physical distance or personal caments prevents this. For on-site
learners, the Academy is also open till 8pm on $Hay and on Saturday mornings, thereby
catering to learners who require facilitator inputside of standard work hours.

The Academy’s time payment plan is an importanilitator to study. In addition, the
Academy'’s policy of allowing learners a 12-monthipd to complete their study has meant
that learners do not have to give away their stodgke up immediate short-term work
opportunities or to address personal matters tlagt anise.

Individual learner needs are initially assessedl @e-to-one meeting between the learner
and the director of the Academy, where there igexiéic focus on how programmes and
courses can meet learners’ training needs andiné&ikeccount past education and
experience. All learners spoken to by the evatuetieam were satisfied that they had
enrolled in the right course of study.

10



It is evident that the Academy is delivering pragraes and courses of study of importance
to employers and industry and therefore is undallptmeeting key stakeholders’ needs.
Learners are developing core skills crucial tortiles they are training for. However, as
identified in section 1.2 above, there appearstamabsence of structured engagement
with graduates and employers to better understaddgstengthen the picture of how well
the Academy’s programmes and activities are meddiygstakeholder needs.

Discussion with learners identified very little eggment between learners themselves,
whether on or off site. However, for those leasngho are very much focused on their
individual plan of study, this was not considerede an issue. Future opportunities for the
Academy to facilitate peer engagement may, howédgeryorth investigating as a means to
provide learners with additional motivation and got and other benefits associated with
peer interaction.

1.4 How effective is the teaching?

The rating for performance in relation to this lesaluation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

For learners electing to undertake training viaviialised, self-paced study, with
facilitator support, good processes are in placengure the effectiveness of teaching.
Programmes are informed by sound pedagogical peaatith each course taught through
the cycle of listening, reading, and doing.

It is evident that effective relationships existvaeen learners and the course facilitator.
The evaluation team consistently heard that thigititor is highly responsive and readily
available to provide one-to-one support to learmérsre this support is sought. Learners
indicated that they felt comfortable asking foristssice and would not hesitate to raise any
issues or to provide feedback. The facilitatooatgintains weekly contact with all

learners to discuss progress and learning needs.

The facilitator and individual learners are ablertonitor learner progress via student
record cards which are paper-based records prayidfiormation about the courses
completed by learners and are monitored on a weweddys.

Learner feedback is formally sought at the endashecourse and programme and is
utilised by the Academy to understand the effeciess of teaching and to make
improvements (e.g. increasing practical-based ¢éseskt Learner feedback identifies that
learners are well satisfied with the quality of Euthpes and availability of computer
resources. Conversely, learner feedback identiéies satisfaction with the quality of
audio tapes and computer resources. However, thdeémy has responded by taking
action to address these issues.

Learner feedback has identified satisfaction wlith quality of assessments and assessment
feedback. Learners have the opportunity to corappet-exams before final assessment
and indicated that they feel well prepared for lfis@sessment at the conclusion of each
course. One-to-one feedback is provided to learorrassessment outcomes. Information
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about assessment requirements and proceduresrdagneal in course booklets and the
student handbook. To ensure that assessmentids faal, and consistent, the Academy has
also established pre- and post-moderation procesgbmet national external moderation
requirements in 2009.

The facilitators’ own training knowledge is enhatid®/ completion and understanding of
all course workbooks. The facilitator seeks inguidl advice from relevant industry
contacts and peers (i.e. other MYOB trainers) wineteown knowledge and understanding
requires it.

1.5 How well are learners guided and supported?

The rating for performance in relation to this lesaluation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

The Academy’s directors provide responsive andltirmepport and guidance to learners
engaged in facilitator-supported, individualiseddst Learner feedback and regular
engagement with learners seeks to ensure thastmaintained.

Comprehensive information is available to learrieithe Academy student handbook, the
orientation booklet, and the course catalogue latiosn to Academy courses and fees, the
mode of learning at the Academy, prerequisitesanuase requirements, and relevant
Academy policies and procedures. The Academy welbsso provides comprehensive
information. In the main, these resources appeaetcurrent, although the EER team did
note that some information may need updating.

Before commencing study at the Academy, a one-tofoaeting is held between an
Academy director and the learner to determine iddial learning needs and how Academy
programmes may be suited to those needs. Edueapathways and staircasing
opportunities are available via Academy trainingg &vhere applicable the opportunity to
complete unit standards is discussed. Howevehdrabsence of financial study support
and with a focus on attaining specific work-baskitlss the Academy also has to respond
to learners’ strong focus on their immediate amaftsn-term study and career plans.

The one-to-one meeting provides the opportunitytierAcademy to apply prerequisites
and to understand the appropriate level of studyefarners, as well as individual support
needs that may be required. For MYOB study, thad&eny will seek to understand
learners’ past accounting experience, and for tldibal Reception course a touch-typing
test is undertaken.

Assessment of numeracy and literacy needs incladeaths and comprehension test and
the unobtrusive facilitation of discussions by atedemy director to discern specific needs
that may require particular attention. Where sfpeaumeracy and literacy needs are
identified, the Academy will offer recommendatidndearners, for example additional
training, and so far as resourcing and time allomil,offer extra support and assistance.
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The evaluation team also heard examples of the &uogdsupporting and minimising
barriers for learners. In one case a student Wigsta regularly bring an assistance dog on
site; in another, an Academy director drove outsifdlAuckland to deliver course materials
to ensure that a distance learner received theordefholiday period.

Ongoing support needs are identified by close nooinigg of learner attendance and
progress. The directors will contact learners irdiagely if there appears to be any
concerns. They will also seek to work with leamand, if relevant, their families, to seek
to address issues that may arise.

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

Governance and management is the responsibilityeofwo directors of the organisation.
They have a clear and well-defined vision for thgamisation and a clearly articulated
business plan for the achievement of organisatigoals and objectives.

Planning and decision-making are very much shapdtidrealities of a small, two-person,
owner-operated organisation. The directors arsipaate about their organisation and
learning model and know their organisation andrlees well. They also have a solid
understanding of the wider environment within whibby operate. This is enhanced
through established connections with a small nunob&ey stakeholders whose input is
regularly sought to inform proposed development®iation to programmes and activities.
This is obtained via a stakeholder satisfactioweyrannual stakeholder engagement, and
two-yearly engagement with the organisation’s l@dhlisory committee (LAC).

Self-assessment and reflection is well embeddeddrganisational practice and informs
governance and management. An annual Strengtheskivéeses, Opportunities, Threats
(SWOT) analysis, budget planning, and learner aakiefiolder input are utilised to identify
areas of focus and to plan and to make realistics@ms, including the prioritisation of
resources to support learning and teaching. Ermdmaents are made to the extent that
resources allow and with a view to future and ongamprovement.

The Academy has responded well to a changing fdoahte, without erosion of its own
commitment to self-assessment and quality improvem# has responded to learner needs
by offering time-payment plans and a 12-month mkt@complete qualifications.

A significant emerging focus for the Academy isragosed shift to providing business-
focused English language training for internaticstadents. The Academy’s directors
demonstrated a solid awareness of the potentididatfpns of this proposal for both
domestic and international learners and have censitvarious strategies to address such
implications. The Academy has also sought inpotnfits LAC on the proposal and advice
from a small number of external consultants.

13



There are two key areas that the EER team conaidanportant focus for the Academy
and which potentially could have an important intpatlearner outcomes. One is that the
organisation does not have a solid contingency fdateal with an unexpected long-term
absence of one or both of the Academy’s direciacdiding the absence of one of the
directors who is also the sole facilitator and kewntact with learners and external
stakeholders.

The other area has been identified earlier inry®rt, and relates to ensuring structured
information-gathering from graduates and their eayeis, even if on a small scale. This
would provide the Academy with an additional measuirconfidence that Academy
programmes and courses are meeting key stakehotaeds.
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Focus Areas

This section reports significant findings in eaobuds area, not already covered in Part 1.

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational penfance isGood.

The rating for capability in self-assessment fas fbcus area i§ood.

2.2 Focus area: Medical Reception

The rating in this focus area for educational penfance isGood.

The rating for capability in self-assessment fas focus area is\dequate.

2.3 Focus area: MYOB Accounting

The rating in this focus area for educational penfance isGood.

The rating for capability in self-assessment fas fbocus area iSood.
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Recommendations

There are no recommendations arising from the eatexvaluation and review, other than
those implied or expressed within the report.

Further actions

The next external evaluation and review will tak&cp in accordance with NZQA'’s policy
and is likely to occur within four years of the éaif this report.

Progress toward improvement will be monitored byQ¥Zand a further EER scheduled at
an appropriate time.
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Appendix

Regulatory basis for external evaluation and review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermaliation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring TEOs continueaimgly with the policies and criteria
after the initial granting of approval and accrediton of courses and/or registration. The
Institutes of Technology and Polytechnics QualityP(Quality) is responsible, under
delegated authority from NZQA, for compliance by plolytechnic sector, and the New
Zealand Vice-Chancellors’ Committee (NZVCC) hasustaly responsibility for compliance
by universities.

This report reflects the findings and conclusiohshe external evaluation and review
process, conducted according to the policies atitgica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibnting piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@@mmmission.

External evaluation and review reports are pubhéormation and are available from the
NZQA websitevfww.nzga.govt.nz

Information relevant to the external evaluation ae#liew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at: http://www.nzga.govt.nz/providers-praars/registration-and-
accreditation/external-evaluation-and-review/pokagd-guidelines-eer/introduction/

17



NZQA
Ph 0800 697 296
E eeradmin@nzga.qovt.nz

Wwww.nzga.govt.nz

18



