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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& ditcountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for
quality improvement purposes.

Introduction

1. TEO in context

Location: Kopu, Thames

Type: Private training establishment

First registered: 1995

Number of students: Domestic: 25 equivalent fuligistudents
Number of staff: Five equivalent full-time staff

Scope of active accreditation: « National Certificate in Business Administration
and Computing (Levels 2 and 3)

« National Certificate in Computing (Levels 2

and 3)
« National Certificate in Employment Skills
(Level 1)
Sites: One as above

Distinctive characteristics: Valley Education and Training Enterprises Limited
(VETEL) is the only PTE in the Thames area offering
Training Opportunities and Youth Training progransme
from levels 1-3 on the New Zealand Qualifications
Framework. VETEL summarises its mission as, “more
than just training” as it emphasises socialisation,
support, and personal growth. It is committed to
incorporating more literacy and numeracy into &l i
programmes.

Recent significant changes: VETEL has recently started work on an adult litgrac
and numeracy contract organised by Thames Timlber.
has also recently obtained a contract for 44 placgm
with the Ministry of Social Development’'s 12 Months



Plus client placement service.

Previous quality assurance  The most recent NZQA quality assurance visit was an
history: audit in 2009 and resulted in VETEL substantially
meeting all requirements.

2. Scope of external evaluation and review

In accordance with NZQA policy, the mandatory foansa of governance, management,
and strategy was included in the scope. VETELrgdat programme, the Foundation-
Focused Training Opportunities computing programwees selected as a second focus
area.

The third focus area is the Youth Employment Slpgllsgramme. This was selected
because it is the organisation’s other main prognarand is in the process of being
upgraded.

3. Conduct of external evaluation and review

All external evaluation and reviews are conducte@dccordance with NZQAisiblished
policies and procedures. The methodology usedssribed fully in the document Policy
and Guidelines for the Conduct of External Evaloatand Review available at:
http://www.nzga.govt.nz/providers-partners/regitisa-and-accreditation/external-
evaluation-and-review/policy-and-guidelines-eemmatuction/

The external evaluation and review was conductest two days by two external lead
evaluators. The evaluation involved engagemert:wit

« The manager

« The two full-time tutors

« An ex-tutor now working as a development assistant

« The students on the two programmes selected as freas
« Stakeholders and former students.

Valley Education and Training Enterprises Limiteasthad an opportunity to comment on
the accuracy of this report, and submissions reckhave been fully considered by NZQA
before finalising the report.



Summary of Results

Statement of confidence on educational performance

NZQA is Confident in the educational performance\wélley Education and Training
Enterprises Limited.

VETEL’s students record high levels of achievemdntthe Foundation-Focused Training
Opportunities (FFTO) computing course, for examgie, percentages of students who
achieved more than the 20 credits required by #éidry Education Commission were 67
per cent in 2009 and 70 per cent in 2010. The ewatve nationwide figure in 2009 was
31 per cerit A similar story of achievement is revealed by prercentage of students
gaining employment or moving to further training6af per cent for the FFTO computing
course in 2009 and 57 per cent in 2010. Highersraf 88 per cent in 2009 and 60 per cent
in 2010 for the same positive labour market outcomere recorded for the Youth
Employment Skills (YES) programme. VETEL is cledfilling a gap in education
provision around the Thames area. Students affccstairm the growth in student self-
esteem derived from the achievement of New Zeataunaification Framework (NZQF)
unit standard credits and their move into employnegrurther training.

The process of needs analysis at VETEL is thor@rmghconsists of such features as an
interview form which summarises some of the stuslamteds, an initial trial lasting at least
a week, and the six-weekly programme evaluationtimg® which provide updates of the
students’ needs to be met. Some of the studetetsyiawed by the evaluation team
described how VETEL responds further to their ndsdproviding education pathways to
other institutions such as polytechnics. The sttglbenefit from small class sizes and the
experienced input provided by the manager and ¢lreldpment assistant. Both these
people frequently visit the two classrooms and khlibe methods of delivery. Such visits
assist in overcoming the inexperience of the tytansl other processes are being developed
to ensure students remain at VETEL for no longanthecessary.

A multiplicity of forms of support for the studeritsevident, ranging from the six-weekly
programme evaluation interviews to the provisiowefficle transport to collect the
students. The end product is a positive and sdippdearning environment underpinned
by effective management. The governance and mamagdeams are to the forefront in
the way they are frequently thinking about the fatand considering a range of
opportunities. Many of these are contained inkthginess plan.

! Calculated from Ministry of Educatioducation Counts: Retention and Achievement: Aelnient
in targeted training programmes.



Statement of confidence on capability in self-assessment

NZQA is Confident in the capability in self-assessmentvaley Education and
Training Enterprises Limited.

The six-weekly programme evaluation sheets an@s$seciated one-to-one meetings
between the students and the tutors provide astaféeopportunity for VETEL to review
the progress of each student. Performance baselm#associated systems are being
developed to fully record the progress being madéETEL'’s literacy and numeracy work
at Thames Timber and at its own site. However,esofrthis data has only been collected
for reporting purposes and is not being fully asely. VETEL recognises that it needs to
use such data better to understand its training@imdprove educational performance.

The organisation is continually checking that itriseting the needs of its learners and
some of its external stakeholders. There is romnfurther checks on links to external

stakeholders, particularly employers, to take pla¢ETEL recognises this through its

recent interest in using Survey Monkey online safevto fill the gap.

Systems are implemented to ensure that the tea@hiftective. The manager uses
summaries of the six-weekly evaluation forms tocthgtudent progress and to reflect on
improvements that could be made. An example efwids a suggestion for students to
record their goals in a more accessible place ep ¢buld easily refer to them on at least a
weekly basis. A thorough appraisal system has betablished which exemplifies the
commitment to assessing the current situation amdising performance. VETEL
recognises that it could still do more to strengtttee link between self-assessment and
educational performance. Once this link has bé&mmgthened, VETEL may be confident
that it is maximising the effect of its good sedfsassment practices.

TEO response

Valley Education and Training Enterprises Limiteasltonfirmed the factual accuracy of
this report.



Findings®

1.1 How well do learners achieve?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Good.

The students at VETEL on the main programmes enigddow much they feel they are
achieving. They described the wide ranges ofskiley are developing. These ranged
from some basic life skills to advanced computikijss Evidence was seen of one past
student who was unable to concentrate when hesdtattVETEL and stayed outside the
room for long periods. He gradually improved amdgpessed to doing some programming
in QBASIC before moving to a polytechnic where loenpleted a computing certificate and
was one of five students from his class of 35 wievenaccepted into the degree course.

All the students confirmed in particular how mubkit job-seeking skills were improving.
These positive impressions of achievement arefigdfiaccording to the results seen by the
evaluation team. In the FFTO computing coursegf@mple, an average 54.9 credits were
achieved per student in 2009 and an average ofct@dits in 2010 (Tertiary Education
Commission requirement, 20 credits). The percergad students on this course who
achieved more than the required 20 credits wenege®€ent in 2009 and 70 per cent in
2010. The comparative nationwide rate of 31 pet @ 2009 illustrates the high level of
achievement by VETEL students.

A similar story of achievement, although at sligHdwer levels, is revealed for the YES
programme. The average credits per student recha&latively stable at 30.2 in 2009 and
29.5in 2010, while the percentages of studentsiggimore than 20 credits were 60 per
cent and 44 per cent for those two years. The 28@90f 60 per cent can be compared
with the nationwide rate of 37 per c&ragain illustrating the high level of achievemeht
VETEL students.

A continuous check on the level of achievementigtloy the students in their handbooks
and by the tutors. This self-assessment practiéerimalised to some extent by the six-
weekly evaluation sheets and the associated opnaedaneetings with the tutors. The
meetings provide an opportunity to review the pesgrof each student and to report the
main points to VETEL’s manager who is also onehef two directors. Evidence was seen
of the manager using these summaries to improvecuprocesses. An example provided
at the time of the evaluation visit was the suggesirom the manager based on feedback

% The findings in this report are derived usingandard process and are based on a targeted sample o
the organisation’s activities.

% Calculated from Ministry of Educatiofducation Counts: Retention and Achievement: Aehient
in targeted training programmes.

“ Calculated from Ministry of EducatioBducation Counts: Retention and Achievement: Aenimnt
in targeted training programmes.



from the meetings that more attention should bd mathe levels of achievement in literacy
and numeracy.

VETEL undertakes some informal benchmarking throcghtacts with other providers but
could strengthen this aspect. It could also dgvelsystem adapted to its particular
programmes which could show meaningful achievertrentds over time.

1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Good.

Although many of the students at VETEL have novjmesly had positive experiences
with the education system, they recognise that VIEEBEproviding them with valuable
skills. These are reflected in the positive labmarket outcomes being achieved: 67 per
cent for the FFTO computing courses in 2009 angds7cent in 2010. Higher rates of 88
per cent in 2009 and 60 per cent in 2010 for timeesautcomes were recorded for the YES
programme. When the rates for the two main progmamfor 2009 and 2010 are
combined, the 15 students who recorded negativeomés included four who have since
moved on to study at polytechnics or universitied seven who only studied at VETEL for
a few days.

VETEL is clearly filling a gap in education prowsi around the Thames area. The
students and staff confirm the growth in studettesgteem derived from the achievement
of unit standard credits, the moves into employnaartt further training, the maintenance
of regular attendance, and the development ofkflls in such areas as cooking and health
and safety.

The programme that started in late 2010 with Thafeser is another illustration of the
contribution being made by VETEL to the communifhis initiative originated in a
Tertiary Education Commission employer literacy andheracy contract. VETEL supplies
the tutor and additional support in the form of teo tutor who provides one-to-one
assistance. The programme currently has 53 learndETEL has observed the growth in
confidence by the participants, and Thames Timbsrreported that team morale has
increased and there is now more interest in otecation courses. The whole community
benefits from such changes. A similar situatiors&xwith the contract that VETEL has
obtained with the Ministry of Social Development2 Months Plus client placement
service to provide 44 job placements. VETEL acbsethis target with placements in a
wide variety of sectors.

The performance baselines established for thatifeand numeracy work at both Thames
Timber and VETEL were sighted by the evaluatiomteand systems are being developed
to fully record the progress being made. At thamaot, however, some of the data has
only been collected for reporting purposes andisheing fully analysed. VETEL
recognises that it needs to use such data betterderstand its training and to improve
educational performance.



1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

The process of needs analysis for students is tighrand consists of such features as an
interview form which summarises some of these nemd#nitial trial lasting at least a
week, and the six-weekly evaluation meetings wipigdvide updates of the needs to be
met. The students’ needs are further discoveneditih tutor observation and informal
discussions between the tutors and the studenprofiriate units of study are selected for
the students and they appreciate how this helpa thake progress. VETEL recognises
that some students will be able to move throughvlB& programme relatively quickly, so
they are encouraged to transfer to the FFTO comgutburses when they meet the
requirements.

This approach to ensuring students study progransmiésd to their needs is further
endorsed by the accompanying literacy and numgremyrammes which are designed to
meet the specific needs of each learner. VETEbQ mdsognises that many students are
lacking some basic skills and require a flexibleraach to their studies. The students are
encouraged to learn social skills, such as spedkipgblic, and to improve their
information technology skills, such as touch typiag well as to develop better job-seeking
skills. In the process of gaining these skillg udents can gain more credits which often
lead to the acquisition of additional levels in thational Certificate of Educational
Achievement. A programme coordinator from Work &mcbme Employment Zone in
Hamilton summarised the FFTO computing course&t@aching the technical skills

needed to take up employment and also those imyidstssic life skills that are vital to
make employment sustainable”.

Some of the students interviewed by the evaluagam described how VETEL responds
to their needs by providing education pathwaysthewoinstitutions such as polytechnics.
Students confirmed that VETEL also awakens a désiseme of them to move on to other
courses such as hairdressing and nursing. Mdbest courses involve a move away from
the local community, which can pose problems. Jtuelents again described how VETEL
recognises this and attempts to do everythingrittogprovide meaningful courses at its site
so that students can stay in the local area. Cbiganaintained with local organisations
such as Thames High School, as evidenced by théhfaicthree students have returned
there from VETEL in the last two years.

It can therefore be seen that VETEL is continualigcking that it is meeting the needs of
its learners and some of its other stakeholdemwdver, there is room for further checks

on links to external stakeholders, particularly éoyprs. VETEL recognises this through

its recent interest in using Survey Monkey softwaréll the gap. Currently, the links are
relatively informal, consisting mainly of particifj@n in community meetings such as the

Work and Income Community Link meetings which tgkace every two months.



1.4 How effective is the teaching?

The rating for performance in relation to this lesaluation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

Relationships between the tutors and studentsleagly strong at VETEL, and this was
emphasised to the evaluation team. The studespecethe tutors and appreciate that they
are familiar with their backgrounds. The tutors aware of the need to mix theory and
practice, and they do this so successfully thasthdents remain engaged. Learning plans
are drawn up in conjunction with the students whientrecord their progress on sheets in
their student handbooks which list the assessnikayshave passed and any certificates
they may have achieved.

The students benefit from the small class sizestlamdhternal moderation procedures that
have been developed. These procedures have bdersed by satisfactory external
moderation reports. The students also benefit fiteeminput provided by the manager and
the development assistant. Both these people dratyuvisit the two classrooms and check
the methods of delivery. At appropriate times, i@nager provides feedback which
improves educational performance. An example isfwas when she suggested that the
tutor move around the room more in order to prowakvidual assistance rather than wait
for a request for help to be made.

The tutors are formally observed delivering lessonshe manager and a written report is
completed. Students are also involved in the m®0oé evaluating their tutors through an
evaluation sheet they are asked to complete. Maggsures are therefore taken to ensure
that the teaching is effective. VETEL is conscithest its main tutors are relatively
inexperienced and appreciates that it needs totenaigystems to support them. The
feedback from the tutors to the students occadipsabmed to be vague, and this is an area
where more guidance could be given.

1.5 How well are learners guided and supported?

The rating for performance in relation to this lealuation question iSood.
The rating for capability in self-assessment fas #ey evaluation question Good.

A multiplicity of forms of support for the studerissevident. Staff members make their
phone numbers available at all times. They hetpstiudents with study skills and with any
personal issues or arrange outside assistance wheessary. A programme coordinator
from Work and Income Employment Zone in Hamiltonagnised that VETEL “provides
excellent support and mentoring” and appreciated tiotors work alongside clients to
train up and to strengthen any weaknesses thegmesmwhile developing reliable, keen
employees”. Individual help is always available tloe students and care is taken to
provide appropriate education pathways.

One component of the student support system at VES Ehe six-weekly evaluation
interviews. These provide an opportunity to revibe support being provided through the
goal-setting process and to supplement it. Howeherevaluation forms themselves place

10



little emphasis on student support and could ngthened in this respect. The manager
uses the summaries of these forms to provide feddivhich she can use to improve
processes and, hopefully, educational performa@ee example occurring at the time of
the evaluation visit was a suggestion for the sttgl® record their goals in a more
accessible place so they could more easily reférdm at least weekly.

As befits a small organisation, management is@fdahefront in the provision of support to
the students. In order to overcome the lack ofipdtansport in the area, VETEL provides
transport to collect the students. Many other meéshof support have been described which
are encouraged and often initiated by managemEm. end product is a positive and
supportive learning environment. Management miigletto consider allocating direct
responsibility for student support to one staff rbem and this person could develop more
procedures for checking the effectiveness of thidagwce provided, such as through exit
interviews.

VETEL already recognises the desirability of emplgya male tutor and having more male
mentors for the students. There is a good undatstg of the problems being faced by the
students and there is optimism that VETEL’s corgtaath the Ministry of Social
Development will lead to some additional programibeisg developed.

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Good.

VETEL is successfully meeting the challenges pdsethe changing environment in which
it operates. The governance and management taanfiequently thinking about the future
and considering a range of opportunities. Manthete are contained in the business plan.
A support agreement is being completed with thedvitdustry Trade Organisation and a
relationship is being developed with the HospiyaBtandards Institute. The work of the
development assistant is proving to be cruciah@se areas. VETEL'’s contract for job
placements with the Ministry of Social Developmenanother example of management
responding positively to change.

Efforts are being made to plan for the futureha&t $ame time, current needs are not being
neglected. VETEL is well resourced in the forncomputers and is ensuring its staff
members improve their adult education qualificatiofProfessional development for the
staff is well supported and all staff members argaged in further training. Two have
almost completed the National Certificate in Adiiteracy Education and two of the tutors
are studying for the Diploma in Adult Education.

There is a high level of staff involvement at VETEThis is facilitated by the manager
sharing information whenever she can and alwaysgbgpproachable. Staff meetings are
held once a week to discuss a full range of issixce a year, staff members are asked to
evaluate the manager on her organisation, respams$s, communication, and
management. A more detailed approach is adoptetiécappraisal of the tutors,

11



consisting of a self-review sheet, a student rexdbeet, a management review sheet, and a
teaching observation form. Both approaches exdynplcommitment to assessing the
current situation and to raising performance.

VETEL recognises that it could still do more tcestgthen the links between self-
assessment and educational performance. Its sslsament, for example, revealed a need
to secure an improvement in student behaviouresponse, some measures were taken
such as using outside speakers for drug issuafoudh staff members feel there has been
an improvement, no criteria were established ticateé the degree of improvement, the
effectiveness of different methods used, or whetlileer methods might have been more
successful. Once this link has been strengtheriedEL can be confident that it is
maximising the effects of its good self-assessmesadtices.

12



Focus Areas

This section reports significant findings in eaobds area, not already covered in Part 1.

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational penfance iExcellent.

The rating for capability in self-assessment fas fbocus area i&ood.

2.2 Focus area: Foundation-Focused Training Opportunities
computing courses

The rating in this focus area for educational penfance isGood.

The rating for capability in self-assessment fas focus area iSood.

2.3 Focus area: Youth Employment Skills programme

The rating in this focus area for educational penfance isGood

The rating for capability in self-assessment fas fbocus area iSood.
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Recommendations

There are no recommendations arising from the eatexvaluation and review, other than
those implied or expressed within the report.
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Appendix

Regulatory basis for external evaluation and review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermaliation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring TEOs continueaimgly with the policies and criteria
after the initial granting of approval and accrediton of courses and/or registration. The
New Zealand Vice-Chancellors’ Committee (NZVCC)dtatutory responsibility for
compliance by universities.

This report reflects the findings and conclusiohshe external evaluation and review
process, conducted according to the policies atitgica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibnting piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@@mmmission.

External evaluation and review reports are pubhéormation and are available from the
NZQA websitevf\ww.nzga.govt.nz

Information relevant to the external evaluation ae#liew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at: http://www.nzga.govt.nz/providers-praars/registration-and-
accreditation/external-evaluation-and-review/pokagd-guidelines-eer/introduction/
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